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ABSTRACT 
Scientific writing is a very complex albeit crucial activity for researchers who 
need to share findings and become a part of, or maintain, a position as members of a 
wide international discourse community. Since most scientific communication happens 
in English, the task of writing in this foreign language for researchers in Argentinian 
universities is a challenge for both researchers themselves and teachers of English who 
need to facilitate the writing path for students. With increasing evidence of its 
usefulness, Genre Pedagogy has been shown to greatly improve EFL (English as a 
Foreign Language) writing. In this research, the Sydney School Genre Pedagogy 
(SSGP) approach as offered by the Systemic Functional Linguistics (SFL) 
perspective is applied to the teaching of writing, with a twofold aim. A linguistic 
objective is pursued in analysing student-produced abstracts and Scientific Research 
Articles (SRAs), with a special focus on interpersonal meanings and rhetorical 
components in student-produced scientific discourse. Second, this investigation assesses 
the effectiveness of SFL Genre Pedagogy in the teaching of one of the most important 
scientific genres used for the communication of findings, i.e. the SRA.  
To achieve these objectives, a genre-based scientific writing course was taught to 
researchers in Facultad de Ciencias Físico Matemáticas y Naturales (FCFMyN) at 
Universidad Nacional de San Luis (UNSL) on how to write an SRA, having SSGP as 
the informing theoretical framework. A comparative Appraisal analysis of students' 
abstracts was conducted considering before and after versions. A lexicogrammatical and 
rhetorical description was also carried out of student-produced Titles and Introduction 
sections of the SRA. For the second aim, students' perceptions of the teaching cycle 
were collected in surveys during and after the course to assess the effectiveness of the 
SFL Genre Pedagogy. Students' response discourse was analysed in terms of Appraisal. 
In relation to the description of students' scientific discourse, abstracts produced 
after the course display appropriate use of Appraisal resources. After-course abstracts 
show a larger amount of ATTITUDE and GRADUATION elements, as well as the 
incorporation of rhetorical components when compared with before-course samples. 
Titles written by students closely resemble the patterns and semantics of those of 
disciplinary sample models. Introductions exhibit highly frequent realisations used to 
establish and occupy the niche of investigation. In addition, there is evidence of 
students' increased awareness of rhetorical constituents in Introductions.  
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In connection with the assessment of the SSGP, students' answers to surveys show 
that entities of the course which were evaluated positively as "useful" include class 
activities, like Joint writing and Text analysis, and materials, such as language 
repertoires. Among negatively appraised entities, language contents and exercises can 
be mentioned, which were perceived as "difficult". Time was evaluated negatively as 
"not enough" in relation to contents taught in the course. Most students felt that they 
gained awareness on genre constituents of scientific texts, but they were not so positive 
about their ability to identify and use frequent lexicogrammatical resources in SRA 
constituents. 
As to students' scientific discourse, we may state that students were capable of 
producing appropriate texts, as they deployed frequent and expected Appraisal and 
rhetorical constituents for abstracts and SRAs. In relation to their answers to surveys, it 
is possible to assess the teaching of abstracts and SRA writing through the SSGP as 
effective. More precisely, teacher-guided activities that are jointly carried out with 
students were found to be the most useful.  
As a conclusion, the implementation of the SSGP for the teaching of scientific 
writing has been positive, making it a suitable methodology for a highly specialised 
audience like the one that took part in this study.  
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Chapter 1. INTRODUCTION 
1.1. STATEMENT OF THE PROBLEM  
The perception of writing that prevails in young researchers and even in 
researchers with ample experience in the production of scientific papers is that it is a 
difficult and complicated process (Bitchener & Basturkmen, 2006). Writing becomes an 
even more complex task when this needs to be done in a foreign language. Almost 90% 
of scientific communication is in English (Hyland, 2006; Swales, 1997), but this is not 
the mother tongue of academics in Argentina. In this scenario, knowledge of this 
language is paramount if Argentinian researchers intend to become members of the 
international scientific community.  
Therefore, we face a situation which needs concrete proposals to provide English 
as a Foreign Language (EFL) advanced undergraduate students, teachers and 
researchers with the required skills, linguistic abilities, and rhetorical tools to be able to 
produce the genres that are highly valued in their context of investigation. If this is done 
successfully, then they will be able to effectively participate in the international sphere, 
and actively interact and communicate with their peers. Researchers at Universidad 
Nacional de San Luis (UNSL) are in immediate need of writing in English, for they 
have received little, if any, formal instruction on scientific writing, since most of their 
tuition has been done in relation to a completely different, though still essential, skill, 
which is reading comprehension.  
Although research on writing in academic contexts has grown significantly over 
the last years, this increase has not been so in the same proportion in EFL writing 
(Matsuda & De Pew, 2002; Paltridge, 1993). It is, consequently, of great interest to 
carry out further studies in these contexts. This work attempts to make a contribution to 
this aim, and is based on the conviction that writing skills can be improved with specific 
pedagogical interventions. The writing methodology implemented in this work is the 
Sydney School Genre Pedagogy (SSGP onwards) (Halliday & Martin, 1993; Hyon, 
1996; Martin, 2009; Martin & Rose, 2008), within the framework of  Systemic 
Functional Linguistics (SFL onwards). 
The Sydney School has developed a Pedagogy which has been described as an 
empowering tool that serves to provide the most disadvantaged sectors of society with 
the linguistic elements that enable them to be socially successful. Having this in mind, 
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the macro-purpose of this work is to contribute to the teaching of writing in English to 
scientists in Argentina, for they are in a disadvantaged position when compared to 
others for whom English is their mother tongue or the language used as a means for 
instruction in all educational levels. 
1.2. STATE OF THE ART: STUDIES ON ACADEMIC AND SCIENTIFIC WRITING 
There are several regional studies that have been carried out in relation to EFL 
writing of academic and scientific texts. In the investigation project at the Foreign 
Languages Center (CELEX) at UNSL (2006-2010), and the following project (2010-
2013), the development of genre competence has been researched to improve the 
transmission of knowledge in several languages, particularly in English. The 2014-2017 
project Discourse Analysis: Perspectives, resources and contributions for institutional 
discursive practices pays special attention to how discourse and genres are enacted in 
both academic environments and the social media. Also, at Universidad Nacional de 
Cuyo, there has been a focus on the description of genres and their application in 
classrooms, based on the Sydney School Pedagogy (Boccia, et al., 2013). 
At the national level, two main investigation lines related to academic and 
scientific writing can be mentioned. In Universidad Nacional de General Sarmiento, 
research has been conducted in relation to academic writing and SRAs 
lexicogrammatical realizations (Moyano, 2007). Also, Susana Gallardo and her 
collaborators have taught several courses on scientific writing at the Centro de 
Divulgación at Universidad de Buenos Aires, while Ann Montemayor-Borsinger (2001, 
2005) has focused her interest in thesis and scientific writing. In Latin America, Parodi 
(2010) has compiled some teacher-research works in connection with academic and 
professional literacy, and reading and writing for different disciplines (Psychology, 
Social Work, Industrial Chemistry, and Construction Engineering).  
In the international context, many investigations have been carried out with an 
SFL Genre Pedagogy theoretical basis, particularly in Australia. Works have been 
mainly related to the teaching of writing for adults who are immigrants (Feez, 2002), in 
high schools, and at the workplace (Frances & Martin, 1997). Other studies are in 
connection to scientific disciplines (Korner, McInnes, & Rose, 2007), principally in 
high schools (Martin, 2006; Martin & Rose, 2005; Rose & Martin, 2012; Rose, 2005; 
2007). In addition, during the late 1980's, the Literacy and Education Research Network 
(LERN) was founded, which is devoted to developing instruction approaches for the 
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teaching of a variety of genres. Working on a genre pedagogy in higher education, the 
Scaffolding Literacy in Academic and Tertiary Environments (SLATE) Project (2015) 
−carried out by James Martin, along with Shoshana Dreyfus, Sally Humphrey and 
Ahmar Mahboob− has involved action research that has resorted to and extended the 
existing work on genre pedagogy to an on-line learning environment. In particular, this 
latter project explores how genre-based pedagogy can be used to support the academic 
literacy development of Non-English Speaking Background (NESB) students in tertiary 
educational institutions to develop their academic literacy practice.  
Finally, the international literacy program Reading to Learn, which is directed by 
David Rose, has the aim of designing a writing pedagogy to enable students to succeed 
with the writing demands of academic environments, and involves collaborators all 
around the world (Rose & Martin, 2012). This program supports every student in a class 
so that they can read and write challenging texts at their grade level.  
Although many studies on EFL literacy based on genre pedagogy can be found 
regionally, nationally and internationally, there is still much research to be done, 
particularly in a strategic area like the teaching of scientific genres to the academic 
community in San Luis, Argentina.  
1.3. PURPOSE OF THIS INVESTIGATION 
The aim of this investigation is to contribute to the assessment of the effectiveness 
of a specific Genre Pedagogy the one proposed by the Sydney School when applied 
to the teaching of writing. In addition, this research also serves a linguistic purpose, 
which is to describe students' scientific discourse. 
1.3.1. General objective 
The objective of this work is twofold: to describe the language of scientific 
discourse produced by a group of EFL researchers and advanced postgraduate students 
at UNSL, and to assess the effectiveness of a Genre-based pedagogical implementation 
in the teaching of scientific writing. 
1.3.2. Specific objectives 
a. To determine the effectiveness of the SSGP in the teaching of abstract and SRA 
Title and Introduction writing to advanced undergraduate students and teacher-
researchers at FCFMyN. 
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b. To describe students' perceptions of the methodology of a scientific writing course 
taught applying the SSGP. 
c. To compare students' abstracts produced before and after the course.  
d. To define the lexicogrammatical elements that are employed by students when 
writing abstracts, with a specific interest in interpersonal meanings. 
e. To establish whether students use linguistic and rhetorical elements presented in 
the course in their SRA Introductions. 
f. To identify positive and negative aspects of the implementation of a Genre-based 
scientific writing course for future pedagogical applications. 
1.4. HYPOTHESES 
a. Teaching how to write abstracts and SRA Titles and Introductions through the 
SSGP to advanced undergraduate students and teacher-researchers at the 
FCFMyN is effective. 
b. Students' perceptions of the methodology of the scientific writing course taught 
applying the SSGP are positive.  
c. Students' productions after the course evidence the incorporation of some 
rhetorical elements and linguistic features when compared to abstracts written 
before the course.   
d. Students tend to use Appreciation resources in their scientific discourse.  
e. Students employ a range of linguistic and rhetorical elements presented in the 
course in the writing of abstracts and SRA Titles and Introductions. 
f. Students are able to identify class components that are positive, as well as those 
that need improvement.  
1.5. TYPE OF STUDY 
The study here intended follows some of the principles of action research, which 
is not about creating experimental conditions to compare the effect of a treatment, but 
about evaluating an alternative approach (Dörnyei, 2007). In this case, the method under 
assessment is the pedagogical cycle proposed by the SSGP for the teaching of writing. 
Due to the close link between research and teaching, this work is conducted with a 
natural group of students, and in cooperation with other teachers. The ultimate goal is, 
on the one hand, to gain a better understanding of the educational environment in which 
we work, and, on the other, to improve the effectiveness of our teaching.  
Additionally, this study is qualitative because students' productions and their 
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perceptions on the course have been described in terms of the Appraisal System, within 
the SFL framework (see section 2.5.3 The System of Appraisal below for further 
details). This type of analysis involves the observation of the lexicogrammatical 
elements employed, the determination of the evaluative weight they have, and a 
classification of the resources, according to the subsystems proposed in the Appraisal 
System. Moreover, a manual analysis has been carried out on student texts to identify 
rhetorical components in the abstracts and SRAs. 
In combination with the qualitative study described above, a quantitative 
perspective has also been considered here, for it substantially contributes to the aims of 
this work. Appraising lexicogrammatical resources as well as rhetorical elements have 
been quantified to facilitate analyses and descriptions, and to provide valuable tangible 
evidence for interpretations. 
1.6. MOTIVATION AND RELEVANCE OF THE STUDY 
If we bear in mind that English is not the mother tongue of researchers in 
Argentina, added to the fact that most scientific productions published in international 
journals are in this language, we face investigators' vital necessity to be provided with 
linguistic tools that enable them to successfully participate in the international 
publication sphere. The pedagogical teaching cycle presented in this research might 
represent a contribution towards satisfying the need of those who are in a disadvantaged 
position when compared to others whose native language is English.   
This research applies the writing cycle proposed by the SSGP as an attempt to 
help peer researchers at UNSL improve their written productions, so that they can 
ultimately participate in the international scientific community. This study is relevant in 
terms of the determination of the efficacy of a teaching method in the scientific and 
university contexts, for producing SRAs responds to institutional requirements. 
Additionally, the teaching of a course on scientific writing satisfies researchers' needs to 
improve their writing skills in EFL. Finally, the very fact that I decided to orient my 
efforts to evaluating the effectiveness of a Genre approach entails the belief that this 
type of instruction is useful.   
1.7. ORGANIZATION OF THE THESIS 
I have begun this work with an introductory chapter on the statement of the main 
concern that motivated this research: the need of Argentinian investigators to be able to 
write in English, and have stated the research objectives and hypotheses. In Chapter 2, I 
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present some regional and international antecedents related to this research, as well as 
its theoretical framework. This includes Genre Theory, scientific genres, Systemic 
Functional Linguistics, the Appraisal System and a review on studies which have 
deployed reaction texts as sources of data. Then, in Chapter 3, the methodology is 
explained, both in terms of the pedagogical application of the SSGP and the analysis of 
students' productions. In Chapters 4 and 5, results and discussions are presented for the 
two corpora, that is, scientific discourse and response texts. Finally, Chapter 6 
synthesises the main contributions of this study and suggests lines for further research.  
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Chapter 2. THEORETICAL FRAMEWORK 
In order to achieve the objectives stated in Chapter 1, i.e. to assess the 
effectiveness of a Genre-based pedagogical implementation in the teaching of scientific 
writing, and to describe the language used in participants' productions, I have resorted to 
three main areas of knowledge that best contribute to the theoretical framework that 
guided this work. In the following section, I present contributions on academic and 
scientific writing from Genre Theory in general, and from the Sydney School of Genre 
Pedagogy in particular. Additionally, I mention linguistic features that current research 
has provided on the two scientific genres under analysis in this piece of work: the 
abstract and the SRA. Finally, the last section of this chapter presents the principles 
from SFL and the System of Appraisal that have guided this thesis.  
2.1. GENRE THEORY 
Genres are socially recognised recurrent forms of language which tend to be used 
in similar contexts. In the last twenty five years, there has been an increasing interest in 
Genre, Genre Pedagogy and the ways in which we understand discourse and literacy 
(Hyon, 1996; Hyland, 2004). Genre approaches, both in terms of the description of text 
formats and the application of this knowledge to teaching, have transformed education 
in different contexts around the world (Hyland, 2002). Knowledge on this arena is well-
grounded on research carried out on authentic texts, and it has informed theories of 
language and teaching from a social and situated perspective.  
The growing impact that the genre movement has had around the world has called 
for research on the effectiveness of genre pedagogies in instructional environments. 
These widely studied approaches have been shown to contribute to a great extent to 
raising students' awareness of the social purposes of texts, as well as to helping students 
gain insights into disciplinary contexts and ideologies (Burgess & Cargill, 2013; de 
Olivera & Lan, 2014; Gardner, 2012; Wingate, 2012; Yasuda, 2011).  
The teaching of writing based on genres has been implemented in Argentina, 
especially in the teaching of academic genres in Spanish, with positive results. Within 
the framework of a project financed by the Education and Science Ministry of 
Argentina, Language teachers at universities and secondary schools learned about text 
analysis and preparation of learning materials for the development of writing skills. The 
materials were implemented and later evaluated. Teachers stated that genre-based 
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writing allowed them to have a different relationship with their students as they 
introduced academic genres sine students had the chance to negotiate texts (Moyano, 
2005). More importantly, students' productions showed large improvement both in 
terms of the grammar used and the organization of the texts, the quality of the 
information provided and the progression of topics. The explicit presentation of genre 
components and linguistic features, and their relation to the social purposes that texts 
pursue, has contributed not only to the understanding of the ways in which texts 
function, but also on students' critical analysis of the semiotic processes that take place 
in genres (Amaya, 2013). 
With abundant evidence that the implementation of genre-based teaching of 
writing in the national context is beneficial for students (Moyano, 2004; 2005; 2011; 
2013), three main theories that inform genre descriptions and practices for the teaching 
of scientific writing will be described here: English for Specific Purposes (ESP 
henceforth) (Flowerdew, 1993; Hopkins & Dudley-Evans, 1988; Swales, 1990; 2004), 
the New Rhetoric (Bazerman, 1988; Freedman & Medway, 1994), and the SSGP (Feez, 
2002; Martin, 1999; Martin & Rose, 2005). From these three theories, this work is 
framed within the Genre theory as defined by SFL. Since all three schools are connected 
to the topic of genre, they will be briefly reviewed in turns. After this revision, I justify 
the choice for the framework selected and expand on the Sydney School Genre Theory's 
main tenets for the pedagogy applied in the writing course.  
2.1.1. ESP 
The ESP school has been mostly interested in deploying genres as tools for the 
teaching of the language necessary for nonnative speakers of English for academic and 
professional contexts (Bhatia, 1993; Flowerdew, 1993; Hopkins & Dudley-Evans, 1988; 
Swales, 1990). Genres are viewed as "communicative events" (Swales, 1990, p. 58) 
whose linguistic conventions are framed and defined by their formal characteristics, 
such as their "patterns of structure, style, content and intended audience" (Swales, 1990, 
p. 58), and by their communicative purposes within social contexts.  
The analysis of texts as genres has mainly focused on two aspects. On the one 
hand, one line has followed the description of moves, which refers to the overall 
organizational patterns in genres and SRAs sections such as Introductions (Bhatia, 
1997; Samraj, 2002), Methods (Miin Hwa Lim, 2006), Discussion (Hopkins & Dudley-
Evans, 1988; Parkinson, 2011; Swales, 1990), Results (Brett, 1994; Bruce, 2009; 
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Phuong Le & Harrington, 2015), and Conclusions (Ruiying & Allison, 2003). On the 
other hand, another line of investigation has studied grammatical features at the 
sentence level such as tenses, passive voice, hedges and tentative language (Salager-
Meyer, 1992; Swales, 1990; Tarone, Dwyer, Gillette, & Icke, 1998).  
The contexts in which ESP genre theory has been applied are classrooms with 
English for specific and academic purposes. The main objectives have been to teach 
genre structures and grammatical features that are required for foreign speakers of 
English to master in order to be academically and professionally successful (Hyon, 
1996), and to help students be able to control the style and organization of texts, 
following the models and constraints provided by instructors. Structures and features are 
made explicit, and the analysis of models contributes to the development of writing.  
The ESP school has provided descriptions of genres as models for writing, but 
there has not been a development of a pedagogy, a methodology, or even a set of 
techniques or activities to be carried out in the classroom.  However, some efforts have 
been carried out to the aim that students be trained in techniques of text recognition and 
analysis (Flowerdew, 1993), so that they can identify the conventions of genre. Such is 
the case of Swales and Feak‘s (1994) Academic Writing for Graduate Students, which 
provides models of rhetorical forms aimed at improving students' productions.  
2.1.2. New Rhetoric  
Studies emerging from the New Rhetoric school reflect an approach that is quite 
different from the ESP school, and they refer to a group of North American researchers 
who have devoted themselves to thoroughly describing the contexts in which genres 
occur. Representatives from the New Rhetoric school are mainly concerned with L1 
teaching, including composition studies and professional writing.  
Genres have not been in the main agenda of study of the New Rhetoric, as the 
focus has been on the social purposes that texts have and the actions that genre performs 
in different situations (Bazerman, 1988; Freedman & Medway, 1994). Miller (1984) 
describes genre centring around the notion that a definition of this term should be on the 
action it is used to accomplish, and not on the very substance or the form: "genre study 
is valuable not because it might permit the creation of some kind of taxonomy, but 
because it emphasizes some social and historical aspects of rhetoric that other 
perspectives do not" (p. 151). Genres within the New Rhetoric are analysed in the 
recurrent situations in which they occur.  
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Bearing in mind the fact that New Rhetoric studies have focused on the 
sociocultural aspects of genre, it is expectable to see that the focus has been less on 
teaching texts than on the role that genres have in helping students and professionals to 
understand the social functions of texts (Miller, 1994). This line of thought has mainly 
influenced North American college and university education, where English is the 
mother tongue to most students attending these institutions.  
Bazerman (1988) states that writing pedagogies should not give students the 
formal aspects of the genres they have to work with, but rather should enhance students' 
understanding of the essence of texts. In this sense, knowledge of the social context is 
determinant for writers to choose the rhetoric that is appropriate for that situation. 
Observation of samples and understanding the contexts of occurrence of genres are 
activities carried out in classrooms, while explicit language tuition is scarce. The New 
Rhetoric school has lacked explicit instructional frameworks for teaching students 
language and functions of academic and professional genres (Hyon, 1996). 
2.1.3. Sydney School  
The Australian genre theory has developed and evolved quite independently from 
the ESP and the New Rhetoric schools. This theory is found in the context of a much 
larger linguistic theory, that of SFL, which is concerned with the relationship between 
language, function and meaning in social environments. Genre as presented from the 
perspective of the Sydney School shares much common ground with ESP and New 
Rhetoric genre research, mainly the social world, academic and professional fields of 
interaction, and notions of context. However, it is the comprehensively developed 
theory of language and a well-grounded and sound pedagogy for the teaching of genres 
that justify my choice for taking this theory as the framework for this research.  
Concerned about the relationship among form, social function, meaning and 
context, SFL proponents have focused on the taxonomy of genres and on the linguistic 
features characteristic of school, professional, non-professional, workplace, academic 
and scientific genres. This concern on sentence-level features, as well as on global text 
structures, is a distinguishing feature that makes this school different from ESP and the 
New Rhetoric. Genres are defined as "recurrent configurations of meanings [...] that 
enact the social practices of a given culture" (Martin & Rose, 2008, p. 6), and the basic 
idea is that we −as users of the system of language− cannot attain our social purposes at 
once, but rather, have to move in steps, assembling meaning as we go. According to 
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Martin (2009), when a text is complete, we will have achieved our goal. 
The Sydney school has differed from the ESP and New Rhetoric traditions in that 
applications of genre teaching have been with children and adolescents (primary and 
secondary schools), aborigines, and adult migrants at workplace contexts. Because these 
groups of people were not prepared to produce a certain range of texts necessary for 
their functioning in society, genre experts have developed a new approach to literacy 
education. Genre-based pedagogy has influenced the entire educational system, and 
thus, some teaching and training programs have been instituted by the Australian 
government and the industrial spheres (Feez & Joyce, 1995). Tertiary and university 
training, nevertheless, has not received as much attention as the aforementioned sectors.  
One of the main goals of the SSGP is constructing a reading and writing pedagogy 
within the SFL model of language and context (Martin J. R., 1999) in which the 
relationship of meaning and language "is theorised, rather than intuited" (Hood, 2010, p. 
31). This theory of language has been taken as the backbone in the design of the SSGP 
teaching pedagogy (Martin & Rose, 2005; Rothery, 1996), which involves a schema for 
sequencing tasks, leading students to write various genres on their own. 
2.1.4. Justification of the theoretical positioning 
All three schools have presented different forms of classroom considerations.  The 
ESP school is well grounded on the description of moves in genres, particularly of 
academic and scientific ones, which are the focus of study in this piece of work. 
Actually, the ample theory developed within this school is useful when presenting 
students with the rhetorical purposes of sections of texts, and this information has been 
presented and discussed in some of the classes of the writing course.  
In the case of the New Rhetoric school, and important as descriptions of context 
may be, this theory does not fully offer the resources needed for this research work. 
Since the context of instruction is teaching Argentinian academics how to write in 
English for international publication, what is necessary in their training is the 
description of the language and how language is used to express meanings. These 
learners are experimented researchers who are very well aware of the situations in 
which genres occur. Rather, their weaknesses are related to their linguistic limitations.  
Overall, the aims of the three Genre-based pedagogies described above have a 
major concern about helping students become more successful readers and writers of 
academic and professional texts. Hammond (1987) states that "what [genre-based] 
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programs have in common is, first of all, an emphasis on the function and meaning of 
language in context" (p. 172). Nevertheless, this work takes the SSGP as the framework 
to sustain the practices to teach scientific writing.  
The two main reasons for choosing the SSGP over the others are its sustained 
theoretical framework of learning, and its deployment of SFL's comprehensive and 
thorough description of language as a system. First, teaching activities provide students 
with the skills they need to succeed in their writing, and tasks are the central elements. 
SSGP provides teachers with well grounded-teaching techniques and activities to 
accompany students in their learning process. Second, this pedagogy is sustained by a 
comprehensive theory of language. There is an emphasis on explaining text features, 
and on resorting to the Hallidayan SFL schemes of linguistic analysis. Genre is but only 
one aspect to a more comprehensive social semiotic theory of language and context. 
SFL relates meaning and language, and this relationship is theorised, explained and 
modelled in a tri-strata system which provides a vast array of tools that enable linguists 
to describe the ways in which language is used.  
New Rhetoric and ESP have not been as ideologically charged as the SSGP in 
their discussions of genre-based teaching. This might be due to the fact that most of the 
learner groups in their focus are mainstream undergraduate, graduate students and 
professionals who may not be perceived as needing the same degree of empowerment as 
some underprivileged groups of Australian populations. Additionally, Australian genre 
literacy reflects a concern over social inequality, and the way this translates into 
educational literacy. SSGP has always established a strong partnership with primary, 
secondary and adult schoolteachers, some of whom may not work in academic and 
scientific environments. This connection has led to the development of pedagogical 
models, like the LERN teaching learning cycle, and other classroom materials and 
instructional frameworks that implement genre based pedagogy.  
In what follows, I present a review of how the Sydney School genre-based 
pedagogy has evolved to become what it currently is. Then, special attention is paid to 
the description of the tasks proposed within this framework for the teaching of genres. 
2.2. THE SYDNEY SCHOOL GENRE PEDAGOGY 
The term "Sydney School" was first coined by Green and Lee (1994) to refer to 
the work in language and education carried out in Australia, where James Martin was 
working at that moment. This name caught on internationally quite fast (Freedman & 
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Medway, 1994; Lee, 1996; Martin, 2000; Rose, 2008; 2011) although work following 
the same theoretical principles has been going on in locations such as the UK, China, 
South Africa and North and South America. 
The original set of teaching strategies designed to help students with schooling 
genres was known as "genre-based pedagogy", which then was extended as "genre 
pedagogy". The SSGP started developing in Australia in the 1980s, while at that 
moment, this country was a nation of immigrants who had been born overseas and 
whose native language was not English. There was also an enormous cultural debt with 
Indigenous people, who had been dispossessed of their land and largely oppressed by 
British immigrants (Rose & Martin, 2012).  
2.2.1. Theoretical foundations 
The initial aim of this pedagogy (Rose & Martin, 2012) was to enable students to 
deal with the writing demands at school. Although work began in primary schools, it 
extended to secondary institutions and education for immigrants. Particularly central to 
this pedagogy is the belief that effective teaching involves providing learners with 
explicit knowledge about the language and how it works.  
Teaching literacy inexorably involves teaching language, and, in connection to a 
"language based theory of learning", Halliday (1993b) states:  
When children learn language, they are not simply engaging in one learning among 
many; rather, they are learning the foundation of learning itself. The distinctive 
characteristic of human learning is that it is a process of making meaning −a 
semiotic process; and the prototypical form of human semiotic is language. Hence, 
the ontogenesis of language is at the same time the ontogenesis of learning" (p. 97).  
Teaching any subject involves teaching it through language, and teaching reading and 
writing also requires teaching about language, in order to be able to discuss language 
and how it works.  
Apart from this conception of literacy, a problem that linguists and educators 
identified with the widely-spread theory of learning of constructivism is that it has 
served the interests of middle-class groups, and marginalised groups' possibilities have 
been undermined. Immigrant, working-class and indigenous children did not have a 
knowledge basis on which to build their reading and writing abilities, which 
constructivism presupposes. These groups did not bring to school all the personal 
experiences that children from other sectors had already acquired. Within traditional 
constructivist theories, students are given tasks which are just above their independent 
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competence, and therefore, high-achieving students are given more difficult tasks at 
each step, while low-achieving students are given less difficult tasks, as compared to the 
first ones. Over time, there is no other possible effect but for the gap between the two 
groups to increase.   
Genre writing emerged, then, as an original approach to explicit literacy learning, 
democratization of the outcomes of education systems (Bernstein, 1979), and to make 
the distribution of knowledge in schools more equitable. In the SSGP, leaning happens 
through doing tasks, which may vary from very simple and physical activities such as 
learning how to tie our shoelaces to complex ones, such as the semiotic activity of 
learning knowledge from textbooks. Since the task is considered to be the core of any 
learning activity, students participate actively in tasks proposed by teachers. There are 
some tasks that only a portion of the students will be able to carry out without any help 
of the teacher, and these students can be found at a higher level of knowledge and 
abilities.  
The approach from the SSGP is to make the entire language-learning task explicit 
so as to build knowledge about both the language and the content (Rose & Martin, 
2012). The principle is that all students in a class need to accomplish the same level of 
task, and teachers need strategies to support all groups equally. In genre pedagogy, the 
nature of each learning task is analysed, and a sequence of such tasks is designed so that 
all students are able to fulfil each one successfully. With the help and guidance of the 
teacher, completing planned tasks at a higher level is a more effective method of 
acquiring skills to reduce the gap between high and low achieving students.  To this 
aim, SSGP has designed teaching techniques (presented in 2.2.2.3 on page 20 below) 
that can be applied to different grade levels, age groups, contexts and subject areas.  
2.2.2. Evolution of genre-based literacy programs 
The SSGP has not always been what it is today, for it has evolved through 
different phases for more than thirty years. With the linguistic contribution derived from 
Michael Halliday's works, the sociological perspective of Basil Bernstein, and the 
institutional leadership of Frances Christie, the project has become the Reading to Learn 
project. In the following section, a recount is made in connection with the different 
phases that the genre literacy project has gone though in the SFL framework, beginning 
with the Writing Project and Language as Social Power Project, followed by the Write 
it Right/The Right to Write Project, and the Reading to Learn Project (Rose & Martin, 
15 
2012).  
2.2.2.1. Writing Project and Language as Social Power Project 
Main contributions to the evolution of the theory are attributed to Joan Rothery's 
initial developments in the 1980s, who engaged SFL theory in primary schools 
classroom practice, Brian Gray's efforts in developing programs for indigenous children 
in Australia, Gunther Kress' collaboration in the area of genre and politics of literacy, 
Bill Cope and Mary Kalantzis' work with the Literacy and Education Research Network 
(LERN) project, and Mike Callaghan, Sue Doran and John Carr's engagement in the 
implementation of genre-based syllabi (Rose & Martin, 2012). Work at the Writing 
Project mainly focused on a description of the writing that was found in Australian 
primary schools, the range of genres that students were required to comply with to be 
successful at school (comments, recounts, reports, descriptions, explanations, 
procedures, argumentations and narratives). Such description involved the name of 
genres linked to their social purposes and technical terms for the identification of their 
stages (see Table 2.1 below).  
Table 2.1. Genres and stages in the first phase of research (Rose & Martin, 2012) 
 
Genre Purpose Stages 
S
to
ri
es
 
recount recounting events 
Orientation 
Record of events 
narrative resolving a complication  
Orientation 
Complication 
Evaluation 
Resolution 
anecdote 
 
sharing an emotional reaction 
 
Orientation 
Remarkable event 
Reaction 
exemplum judging a character or behaviour 
Orientation 
Incident 
Interpretation 
F
ac
tu
al
 T
ex
ts
 
description describing specific things 
Orientation 
Description 
report classifying and describing general things 
Classification 
Description 
explanation explaining a sequence of events 
Phenomenon 
Explanation 
procedure how to do an activity 
Purpose 
Equipment 
Steps 
protocol what to do and not do 
Purpose 
Rules 
A
rg
u
m
en
ts
 
exposition arguing for a point of view 
Thesis 
Arguments  
Reiteration 
discussion discussing two or more points of views 
Issue 
Sides 
Resolution 
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In the Language as Social Power Project, a model of language lessons was 
developed so that teachers could use it to plan and deliver their writing. It was at this 
point in the evolution of the SSGP that the widely-spread definition of "genre" came 
into being, as Martin and Rose (2012) state in their book Learning to Write, Reading to 
Learn:  
We came to formulate our characterisation of genres for teachers as "staged, goal 
oriented, social processes" − social because we are inevitably trying to 
communicate with our readers (even if they do not immediately read or respond to 
our work), goal oriented because we always have a purpose for writing and feel 
frustrated if we do not accomplish it, and staged because it usually takes us more 
than one step to achieve our goals." (bold as in the original) (p. 54).  
This is one of the most frequently quoted definitions of genre, which was originally 
intended for teachers and adapted for their understanding, even if they did not come 
from an SFL background. It was intended for a non-linguist public, and though slightly 
simplistic in nature, this definition has guided the work of many researchers and 
teachers around the globe.  
Joan Rothery was the first to translate the fundamental notion of the SSGP of 
guidance through interaction in the context of shared experiences into a teaching 
practice. Her first sequence of steps is displayed in Table 2.2. 
Table 2.2. Rothery's initial genre teaching sequence (Rose & Martin, 2012) 
1 Introducing a genre 
Modelling a genre implicitly through reading and by 
class 
2 Focusing on a genre Modelling a genre explicitly by naming its stages 
3 
Jointly negotiating a 
genre 
Teacher and class compose the genre under focus; the 
teacher guides the composition of the text through 
questions and comments that provide the scaffolding 
for the stages of the genre 
4 Researching 
Selecting material for reading, note making and 
summarising and assembling information before 
writing 
5 Drafting A first attempt at writing the genre under focus 
6 Conferencing 
Teacher-pupil consultation. Direct reference to the 
meanings of the writer's text; getting "into the text", not 
standing next to it 
7 Publishing 
Writing a final draft that may be "published" for the 
class library 
 
The sequence above was reformulated so that it could be entered at different 
points, and stages could be recycled, depending on the needs of students. A Teaching-
Learning Cycle (TLC) was developed with the contributions of Rothery, Macken-
Horarik, Cope, Kalantzis, Kress and Martin, and it was revised by Murray and Zammit 
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(1992).  
 
Graph 2.1. Early Language and Social Power project teaching/learning cycle (taken from Rose 
& Martin, 2012, p. 64) 
The main steps involve Modelling, Joint negotiation of the text and Independent 
construction of the text (Rose & Martin, 2012). Modelling sets the genre in its cultural 
context, and teachers and students discuss stages and language features. Joint 
negotiation of texts involves building up the field. Finally, in the Independent 
construction, students make suggestions, and the teaching adapts these comments to 
include them in the text written on the board. In this last stage, students submit a draft 
for consultation and, with the help of the teacher, they edit their texts for publication. 
The whole cycle can be repeated for the students' benefit if needed.  
The cycle in Graph 2.1 was revised by Murray and Zammit (1992) into the 
following:  
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Graph 2.2. Later Language and Social Power project teaching/learning cycle (taken from Rose 
& Martin, 2012, p. 65) 
The main stages in this cycle consist of Deconstruction (which is the Modelling stage in 
Graph 2.1 with the added value of "critical thinking"), Joint construction, Independent 
construction, and a fourth stage: Negotiating field. This last stage was added to signal 
the importance of shared experience on the subject matter when teaching genres.  
2.2.2.2. Write it Right/the Right to Write Project 
This phase of the project took place in the 1990s, and involved a team of 
collaborators doing research in language, education and genres which are expected to be 
read and written by students at secondary schools and by adults at workplaces (Rose & 
Martin, 2012). Among some of the contributors in this stage, we could mention Robert 
Veel, Mary Macken-Horarik, Sally Humphrey, Caroline Coffin, Susan Feez, Maree 
Stenglin, Jon Callow and Katina Zammit.  
In this stage of the research, school genres and stages were further specified 
(Table 2.3) and described, and the TLC shown in Graph 2.2 above was refined into 
Graph 2.3 (on page 20). 
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Table 2.3. Genres and stages described in the Write it Right project 
Genre Purpose Stages 
S
to
ri
es
 
recount recounting events 
Orientation 
Record of events 
narrative resolving a complication in a story 
Orientation 
Complication 
Resolution 
exemplum 
judging a character or behaviour in a 
story 
Orientation 
Incident 
Interpretation 
anecdote sharing an emotional reaction in a story 
Orientation 
Remarkable event 
Reaction 
C
h
ro
n
ic
le
s 
autobiographical recount recounting life events 
Orientation  
Record of stages 
biographical recount recounting life stages 
Orientation 
Record of stages 
historical recount recounting historical events 
Background  
Record of stages 
historical account explaining historical event 
Background  
Account of stages 
E
x
p
la
n
at
io
n
s 
sequential explanation explaining a sequence 
Phenomenon 
Explanation 
conditional explanation alternative causes and effects 
Purpose 
Equipment 
Steps 
factorial explanation multiple causes for one effect 
Phenomenon: outcome 
Explanation: factors 
consequential explanation multiple effects from one cause 
Phenomenon: cause 
Explanation: 
Consequence 
P
ro
ce
d
u
re
s 
procedure 
how to do experiments and 
observations 
Purpose 
Equipment 
Steps 
protocol what to do and not do 
Purpose 
Rules 
procedural recount 
recounting experiments and 
observations 
Purpose 
Method 
Results 
R
ep
o
rt
s 
descriptive reports 
classifying and describing a 
phenomenon 
Classification 
Description 
classifying report 
classifying and describing types of 
phenomena 
Classification 
Description: types 
compositional report describing parts of wholes 
Classification 
Description: parts 
A
rg
u
m
en
ts
 
exposition arguing for a point of view 
Thesis 
Arguments  
Reiteration 
discussion discussing two or more points of views 
Issue 
Sides 
Resolution 
T
ex
t 
R
es
p
o
n
se
s personal expressing feelings about a text 
Evaluation 
Reaction 
review 
evaluating a literary, visual or musical 
text 
Context 
Description of text 
Judgment 
interpretation interpreting the message of a text 
Evaluation 
Synopsis of text 
Reaffirmation 
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Graph 2.3. Write it Right teaching/learning cycle (Rothery, 1994) 
In this version of the cycle, setting context and building field are positioned as key 
concerns of each stage. The goals of this literacy methodology are to enable students to 
have control of the genres they work with and to become more critical of them.  
2.2.2.3. Reading to Learn Project 
The third stage in the project (Rose & Martin, 2012) has involved the cooperative 
work of a network of teachers who have applied the developments of genre-based 
pedagogy in classrooms. Their aims have been to design a methodology for integrating 
reading and writing with learning in primary, secondary and tertiary education, and to 
extend the applications derived to teacher education. Researchers and teachers working 
at this phase of the project include Kate Mullin, Claire Acevedo, Sarah Culican, Lyndall 
Harrison, and Cheryl Coop, among others.   
In this third generation of the SSGP, two main components have been 
incorporated and specified: the design of classroom interactions for reading (Preparing 
for Reading, Detailed Reading and Sentence Making), and the development of strategies 
for writing genres such as stories, factual texts and arguments (Joint construction, Joint 
Rewriting and Spelling; Individual Construction, Individual Rewriting and Sentence 
Writing). This learning/teaching cycle incorporates both skills −reading and writing− so 
each will be described in turn. 
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2.2.2.3.1.   Reading and Writing Strategies:  
In the case of reading tasks, there is an explicit emphasis on building field 
understanding of texts and on teacher planning in order to provide students with the 
maximum support. Since in the view of SSGP parent-child interaction is the principal 
way in which we learn language, it is of utmost importance to constitute a reading 
model that follows the frequent strategies employed by parents to teach their children 
oral language. From this, the following set of principles has been derived for developing 
a reading pedagogy (Rose & Martin, 2012, p. 146) (bolds as in the original):  
- reading involves four levels of meaning: decoding words from their latter 
patterns, identifying meanings within sentences, inferring connections across a 
text and interpreting relations to the social context of a text.  
- children learn to read through explicit guidance by caregivers and/or teachers.  
- guidance takes highly predictable cycles of interaction in which the parent 
focuses attention on a feature of the text, the child identifies the feature and the 
parent affirms their response. The parent may also prepare the child by saying 
what to look for, and may elaborate with further information after reaffirming the 
child's response.  
- elaborations may be interactive, in which the parent asks a focus question, the 
child proposes a response from their experience, and then the parent affirms, and 
may further elaborate.  
- classroom interactions follow similar patterns to the ones already described.  
- reading development occurs over time.  
These principles have guided the design of a genre teaching/learning cycle, shown 
in Graph 2.4, which is a further development of Graph 2.3:  
 
Graph 2.4. Three levels of strategies in Reading to Learn (taken from Rose & Martin, 2012, p. 
147) 
The first level is directly connected to how we plan our curriculum programs, and 
to the texts we select for teaching and for evaluating what students have learnt. From 
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this, nine sets of strategies are derived and can be summarized as shown in Table 2.4.  
Table 2.4. Nine sets of strategies for integrating reading and writing 
Levels a. Reading 
b. Joint Writing 
Strategies 
c. Individual Writing 
Strategies 
Level 1 Preparing for Reading Joint Construction Individual Construction 
Level 2 Detailed Reading Joint Rewriting Individual Rewriting 
Level 3 Sentence Making Spelling Sentence Writing 
 
In level 1, the focus is on the structure of whole texts in both skills, reading and 
writing. In level 2, a higher level of support is provided for a detailed comprehension 
and production, and the language interest is on patterns of meanings within and between 
sentences. Level 3 provides maximum support for students to develop foundation skills 
in reading with understanding, spelling and writing. 
a. Reading: 
All lesson sequences start with Preparing for Reading (Rose & Martin, 2012). 
Using this strategy, students can be guided to read any and all texts in the curriculum. 
First, students are given enough background knowledge to understand and access the 
text. Second, students listen to the teacher as he/she gives a step-by-step summary or 
preview of the text's content. This provides support for students to follow a challenging 
text, whether it is narrative, factual or argumentative. This strategy allows teachers to 
work with texts that may be well beyond some students‘ independent reading levels, and 
there is no need to avoid challenging texts if some students cannot read them 
independently. Any text can be read with guidance, and when the text is read in the 
Detailed Reading, weaker students do not need to struggle with understanding. 
The second level enables all students to read a short text with complete 
understanding. In Detailed Reading, a short passage is selected from the reading text. 
The teacher reads the text aloud, and once the whole text has been read, he/she guides 
students sentence-by-sentence through the passage in the following manner (for an 
example of this, see Appendix 2, 3rd meeting, p. 9, and 4th meeting, p. 16) (my bolds):  
- teacher prepares students with a summary of the content that is included in the 
sentence.  
- teacher reads the sentence, as presented in the text. 
- teacher provides a position cue for students to localize in the text the answer to 
the question that is coming, such as at the beginning of the sentence, there are four 
words. 
- teacher asks a question such as Can you see the four words that express the time 
when the events happened? 
- students focus their attention and answer. Since they know which words the 
teacher is referring to, any student −even the weakest ones− can answer something 
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like Once upon a time.  
- teacher affirms and praises the correct answer of the students.  
- the teacher directs students to highlight the words.  
- the teacher elaborates on the meaning of the highlighted word/s or segments.  
 
While the students identify and highlight groups of words as they go, the focus is 
on the patterns of language within and between sentences, which prepares students to 
use those patterns in their own writing. This activity takes quite a long time, so short 
passages with the most elaborate resources are selected. Students highlight segments of 
language in their texts as the teacher asks questions and the students answer.  
One or more sentences are selected from the Detailed Reading passage, and 
written on cardboard strips for students to cut up and manipulate in Sentence Making 
activities. 
b. Joint Writing Strategies 
Joint Construction is the strategy for guiding all students to write successful 
factual, narrative or argumentative texts. With factual texts, notes are taken while 
reading, and the teacher then guides the class to write a new text from the notes. With 
stories and persuasive texts, a model of the genre (text type) is used to show its 
structures. The teacher then guides the class to construct a new text with the same 
structure as the model. 
Joint Construction is focused on using the global structure of model texts, 
preparing students to write whole texts with that structure. The teacher then guides the 
class through Joint Rewriting of this passage, borrowing the same sophisticated 
language patterns from a literary text, or detailed content from a factual text. Students 
then practise the same task in Individual Rewriting. 
Words are then selected from these sentences for Spelling. The teacher guides 
students to cut these words up into their letter patterns, and to practise writing them on 
small whiteboards. 
c. Individual Writing Strategies 
In Individual Construction, students write their own texts, guided by the teacher, 
using the same notes for a factual text, or following the same model for a story or 
argument. 
Detailed Reading and Rewriting focus on the patterns of language within and 
among sentences, preparing students to use those language patterns in their writing. 
Detailed Reading and Rewriting are usually done before Joint Construction, as they 
facilitate the application of these language patterns in the jointly constructed text. This 
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helps prepare students to use both the language patterns and text structure in Individual 
Writing tasks. 
Once they can spell words accurately, students then write them in whole 
sentences, in the Sentence Writing activity. These foundation skills are practised on the 
same texts that the class is reading in their curriculum. All the above strategies can be 
used for whole classes or individual support. 
2.2.2.3.2.   Stories as the set of techniques for the teaching of the SRA 
Each set of strategies described in 2.2.2.3 has been developed for three distinct 
kinds of texts: stories, whose main purpose is to engage readers and help writers 
become creative while borrowing patterns of language; factual texts, aiming at building 
field knowledge of writers and informing readers; and arguments and text responses, 
oriented at evaluating issues and texts. The sequence illustrated in this section is the one 
that has been developed for the first type of text, which is stories, even when at first 
sight one might think that factual texts would be more suitable for the teaching of 
abstracts and SRAs. This methodological choice has been made taking into 
consideration the fact that science genres, such as the ones in focus in this study, are 
defined as story genres by Martin and Rose (2008) themselves (p.130). The set of 
techniques to be employed for the course were those of the story genre because the aim 
was to help researchers and teachers at UNSL to improve their writing skills as they 
report the narration of how the investigation was carried out. 
2.2.3. Criticisms against the SSGP 
It has been claimed that the SSGP, with its special focus on explicit language 
teaching, constrains an individual's freedom and creativity (Hyon, 1996). The insistence 
on guidance and relying on sample texts to guide the reading for writing is said to lead 
students into copying patterns of texts, instead of creating their own.  
However, the systematic exploration of the language used in texts and the way it 
expresses meanings are essential phases in a learning cycle. First, it is necessary for 
students to understand how texts work and how they  are created in order for them to 
acquire knowledge of the genre, before they can actually be creative and challenge the 
ways in which texts are realised. Additionally, the rejection of a systematic teaching on 
how the language works and on student's acquisition of metalanguage forces both 
teachers and students to rely on implicit and tacit knowledge about the linguistic system 
(genre, register, meanings, grammar, lexis, morphology and phonology as a whole).  
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Another piece of criticism against the SSGP is that the teaching-learning cycle 
−focusing on modelling and construction of texts which are socially relevant in school 
contexts− represents a "transmission pedagogy" that uncritically presents texts and 
excludes non-mainstream genres "that might be culturally important in students' lives" 
(Cope & Kalantzis, 1993, p. 15). Cope and Kalantzis −initial founders of the LERN 
project− have insisted on students' need to learn different genres, not in a duplication 
manner, but rather to help them master genres as tools to encourage change and 
disruption, rather than simply reinforce reproduction (p. 245). 
Similarly, Christie (1991b) proposes that teaching students about genres and 
language in general is an ideological matter of social justice, insisting that "as long as 
we leave matters of language use available to some and not to others, then we maintain 
a society which permits and perpetuates injustice of many kinds" (p. 83). In addition, 
Rose and  Martin (2012) state that:  
On the one hand, we decided as an issue of social justice that it was important to 
make the genres required for success in education and life beyond school as widely 
available as possible. On the other hand, we concluded that a critical perspective on 
genre depended on both mastery of the genres being critiqued and mastery of the 
genres being used to critique (p. 67).  
Rose and Martin firmly believe that it is not possible for students to be able to be 
creative and critical of genres if they are not first instructed on what purposes genres 
serve and what linguistic features constitute them. This is, precisely, the reason why this 
teaching method was selected: its aims to empower students by providing them with 
both genre and language knowledge. 
2.2.4. Teaching and Research on the SSGP in Argentina 
There are a few studies in Argentina related to the teaching of writing through the 
SSGP, mainly in Spanish for academic environments, such as those carried out by 
Estela Moyano (2005, 2011, 2013). In one of her studies, Moyano (2005) adapted the 
SSGP to teach academic writing to first year students at university. Some aspects under 
evaluation in students' production were selection of information, text development,  use 
of the system of reference, connectors, construction of experiential meanings and verb 
tenses, among others. It was found that students made evident progress in grammatical, 
textual and discourse aspects. Considering her results in another study, Moyano (2011) 
proposed that when students become aware of the semiotic resources for the 
construction of knowledge in their disciplines in the wider context of science, their 
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reading and writing skills, as well as their understanding of contents, improve 
substantially. Finally, Moyano (2011) has shown that when students carry out the Joint 
deconstruction stage of texts as proposed by the SSGP, they reflect upon the linguistic 
resources available for the specific context in which they have been used. All in all, 
there are positive results when the SSGP is implemented for the teaching of reading and 
writing in Spanish, which is the mother tongue of the students under consideration. This 
work makes a contribution in the teaching of English, which is a foreign language in 
Argentina, for the teaching of scientific writing.  
2.3. SCIENTIFIC GENRES 
Two of the most intensely studied genres with varied foci of interest are the 
abstract and the Scientific Research Article. The description of both genres has largely 
been made in terms of their rhetorical structure and moves. Within the SFL framework, 
genres in the sciences have been described by Martin and Painter (1986), Martin (1989), 
Lemke (1990), Martin (1990), Halliday and Martin (1993), Halliday (1993c), Rose 
(1997), Unsworth (1997a; 1997b; 1997c), Veel (1997), Wignell (1997), Lemke (1998), 
Rose (1998), Martin and Veel (1998), Veel (1998), and Christie and Martin (2007), 
among others. SFL work in this area has attempted to explain the different stages of 
genres, together with lexical and grammatical choices that "construct the function of the 
stages of the genres" (Rothery, 1996, p. 93). 
Science, in the SFL perspective, is a group of semiotic practices concerned with 
manipulating material activities or other semiotic objects (like language, for example). 
Science, therefore, "semioticises the natural world by generalising about things and 
processes in four regular ways: by classifying and describing phenomena, by explaining 
how processes happen, by instructing how to observe phenomena (e.g. in experiments), 
and by recounting and interpreting what was observed" (Martin & Rose, 2008). 
Taking into consideration the fact that SFL defines genre as a recurrent semantic 
configuration (see  2.1.3 above), the abstract and the SRA can be defined as macro 
genres whose social purpose is to facilitate the control of the natural world (Martin & 
Rose, 2008). Martin and Rose (2008) present the "genres of science" (p.130) as story 
genres, which are constituted by related genres and steps that can be distinguished as 
they unfold along a text. Unlike other narratives, chronology is not used to organise 
scientific reports, but rather, the text develops around entities, explanations or 
discussions. From this perspective, and in order to apply the SSGP teaching sequence, 
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both the abstract and the SRA are not simply presented as texts that are made up by 
their constitutive components, but rather as genres with recurrent semantic 
configurations.  
2.3.1. The Abstract 
Much research has been carried out to provide tools for writers to produce 
abstracts, to establish their linguistic characteristics and to define their rhetorical 
organization (Salager-Meyer, 1992; Van Bonn & Swales, 2007). In connection with 
writing training, Swales and Feak (2009) provide scholars with the skills to produce 
abstracts for short communications, conferences, and PhD dissertations. They also cover 
keywords, titles, author names, and language exercises. 
Concerning the language description of abstracts, there has been an increase in the 
interest of interpersonal language. Hyland and Tse (2005) studied the linguistic 
resources used by academic writers to adopt a position and engage with readers. They 
looked at frequencies, forms and functions of evaluative that, and concluded that this is 
an important resource to provide author comment. They affirm that abstracts are not just 
pale reflections of the full-length articles, and that interactional metadiscourse in 
abstracts has undergone important changes in the past 30 years. Also looking into 
interactional discourse, Gillaerts and Van de Velde (2010) analyse interpersonality 
elements in abstracts such as hedges, boosters and attitude markers. Moreover, Cutting 
(2012) described conference abstracts in terms of vague language, and found that this 
resource is employed to express incompleteness of the research of both collection of the 
data and determination of results. Finally, Van Bonn and Swales (2007) explore how 
and why language choice might affect abstracts, and describe personal pronoun use, 
sentence length and transition word selection. They explain that choices related to these 
linguistic features can be aligned with expectations as to what constitutes appropriate 
academic style.  
Regarding the schematic structure of abstracts, Samraj (2005) found that 
disciplinary variation in academic writing is not just manifested in generic structure, but 
also in the relationship among science genres such as the abstract and the SRA. 
Additionally, Lorés (2004) reported the analysis of SRAs abstracts from linguistics 
journals considering rhetorical organisation and thematic structure, and identified IMRD 
and CARS type patterns. Also related to this, Martín (2003) explored the extent to 
which there is rhetorical variation between abstracts written in English and in Spanish in 
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the area of experimental social sciences. He found that Spanish abstracts largely follow 
the international conventions based on the norms established by the English-speaking 
international academic community. 
2.3.2. The Scientific Research Article 
A great deal of attention has been placed on the analysis of SRAs, the central and 
most widely known form of knowledge communication. It is the focus of attention of 
linguists worldwide since it is the main genre for distributing and advancing scientific 
knowledge. The SRA represents, in Hood‘s terms (2010), "a high-stake text type across 
all disciplines, constituting the primary means by which academic knowledge is 
disseminated" (p. 6).  
A number of authors have considered SRAs in a variety of scientific fields like 
medicine (Li & Ge, 2009; Nwogu, 1997; Williams, 1999), sciences (Berkenkotter & 
Huckin, 1995) or social studies (Holmes, 1997). The micro-level of SRAs has been 
described in terms of lexis (Chen & Ge, 2007; Martinez, Beck, & Panza, 2009) and 
grammar (Halliday, 1993b; Master, 1991), for both pedagogical and research reasons. 
In relation to titles, even though this section is small if compared to a whole SRA, 
it has a decisive role to attract a potential reader's attention, and this is why it has 
received considerable attention. Haggan (2004) studied titles in the fields of science, 
literature and linguistics to identify what components writers use when they want to 
transmit knowledge, and what grammatical structures are used (full sentences, 
compound structures or noun phrases). She found that noun phrases are the most 
frequently used structures, which have a number of post-modifiers that provide 
precision as to the focus on the reader; compound structures tend to be composed by a 
noun phrase indicating a general topic, followed by an expanded phrase in which the 
particular aspects of that general topic are dealt with, while full sentences are not 
frequently used, except for the field of Biology. Wang and Bai (2007) focused on the 
syntactic structures used in English titles of medical SRAs and found that the noun 
phase, with a number of postmodifiers, was the most frequently used structure in this 
discipline. Soler (2011) has also studied the structural construction of titles SRAs and 
review papers, both in English and Spanish. Noun phrases were also found to be the 
most frequent structure in all disciplines, except for Biology, which displayed a higher 
number of sentences when compared to other disciplines.  
The macro-structure analysis of SRAs' sections has also been the focus of 
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exhaustive analysis; Swales (1981; 1990) described the rhetorical moves of the different 
sections of the SRA (IMRD: Introduction, Methods, Results, Conclusions), focusing on 
the Introduction section. In addition to SRAs overall schematic structure, each move has 
also been the focus of analysis of different authors: Introductions (Bhatia, 1997; Samraj, 
2002), Methods (Miin Hwa Lim, 2006), Discussion (Hopkins & Dudley-Evans, 1988; 
Parkinson, 2011; Swales, 1990) and Results and Conclusions (Brett, 1994; Bruce, 2009; 
Ruiying & Allison, 2003; Swales, 1990; Thompson, 1993). 
The SRA has been described from a series of perspectives, all contributing to 
throw light on it analysis to help students and researchers become more successful 
readers and writers of academic texts. The New Rhetoric school has focused on the 
situational contexts in which SRAs occur (Bazerman, 1994; Berkenkotter & Huckin, 
1995; Freedman & Medway, 1994; Myers, 1989). The ESP school has paid more 
attention to detailing the formal characteristics of SRAs' organizational patternings 
(Dudley-Evans, 1986; 1994) as employed by specific discourse communities (Bhatia, 
1993; 1997; Swales, 1990; 2004). Finally, the SFL school has paid a large amount of 
attention to the SRA with initial works by Halliday (1993a; 1998; 2004) and his 
followers (Cortés, 2004; Hassan, 2002; Martin, 1997; Martin & Rose, 2008; Ruiying & 
Allison, 2003; Ruiying & Allison, 2004).  
SFL views the SRA as a story genre, more precisely, as a procedural recount 
whose function is to facilitate the control of the natural world. Science, in Martin and 
Rose's view, is "a set of semiotic practices; it is concerned with manipulating material 
activities, [which] are informed by what science has to say about the world" (2008, p. 
135). In line with SFL's definition of genre as a recurrent pattern of meanings, a broad 
generalisation is made that science genres semioticise the natural world in four regular 
ways: by classifying and describing phenomena, by explaining how processes happen, 
by instructing how to observe phenomena (e.g. in experiments), and by recounting and 
interpreting what was observed (Martin & Rose, 2008, p. 138). 
2.5. SYSTEMIC FUNCTIONAL LINGUISTICS 
Systemic Functional Linguistics is a social semiotic theory which describes 
language in use (Halliday & Matthiessen, 2014), and this characterization entails all the 
strata at the linguistic as well as at the contextual levels. Within the perspective of SFL, 
language is a system of meanings. SFL is interested in what people do when they use 
language to construct meanings. Grammar, therefore, is the study of how meanings are 
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expressed as users choose specific lexicogrammatical elements. Language is described 
as a system of choices from which speakers and writers select lexical and grammatical 
units, but they do so in specific situations, as the language they use is influenced by the 
complexities of different levels of context. The most immediate context of the situation, 
or Register, has constraining effects on language, and language often develops 
conventions and patterns that tend to be repeated, which become socially recognized 
and accepted forms or Genres.  
Two essential aspects of the SFL approach are that it tries to answer the question 
of how people use language, and of how language is interpreted functionally, that is, 
how it is structured for use (Eggins, 2004). The systematization with which language is 
theoreticised constitutes a very valuable set of tools to carry out text description, as this 
enables analysts to bring light to texts. Another important feature of this systemic 
functional approach is its insistence on studying actual instances of text that have been 
used by speakers or writers.  
In SFL theory, language is said to be functional, since its function is to make 
meanings, and systemic, because language is described as a system of choices that have 
the potential to express three kinds of simultaneous strands of meanings. As users, we 
can express interpersonal meanings (related to interactive exchanges), textual meanings 
(language used to organize language) and ideational meanings (representation of the 
world and experiences, and the logical relations that link those experiences). This 
conception of language as a system of resources provides EFL students with the 
possibility to view language from a tripartite vision. The three metafunctions of 
language and their associated meanings are explicit as to why a text is the way it is, 
when and how we use language to negotiate social relations, how we manage flows of 
information and how we represent reality. 
2.5.1. Three levels of context in SFL 
SFL proposes a three-level organization of context: Context of Situation or 
Register, Context of Culture or Genre, and Ideology (Martin, 1992). These levels range 
from the most immediate context of situation or Register, which is explained in terms of 
three variables (Halliday & Matthiessen, 2014): Field (the action going on and the 
domain, subject matter or topic to which the activity relates), Tenor (who takes part in 
the interaction and the role relationships between interactants, and Mode (the role 
played by the language in the situation). Then, the mediate level of context is that of 
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culture, or Genre. This has been defined as a recurrent configuration of meanings 
(Martin, 1984, p. 25) or patterns of language patterns (Rose & Martin, 2012). Finally, 
the most abstract level of context is Ideology, which is the mind-set or world-view of 
speakers which informs and controls all the language they produce (Hasan, 2009). As 
shown in Graph 2.5 below, these strata are represented in three concentric circles:  
 
Graph 2.5. Context and language stratification in SFL - adapted from Halliday and Matthiessen 
(2014) 
In SFL, context is theorised as the abstracted realm of meaning realised in and by 
language and other semiotic modalities, and the contextual and linguistic levels are 
systematically related through levels of realisation, as shown in Table 2.5. 
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Table 2.5. SFL metafunction/strata matrix of resources for text analysis (taken from Martin, 
J.R. (forthcoming) Systemic Functional Linguistics) 
 
Metafunction 
Stratum 
Ideational Interpersonal Textual 
Genre 
(Martin & Rose, 2008) 
Orbital/Serial 
structure 
Prosodic structure Periodic structure 
Register 
(Martin J. R., 1992; 
Halliday & Martin, 1993) 
Field 
Activity sequences, 
participant 
taxonomies 
Tenor 
Power, solidarity 
Mode 
Action/reflection, 
monologue/dialogue 
Discourse Semantics 
(Martin & White, 2005) 
Ideation, external 
conjunction 
Appraisal, 
negotiation 
Identification, 
internal 
conjunction, 
information flow 
Lexicogrammar 
(Halliday & Matthiessen, 
2014; Kress & van 
Leeuwen, 2006) 
Transitivity; 
nominal group 
classification, 
description, 
enumeration 
Mood, modality, 
polarity, comment, 
vocation, person 
Theme and 
information, tense 
and deixis, ellipsis 
and substitution 
Graphology/Phonology 
(Halliday & Greaves, 
2008) 
Tone sequence 
Formatting, 
emoticons, colour, 
tone, voice quality, 
phonaesthesia 
Punctuation, layout, 
tonality, tonicity 
As a text is explored, meaning is analysed in terms of Field, Tenor, Mode, and 
Genre. Different from other perspectives, SFL explains system networks of genres 
which identify how genres resemble each other and are different from one another, and 
how Register variables determine the meanings to be expressed, and the 
lexicogrammatical choices within the systems of Transitivity, Mood and Theme that 
users make to realise those meanings.  
From the enormous array of possible linguistic aspects to analyse in the 
production of participants in this study, and the detailed systematization that the SFL 
perspective provides to describe them, I mainly focus on interpersonal elements. 
Although both genres under study in this work −the abstract and the SRA− are usually 
considered to be descriptive, they display numerous evaluative instances. It is of 
considerable importance to recognise the value that interpersonal elements have in the 
presentation of new knowledge (Hood, 2010; 2012) and in the interaction among 
members of the scientific community. These meanings represent a special difficulty to 
EFL learners, and this is why they have been the focus of interest of many linguists like 
Hood (2010; 2012), Hyland (2004), Pascual and Unger (2010), and Swales (1990; 2004) 
among many others. This is the reason why, when describing students' scientific 
discourse, interpersonal meanings became the focus of this analysis. 
Additionally, a few studies have been carried out at the intersection of 
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interpersonal meanings and response texts, showing that this type of linguistic analysis 
on opinion texts has great potential to contribute to assessing pedagogical 
implementations of a variety of techniques and tools. In her doctoral dissertation, 
Huffman (2015) used open-ended survey responses on the use of automated writing 
softwares, which were studied under the light of Appreciation resource analysis (Martin 
& Rose, 2003). Martín, Helale and Faletti (2012) and Ballard, Becker, and Smith (2017) 
have also deployed interpersonal meanings, especially the System of Appraisal, to 
describe students' productions in portfolios and in teachers' feedback's responses. Since 
interpersonal meaning analysis has not been extensively applied on response text, this 
work makes a contribution in this line. The discourse in students' class and end-of-
course surveys in open-ended questions is described under the light of the Appraisal 
System, particularly under the subsystem of ATTITUDE with the purpose of identifying 
what components of the course students value positively and negatively.  
2.5.2. Interpersonal meanings 
As stated in the previous section, language expresses interpersonal meanings 
through a wide variety of linguistic resources. Halliday (1978) views the grammar of 
interaction from a semantic perspective since whenever we use language to 
communicate, one of the activities we do with it is to establish a relationship with 
another participant.  
Interpersonal meanings can be analysed in different layers. At the 
lexicogrammatical level, the system that realizes the interpersonal metafunction of 
language is MOOD. This involves choices in terms of the basic speech roles 
(giving/demanding information/goods and services, and four primary speech functions 
of offer, command, statement and question), choices in terms of polarity opposition, 
choices of intermediate positions, and degrees of indeterminacies. At the level of 
discourse semantics, the system that describes interpersonal meanings is that of 
Appraisal, fully described in 2.5.3 The System of Appraisal.  
Interpersonal meanings perform several essential functions in academic and 
scientific discourse, as interpersonal language enables speakers to present their opinion 
about the world and value systems, to engage in dialogue and interact with others, and 
at the same time, to regulate meanings into different degrees. In the following section, a 
review is made in terms of research from a variety of linguistic perspectives on 
evaluative meanings in science genres.  
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2.4.2.1. Interpersonal meanings in the academic and scientific genres 
Academic and scientific written productions are popularly considered to be 
objective in their representation of research processes. The general understanding of 
writing in the academic and scientific arenas has traditionally been that of objectivity 
with an emphasis on the use of neutral language. However, the expression of opinions 
and assessments is an intrinsically human feature, and a large amount of the work that 
academics actually do is to evaluate. Scientific writers need to take a clear position in 
relation to a number of elements in the research and publication processes as they have 
to justify a chosen methodology of investigation, present results in a convincing manner 
and express their position in relation to other authors.  
Research is a constant subjective selection of a portion of reality, a segment which 
the scientist chooses to study, the comparison of methods, and the prosecution of a 
specific set of research questions. All these choices are −in the view of a researcher− 
more relevant than other whole different universes of possibilities. There is a constant 
judgment on what samples are representative, which results are significant and how 
results relate to those of others. Presenting evaluation in a text entails providing 
personal judgments and appealing to a community's norms and values. Indeed, the main 
goal of scientific reports is persuasion; that is, to convince the academic community to 
accept the new knowledge claims (Hood, 2012).  
Investigations on evaluative language in the science genres have grown 
significantly over the last few years, and they address the idea that writers take a 
position on something, at the same time that they entice others to do the same. Research 
has been undertaken under various headings, such as ‗evidentiality‘ (Chafe & Nichols, 
1986), ‗affect‘ (Ochs, 1989),  ‗point of view‘ (Simpson, 1993), ‗hedging‘ (Hyland, 
1998), ‗evaluation‘ (Hunston, 1994; Thompson & Hunston, 2000a), ‗stance‘ (Conrad & 
Biber, 2000; Hyland, 2005); and ‗appraisal‘ (Martin, 2000a; Martin & White, 2005). 
Central to academic writing are interpersonal meanings such as negotiation, the 
use of affective and expressive language, citations, the presence of the author in the 
SRA, and the assessments of one's and others' findings. According to Hyland and Diani 
(2009, p. 1), "research and publishing is a constant process of comparing methods, 
assessing sources, weighing up outcomes, contrasting claims and considering data." 
When describing the social creation of knowledge, Hyland (2004, p. 6) states that: 
It is naïve to regard texts as accurate representations of what the world is like 
because this representation is always filtered through acts of selection, 
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foregrounding and symbolization; reality is seen as constructed through processes 
that are essentially social, involving authority, credibility and disciplinary appeals. 
Therefore, evaluation can be regarded as an essential component of research. Thompson 
and Hunston (2000a, p. 5) define evaluation as a "broad cover term for the expression of 
the speaker or writer's attitude or stance towards, viewpoint on, or feelings about the 
entities or propositions that he or she is talking about." The meanings expressed are 
essentially interpersonal, for these build up a shared point of view between speakers and 
writers and hearers and readers. Evaluation is concerned with interpersonal uses of 
language and how the subjective presence of the writer or speaker becomes evident to 
convey an attitude to both those they address and the material they discuss (Hunston & 
Thompson, 2001). 
Hunston (1994) proposes that evaluation be viewed as having three aspects: status 
(discourse shows the writer‘s perception of the relation between that proposition and the 
world), value (assessment in terms of good or bad, which depends on the goals of the 
community within which the text has been produced), and relevance (the scale of 
evaluation is important-unimportant as shown by "relevance markers"). Evaluation is 
discourse pervasive, occurring cumulatively across large sections of text (Hunston, 
1994). Along similar lines, and following principles from Corpus Linguistics, Hunston 
and Thompson (2001) present a collection of papers with a wide a range of approaches 
to the notion of evaluation and the relation among language, knowledge, and the world; 
in particular, the ways in which evaluative language expresses the value systems of 
individuals and communities.  
Hyland and Diani (2009) present a compilation of works related to evaluative 
meanings in review genres such as book reviews, the review article, the book review 
article and the review of literature in PhD theses. In their words, "review genres are, in 
fact, crucial sites of engagement where writers argue their viewpoints, signal their 
allegiances and display their credibility" (p. 1). Along the same line, Hyland (1998) 
presents a thorough analysis of hedging in academic research papers and interviews, and 
connects these linguistic forms to a pragmatic explanation for their central use for 
scientific argument, and, ultimately, for the construction of science itself. 
In relation to some specific evaluative features of language, there has been 
extensive work on the use of personal pronoun use in scientific writing in English and 
self-citation as linguistic realizations of the presence of the author (Harwood, 2005; 
Hyland, 2001; Kuo, 1999; Martínez, 2005; Tarone, Dwyer, Gilette, & Icke, 1998), 
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showing that pronouns I and we serve very important rhetorical functions in SRAs. 
Connected to first person singular pronoun, writers use self-reference to influence the 
readers' impression of themselves: they emphasize their participation as important, 
serious and established players in the field, they take an authorial stance and procedural 
choice, and they raise readers' attention to more published work available carried out by 
the same author.  
There have also been numerous studies in connection with interpersonal meanings 
in Argentina. Ferrari (2009) has analysed the grammaticalisation of modal verbs,   
epistemic modality in SRA in the fields of Palaeontology and Medicine (2012), and the 
expression of modal verbs in SRAs (2013). Furthermore, Ferrari and Gallardo (2006) 
described evaluation in the introduction of Medicine research articles, and García 
Negroni (2008) has paid attention to how subjectivity is realised in the SRA written in 
Spanish. 
Within the framework of SFL, a systematic framework of analysis of 
interpersonal meanings has been put forward. James Martin (2000a) and collaborators 
have developed the Appraisal System (Hood, 2004; 2005; 2010; 2012) with the purpose 
of offering a systematic framework for the study and understanding of interpersonal 
meanings. Because this system has an enormous potential of applicability in the 
comprehension of linguistic phenomena related to evaluation in discourse, Appraisal 
System is a linguistically-motivated analytical tool that I have decided to employ to 
study the language produced by students in order to achieve the aims of the present 
work: to determine whether the teaching of abstracts and SRA writing through the 
SSGP is effective, and to identify which linguistic elements students use in their 
writings from a Systemic Functional perspective, with a special focus on resources that 
construe interpersonal meanings. 
2.5.3. The System of Appraisal  
The System of Appraisal is located at the discourse semantics level (see Table 2.5 
on page 32), and it is the system that describes the interpersonal and evaluative 
language that users resort to when expressing relations of power and solidarity, their 
subjective presence in texts, the stances they adopt towards both the content they 
present and those with whom they communicate (Martin & White, 2005). Appraisal 
realisations occur through a wide range of lexical and grammatical categories, which 
appear spread all over texts, in an interspersed manner, and which accumulate 
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discursively.  
Origins of the System of Appraisal, as it is known nowadays, can be traced back 
to Halliday's seminal work on the grammar of mood and modality (1994) and to 
Martin's 1992 book English text: System and Structure. Research in this field has been 
extensively developed internationally by Martin and White (2005) and Martin (1997; 
2000a) into a more lexically-based perspective, and further extended in a variety of 
genres, such as the descriptions of academic texts by Hood (2004; 2005; 2010), of the 
development of literacy enquirements at schools and the workplace by Iedema, Feez & 
White (1994), Iedema (1995), Martin (1997; 2001), and Rothery and Stenglin (2000), 
and of the media by White (2002; 2003; 2004) and Bednarek (2006; 2008; 2012), 
among many others.  
The System of Appraisal is described by Martin and White (2005, p. 35) as 
follows (bolds as in the original):  
The System of Appraisal is regionalised as three interacting domains – ‗attitude‘, 
‗engagement‘ and ‗graduation‘. Attitude is concerned with our feelings, including 
emotional reactions, judgments of behaviour and evaluation of things. 
Engagement deals with sourcing attitudes and the play of voices around opinions 
in discourse. Graduation attends to grading phenomena whereby feelings are 
amplified and categories blurred.  
The system, then, can be represented as shown in Graph 2.6.  
 
Graph 2.6. An overview of Appraisal resources (Martin & White, 2005) 
Appraisal System, which is organized around the semantics of evaluation and can 
become realised across an ample range of grammatical categories, is divided into three 
broad areas. Each of them entails more delicate meanings, also represented as semantic 
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choices within a system. ATTITUDE
1
, which involves the expression of positive and 
negative values, is divided into three regions (Martin & White, 2005, p. 35) (see Graph 
2.7 below): ‗Affect‘, which deals with resources for construing emotional reactions, 
‗Judgment‘ is concerned with resources for assessing behaviour according to various 
normative principles, and ‗Appreciation‘, which looks at resources for construing the 
value of things, including natural phenomena and semiosis (product or process).  
 
Graph 2.7. Delicacy in the system of ATTITUDE (Hood, 2010) 
Appreciation is further developed into ‗Reaction‘ (which refers to affection, 
whether things catch our attention or please us), ‗Composition‘, which is further divided 
into Balance and Complexity (relates to perception, our view of order), and ‗Valuation‘ 
(connected to cognition and our considered opinions). 
The second system of Appraisal is ENGAGEMENT, which is concerned with the 
introduction and management of voices to whom values are attributed, or in other 
words, how position is taken through linguistic resources such as projection, modality, 
polarity, concession, and comment adverbials (p. 36). Finally, GRADUATION is 
concerned with gradability, i.e. the manipulation of degrees of values and the grading of 
meanings by adjusting the force of a value, or the focus of a categorical boundary 
(Hood, 2010).  
2.4.3.1. Appraisal Studies on Scientific Discourse 
When it comes to presenting research carried out in the field of Appraisal in 
academic writing, Susan Hood's (2004) comprehensive work needs to be mentioned. 
This author presents a possible solution to the apparent contradiction of the ways in 
which both ‗objectivity‘ and critique are relevant in gaining control of written academic 
registers. She draws on SFL theory, and, in particular, on the theory of evaluation as 
Appraisal (Martin & White, 2005). She explains the process by which writers construct 
                                                 
1
 Following SFL notation conventions, system names are in Small Caps, while the second and following 
levels of delicacy are written with an initial capital letter.  
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evaluation towards knowledge and other specialists in the introductions of their SRAs.  
Regionally, Appraisal studies in connection with academic and scientific genres 
have also been numerous. In Pascual's compilation (2014) La Evaluación en el Discurso 
Científico: Aportes a la Comprensión del Diálogo de Pares, several Argentinean 
researchers present their findings in connection with taking a critical stance to scientific 
genres dealing with experimental science discourse on areas such as Mathematics, 
Phonoaudiology, Economics and Linguistics. Other pieces of research include 
evaluative resources in SRAs in the disciplines of Physics and Chemistry (Pascual & 
Mirallas, 2015), the development of reading and writing strategies of scientific genres 
considering SFL (Unger, Waicekawsky, Lucero Arrúa, & Pascual, 2013), considerations 
of ATTITUDE and ENGAGEMENT in the Discussion section of SRAs (Lucero Arrúa, 
Unger, & Pascual, 2012), interpersonal resources in academic interviews (Pascual & 
Unger, 2009) and the way appraisal elements are employed in grant proposals written 
by Argentinean researchers (Pascual & Unger, 2010).  
2.4.3.2. Appraisal studies on response and reaction texts 
As stated before, interpersonal meaning analysis of response texts has not been as 
abundant as in the case of scientific genres. Nevertheless, a few can be mentioned.  
Huffman (2015) investigated learners' experience with an automated writing 
evaluation software, which scores student's essays. The perception of users' interaction 
with this tool was presented in post-task open-ended survey responses. These were 
analyzed using the System of Appraisal, especially in terms of Attitude (Appreciation). 
She found that the software was useful, especially if issues in feedback accuracy were 
improved. 
Ballard, Becker, and Smith (2017), working in Iowa University in the United 
States, carried out a study whose purpose was to analyse students' discourse of 
ePortfolio reflections, which were written after being assigned tasks related to website 
design. They found that Judgement was used more frequently (Capacity), especially 
when students evaluated their own skills and how these had developed throughout the 
activity proposed by the teacher, Affect (Security-insecurity) was the second most 
frequent, as students assessed how confident they felt in their learning process, and 
finally Appreciation (Social valuation) could be found, as students evaluated their 
creations and how suitable their websites were. Interestingly, the study involved native 
and non-native speakers of English, and the greatest difference in use between them was 
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that non-natives tended to use more resources of Affect in their reflections, especially 
when referring to their language abilities.  
Within the context of Argentina, Martín, Helale and Faletti (2012) have used the 
System of Appraisal to analyse teacher trainees' class observations. Reports on class 
reflections were examined under the light of ATTITUDE (Judgement, Appreciation and 
Affect) and GRADUATION. They found that in this type of response-reflection texts, 
Valuation was the most frequent resource (effectiveness and usefulness) to assess the 
observed teachers' use of the blackboard, the instructions provided and the activities 
proposed in class. As to GRADUATION resources, language used to express Force 
(intensification) prevailed, particularly to intensify values related to teachers' 
instructions. 
 
In this chapter, the theoretical frameworks that sustain this research have been 
presented: perspectives on Genre Theory, the techniques developed by the Sydney 
School Genre Pedagogy, current findings in relation to the abstract and the SRA, a 
description of the Systemic Functional Linguistics and the System of Appraisal. In the 
following chapter, the methodology that has guided the gathering of the data and the 
principles for analyses are presented. 
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Chapter 3. METHODOLOGY 
In order to achieve the first aim of this study; i.e., to describe the language used in 
students' productions, this work combines qualitative and quantitative principles of 
analysis for the identification of evaluative language in terms of Appraisal. ATTITUDE 
and GRADUATION resources are analysed in students' abstracts. SRA introductions are 
described in terms of lexicogrammatical realisations and the rhetorical components 
students employed. In order to fulfil the second aim, which is to determine the 
effectiveness of teaching scientific writing through the SSGP, the language employed 
by students in response texts was analysed in terms of the Appraisal System. Through 
the collection of surveys, students' perceptions were gathered on the scientific writing 
course taught through the SSGP. 
In order to gather student-produced scientific texts and data related to classroom 
practices, a course on scientific writing was taught at the Facultad de Ciencias Físico 
Matemáticas y Naturales  at UNSL (approval of the course in Appendix 1, pages 1-10). 
It was aimed at intermediate and advanced students, teachers and researchers who 
needed to produce SRAs in English. The course was framed taking into consideration 
the principles of the SSGP, and it provided the students with linguistic resources that 
would enable them to produce appropriate abstracts and SRA introductions.  
This section presents the methodology followed for the gathering of the data and 
the criteria of analyses. Chapter 3 is divided into two broad sections. The first one (3.1) 
describes the intervention during the teaching of the course and the considerations taken 
to apply the principles of the SSGP. The second segment (3.2) is devoted to presenting 
the collection and analyses of data that serve to the evaluation of students' written 
production and to the assessment of the effectiveness of the SSGP.  
3.1. PEDAGOGICAL INTERVENTION 
A course on scientific writing was taught on the basis of a weekly meeting from 
April 24th to August 1st, 2014. In the eight meetings that the course lasted, students 
were offered a variety of contents, ranging from contextualization of the production of 
scientific genres, to the practice and application of linguistic features which are typical 
of the different sections of the SRA (see Appendix 1, pages 3-11 for a complete 
description of the syllabus).  
The teachers involved in the course were my colleagues MP, a teacher of English 
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(Universidad Nacional de Río Cuarto, UNRC onwards), Master in English (Applied 
Linguistics) (UNRC), Doctor in Linguistics (Universidad de Buenos Aires), and works 
at UNSL teaching ESP in the School of Chemistry; GLA, a translator of English 
(Universidad Nacional de Córdoba, UNC henceforth). She is currently finishing the 
postgraduate courses at UNC for her Master's degree in English (Linguistics) and works 
at UNSL teaching ESP at FCFMyN. LW is a translator of English (UNC) and holds a 
Master's degree in English, Applied Lingustics (UNRC); and I, a teacher of English 
(Universidad Nacional de Cuyo) and a specialist in higher education (Universidad 
Nacional de Cuyo).  
The idea of teaching a course in scientific writing first came into being from the 
concern of the authorities of the FCFMyN, since many of the researchers in this school 
needed assistance with their scientific productions to be published internationally. At 
the beginning of this project, and without having a clear idea of the number of people 
who were interested in attending classes, the course was released for the whole 
university.  
Quite unexpectedly, 114 people enrolled. Since this number was too large for the 
practical and personalised type of teaching that was intended, some criteria needed to be 
selected to reduce the number of students. The teachers decided that since it was 
FCFMyN the school which provided us with the opportunity to organize this course, so 
priority would be assigned to students, teachers and researchers working and studying in 
this school. In this way, potential attendants dropped to 50.  
3.1.1. Contextualization 
In this section, contextual aspects of the course, such as the students of the course, 
students' aims, interests, fields of research and expertise with English, are presented. 
The information included here was collected from an enrolment form that students had 
to fill in to take the course (see Appendix 1, page 11 for the enrolment form, and page 
15-21 for participants' answers).  
3.1.1.1. The participants of the course 
At the moment that the course was offered, and since this was not a course on 
general English, some requirements were to be fulfilled by students willing to attend it, 
so that they would gain the most of the training sessions. Students needed to be 
participating in research activities, to have previous instruction in English, and to belong 
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to the FCFMyN.  
Initially, there were 28 students who began the course, although 4 people dropped 
after the first class. Out of the 24 people who finished the course, 19 were graduates and 
5 undergraduates, and in terms of gender, 15 were females and 9 were males. In 
connection to their fields of study, there were two Electronics Engineers, one Chemical 
Engineer, two Geologists, 4 Physicists, and 15 students who held a graduate degree in 
Computer Sciences. In relation to the postgraduate education of the graduate students, 2 
held Specialization degrees, 7 held Masters' degrees, and 7 held PhD degrees, while 5 of 
the students were working to obtain their postgraduate degrees.  
All the participants had some type of relation with the UNSL: the undergraduate 
students were in the last stages of their studies (finishing their theses mainly), and two 
of them were also on a CONICET research grant. One of the graduate students was a 
full time researcher, 6 were profesores adjuntos, 6 were jefes de trabajos prácticos and 
6 were teacher assistants. In the cases of the 18 teacher-researchers, 16 of them had a 
full-time job at UNSL and 2 had a part-time job (20 hours a week).  
3.1.1.2. Participants' research expertise and areas of interest  
The five broad areas research fields of the participants were Computer Studies 
(Creation of Virtual Environments, Natural Language Processing, Metaheuristics, Web 
Search Algorithms, Computational Geometry, Author Profiling, Plagiarism Detection, 
Data Mining and Databases), Physics (Computational Calculations of Chemical 
Reactions, Percolation, Statistical Mechanics, Monte Carlo simulations, Phases 
Transitions, Biological Systems Modelling), Geology (Sedimentology, Palaeontology, 
Taphonomy, Geomorphology, Quaternary Geology) and Engineering (Wireless 
Network Sensors, Microelectronics, Communication Protocols). All of the participants 
in the course were working in a research project: 3 were student researchers
2
, 4 were 
researchers on a scholarship, 11 were teacher-researchers, 2 were co-directors in 
projects, 3 were directors of projects and 1 was an external collaborator.  
3.1.1.3. Participants' English writing skills, experience and learning 
expectations 
In the enrolment form, students were asked about their perceived level of English 
                                                 
2
 The categories used here for the different researcher roles are the ones used by the Secretaría de Ciencia 
y Técnica, UNSL.  
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in relation to the four skills: reading, writing, speaking and listening. The majority of 
the participants reported that they had elementary (10) or intermediate (11) writing 
skills from the scale beginner, elementary, intermediate, upper intermediate and 
advanced. This information needs to be considered cautiously, as it represents 
participant's view on their performance in English, and not as their actual skills as 
measured by a standardised test.  
Table 3.1. Students' perceived level of their English skills 
 Reading Writing Speaking Listening Total 
Beginner 0 1 4 3 8 
Elementary 3 10 10 12 35 
Intermediate 13 11 11 7 42 
Upper Intermediate 8 4 2 4 18 
Advanced 4 2 1 2 9 
Total 28 28 28 28  
 
When students were asked on their reading skills, 23 of 24 mentioned that they 
read papers in their discipline without any problems, 10 mentioned that they had some 
type of lexicogrammatical difficulties. When asked about their experience in writing for 
publication, 15 participants mentioned having published in English, while 9 had not 
done so before. In connection with the type of writings they had done, they mentioned 
complete SRAs or segments of this genre, abstracts for congresses and other 
presentations, extended abstracts, popular science articles, articles for congresses, and 
reports. 
Although the writing course had objectives of its own, students who attend the 
type of course we taught usually come with their own expectations. Among others, they 
mentioned that they needed to learn to improve their writing skills and gain fluency, to 
write and publish their investigations in English; to gain autonomy; to improve 
linguistic use of grammar and lexis; to learn more about the Genre (SRA), and about the 
process of publication.  
3.1.1.4. Materials for the course 
The materials for the course (Appendix 3, pages 1 to 97) consisted of power point 
slides adapted from previous instances of the teaching of this course. Parts of the 
material were adjusted to incorporate the teaching sequence described by the SSGP. In 
addition, a set of worksheets were specifically designed for the teaching of the course 
(pages 98 to 134). Finally, the guidelines for the final evaluation of the course are also 
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presented in Appendix 3 (page 135).  
Since the course was taught by a group of teachers working at the Área 10 
Lenguas Extranjeras (Departamento de Educación y Formación Docente, Facultad de 
Ciencias Humanas), the material was collaboratively created and adjusted. However, 
since my interest was collecting data related to students' perception on the writing 
methodology proposed by the SSGP, I designed and carried out specific activities 
related to the writing of the Title, Introduction and Methods of the SRA, following the 
techniques described in the SSGP teaching cycle.  
3.1.2. The course: objectives, contents and methodology 
The objectives of the course were to enable students to: a. generate clear and 
effective scientific SRAs adequate for an international community; b. identify typical 
genres of scientific activity; c. become familiar with the abstract and SRA generic 
structure; d. develop generic awareness; e. become acquainted with typical and highly 
frequent lexicogrammatical realisations for sections of the SRA; and f. be able to take a 
stance in their texts so as to position themselves within the scientific community.  
The linguistic contents of the course were organised around the genre that 
students intended to produce (the SRA), and around the contextual elements that have 
an impact on the lexicogrammatical choices that users of the language make.  In Table 
3.2, a summary of the contents and the objectives for each class are presented. In 
Appendix 2 Teacher Journals (pages 4 to 45), a more exhaustive description is 
presented of every class, including not only the activities developed, but also 
appreciations of my own when I considered them worth being mentioned. 
Table 3.2. Summary of contents and objectives of the course 
Class 
Main 
teacher/s 
Contents taught Objectives of each meeting 
1 MP Introduction to scientific language. 
Research as a social practice. The 
research cycle. Genre notions. 
Public and occluded scientific 
genres in the scientific activity. 
Elements that have an impact on 
academic and scientific activity. 
- By the end of the class, students 
will: 
- get to know each other; 
- get acquainted with the 
methodology of the class; 
- share some basic knowledge on 
academic and scientific language 
(context of production). 
2 MP 
CM 
The SRA title. Keywords. Dense 
nominalizations. Examples and 
analysis of titles in students' own 
corpus. Search of material online. 
The abstract as a genre. Definitions. 
Social purpose. Functions. Types of 
- recognize the components of 
nominalizations as distinct 
grammatical constituents in titles 
of scientific writing; 
- identify the abstract as a 
scientific genre, and become 
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Class 
Main 
teacher/s 
Contents taught Objectives of each meeting 
abstracts. Constitutive sections: 
obligatory and non-obligatory. 
Lexicogrammatical realizations. 
Reading and identification of 
constituents. Characteristics of an 
effective abstract. 
familiar with two different types 
of abstracts; 
- get to know the obligatory and 
non-obligatory constituents of 
the abstract; 
- determine the tenses typical of 
the different segments of the 
abstract.  
3 CM Joint construction of a title. The 
report of activities and 
methodology: the Methods sections. 
Frequent lexicogrammatical 
realizations. Analysis and 
production of examples. Analysis of 
frequent errors. Solving doubts and 
problems. Suggestions for an 
effective writing from the analysis 
of sample texts, edition, writing and 
re-writing of texts. Impersonality.  
- write a title, together with the 
teacher and classmates, by taking 
as a basis a sample title from an 
SRA;  
- be introduced into the Methods 
section; 
- describe the typical 
lexicogrammatical elements used 
in the Methods section to express 
impersonality.  
4 CM 
MP 
The Research Article. Constituents. 
Relevance and typical realizations. 
How to write research objectives: 
typical verbs used. Some notes on 
punctuation. Verb forms to define 
objectives and report action. 
Suggestions of frequently occurring 
realizations. The Methods section. 
Characteristics. Functions. Frequent 
lexicogrammatical realisations. 
Passive Voice. First and third 
person. Analysis of samples. Joint 
writing of a Methods section. 
- identify the different sections that 
make up an SRA and describe 
the importance of this genre in 
the scientific community;  
- use verbs to describe objectives 
of their research with lexical 
items that express epistemic 
activity;  
- write general and specific 
research objectives in English;  
- Write a Methods section jointly 
with teacher and classmates.   
5 CM The Introduction. Functions. 
Constituents. Resources to state the 
relevance of a piece of work. State 
of the art. The typical constituents of 
the Introduction. The CARS model. 
Establishing a territory. Establishing 
a niche. Occupying the niche. 
Analysis, edition and joint writing 
of the Introduction section.  
- describe the function of an 
Introduction in the SRA;  
- learn the different rhetorical 
possibilities for an Introduction 
to establish and occupy the 
niche; 
- enlarge their lexicogrammatical 
repertoire in relation to language 
frequently used in the 
Introduction section to establish 
and occupy the niche.  
6 GLA 
CM 
The Results section. Characteristics. 
Functions. Typical syntactic and 
lexical forms. Analysis of 
participants' own samples of Results 
sections. Suggestions for efficient 
and effective writing from the 
analysis of sample models. Edition 
of participants' writings and joint 
writing of the Results section. 
- Identify the function of the 
Results section; 
- Distinguish the purposes of the 
different rhetorical sections in the 
Results section; 
- Get acquainted and practise with 
frequent lexicogrammatical 
realisations in the Results section 
of an SRA. 
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Class 
Main 
teacher/s 
Contents taught Objectives of each meeting 
Production of a Results section. 
7 LW The Discussion section. 
Characteristics. Functions. The 
interpersonal meanings. Linguistic 
resources for the construction of 
positions, viewpoints, allegiances. 
Modality in the science. Probability 
and evidentiality. Resources for 
mitigation and reinforcement. Modal 
verbs. Epistemic verbs of judgment 
and evidentiality.  
- identify the function and the 
different rhetorical sections of 
the Discussion section; 
- get acquainted and practise with 
typical lexicogrammatical 
realisations in the Discussion 
section of an SRA, particularly 
with tentative language and other 
interpersonal resources.  
8 LW 
CM 
MP 
Use of reference tools for effective 
writing: bilingual and monolingual 
dictionaries, collocations and 
thesaurus dictionaries; corpus 
analysis, concordance software, 
colligations. Intertextuality. 
Dialogue with peers. Direct and 
Indirect discourse. Different forms 
to quote and cite. Conventions. 
Verbs used when citing. Meanings 
in different uses. The Conclusion 
and the Acknowledgements. 
- Get acquainted with the use and 
value of linguistic analysis tools 
such as concordance softwares;  
- Distinguish different dictionaries 
and the purposes they serve;  
- Identify different citing strategies 
and the rhetorical purposes they 
have; 
- Discuss the purpose of the 
sections Conclusions and 
Acknowledgements in an SRA.  
 
In connection to the general methodology of the course, teachers guided the 
presentations with slides which had been previously prepared (see Appendix 3, pages 1-
97). Student participation was constantly requested, and students were willing to answer 
by providing their knowledge about both their discipline and the linguistic conventions 
in the SRAs of their fields.  
It is worth mentioning that in the first class, students were asked to compose a 
corpus of 10 SRAs that would be used as reference for practice. Articles needed to be 
connected with their areas of interest, and they also served the lexicogrammatical 
purpose for which they were gathered, which was to represent a linguistic reference. In 
this sense, authorship of the articles required special attention, for it was advisable for 
students to select texts written by authors with an academic affiliation to an English-
speaking institution. In the following classes, this corpus would serve as material for 
observation and for analysis. 
3.1.3.  SSGP sequence in the course 
Since the teaching sequence of the SSGP is quite time-consuming and pays 
special attention to students' comprehension of sample texts, and to text production, this 
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approach was carried out in the teaching of only some sections of the course: the Title, 
the Introduction, the Methods and the Results sections.  
Although the teaching sequence presented by the SSGP involves the reading of a 
text before writing, the development of the reading skill was not fully practiced for two 
main reasons. The first one was that since the students participating in the course were 
all proficient readers of scientific texts in English, there was no real need to invest the 
already short available time practicing this. Second, the focus of this study was to 
determine the effectiveness of the SSGP in the teaching of writing, and not on reading.  
In the following section, a brief summary of the classes that focused on teaching 
writing through the SSGP (Title, Introduction) is presented. For a detailed description of 
the activities and procedures of each class, see Appendix 2 (pages 4 to 45).  
3.1.4. The teaching of the SRA through the SSGP 
Although four sections of the SRA were taught following the procedures 
described by the SSGP, only procedures followed for teaching the Title and the 
Introduction are detailed here, since these are the sections that were analysed 
linguistically in this work.  
3.1.4.1. Writing a Title through the SSGP 
In the second class of the course, we dealt with the writing of Titles. For the 
Preparation for writing stage of the SSGP, the importance of a good title was discussed 
with students, along with the type of content they needed to include, depending on the 
disciplines at stake. As to the Detailed reading stage, students' attention was drawn to 
the type of grammar used in titles of their disciplines: nominalisation, compound 
nominalisations (usually separated from each other with a colon) or sentences. Students 
identified different structures for real titles in a worksheet and shared their findings with 
the rest of the class.  
The following class (third class) involved the Joint writing of a title. Students 
were informed about the purpose of including this activity: to implement the SSGP in 
order to assess it. Since they were professionals in the field of research, they seemed 
very interested in the direct and completely overt explanation of the SSGP procedure as 
part of the methodology of my study. We started by taking a sample title from the paper 
we had looked at in classes before: Downward migration of radiocaesium in organic 
soils across a transect in Scotland. We analysed the type of construction it had. First, I 
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copied the title on the board and then together with the students, identified its 
grammatical constituents. In the Preparation for writing stage, students discussed the 
type of information included in this title in particular, and different disciplines in 
general. We also built previous knowledge on the topic of the sample title (how 
radioactive materials are spread over different soils, and how they affect human life).  
In the second phase of the SSGP −Joint Construction− I guided students to jointly 
write a new title from the points discussed when analysing the sample model. Because 
of the variety of fields of study of the students in the course, we decided to work on one 
piece of research lead by a Physics teacher, who explained to everybody what his 
investigation was about. As students thought of different ideas, we started writing the 
title on the board, with options as they came up, without discarding any of the ideas 
students provided, and encouraging every answer. 
We followed the grammatical pattern identified in the Physics field (two 
nominalisations separated by a colon) and the experiential meanings usually expressed 
in Physics titles: object of study, method and/or theoretical framework used. Since the 
Joint Construction and Joint Re-Writing levels are intrinsically related, both happened 
almost simultaneously as the production of the title was constantly edited and re-written 
as ideas came up. In this way, students were guided to successfully write a title 
borrowing the same sophisticated language patterns from real SRAs. 
The third phase −Individual Construction− was intended for students to work on 
their own as homework, after they had been guided and accompanied by the teachers in 
the course. Students were asked to write a title of their own, or to revise the title of the 
SRA they had already written to improve it, considering what was presented in class. In 
the Individual Re-Writing, students revised their title and checked them against the new 
observations they made during the class taking into account the patterns that emerged in 
their disciplines. 
3.1.4.2. Writing an Introduction through the SSGP 
In the 5th class, the CARs (Swales, 1990) model for writing Introductions was 
presented. As part of the Preparation for writing stage, students discussed the 
importance of Introductions, the type of information they included and what its 
rhetorical purpose is. Then, I referred to the three main moves that have been identified 
in the literature available (establishing a territory, establishing a niche and occupying 
the niche) (Swales, 1990), and mentioned the steps that can be found in every move. In 
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order to carry out the Detailed reading stage, the class proceeded with the following 
methodology. First, the rhetorical purpose of each move and step was explained. Then 
an example of the move/step was presented and read aloud by the teacher. Thus, instead 
of the selection of one segment of text, as suggested by the SSGP (Rose & Martin, 
2012), several sections of different Introductions were chosen, so as to exemplify the 
move/step under analysis. As students followed the teachers' reading, they had to look 
for the words/phrases that pointed out the rhetorical move/step under analysis. Students 
highlighted these phrases in the copies they were given.  
In addition to the examples of moves from the SRAs, students also read a 
repertoire of phrases that they might use when writing an Introduction. In the case of the 
language used to establish a niche −when there is usually a lack of knowledge, a void 
that needs to be filled− negative language is very helpful to express that there is some 
knowledge missing. Students were provided with a list of phrases, such as verbs like "X 
failed to consider", adjectives like "incomplete", and openings like "However, little 
information on...". Students acknowledged having seen most of the phrases before, but 
they thought it was really useful to have all these expressions together in a list. This 
activity completed the Detailed reading, as they were provided with elaborate linguistic 
patterns they might use in their SRAs.  
After this reading practice, writing became the focus of attention. Since the 
participants in the course belonged to different disciplines, it would be difficult to write 
an Introduction for each area of knowledge. Thus, we thought of something that we 
could all contribute to: we would state the need to synchronize traffic lights in the city 
of San Luis, and the lack of efforts to solve this problem so far. 
On the last page of students' Worksheet #3 (Appendix 3, page 112), students 
found a skeleton of an Introduction, with phrases which are typically found in an SRA. 
For the Joint writing activities, work was very collaborative, as students who had a 
better command of English tried to contribute with the words for the ideas that other 
classmates could only frame in Spanish. As ideas came up, one of my colleagues helped 
with the typing of the Introduction into the skeleton, as I guided and organised students' 
comments.  
When students seemed to run out of ideas on what to say next, I asked questions 
for them to move on. For the Joint rewriting, teachers and students re-read the 
production and improved some wordings, added connectors and resorted to some of the 
linguistic repertoire they had been provided earlier to include some phrases. The final 
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production of this activity is presented in Appendix 3, on page 113.  
For the Individual construction stage, students were asked to produce an 
Introduction section of their own. Since not all students had the same expertise in their 
command of English, this was not compulsory to be handed in. 
3.1.5. Conditionings and special situations when teaching the course 
 As the course developed, a series of strikes took place, organised by the main 
labour unions representing university teachers, which affected the normal frequency of 
the classes. Therefore, the course took longer than the two months expected. In addition, 
the course was originally planned to be developed in meetings of three hours each, but 
due to the lack of classroom availability, and the busy schedules of graduate classes, a 
classroom for only 2 hours was booked on Friday mornings.  
3.2. COLLECTION OF DATA AND CRITERIA FOR ANALYSES 
This section presents the methodology that guided the collection of a variety of 
texts and the criteria employed to analyse the corpora. As regards confidentiality and 
privacy issues, participants of the study were informed in detail about the aims of the 
investigation and the purpose for which the data was to be used. Students were also 
informed of the tasks they were expected to perform. They were told about the possible 
benefits of pursuing the writing course, and that the results of my research would be 
reported with no reference to their names so as to ensure confidentiality. They were free 
to leave the study at any point, and once the study was complete, they would receive a 
feedback report on what was found. Participants were asked to fill in an agreement form 
like the one displayed in Appendix 1 (page 22). 
In order to attain the objectives of this research work, i.e. to assess the 
effectiveness of SSGP and to describe the language in students' productions, two main 
corpora of texts were gathered, one composed of scientific productions, and the other of 
reaction texts (Graph 3.1).  
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Graph 3.1. Corpus composition 
Students' production of scientific discourse constitutes Corpus 1, which involves 
abstracts written before and after the course (labelled Corpora 1A and 1B respectively), 
and SRA sections (Corpus 1C). On the other hand, student responses (Corpus 2) entail 
class-surveys (Corpus 2A), end-of-course surveys (Corpus 2B). Additionally, this 
research considers my own journals on what happened in the course (Corpus 2C) for 
triangulation purposes. These are summarised in Table 3.3. 
Table 3.3. Corpus composition summary 
Corpus Subcorpus 
1. Students' scientific discourse 
A. Abstracts - versions before the course 
B. Abstracts - versions after the course 
C. SRA sections  
2. Student and teacher 
perceptions
3
 
A. Students' responses to class-surveys 
B. Student's responses to end-of-course surveys 
C. Teacher journals 
Since the data gathered deals with information from various sources, the methods of 
collection, criteria for selection and principles of analysis are specific for each. Section 
3.2.1 presents the methodology for Corpus 1, while section 3.2.2 expands on the criteria 
for Corpus 2. Finally, section 3.2.3 describes the potential uses of the UAM 
CorpusTool, a software that was used to analyse and tag texts. 
3.2.1. Corpus 1: Students' scientific discourse 
The analysis of students' productions directly contributes to the description of the 
language employed in their texts. This section presents the methodology that guided the 
collection of a variety of texts written by the students, as well as the criteria for analysis 
                                                 
3
 Bitchner and Basturmen (2006) describe students' perceptions on writing. Although they focus on 
interviews, they mention surveys as one of the possible sources of information for describing students' 
perceptions.  
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of abstract versions before the course (3.2.1.1) after the course (3.2.1.2), and for SRA 
sections (3.2.1.3).  
3.2.1.1. Corpus 1A: Abstracts - versions before the course 
Two different sets of abstracts were collected in order to compare ATTITUDE and 
GRADUATION elements, and rhetorical components between them. Although the aim of 
this work is not intrinsically contrastive but descriptive, a comparative methodology is 
followed to throw light onto aspects that a description of students' final productions on 
its own would not display.  
Participants were asked to provide an abstract they had written before the course, 
which had been presented for scientific activities such as in the production of an SRA or 
at a conference. The criteria to include abstracts in this collection were that they needed 
to have been produced up to six months before the course began, and that texts had to be 
written by participants themselves. A total of 11 abstracts were collected, and are 
presented in Appendix 5 (pages 1-7). Since bringing an abstract prior to the course was 
not a compulsory requirement for participants, not all of the students contributed to this 
corpus. Some of them simply did not bring one, although they already had some 
experience in writing, and some of them had never written an abstract before, and they 
simply did not have one. 
Although it might be problematic to determine whether students actually wrote the 
abstracts before the course, and did not simply bring someone else's text, there might be 
a few reasons why they collaborations were not excluded from this study. Students were 
asked to contribute with my study by providing their texts, and this was not a 
requirement for them to attend the course, so under no circumstance were they obliged 
to bring a text. Additionally, abstracts were so specific to each of their fields of study 
that it would have been difficult for someone else to write these texts. Finally, a second 
version of abstracts (after) written during the course verifies (to some extent) the 
authorship of the first one.  
This corpus was analysed using the UAM CorpusTool in terms of its components 
(IMRD) and Appraising elements (analysis is presented in the attached CD). First, 
rhetorical sections in the abstract were identified and tagged in the corpus considering 
the sections Title, Introduction and/or Theoretical Framework, Objective, Method, 
Results, Discussion, Conclusions and/or Applications for future research, and 
Keywords. These were arranged in a system, as shown in Appendix 6, page 2. The 
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tagging was double checked with three other colleagues who collaborated with the 
teaching of the course. Counting rhetorical components involved either their presence or 
absence in the abstract. 
As to the analysis of interpersonal meanings, this was carried out on the basis of 
the System of Appraisal. The system employed has been adapted from Martin and 
White (2005) (see Appendix 6, page 3), and the criteria for the analysis includes the 
following:  
a. Entities  are semiotic objects that are appraised by the writer. These elements may 
be real or they may be abstractions or mental constructions of the writer. In the case 
of [1], "metric space approach" is the entity
4
, and it is appraised by "promising", 
which entails a positive characteristic of the approach. At the same time, this 
quality involves a concession. Even when there might be positive characteristics to 
the approach, it is, nonetheless, "immature".  
[1] [Corpus 1B. Student 22] Although promising, the metric space 
approach is still immature in several aspects that are well established 
in traditional databases. 
A different entity, "traditional databases", is evaluated positively through "well 
established", and this entity is presented like a more suitable option than the "metric 
space approach".  
b. The language of students' scientific discourse was analysed taking into 
consideration the context in which it functions, i.e. in a scientific context and within 
a specific discipline. Although some wordings in the texts may seem to be 
evaluative for everyday discourse, such language was not analysed as evaluative in 
cases when fields of study have devised a specific set of technical terms. For 
example, in everyday language, the words "solve" and "problem" have a positive 
and negative connotation, respectively. However, in the analysis presented here, 
these terms have been considered in the context of science, and more precisely, 
taking into consideration that both "solve" and "problem" are terms used to 
nominate the object of study.  
[2] [Corpus 1A. Student 3.] The proposed approach is used to solve 
Economic Dispatch Problems (called IA EDP, for Immune Algorithm 
Economic Dispatch Problem). 
In the case of the example [2], within the field of Computer Studies, there exist 
                                                 
4
 For the sake of notation, entities have been identified in italics while appraising language is in bolds. 
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"problems" that need "solutions". Nevertheless, these have become devoid of 
evaluative meanings as they are experiential in nature and represent components of 
the object of study.  
c. In the case of compound nouns which are proper of the discipline, and which 
depend on the field of study, they were discussed with authors to determine whether 
there is a subjective evaluation expressed in the lexis. In words such as "childlike" 
and "warlike", there is an evident subjective evaluation within the system of 
GRADUATION, particularly, of the prototypicality and category preciseness by which 
the boundary of the entity is softened (Focus: Valeur: Specificity: Soften focus).  
[3] [Corpus 1B. Student 1.] This paper introduces the development of a 
Conversational Character as a question-answering assistant for task-
generic applications into a Cave-like environment. 
In the case of [3], "Cave-like" is not an evaluative term within the field of 
Computational Studies and Virtual Environments, but rather the name given to a 
specific type of virtual environment. In these cases, the lexis was not considered to 
be evaluative. 
d. Lexical elements such as "significant", "negligible", "different" and "dependent" 
were not considered to be evaluative when they express the statistical relationship 
between and among variables. In the case of [4]:  
[4] [Corpus 1A. Student 22.] The outcome is a fully dynamic data 
structure that can be managed through insertions and deletions over 
arbitrarily long periods of time without any significant reorganization.  
the percentages and degrees to which the reorganization is defined depends on each 
of the disciplines, and this is not something a linguistics analyst can identify as 
evaluative. 
The quantification of lexicogrammatical realisations expressing ATTITUDE and 
GRADUATION has been expressed per 1000 words in order to determine the real 
Evaluative Density of these elements (ED henceforth). This is the result of the division 
of the number of appraising instances by the number of words in the corpus (Shiro, 
2003): 
ED=
number of appraising instances × number of words
1000
 
In this equation, the number of evaluative instances corresponds to the total of 
appraising elements in the corpus under analysis; the number of words is the total 
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number of words in the corpus; and the number 1000 is the normalisation value that 
makes comparison between texts possible.  
This section has presented the criteria for selection of the abstracts produced 
before the course (Corpus 1A). The following section presents the methodology for 
abstracts after the course (Corpus 1B).  
3.2.1.2. Corpus 1B: Abstracts - versions after the course 
This corpus is composed by the texts that students produced as part of the final 
evaluation of the course (see Appendix 5, pages 8-19), after the course had finished. 
Students either wrote a completely new abstract or improved a version of an abstract 
they had previously written for their academic activities (see guidelines in Appendix 3, 
page 135). Students reviewed the concepts studied in the course (contextual elements 
that have an impact on the written production and linguistic realisations). Although 15 
samples were collected, only those matching the versions before the course were taken 
into consideration for the presentation of results; i.e. abstracts under analysis include 
only those written by the same student before and after the training.  
Abstracts produced after the course were analysed both in terms of their rhetorical 
components and Appraisal elements in the same manner as the ones written before the 
course (see 3.2.1.1 above). This criterion ensures the possibility for comparison between 
corpora. 
3.2.1.3. Corpus 1C: SRA sections 
From all SRA sections taught in the writing course, Titles and Introductions have 
been selected for the sake of analysis, since these were taught closely following the 
methodology presented by the SSGP. Corpus 1C is constituted by 19 Titles and 10 
Introductions. Since there are no before and after versions of the SRA sections to make 
a comparative study in the way that abstracts were examined, Titles and Introductions 
were described in the light of the contents taught for each section. In the case of Titles, 
the grammatical form (nominalizations or sentences) and the semantics expressed were 
considered; that is, whether Titles included the field of study, the methodology or the 
location of the research, among other experiential meanings. As for Introductions, 
rhetorical moves (Swales, 1990) and frequent lexicogrammatical of this section (verb 
tenses, negative language, deictics) were identified. Table 3.4 summarises the elements 
in focus considered for the two SRA sections. 
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Table 3.4. Features analysed in SRA sections 
SRA section Features analysed 
Titles 
Form: most frequently used structure in students' disciplines: 
[nominalization] (with pre and post modifications); 
[nominalization: nominalization]; [sentence] (see slides in 
Appendix 3, pages 1-97). 
Semantics: most frequent meanings expressed in students' 
disciplines.  
Introduction 
Rhetorical: - Move 1: Establishing a territory (Step 1 Claiming 
centrality and/or Step 2 Making topic generalizations and/or Step 
3 Reviewing items of previous research);  
- Move 2: Establishing a niche (Step 1a Counter-claiming or Step 
1b Indicating a gap or Step 1c Question-raising or Step 1d 
Continuing a tradition);  
- Move 3: Occupying the niche  (Step 1a Outlining purposes or 
Step 1b Announcing present research, Step 2 Announcing 
principal findings, Step 3 Indicating Research article structure) 
(see 2.3.2 on page 28). 
Lexicogrammatical: Verb tenses (Present Perfect, Simple Past, 
Simple Present); Quotations (integral, non-integral); "Negative" 
verbs & adjectives; phrases to claim centrality ("has received 
much attention"); deictics and references to current research ("this 
paper").  
 
In the case of Titles, students were asked to analyse these in the SRAs of the 
corpus they had gathered, and to determine the form that they displayed 
([Nominalisation], [Nominalisation: Nominalisation] or [Sentence]). They also 
determined the semantics expressed; that is, if the title usually presented the 
methodology, the results, techniques, or any other piece of information apart from the 
object of study. What is analysed for Titles is the extent to which students followed the 
recurrent pattern typically used in their own disciplines.  
Regarding the Introduction, two features were described. First, rhetorical moves 
were classified (see 2.3.2 on page 28) to determine the extent to which students used 
these components in their writings. Second, frequent linguistic features presented in 
class  −particularly verb tenses and language to establish the territory and niche, and to 
occupy the niche−  were identified to decide whether students could use them 
appropriately in their writings.  
In section 3.2.1 above, the procedures for the collection and study of students' 
scientific discourse are described. In the following section, the methodology for the 
gathering of the students' responses and teacher's perceptions is presented, along with 
the ways in which each set of data was analysed. 
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3.2.2. Corpus 2: Student and teacher reactions 
Three sets of data that contribute to the evaluation of the effectiveness of the 
SSGP have been selected. First, a corpus was composed by students' responses to a 
class-survey collected at the end of every meeting of the course (see 3.2.2.1 below). 
Second, an end-of-course survey was filled in by students as part of the requirements of 
the final evaluation of the course (section 3.2.2.2). It is important to mention that both 
surveys have been filled in Spanish. A third element that contributes to the triangulation 
of data and adds the teacher's perceptions is the teacher's journals (section 3.2.2.3).  
3.2.2.1. Corpus 2A: Students' responses to class-surveys 
After every class, students were given paper forms to be filled in asking them 
about the objectives of the class, the activities they found useful, the difficulties they 
came across, and what they thought were the best and poorest aspects of the class. 
Questions asked students about suggestions for the course and aspects to be improved, 
about contents on which they would like to have more material, and any other 
comments. Surveys for classes are presented in Appendix 4, pages 1-4. These surveys 
were completed in Spanish since students participating in the course are not used to 
writing response texts in English. Because they may not have had the necessary 
lexicogrammatical resources to produce the opinion type of text required, Spanish was 
preferred.  
A total of 151 surveys was collected, with a distribution along classes as follows 
(Table 3.5):  
Table 3.5. Class-surveys collected 
Class # Surveys 
1 27 
2 20 
3 18 
4 15 
5 19 
6 16 
7 20 
8 16 
Total 151 
 
The surveys were digitalised and analysed manually. The annotations were carried 
out in the UAM CorpusTool. All lexicogrammatical elements expressing ATTITUDE 
were identified and subclassified according to subsystems (Affect, Judgment, 
59 
Appreciation) and according to their polarity (positive or negative). Additionally, world 
entities to which the appraising elements referred were identified. For example, in the 
case of the question "¿Qué actividad puede mejorarse?" (What activity can be 
improved?), "actividad" (activity) is the entity, or semiotic object in the real world that 
is appraised by "puede mejorarse" (can be improved). Once identified, entities were 
classified according to emerging categories  and a system of analysis was devised (see 
Appendix 6, page 6). In this way, an association was made between the components in 
the course students identified and their positive or negative evaluation.  
There were two main types of questions in the surveys: those which did not 
contain an appraising element and those which did. The first ones include questions like 
"Please, provide any other comment that was not considered in this sheet". In these 
cases, both entity and appraising element were present in students' answers, and were 
tagged in the software. In [5], the appraising elements are "muy buena" (very good) and 
"interesante" (interesting), and the entity evaluated is "la clase" (the class). 
[5] [Corpus 2A. Student 19. Question 8. Class 1.] Me pareció muy buena 
e interesante la clase. 
However, in the case of the second type of question which included an appraising 
element, such as in "What activities were useful?" (example [6]), the appraising element 
was sometimes absent in students' discourse because it had been already triggered in the 
question. Therefore, the evaluative element was supplied and tagged accordingly. In 
example [7], only the entity is present in the answer. 
[6] Question: Revise las tareas llevadas a cabo durante esta clase. ¿Qué 
actividad/es le resultó/resultaron útil/es? ¿Por qué? 
[7] [Corpus 2A. Student 7. Question 2. Class 1.] En general las diferentes 
discusiones que se dieron durante la clase. 
The appraising element tagged for the entity "discusiones" (discussions) was the 
one which corresponds to "útil/es" (useful) [ATTITUDE: Appreciation: Valuation].  
3.2.2.2. Corpus 2B: Students' responses to end-of-course surveys 
At the end of the course, students were asked to fill in an online form as part of 
the requirements of their final evaluation (see Appendix 4, pages 66-73, available in 
https://docs.google.com/forms/d/19y_EnszJX7gqWHPmQWOwiiWOjyWWHqLMBfC
F9Fs4Qyo/viewform). In this form, a universe of 14 students assessed aspects of the 
course, such as the organization and length of the meetings, methodology of the 
teaching, linguistic and rhetorical contents, and the evaluation. The answers to this 
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survey were collected automatically in a spreadsheet (Appendix 4, pages 74-87). In 
keeping with the same criteria in connection to the language used for class surveys, end-
of-course surveys were also completed in Spanish so that students had the chance to 
express their views in detail without the constraint of using English as a foreign 
language. 
Questions included in this survey have been classified into two main types (Table 
3.6), depending on the type of answer they initiate: discourse or an option in a multiple 
choice set. Question 1 has not been included because it asked students' names. 
Table 3.6. Question types in the end-of-course survey 
Type A 2 - 3 - 4 - 5 - 13 - 16 - 17 - 18 - 24 - 26 - 27- 28 - 29 - 30 - 31 
Type B 6 - 7 - 8 - 9 - 10 - 11 - 12 - 14 - 15 - 19 - 20 - 21 - 22 - 23 - 25 
 
Type A questions triggered students' discourse, and the answers were analysed 
following the methodology described for class-surveys (section 3.2.2.1 above). Type B 
questions asked students to provide an appraising element ranked in terms of 
GRADUATION as an answer. These questions followed the pattern of  "Determine the 
degree to which your objectives for the course have been achieved" with a series of 
answers: They have been completely/largely/partially/scarcely fulfilled / They have not 
been fulfilled. The purpose of these questions was to assess different aspects of the 
course systematically and triangulate the results in Type A questions.  
3.2.2.3. Corpus 2C: Teacher journals 
Although classes were conducted in Spanish, journals were written in English. 
Writing journals was carried out the day after the meetings of the course, in order to 
keep the time between the teaching and the reflections to a minimum. The main guide 
that followed my writing was a chronological order. I also included my own thoughts 
regarding the exercises, and introduced students' comments when they were relevant to 
the assessment of the tasks of the course. These journals are presented in Appendix 2 
(pages 4 to 45). Since the objective of keeping teaching journals was the triangulation of 
results in Chapters 4 and 5, no qualitative or quantitative discourse analysis of the 
journals has been carried out since this description would fall beyond the scope of the 
objectives of this research. 
3.2.3. UAM CorpusTool 
A last and brief section in this chapter presents the UAM CorpusTool, developed 
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by Michael O'Donnell (2008) at Universidad Autónoma de Madrid. This is a free 
downloadable software (http://www.corpustool.com) for the manual or automatic 
annotation of segments or whole texts of a corpus. It allows users to tag multiple texts 
using annotation schemes, to design the systems of these schemes according to the 
researcher's interests, and to load more than one corpus, enabling the possibility to 
compare and contrast them.  
At the same time, different levels of annotation can be carried out. For example, it 
is possible to annotate rhetorical components like "statement of purpose" in an abstract, 
and then carry out an Appraisal analysis on the same abstract and annotate realisations 
like "useful" in the a previously identified section "statement of purpose". In this way, 
other layers enable users to tag elements at the lexicogrammatical level, such as 
appraising words or phrases that contribute to an overall discursive negotiation. UAM 
CorpusTool allows users to cross different sets of data, and even to compare a specific 
tagged feature in different corpora. 
One drawback of this tool is that users cannot export tagged texts, and the 
visualisation of this information is only available with the software. For this reason, the 
analyses are only available in the CD that accompanies this work (for set up see 
Appendix 6, page 1). 
3.3. METHODOLOGY: SUMMARY 
For the sake of clarity, here we present an abridged panorama of the methodology. 
The corpora gathered in this research work are summarised in Table 3.7:  
Table 3.7. Summary of the corpora collected 
Corpus Texts Samples 
1. Students' scientific 
discourse 
A. Abstracts before the course 11 
B. Abstracts after the course 11 
C. SRA sections 
Titles 19 
Introductions 10 
2. Student and 
Teacher Perceptions 
A. Class-surveys* 151 
B. End-of-course surveys* 14 
C. Teacher Journal  8 
Total  224 
*Surveys were conducted in Spanish 
The methodology to analyse the data aims to achieve the main purposes of this 
work. By looking at the abstracts produced by the students before and after the 
intervention (Corpora 1A and 1B) and at the SRA sections they wrote (Corpus 1C), a 
comprehensive analysis of students' written production is attained. At the same time, the 
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second objective, that is, the assessment of the effectiveness of the genre pedagogy, is 
achieved by taking into consideration students' answers in the class-surveys (Corpus 
2A), end-of-the-class-surveys (Corpus 2B), and my own journals (Corpus 2C). Graph 
3.2 below presents how the different data sources contribute to the two main aims of the 
study.  
 
Graph 3.2. Summary research objectives and data sources 
This chapter presented the methodology that has been followed for the teaching of 
the course, the collection of different sets of data, and the criteria for the analyses 
carried out. Chapter 4 deals with results and discussion on student's scientific discourse 
(Corpus 1), while Chapter 5 displays students' and teacher's perception texts (Corpus 2).  
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Chapter 4. RESULTS AND DISCUSSION ON CORPUS 1: 
STUDENTS' SCIENTIFIC DISCOURSE 
Chapter 4 presents the results and discussion of the analysis of students' scientific 
discourse; i.e. abstracts and SRA sections. It is divided into two sections. The first one 
(4.1) explores the outcomes related to Corpora 1A and 1B; i.e. abstracts before and after 
the course. The second section (4.2) presents Corpus 1C; i.e. SRA sections (Titles and 
Introductions). This chapter contributes to one of the two main objectives of this work, 
which is to describe and compare lexicogrammatical and rhetorical elements in students' 
abstracts before and after the course, and to establish whether their SRAs display 
elements presented in the course. 
4.1.  CORPORA 1A AND 1B: ABSTRACTS BEFORE AND AFTER THE COURSE 
The results presented here take into consideration two matching corpora of 
abstracts produced before and after the course, written by the same participants. This 
description involves an Appraisal analysis, with a focus on the subsystems of ATTITUDE 
and GRADUATION, and the comparison of rhetorical components in students' abstracts. 
Since the two corpora have different amounts of language, results are normalised per 
thousand words (see 3.2.1.1 above) to compare the data.  
4.1.1. ATTITUDE 
Corpus 1A is made up of 2531 words, which is smaller than Corpus 1B, 
containing 3594 words. The use of ATTITUDE resources is higher in all three subsystems 
in Corpus 1B, with Appreciation displaying the highest increase. Table 4.1 shows the 
number of instances per ATTITUDE subsystem, the normalisation per thousand words, 
and the difference in normalization between Corpora 1A and 1B. It also displays 
ATTITUDE subsystems of Affect, Judgment and Appreciation.  
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Table 4.1. ATTITUDE in Corpora 1A and 1B 
System Feature 
Corpus 1A 
Abstracts 
before 
Corpus 1B 
Abstracts 
after 
Norm  
diff 
Inst Norm Inst Norm 
ATTITUDE 
Affect 
Dis/satisfaction 0 0.00 1 0.24 +0.24 
Dis/pleasure 0 0.00 1 0.24 +0.24 
Dis/inclination 1 0.34 2 0.48 +0.14 
Total 1 0.34 3 0.72 +0.38 
Judgment 
Veracity 4 1.38 13 3.14 +1.76 
Capacity 6 2.06 13 3.14 +1.08 
Tenacity 2 0.69 6 1.45 +0.76 
Propriety  1 0.34 3 0.72 +0.38 
Normality 2 0.69 2 0.48 -0.21 
 Total 15 5.16 37 8.94 +3.78 
Appreciation 
Valuation 37 12.72 88 21.26 +8.54 
Composition 5 1.72 19 4.59 +2.87 
Reaction 4 1.38 10 2.42 +1.04 
 Total 46 15.81 117 28.26 12.45 
Total 62 21.31 157 37.92 16.61 
 
As expected, Affect is the subsystem which displays the smallest amount of 
instances in both corpora (ED of 0.34 in Corpus 1A and 0.72 in Corpus 1B), with a 
slight increase in Corpus 1B when compared to Corpus 1A. Since Affect involves 
personalisation in the description of feelings and emotions (example [8]), these 
linguistic resources tend not to be frequent in scientific writing.  
[8] [Corpus 1A. Student 18.] This project implements a beamforming filter 
using a linear microphone array, to extract desired speech signals in 
an interference-dominant, noisy environment. 
In this example, the personalisation of the participle "desired" is implicit, since 
there needs to be a participant who determines which speech signal is the one wanted. A 
similar case is presented in [9]. 
[9] [Corpus 1B. Student 11.] This technique is very attractive, however 
when we want to change the problem we must readjust the 
neighborhood ordering again for find the most suitable configurations. 
In this case, the personal presence of the writer is more evident than in [8], with 
the syntax of the statement including the personal pronoun "we", and the inclination of 
the researcher to change some variables in the study. Although very few Affect 
instances were found, these were used strategically to direct the reader into the writer's 
objectives. 
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If Judgment is taken into consideration, the presence of this type of evaluation is 
more frequent than Affect. There are almost 9 instances per thousand words, with 
Veracity and Capacity displaying the highest frequency in the two corpora. They also 
suffered the highest increase between versions before and after the course (ED increase 
of 1.76 for Veracity and 1.08 for Capacity). In example [10], the writer resorts to 
resources to express Veracity and "validate" or confirm that the procedure is verified 
through a specific procedure. 
[10] [Corpus 1A. Student 3.] [The proposed algorithm] uses a redistribution 
power operator which tries to keep feasible the found solutions and it 
is validated using eight problems with different characteristics taken 
from the specialized literature. 
Example [11] also expresses the validity of the research methodology, but this is 
not done as explicitly as in [10], but through a discursive justification:  
[11] [Corpus 1B. Student 8.] Through the experimental evaluation and 
statistical analysis, the performances of the proposed algorithms were 
assessed in order to analyze the sensitivity of some important 
parameters of the techniques. 
As for Capacity, the assessment of competence and ability is presented in relation 
to the potential of the research process to contribute to the objective, as shown in 
examples [12] and [13]. 
[12] [Corpus 1A. Student 25.] Genetic algorithms are a class of meta 
heuristics capable of achieving high quality solutions for 
combinatorial problems. 
[13] [Corpus 1B. Student 3.] The results from this study show that 
IA_DEDP is able to reach lower costs using fewer number of objective 
function evaluations than its competitors. 
In [12] and [13], the evaluation is on agentless elements of the research process: 
"meta heuristics" and "IA_DEDP". Similar to what was observed in the instances of 
Veracity, the entity that is appraised most frequently is the methodology carried for the 
research.  
When compared to Affect, Judgment is used more frequently, which seems 
reasonable since the entity under evaluation is the researchers' own capacities and the 
veracity of their doings in the research activity. Being capable of carrying out a 
procedure and confirming valid results constitutes an essential characteristic within a 
scientific community.  
Considering Appreciation, Corpus 1A displays an ED of 15.81 and Corpus 1B of 
28.26, with a difference of 12.45. In keeping with Hood's (2010, p. 80) claims, the clear 
preference of scientists to encode ATTITUDE as Appreciation becomes evident in the 
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corpora under analysis in this work. This type of evaluation reflects the institutionalised 
nature of scientific discourse to express the worth or social value of things and objects. 
Considering  Corpora 1A and 1B, the most frequently evaluated entities are the object 
of study and the results obtained. Examples [14], [15] and [16] show Appreciation in 
terms of Reaction, Composition (Complexity) and Valuation, respectively:  
[14] [Corpus 1A. Student 6.] Moreover, it was noticed that the specimens 
studied, differ in at least two groups of very remarkable differences 
which are observed in the arrangement and size of teeth. 
[15] [Corpus 1B. Student 6.] The high-resolution images and GE tools 
system allows the recognition and mapping of different land features 
with a large level of detail. Its editing tools geometries are simple to 
use and therefore constitute an efficient tool for mapping at scales of 
detail, however, these data must be interpreted with caution because 
the low contrast offered by natural color composition and the presence 
of clouds. 
[16] [Corpus 1A. Student 11.] The results obtained through experimentation 
show that SA was the best performing metaheuristic. 
Example [14] expresses a value ("remarkable") which refers to a value of Affect, 
but the emotional reaction has been detached from the experiencer and attached to the 
evaluated entity (the two groups of specimens) as if it were some property which the 
entity objectively and intrinsically possesses. As for Composition, example [15] 
presents how well the parts of the entity fit together, which in this case is the "editing 
tools geometries". Example [16] shows an instance of Valuation, the most frequently 
used resource in the Appreciation system: "The results" are "the best" that could be 
obtained employing the methodology described.  
Valuation ED in Corpus 1A is 12.72 and in 1B it is 21.26, showing that this is the 
prevailing evaluative resource employed by writers. This type of evaluation expresses 
whether something is socially valued for its usefulness, worth, efficaciousness, health-
giving properties or its contribution to the community, so its popularity in scientific 
discourse is not surprising.  
While example [16] above is inscribed in the positive axis of polarity of 
Valuation, [17] is in the negative one. The "sa-tree" does not provide suitable results. 
[17] [Corpus 1B. Student 22.] However, the sa–tree is static, which renders 
it unsuitable for many database applications. In this paper, we study 
different methods to handle insertions and deletions on the sa–tree at 
low cost. 
Even when examples [16] and [17] are at the opposite ends of a continuum of 
polarity, both express how the elements under consideration are valued in terms of 
quality and suitability.  
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Valuation is the evidently predominant semantic choice in Corpora 1A and 1B. 
Nevertheless, this category is very broad for the categorisation of evaluation and thus, 
this semantic domain needs to be further detailed. If close attention is paid to the 
lexicogrammatical realisations identified as "Valuation", semantic areas can be 
identified. These are oriented to a set of highly valued properties of the most frequently 
appraised entities in science; that is, the Object of study itself, the Research activity (as 
a process and as a product) and Research ownership (Hood, 2010; 2012). Table 4.2 
presents the number of entities appraised through Valuation in Corpora 1A and 1B.  
Table 4.2. Valuation and entities appraised in Corpora 1A and 1B 
Valuation 1A 1B Total 
Entity  
Appraised 
Object of study 15 30 45 
Research 
Activity 
Process 11 24 35 
Product 11 34 45 
Ownership 
Own  
Prior 1 1 2 
Current 15 42 57 
Total 16 43 59 
Others'  6 15 21 
 
Total 22 58 80 
 
Entities related to the Object of study are more frequently appraised with elements 
related to "importance", "completion" and "effectiveness" (examples [18], [19] and [20] 
respectively).  
[18] [Corpus 1A. Student 6.] It is important to consider others postcranial 
characters as: absence of ossification of the vertebral centra, 
heterocerca caudal fin, its caudal endoskeleton hypurals 
undifferentiated and lack of scales. 
[19] [Corpus 1B. Student 24.] The language supports the modelling of 
configurations, the calculation of their emergent behaviours, and the 
specification of reconfiguration scripts. 
[20] [Corpus 1A. Student 11.] In this paper a Variable Neighborhood 
Search (VNS) algortihms is developed to solve Unrestricted Identical 
Parallel Machine Scheduling Problem (UIPMS) to minimize the 
Maximum Tardiness objective. 
Moreover, entities oriented to the Research process and product were more 
frequently evaluated through the semantics of "effectiveness", "efficiency", "novelty" 
and "veracity" (examples [21], [22], [23] and [24]). 
[21] [Corpus 1A. Student 18.] Time-invariant beamforming is used to 
detect and estimate the signal-of-interest at the output of a sensor array 
by means of optimal spatial filtering and interference rejection. 
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[22] [Corpus 1B. Student 20.] It is concluded that the various tools 
described, used in a complementary manner, allowed a cartographic 
product more efficiently, with greater precision and detail. 
[23] [Corpus 1B. Student 6.] Due to the low occurrence of these forms in 
Gondwana and especially in inland freshwater environments and its 
low distribution during the Cretaceous period, this group of fishes 
could be new taxa of lower order because they can not be attributed to 
known taxa so far. 
[24] [Corpus 1A. Student 24.] This paper presents an approach that 
consists in using the Archery language to verify constraints specifying 
the absence of architectural smells in software architectures. 
In her Master's thesis, Waicekawsky (2016) mentions that "[Valuation] labels 
many values and it is used to appraise a great variety of entities", and for this reason it is 
necessary to further elaborate on more delicate systems. Based on her analysis of 
Discussion sections in SRAs in the disciplines of Audiology and Psychology, 
Waicekawsky (2016) proposes the following subclassification (Graph 4.1).  
 
 
 
 
 
Graph 4.1. An extended model of the domain of Appreciation for the analysis of scientific 
genres (Waicekawsky, 2016) 
Credibility includes wordings such as "real", "truthful" and "true", while 
Suitability involves realisations like "appropriate", "suitable", "fit", and "acceptable", 
among others. Along the same line, and taking into consideration the semantics of the 
realisations of Valuation identified in Corpora 1A and 1B, labels in Graph 4.2 are 
proposed to further increase the level of delicacy of this subsystem (boxes display the 
most frequent realisations in the corpus, found with the assistance of the UAM 
Corpustool).  
Valuation 
Credibility 
Suitability 
69 
 
Graph 4.2. Semantic areas identified within the subsystem of Valuation 
It might be risky to present the categories in Graph 4.2 as exhaustive or definite. A 
deeper study of meanings under Valuation might be necessary, since this proposal is 
restricted to realisations found in students' abstracts. However, the value of 
effectiveness, efficiency, novelty, veracity, appropriacy, preciseness, completion and 
importance within the sciences cannot be denied, as evidenced in students' productions.  
Also relevant for the study of ATTITUDE in Corpora 1A and 1B is describing 
semantic domains in terms of their positive and negative Polarity, and of inscribed and 
invoked Explicitness (Graph 4.3). 
Table 4.3. Polarity and Explicitness in Corpora 1A and 1B 
System Feature 
Corpus 1A 
Abstracts 
before 
Corpus 1B 
Abstracts 
after 
Norm  
diff 
Inst Norm Inst Norm 
Polarity 
Positive 60 20.63 136 32.85 +12.22 
Negative 2 0.69 21 5.07 +4.38 
Explicitness 
Inscribed 47 16.16 109 26.33 +10.17 
Invoked 15 5.16 48 11.59 +6.43 
 
Lexicogrammatical polarity realisations show a clear preference of writers to 
evaluate entities positively (ED of 20.63 in Corpus 1A and 32.85 in Corpus 1B) rather 
than negatively (ED of 0.69 in Corpus 1A and 5.07 in Corpus 1B). Example [25] shows 
the positive attitude of the writer in the attempt to evaluate optimization problems 
through careful study: 
valuation
VALUATION-
TYPE
effectiveness
effective, good, optimal, improve,
exceed, solve, solution, useful,
alternative, successful, reasonable,
resistant
efficiency
improve, at low cost, acceptable,
efficiently, fast, esceed, viable,
minimize, reduce, profitable,
reasonable, difficulty, easily, enhance
novelty
new, evolutionary
veracity
verification, validate
appropriacy
acceptable, feasible, practical,
(un)suitable
preciseness
accurate
completion
potential, promising, emerging, formal
importance
important, key, central, main
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[25] [Corpus 1B. Student 8.] The optimization problems related to special 
geometric configurations are interesting to research due to their use in 
many fields of applicability. 
In [26] and [27], negative polarity has been employed to signal a void in 
knowledge, so that students can explicitly occupy the identified niche of research.  
[26] [Corpus 1B. Student 9.] This task is growing in importance in different 
research areas, such as security and anti-terrorism, marketing and 
various forensic disciplines, in languages like Spanish is very 
important because there are few studies made so far. 
[27] [Corpus 1B. Student 8.] This discipline includes NP-hard problems as 
well as problems for which efficient algorithms for their solution 
have not been found. However, in either case it is necessary to 
provide effective techniques to readily obtain good quality solutions. 
Although it might be risky to pose a sweeping generalisation based on the small 
corpus in this study, a tentative conclusion could be postulated. It seems that negative 
appraisal in the sciences contributes to a rhetorical, argumentative purpose that goes 
beyond the mere presentation of the purpose of study. Negative language also seems to 
pose a positive evaluation of the researchers' aim as he occupies the niche; i.e. when the 
writer justifies carrying out the current work once the need for research (Swales, 1990) 
had been established.  
If lexicogrammatical realisations in Corpora 1A and 1B are considered in terms of 
explicitness, both inscribed and invoked forms of expressions have increased (ED 
increase of 10.17 for inscribed instances and 6.43 for invoked ones). While inscribed 
appraisal increased ED in around 50%, invoked cases of appraisal doubled in Corpus 1B 
with respect to Corpus 1A. In example [28], a positive attitude of the results of the 
research is expressed in the term "improvement". The writer includes the information 
about other results to imply a comparison of his/her own as being better than those of 
others.  
[28] [Corpus 1B. Student 11.] Evidence of a improvement is shown 
against traditional VNS results.   
In example [29], the writer highlights the feasibility of the method by mentioning 
that all possible limitations have properly been taken care of. In this way, the writer 
implies the scientific rigour of the procedures.  
[29] [Corpus 1B. Student 3.]  A redistribution power operator was applied 
to try to keep feasible the found solutions taking into account all 
type of constraint: power balance, transmission loss, generator limit, 
ramp limit rate and prohibit zones. 
These cases of inscribed ATTITUDE seem to contribute discursively to the writer's 
self image of an experienced researcher who founds research activity on solid grounds.  
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Shortly, ATTITUDE analysis of Corpora 1A and 1B shows that students have used 
more evaluative language in abstracts after the teaching of the course, particularly in the 
case of Appreciation (Valuation). Going back to the main objectives of this research, 
this section contributes to the description of the language used by students in scientific 
discourse. The following section details the results of GRADUATION analysis. 
4.1.2. GRADUATION 
Corpus 1B shows an overall higher use of GRADUATION resources when compared 
to 1A. Table 4.4 displays the number of Force and Focus instances found in both 
corpora, the normalization for the ED for each corpus, and the difference in 
normalization between them. Students prefer to use Force resources (ED of 18.91 and 
34.54 for Corpus 1A and 1B respectively) rather than Focus (11.00 and 21.01). 
Table 4.4. GRADUATION in Corpora 1A and 1B 
System Feature 
Corpus 1A 
Abstracts before 
Corpus 1B 
Abstracts after Norm 
Difference 
Inst Norm Inst Norm 
Force  
Intensification 
Degree of attribute 22 7.56 31 7.49 -0.07 
Vigour of process 14 4.81 42 10.14 +5.33 
Proposal 0 0 6 1.45 +1.45 
Total 36 12.38 79 19.08 +6.70 
Quantification 
Number 13 4.47 33 7.97 +3.50 
Mass 3 1.03 3 0.72 -0.31 
Extent 3 1.03 27 6.52 +5.49 
Frequency 0 0 1 0.24 +0.24 
Total 19 6.53 64 15.46 +8.93 
Total 55 18.91 143 34.54 +15.63 
Focus  
Valeur 
Authenticity 3 1.03 2 0.48 -0.55 
Specificity 11 3.78 40 9.66 +5.88 
Total 14 4.81 42 10.14 +5.33 
Fulfilment 
Completion 6 2.06 29 7.00 +4.94 
Actualisation 12 4.13 16 3.86 -0.27 
Total 18 6.19 45 10.87 +4.68 
Total 32 11.00 87 21.01 +10.01 
Total 87 29,91 230 55,55 +25,64 
 
Regarding Force, Intensification was used more frequently (ED of 12.38 for 
Corpus 1A and 19.08 for 1B) than Quantification (ED of 6.53 for 1A and 15.46 for 1B) 
in both corpora. Examples [30] and [31] display instances of upscaling Intensification 
and Quantification, respectively. 
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[30] [Corpus 1B. Student 20.] For the purposes of better defining low 
contrasted units and automate the mapping, color compositions and 
supervised classification Landsat 8 images were subsequently used. 
[31] [Corpus 1B. Student  2.] A transfer or charge from the carbon in all 
cases and a reception of charge of hydrogen was observed. 
Upscaling force was employed with higher frequency than downscaling as a 
resource for 'turning up the volume' (Martin, 2000a, p. 148).  
Table 4.5. Scale of Force in Corpora 1A and 1B 
Feature 
Corpus 1A 
Abstracts before 
Corpus 1B 
Abstracts after Norm 
Difference 
Inst Norm Inst Norm 
Upscale 44 15.13 99 23.91 +8.78 
Downscale 11 3.78 44 10.63 +6.85 
 
Lexicogrammatical realisations tend to increase the Force of attributes and 
processes. This finding is in agreement with previous studies (Waicekawsky, 2016) as 
scientific writers resort to these choices to construe their statements as highly 
authoritative. In [30] above, the writer appraises the methodology to define "low 
contrasted units" by upscaling the degree of intensity of the process "define" through the 
item "better". In [31], the Force of the proposition is expressed in relation to amount, for 
the author states that the carbon transfer was carried out "in all cases", showing the 
preciseness in extent of the result. These contribute to the scaling of qualities, verbs and 
amounts to reinforce the idea of completeness. 
In relation to Focus, there was a slightly higher preference to express Fulfilment 
(ED of 6.19 for 1A and 10.87 for 1B) than Valeur (ED of 4.81 for Corpus 1A and for 
10.14 1B). Examples [32] and [33] present instances of sharpening Fulfilment and 
Valeur, respectively.  
[32] [Corpus 1B. Student 18.] Performance metrics were calculated to 
obtain information about which functions should be optimizated or 
parallelized and it was found that the Discrete Fourier Transform 
(DFT) could be improved. 
[33] [Corpus 1B. Student 6.] Further detailed analysis including postcranial 
and cladism studies will provide a more precise classification within 
this large and complex group of fish. 
In [32], the completion of the process is expressed in the verb "found", asserting 
the final state of the results of the metrics. In the case of [33], worth in terms of 
specificity is expressed in the term "more precise", which evaluates the classification of 
fish.  
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The tendency to sharpen rather than soften meanings is in agreement with the 
preference for "tuning up" in the system of Force (Table 4.6). 
Table 4.6. Scale of Focus in Corpora 1A and 1B 
Feature 
Corpus 1A 
Abstracts before 
Corpus 1B 
Abstracts after Norm 
Difference 
Inst Norm Inst Norm 
Sharpen 21 7.22 64 15.46 +8.24 
Soften 11 3.78 23 5.56 +1.78 
 
In [32] and [33] above, writers express a sharpening of the boundaries of a 
categorical meaning, which is closely related to scientific activity. As the main aim of 
science is to provide an accurate description of reality, it is relevant that students use 
resources used for specifying entities and grading them according to prototypicality and 
preciseness. 
In a few words, students deployed linguistic resources of Force to scale up 
intensity of processes and attributes. Along the same line, Focus realisations used align 
with "the degree to which they match some supposed core or exemplary instance of a 
semantic category" (Martin & White, 2005, p. 137). GRADUATION elements found in 
Corpus 1A and 1B are oriented to providing an accurate and exact account of the world, 
which is appropriate to and expected in the social context in which abstracts function.  
While sections 4.1.1 and 4.1.2 have described the language used in students' 
abstracts, 4.1.3 presents the analysis from a rhetorical point of view.  
4.1.3. Section analysis 
As to the rhetorical components identified in the abstracts, Graph 4.3 shows an 
overall increase in the number of sections
5
 employed in texts after the course. 
                                                 
5
 We refer to "section" to denote the rhetorical components found in students' abstracts.  
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Graph 4.3. Sections in abstracts before (1A) and after (1B) the course 
Except for the Objective, which was present in all abstracts in both versions, there 
is a clear tendency in abstracts after the course (Corpus 1B) to have more sections than 
those previous to the training (Corpus 1A). Although incorporation of rhetorical 
components cannot be directly attributed to the pedagogical implementation of the 
SSGP, the higher number of components in corpus 1B is evidence of an increase in 
genre awareness. Table 4.7 below shows the presence of sections in Corpora 1A and 
1B, and the difference between both. 
 
Table 4.7. Comparison of sections identified in Corpora 1A and 1B 
Section Before After Difference 
Title 8 11 +3 
Introduction/Theoretical framework 9 10 +1 
Objective 11 11 = 
Method 10 11 +1 
Results 8 11 +3 
Discussion 1 5 +4 
Conclusion/Applications for future research 2 9 +7 
Keywords 5 9 +4 
Total 54 77 +23 
 
Versions after the course show an increase in the sections that students employed. 
The elements Title and Results appeared 3 more times in versions after the course, 
Discussion and Keywords were present in 4 more abstracts in versions after, and 
Conclusion/Applications for future research shows the highest incorporation, with 7 
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more abstracts including this element in versions after the course. The sections that have 
the largest differences are those which are oriented to the interpretation of results 
(Discussion) and the prospective applications of results (Conclusion/Applications), 
while compulsory components such as Objectives, Theoretical framework or Method 
suffered little increase.  
The following example [34] has been taken from Corpus 1A. Rhetorical 
components have been identified to facilitate the analysis.  
[34] [Corpus 1A. Student 18.] (Title) [Acoustic Beamforming Using a 
Microphone Array] 
(Objective) [This project implements a beamforming filter using a 
linear microphone array, to extract desired speech signals in an 
interference-dominant, noisy environment.] (Introduction / Theoretical 
framework) [Such operations are useful to enhance speech signal 
quality for perception or further processing. Sound source localization 
in real time can be employed in numerous applications such as 
filtering, beamforming, security system integration, etc.] (Method) 
[Since the algorithms employed in this field require fast processing we 
use a System on Chip (SoC) for their implementation and evaluate 
different configurations in order to choose the most efficient one. We 
analyze the software description of the sound localization algorithm to 
find the functions that can be parallelized; in particular, we calculate 
the location of a sound source with GCC and perform the filtering 
with the DSB algorithm. Data is acquired using a linear microphone 
array at 48 kHz.] 
In [34], 4 components can be identified: Title, Objectives, 
Introduction/Theoretical framework and Method. The following is an improved version 
of [34], which the student decided to re-write for the sake of the evaluation of the 
course. It incorporates 4 sections.  
[35] [Corpus 1B. Student 18.] (Title) [Acoustic Beamforming Using a 
Microphone Array] 
(Introduction / Theoretical Framework) [Time-invariant beamforming 
is used to detect and estimate the signal-of-interest at the output of a 
sensor array by means of optimal spatial filtering and interference 
rejection. This technique is useful to enhance speech signal quality for 
perception or further processing and can be employed in numerous 
applications such as filtering, beamforming, security system 
integration.] (Objective) [In this study, three designs based in the 
algorithm Generalized Cross-Correlation with Phase Transform 
(GCC-PHAT), were used to measure the performance of this 
technique using hardware acceleration on Cyclon V FPGA with ARM 
cortex of an Altera Arrow SoCkit.] (Method) [Data were acquired 
using a linear microphone array at 48 kHz. We investigated the effect 
to replace software functions by hardware accelerators and the final 
throughput in the design. Performance metrics were calculated to 
obtain information about which functions should be optimizated or 
parallelized] (Results) [and it was found that the Discrete Fourier 
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Transform (DFT) could be improved. The results from this study 
show that, on average, the throughput obtained in the hardware 
implementation was the 46% with 6 to 10 microphones max., due to 
capacity the FPGA, whereas in the software design was obtained the 
possibility to work with up to 12 microphones. On the other hand, in 
the design that uses hardware acceleration the throughput was the 36% 
with 6 to 22 microphones.] (Discussion) [That suggests that the 
hardware accelerations can reduce the workload of the processor, 
enabling adding more microphones to perform beamforming.] 
(Conclusions/Applications) [Lastly, the experimental results provide 
that with a few straightforward code optimizations, the ARM can 
sharply improve the computational bandwidth and memory 
throughput of a software algorithm.]  
(Keywords) [Keywords:  Time-invariant beamforming, GCC-PHAT, 
hardware acceleration, throughput microphones, FPGA, SoCkit] 
In [35], Results, Discussion, Conclusions/Applications and Keywords were 
incorporated. It is worth mentioning that students with less expertise in scientific 
writing −including CONICET scholars, undergraduate and postgraduate students− 
incorporated up to 4 components in their abstracts, whereas more experienced writers 
employed only 1 more. This suggests that if novice students are presented with explicit 
descriptions of genres, they can very quickly incorporate rhetorical elements of which 
they may have been unaware before. This finding is in agreement with other studies 
carried out in the context of academic writing carried out in Argentina (Moyano, 2005). 
If students' opinions are considered, these might add to how useful it was for them 
to identify components in the abstract. In the case of students' class-surveys from 
meeting 2, some interesting comments include the following:  
Student 6: [Una actividad útil fue] El análisis del título y del abstract (nunca había 
pensado en las estructuras de construcción de los mismos). 
Student 19: Para mí la clase fue muy buena y captó plenamente mi atención. 
También me hizo reflexionar sobre cómo estoy escribiendo hoy títulos y abstracts.   
It seems that in the case of student 6, the revision of sections was helpful to 
increase genre awareness, while student 19 also comments on a conscious reflection on 
abstracts. These, added to the incorporation of sections in Corpus 1B, can be interpreted 
as signals of genre awareness which led to improvements in students' productions. In 
addition, in the end-of-course-survey, 12 out of 14 students thought that the activity of 
identifying the sections of an abstract was very useful. Finally, and triangulating this 
finding, in my own journal I commented (Appendix 2, page 9):  
[Corpus 2C. Meeting 3.] (…) we checked the constituents of the abstract which 
was presented the previous class. Some divergences came up with the sections that 
students identified as being one constituent of the abstract or another, and some 
possible explanations were offered. We mentioned that some sections seem to fulfil 
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two purposes at the same time (for example to present the purpose of the study and 
some information on the methodology), and students went over their abstracts and 
read a few examples that were similar to the one shown in class. 
Students worked with abstracts and identified constituents. In so doing, they 
realised that on many occasions, some sections fulfilled more than one purpose at a 
time. This generic awareness was possible thanks to the observation of texts from a 
genre approach. 
4.1.4. Abstracts before and after the course: Summary 
The analysis on ATTITUDE and GRADUATION showed that in Corpus 1B, students 
tended to use Appraisal resources more frequently. Not only were these resources more 
abundant, but they were also appropriately used in texts functioning in the scientific 
community for which they were intended. Additionally, when considering the rhetorical 
organization of abstracts, students' capacity to identify each section's purpose suggests 
that they gained a more comprehensive understanding of abstracts' components after the 
course. This might have led to the larger number of sections in Corpus 1B. 
These conclusions not only contribute to the aim of this research of describing the 
language used in students' productions. They posit favourable evidence to state that the 
training students received in the genre-based course was effective. The results in 
comparisons of versions before and after the course suggest an overall improvement 
after the course was taught. 
While section 4.1 has described students' abstracts, 4.2 presents the two sections 
of the SRA: the Title and the Introduction.  
4.2. CORPUS 1C: SRA SECTIONS 
This section contributes to establishing whether students employ linguistic and 
rhetorical elements presented during the course in their SRAs. Unlike the comparative 
analysis of abstracts, this section is essentially descriptive. Titles are presented in 
section 4.2.1 and Introductions in 4.2.2.  
4.2.1. Titles 
As part of their homework, students were asked to determine the preferred pattern 
([Nominalisation], [Nominalisation: Nominalisation], [Sentence]) for Titles in the 
corpora they gathered. According to students' reports (see Appendix 5, page 21), the 
most frequent form of Titles in all disciplines was [Nominalisation: Nominalisation], 
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followed by [Nominalisation]. No sentences were found in students' corpora (Table 
4.8).  
Table 4.8. Title patterns found in students' collected corpora 
Discipline Pattern identified 
Computer Studies Nominalisation 
Physics 
Nominalisation 
Nominalisation: Nominalisation 
Geology Nominalisation: Nominalisation 
Palaeontology Nominalisation: Nominalisation 
 
In addition to identifying structures, and as part of the activities aimed at 
developing semantic sensitivity, students identified the meanings expressed in Titles of 
their disciplines (Table 4.9).  
Table 4.9. Semantics expressed in Titles (Corpus 1C) 
Titles produced by students 
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Semantics 
expressed 
Object of study 10 5 4 3 11 
Method 8 5 0 1 14 
Purpose/Problem to solve 1 0 2 0 6 
Location (place) 4 0 2 1 1 
 
In the case of Computer Studies, students reported (see Appendix 5, page 21) that 
titles analysed are composed of the object of study (in blue) and the purpose in carrying 
out the research (underlined), such as in example [36].   
[36] Assessing The Performance of Different S-Metaheuristics to Solve 
Unrestricted Parallel Identical Machines Scheduling Problem 
The fields of Physics and Physical Chemistry prefer the presence of the object of 
study and the methodology employed (underlined) in the investigation [37].   
[37] The Adsorption of Chiral Propylene Oxide onto Pd(111): A DFT 
Study 
In the cases of Palaeontology and Geology, the preference is on specification of 
the spatial location and time circumstances (underlined) which detail the object of study 
[38].  
[38] Unconfined flow deposits in distal sectors of fluvial distributary 
systems: Examples from the Miocene Luna and Huesca Systems, 
northern Spain 
As regards students' own titles, it could be said that they followed the patterns 
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they identified in their corpus very closely. Table 4.10 shows the titles produced by 
students by field of research.  
Table 4.10. Title patterns in Corpus 1C 
Titles produced by students 
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Patterns 
employed 
Nominalisation 7 4 0 1 12 
Nominalisation: Nominalisation 3 1 2 1 7 
Sentence 0 0 0 0 0 
Total 10 5 2 2 19 
 
It can be observed that 12 (63%) out of a total of 19 titles were written using the 
[Nominalisation] form, and the remaining 7 (34%) display the [Nominalisation: 
Nominalisation] form. Students have closely followed the conventions of their 
disciplines.  
In the case of Computer Studies, the most frequently used pattern was 
[Nominalisation], which is in agreement with the identified form, and the semantics 
expressed involve the object of study (in blue) and the method (underlined) employed 
for the study (example [39]).   
[39] [Corpus 1C. Title. Student 23.] Characterization of the mechanical 
properties of a hand through integrated sensors in a textile glove 
Students in the field of Physics [40] also preferred the [Nominalisation], and 
expressed both the object of study and method in all their titles. 
[40] [Corpus 1C. Title. Student 2.] A DFT study of H-assisted dissociation 
of CO and H2 dissociative adsorption on BCC and FCC faces of iron 
Students in the area of Palaeontology (example [41]) wrote titles similar to the 
preferred patterns identified: [Nominalisation: Nominalisation], but instead of the colon, 
they used a period. They presented the object of study, along with the purpose location 
(green). 
[41] [Corpus 1C. Title. Student 6.] Possible indicators of microbial mat 
deposits in a siliciclastic lacustrine enviroment, La Cantera Formation 
(Late Aptian), San Luis Basin, Argentina. An answer to exceptional 
preservation of delicate fossils and sedimentary structures 
Finally, the student whose discipline is Geology [42] chose to present location of 
the object of study. 
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[42] [Corpus 1C. Title. Student 20.] Geomorphological Mapping of 
Tunuyan River Megafan. Mendoza. Argentina 
It seems, therefore, that students have used forms typically employed in their 
fields of study. Although it cannot be claimed that students used the recurrent patterns 
of their discipline because of the training received in the course, it can be stated that 
corpus-based activities −particularly those proposed by SSGP− contributed to students' 
awareness of linguistic patterns. The following are students' statements expressed in 
class-surveys in the third meeting (Appendix 4, pages 4-65); that is, the class when Joint 
writing of a title was carried out.  
Student 1: [Actividades útiles] Plantear y ejemplificar la escritura de un título. 
[Lo mejor de la clase fue] La estructura dada para los títulos. 
Student 6: [Lo mejor de la clase fue] Cuando construimos entre todos un título y 
analizamos todas las posibilidades. 
Student 8: [Actividades útiles] Escribir un título en forma conjunta 
Student 14: Es muy útil la elaboración en conjunto porque aparecen muchas 
sugerencias de términos que se pueden usar, como postmodificadores, verbos 
modales, preposiciones, y qué no es conveniente usar. 
Student 18: Para mí fue positivo porque a mi me costó mucho identificar las partes 
y tipos de títulos, por lo tanto me gustan este tipo de actividad donde todos opinan 
y ayudan. 
Joint writing of a title seems to have been useful for students 1, 6, 8, 14 and 18, 
while the linguistic analysis was also important to students 6, 14 and 18. Some students 
also commented on their increased awareness of the form of titles, like in the case of 
student 18.  
To summarise, students have been able to identify the grammatical form of Titles 
in their disciplines, as well as to determine the semantics expressed in them. In their 
productions, students followed the patterns they had identified. As for the activity 
carried out in class in which students and teachers jointly wrote a new Title from 
scratch, they found it useful.  
The next section deals with the second component of SRAs written by students: 
Introduction sections.  
4.2.2. Introduction 
Introductions that students produced after the SSGP implementation were 
analysed in terms of rhetorical moves (as described by Swales, 1990) and a set of 
linguistic features that were taught in class. Table 4.11 summarises the rhetorical moves 
identified in students' writings.  
Table 4.11. Rhetorical moves and steps in Corpus 1C: Introductions  
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Rhetorical moves and steps Number Total 
Move 1 
Establishing a 
territory 
Step 1 - Claiming centrality 14 
34 Step 2 - Making topic generalization 11 
Step 3 - Reviewing items of previous research 9 
Move 2 
Establishing a 
niche 
Step 1a - Counter-claiming 1 
14 
Step 1b - Indicating a gap 11 
Step 1c - Question raising 0 
Step 1d - Continuing a tradition 2 
Move 3 
Occupying the 
niche 
Step 1a - Outlining purposes 7 
19 
Step 1b - Announcing present research 5 
Step 2 - Announcing principal findings 3 
Step 3 - Indicating RA structure 4 
Total 67 
 
The most frequent strategy in students' writing to establish the territory (Move 1) 
and refer to the field of study was through claiming centrality (Step 1). In example [43], 
centrality is established through the use of "well known", which expresses how popular 
the use of herbicides is.  
[43] [Corpus 1C. Intro. Student  21.] It is well known the benefits of the 
use of herbicide in the human live. 
In the case of establishing the niche (Move 2), students resorted to indicating a 
gap (Step 1b) as their preferred method, as shown in example [44]. 
[44] [Corpus 1C. Intro. Student 1.] Although this type of user interface 
works well for computer skilled persons and gamers it can be an 
interaction hurdle for many of the end-users. These end-users are 
often less familiar with this type of computer interaction. […] In this 
context, natural user interface is an attractive solution to this 
interaction issue. 
The need for a novel user interface is established by stating that some others are 
difficult to use, especially for non-expert users. The student clearly identifies an empty 
area that needs to be filled with new knowledge. Then, the writer proposes an 
"attractive" solution, and fills this void. 
In connection to occupying the niche (Move 3), students resorted to outlining their 
purposes (Step 2) as the most frequently employed rhetorical strategy.  
[45] [Corpus 1C. Intro. Student 18.] By this design, the purpose of this 
project is to evaluate the viability of the implementing an acoustic 
beamforming using a microphone array in a SoC.   
Example [45] shows an instance of Move 3-Step 2, as the writer fulfils the 
previously established need for knowledge and defines that the purpose of the research 
is to evaluate how feasible the implementation of the wireless transmission is. 
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Regarding the explicit explanation of the Introduction, we may claim that it 
generated great awareness in students, since out of the 10 samples that they submitted 
for correction, 4 included their own notes on the identification of rhetorical components. 
Example [46] is the production of one of the students of the course, which was written 
after the implementation of the SSGP cycle. This training session involved the explicit 
teaching of the genre components (Text analysis), and the Joint writing (joint 
construction) of an Introduction. Although some of the constituents have been 
mistakenly identified by the student, there is evidence of rhetorical awareness in his 
attempt to identify moves and steps.  
[46] [Corpus 1C. Intro. Student 21.] Transport of Glyphosate trough a Lipid 
Bilayer: A Thermodynamic Study by Computing Simulations 
(Move 1 Step 1) It is well known the benefits of the use of herbicide 
in the human live.  
(Move 1 Step 2) Modern agriculture uses the herbicides to improve 
soil productivity. Allowing healthy growth of the crops, first because 
the presence of weeds produces a competition for nutrients that are 
present in soils. And secondly, many of plagues live in weeds, and 
may infect the crops. The most popular nonselective post-emergent 
herbicide in the world is Glyphosate, the commercial name is Round 
up®. 
(Move 1 Step 3) A considerable amount of research has investigated 
the secondary effects of the use of glyphosate in animals. Most of 
these studies are based on experimental determinations of glyphosate 
concentration in various organs of rats or pigs, such as liver, stomach, 
intestine. To our knowledge, studies on the effects of glyphosate are 
mainly experimental; so far we have not found theoretical studies on 
this topic.  
(Move 2 Step 1b) However, there is steel some controversy of the 
dangerousness of glyphosate on animals. Some private investigations 
(ref) argue that, based on the mechanism of action of glyphosate, the 
level of dangerousness on animals is almost null. However, 
independent studies  (ref) have shown experimentally that under 
certain conditions glyphosate can also be harmful to the animals.  
(Move 2 Step 1c/1d) Therefore, it would be of great importance to 
elucidate if the glyphosate can translocate the cell membrane, 
penetrating to the interior of the cell. In this sense, it is extremely 
important to determine the types of interactions between the 
glyphosate and the cell membrane, at molecular level. An important 
theoretical tool that has acquired relevance in the last decade is 
Molecular Dynamics (MD) simulation. 
(Move 3 Step 1a/1b) In this sense, the aim of this study is to perform 
an MD simulation to predict is the process of diffusion of the 
glyphosate through the membrane cell is thermodynamically possible. 
(Move 3 Step 2) The main results obtained shows that energetically 
the penetration of glyphosate into the interior of the cell is 
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unfavorable. In this regard, a novel mechanism of actuation is 
proposed based on different properties of the membrane cell.    
As for students' perspective on the Introduction, and the explicit teaching of its 
moves and steps, they evaluated the activity as highly positive. The following are 
answers that students provided in response to the question of the activity they found 
useful for class 5, which is the one when the Introduction was taught.  
Student 8: El modelo CARS porque nos da los posibles pasos a seguir para 
escribir la introducción. 
Student 2: El hacer la introducción en grupo fue muy útil. Las guías mostrando los 
"steps" también. 
It seems that the explicit teaching of the rhetorical composition of the Introduction 
proved to be useful for students, for not only did they assess this activity as useful, but 
they also implemented this rhetorical analysis in their productions. They also mentioned 
that jointly carrying out this activity was productive. 
In the case of the lexicogrammatical elements that were taught for the 
Introduction, it could be said that student did employ them in their productions. Table 
4.12 shows instances and normalization per thousand words of linguistic resources: verb 
tenses, quotations, negative language use, strategies to establish centrality of the 
research, and strategies to occupy the niche.  
Table 4.12. Lexicogrammatical features in Corpus 1C: Introductions  
Lexicogrammatical features Inst Norm 
Verb tenses 
Simple present 214 49.54 
Modalisation 44 10.19 
Simple past 26 6.02 
Present perfect 26 6.02 
Present Continuous 1 0.23 
Total 311 71.99 
Quotations 
Non-integral 33 7.64 
Integral 13 3.01 
Total 46 10.65 
Establish centrality Total 32 7.41 
Negative language 
Connector introducing clause 12 2.78 
Verb 5 1.16 
Noun 5 1.16 
Adjective 3 0.69 
Adverb 3 0.69 
Total 28 6.48 
Occupying the niche 
Reference to text 14 3.24 
1st person reference 12 2.78 
Total 26 6.02 
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Introductions written by students exhibit the features taught in class. In the case of 
verb conjugation, 214 (67%) clauses were in the simple present tense, which was 
frequently used to describe the developments in the disciplines (example [47]). The use 
of modals is the next preferred choice [48], followed by the simple past [49] and present 
perfect [50].     
[47] [Corpus 1C. Intro. Student 17.] Due to an increasing interest in 
manipulating and retrieving multimedia data, nowadays the problem of 
similarity searching receives much attention. 
[48] [Corpus 1C. Intro. Student 25.] Genetic algorithms are a class of meta 
heuristics capable of achieving high quality solutions for combinatorial 
problems as the problems that can be found in the field of 
computational geometry; e.g., the Minkowski decomposition of 
convex polygons. 
[49] [Corpus 1C. Intro. Student 2.] Saiki et2 al. [8] reported a tilting angle 
of 55±2° using XPD, and Dwyer et al. [9] an angle of 54.7° using 
NEXAFS. 
[50] [Corpus 1C. Intro. Student 9.] Recently, there has been growing 
interest in social networks like Facebook and MySpace, microblogging 
sites like Twitter and the innumerable facilities of chats available today 
have made available a lot of information provided by people from 
different age, gender, social status, etc. 
In connection to quotations, non-integral [51] quotes were more frequent than 
integral [52]. 
[51] [Corpus 1C. Intro. Student 25.] More precisely, the decomposition of 
polygons regarding the Minkowski sum is an NP-hard problem as 
demonstrated in [5, 7, 13]. 
[52] [Corpus 1C. Intro. Student 8.] The complexity of computing a 
minimum weight triangulation has been one of the most longstanding 
open problems in Computational Geometry, introduced by Garey 
and Johnson [14] in their open problems list, and various 
approximation algorithms were proposed over time.  
These results are in accordance with what was discussed in class about the 
recurrence of use of quotations, as registered in the journal (Appendix 2, page 27). 
[Corpus 2C. Meeting 5.] We asked students which of the two are more frequent in 
their disciplines, and most of them mentioned that the non-integrated ones. 
Non-integrated quotes were more frequently used (7 per thousand words) than 
integrated ones (3 per thousand words), which is in agreement with students' description 
of their corpora. It seems, therefore, that students follow and are aware of the 
conventions for citations in their disciplines.  
In the case of lexicogrammatical resources to establish centrality, students used a 
variety of terms, ranging from nouns [53] and adjectives [54] to verbs [55].  
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[53] [Corpus 1C. Intro. Student 17.] Due to an increasing interest in 
manipulating and retrieving multimedia data, nowadays the problem of 
similarity searching receives much attention. 
[54] [Corpus 1C. Intro. Student 18.] For such applications, it is crucial to 
have a good acoustic interface in order to provide accurate voice 
control or smooth hands-free audio. 
[55] [Corpus 1C. Intro. Student 1.] Currently, users demand much from 
virtual character creations. They want them to be responsive; that is, 
they must respond to the human user as well as other unexpected 
events in the environment. 
Students have been able to establish the importance of their research by resorting 
to a variety of resources which express the necessity to investigate. They have done so 
by expressing negative meanings [56] about the need for knowledge in an area.  
[56] [Corpus 1C. Intro. Student 1.] Unfortunately, many traditional 2D 
input devices (e.g. keyboard and mouse, joystick) are unsuited to tasks 
required in 3D applications, as they require a mapping from 2D input 
to 3D positions in space. Many users find them unwieldy and 
unnatural to use in 3D applications. 
Students have also been able to employ resources such as deictics, which refer to 
the SRA itself and first person pronouns [57], to occupy the niche. 
[57] [Corpus 1C. Intro. Student 2.] In this work we have carried out 
comprehensive DFT computations of the adsorption, dissociation, and 
desorption of CO and H2 to investigate and compare the direct vs. H-
assisted CO dissociation mechanism on Fe (100) and Fe (110) surfaces 
respectively. 
Although the use of lexicogrammatical features taught in the course does not 
necessarily mean that students did so because of the implementation of the genre 
pedagogy under study in this work, they mentioned that the explicit teaching of these 
features during the fifth class was indeed valuable.  
Student 9: Me gustó las frases que más se usan en las diferentes partes de la 
introducción. 
The description of rhetorical components of the Introduction and frequent 
lexicogrammatical elements in students' productions do not establish a direct causal 
relation between the SSGP and its effectiveness for the teaching of writing. 
Nevertheless, it might be stated that it contributed to students' awareness of these 
contents. Many of them made positive comments about the methodology in the class-
survey for class 5, when the Joint writing of the Introduction took place.  
Student 5: [Una actividad útil fue] Construir en conjunto una intro, revisar cómo 
está conformada. 
Student 9: [Lo mejor de la clase fue] Escribir una introducción entre todos. 
Student 15: [Lo mejor de la clase fue]¡La introducción desarrollada en forma 
cooperativa!  
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Student 21: Lo mejor de la clase fue la escritura e conjunto de la introducción 
utilizando el "esqueleto" propuesto. Porque demostró cómo construir la 
introducción que es una de la mayor dificultad al escribir un paper. 
From these, it is relevant to highlight that students found the Joint writing of the 
Introduction either "useful" or "the best" of the class. In participative activities like Joint 
writing, students greatly expose themselves with a high chance to lose face. In the case 
of expert researchers and advanced undergraduate and postgraduate students, for whom 
academic competition is at stake, making contributions in front of other colleagues 
represents a risky exposure. Contrary to expectations, teachers in front of the students, 
leading the class and asking everybody to participate, contributed to the creation of a 
friendly environment in which everyone could take part. It seems, then, that the 
methodology proposed by the SSGP is helpful for students in academic and scientific 
environments when learning how to write a section of the SRA in a foreign language.  
4.2.3. SRA sections: Summary 
Students' SRA sections display linguistic and rhetorical patterns identified and 
taught during the course. Regarding Titles, students produced texts which closely 
resembled the grammatical patterns identified in their corpora, and expressed the most 
recurrent semantics identified in their fields of study. This is evidence of students' genre 
awareness as well as a developed insight into grammar patterns. As for Introductions, 
the texts analysed exhibited rhetorical components of the CARs model, with some 
students attempting to identify moves and steps. Linguistic resources frequently found 
in Introductions were appropriately used in students' discourse, with strategic use of 
negative language and deictics, to establish the territory, signal and occupy the niche. 
Additionally, students found Joint writing activities useful, both in the case of Title and 
Introduction writing.  
4.3. STUDENTS' SCIENTIFIC DISCOURSE: SUMMARY 
Briefly stated, Chapter 4 has dealt with the results of Corpus 1; i.e. the description 
of students' scientific discourse. Graph 4.4 summarises the main results for this Chapter.  
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Graph 4.4. Summary of results for Corpus 1 
In the case of abstracts, a comparative study was carried out between versions 
before and after the course. Second versions exhibited a higher number of both 
ATTITUDE and GRADUATION resources, and an increase in the variety of rhetorical 
components. As for SRA sections, students produced Titles which followed the patterns 
identified in their disciplines. Students were also able to identify rhetorical components 
in the Introduction and deploy the linguistic features taught for this section. These 
results contribute to one of the main objectives of this work, which is to describe 
students' scientific discourse. In the next chapter, findings of the analysis of Corpus 2 
are presented.   
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Chapter 5. RESULTS AND DISCUSSION ON CORPUS 2: 
STUDENTS' RESPONSES 
While Chapter 4 involved results on scientific texts produced by students (Corpus 
1), Chapter 5 deals with response texts (corpus 2). Section 5.1 presents students' 
responses to class-surveys (Corpus 2A), and section 5.2 deals with students' responses 
to the end-of-course survey (Corpus 2B). Although teacher journals (Corpus 2C) were 
not analysed in depth, sections were selected and included in the results and discussions 
of Corpora 2A and 2B for triangulation when relevant. These three sets of data 
contribute to one of the two the main objectives of this research work: to assess the 
effectiveness of the genre pedagogy as proposed by the SSGP. 
5.1. CORPUS 2A: STUDENTS' RESPONSES TO CLASS-SURVEYS 
In this section, results and discussion on the analysis of class-surveys are 
presented. First, an overall panorama on ATTITUDE (section 5.1.1) is described 
considering its semantic domains. Afterwards, entities appraised negatively (section 
5.1.2) and positively (section 5.1.3) are detailed.  
Students answered a total of 151 surveys, which were manually analysed in terms 
of entities and type of appraising lexicogrammatical element used. Out of a total of 
1226 questions, 662 were answered, while 564 were left blank. The more frequently 
answered questions were those which included an appraising element in their 
formulation. Those which were answered the least were questions that triggered open 
answers. It seems easier for students to provide a response when evaluative language is 
employed in questions rather than when they need to identify the semiotic element that 
fits with the description. 
5.1.1. ATTITUDE: Subsystems 
With a significantly high number, the most frequent semantic domain expressed 
was Appreciation (548 instances), followed by Affect (92 instances) and finally 
Judgment (52 instances). Table 5.1 summarises ATTITUDE in the class-surveys.  
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Table 5.1. ATTITUDE in Corpus 2A: Class-surveys 
Feature Inst Norm6 
ATTITUDE 
Appreciation 
Valuation 445 54.55 
Composition 90 11.03 
Reaction 13 1.59 
Total 548 67.18 
Affect 
Dis/satisfaction 68 8.34 
Dis/inclination 22 2.70 
In/security 2 0.25 
Total 92 11.28 
Judgment 
Propriety 31 3.80 
Capacity 19 2.33 
Tenacity 1 0.12 
Veracity 1 0.12 
Total 52 6.37 
Total 692 84.83 
 
As regards Appreciation, this is the semantic domain that dominated in class-
surveys. As expected, Valuation is the most recurrent subsystem, with 445 instances, 
followed by Composition (90 instances) and Reaction (13 instances). Valuation is 
usually expressed in terms like "aplicable" (appliable) and "bien/bueno" (well/good), 
"mejorar" (improve) and "útil" (useful). In the case of [58], the student positively 
valuates his decision of taking the course.  
[58] [Corpus 2A. Student 21. Question 8. Class 7.] Estoy muy seguro de 
que haber decidido tomar el curso fue una buena decisión. 
In the case of [59], the student assesses the activities of the class according to its 
Composition as "clear".  
[59] [Corpus 2A. Student 7. Question 2. Class 7.] Todas las actividades me 
resultan muy instructivas y son totalmente claras. 
Usually, Composition was used to appraise activities or contents of the class.  
Although Appreciation dominated the evaluation students made of the course, 
Affect was also present in their discourse, which was expressed in terms of 
Dis/satisfaction (68 instances) (example [60]) and Dis/inclination (22 instances) 
(example [61]).  
[60] [Corpus 2A. Student 22. Question 7. Class 7.] Sería bueno que se 
armara un solo texto en el que estuvieran presentes todas las 
herramientas que nos han brindado. 
                                                 
6
 Normalization values are not discussed in 5.1, since this section presents results of class-surveys only. 
Values per thousand are used in 5.2 when class surveys are compared to end-of-course surveys.  
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Almost all instances of Dis/satisfaction were expressed with respect to an entity 
that is irrealis
7
; i.e. there is a desiderative process about a stimulus which is not real, 
with the writer usually showing interest on how activities, contents and materials could 
be improved. In [60], the student proposes gathering all the material of the course in a 
single document.  
In the case of Dis/inclination, this was expressed mostly about entities realis; i.e. 
the process is related to an entity which does exist in the real world. In this case, entities 
appraised involved activities, contents and materials.  
[61]  [Corpus 2A. Student 9. Question 5. Class 7.] Me gustó la lista con las 
construcciones que se pueden usar en la sección Discusión. 
In [61], the student states that he liked the linguistic repertoire (frequent 
lexicogrammatical realisations) in the materials for the Discussion section of the SRA.  
Finally, the subsystem of Judgment reveals how students evaluated the 
participants of the course. In example [62], a student assessed whether the objectives for 
the class had been fulfilled, and a negative evaluation on the behaviour of teachers is 
invoked. 
[62]  [Corpus 2A. Student 14. Question 1. Class 1.] [Mis objetivos se 
cumplieron] Aunque no hemos llegado a terminar lo planeado. 
The Propriety of how the teachers conducted the class and dealt with time is 
reproached. Even when this negative meaning is not expressed lexicogrammatically, it 
is implied. Students also assessed themselves in terms of Capacity. 
[63]  [Corpus 2A. Student 22. Question 3. Class 1.] Hasta ahora no me 
siento en condiciones de opinar al respecto.  
In [63], the student does not feel he can suggest improvements for activities for 
the first class. In other cases when Capacity was assessed negatively, it was related to 
students' skills when writing in English [65] or with contents of the course [65]. 
[64] [Corpus 2A. Student 10. Question 8. Class 2.] Me siento un poco 
olvidada del inglés, pero creo que voy a poder "ponerme a tono". 
[65] [Corpus 2A. Student 14. Question 3. Class 1.] Hasta ahora, logré 
comprender los temas discutidos.  
As regards Explicitness of ATTITUDE, students preferred to express evaluation 
explicitly rather than implicitly (Table 5.2). 
  
                                                 
7
 A stimulus that is irrealis involves feelings about intentions (desiderative rather than reaction), while 
entities that are realis entail emotive mental processes as reactions (Martin & White, 2005, p. 48). 
91 
 Table 5.2. Explicitness of ATTITUDE in Corpus 2A: Class-surveys 
Feature Inst Norm8 
Explicitness 
Inscribed 645 79.07 
Invoked 47 5.76 
 
Inscribed ATTITUDE, like in example [66], prevails in the evaluative language 
students used in the class-surveys.  
[66] [Corpus 2A. Student  21. Question 2. Class 5] Lo mejor de la clase fue 
la escritura en conjunto de la introducción utilizando el "esqueleto" 
propuesto. 
In the very few cases when invoked ATTITUDE was used, there was a tendency to 
express negative semantics. In [67], although the student is optimistic about her 
willingness to catch up with English, "ponerme a tono" (to catch up) signals the gap in 
her knowledge. 
[67] [Corpus 2A. Student 10. Question 8. Class 2.] Me siento un poco 
olvidada del inglés, pero creo que voy a poder "ponerme a tono". 
Overall, the system that dominated students' discourse in class-surveys is 
Appreciation (Valuation), more precisely when describing class activities in terms of 
usefulness and simplicity/complexity. Although instances of Affect and Judgment are 
far behind those for Appreciation, these reveal that students expressed their emotions 
slightly more frequently than their judgment of participants' behaviour. They stated their 
satisfaction of aspects they liked and their interest in the ones that could be improved. 
They also assessed the Propriety and Capacity of teachers and students.  
The focus of the next two sections is on polarity, which allows us to determine 
how entities of the course are assessed. In this way, we can identify more clearly 
negative aspects to be improved (section 5.2.2), as well as those positive ones that are 
worth repeating (section 5.2.3).  
5.1.2.  ATTITUDE: Negative polarity 
Entities that have been appraised negatively in students' discourse are the 
"Class"
9
, "Participants", "Time", "Writing" and the "Course". Table 5.3 shows these 
entities in further detail.  
  
                                                 
8
 Normalization values are not discussed in 5.1 since this section presents results of class-surveys only. 
Values per thousand are referred to in 5.2 when class surveys are compared to end-of-course surveys.  
9
 Initial capital letters have been used for categories of entities identified in the corpora. 
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Table 5.3. Entities appraised negatively in Corpus 2A: Class-surveys 
Entity Inst Norm 
Class 
Contents 59 8.55 
Activities 35 5.07 
Materials 21 3.04 
As a whole 1 0.14 
Total 116 16.82 
Participants 
Students 22 3.19 
Teachers 7 1.01 
Total 29 4.20 
Time 
Duration of the class 12 1.74 
Length of course 3 0.43 
Total 15 2.17 
Writing 
Process 3 0.43 
Product 1 0.14 
Total 4 0.58 
Course Total 2 0.29 
Total 166 24.06 
 
The Class is the most frequently assessed entity in class-surveys, with 116 
instances, divided into Contents (59 instances), Activities (35), Materials (21) and the 
Class as a whole (1).  
[68] [Corpus 2A. Student 16. Question 4. Class 3.] [Una dificultad con la 
que me encontré hoy es] Elección de tiempos verbales cuando es 
posible más de uno. 
In [68], the student mentions his difficulty in selecting the right tense. Many were 
the students that, similarly to this statement, appraised linguistic contents such 
vocabulary and grammar negatively as "difficult". These covered 40 instances of the 
assessed contents, while 15 students referred to rhetorical contents as complex.  
Among the different Activities, Grammar practice was frequently assessed 
negatively. When asked about the difficulties students encountered, many students 
found grammar exercises hard.  
[69] [Corpus 2A. Student 19. Question 4. Class 3.] Recordar la voz pasiva. 
- Identificar los núcleos en los títulos de mi disciplina. 
In [69], the student refers to the passive voice exercise that was carried out in 
class and the identification of constituents in nominalisations when analysing titles. 
Although both were solved with the teacher, Grammar exercises represent a challenge 
for students.  
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Materials were assessed negatively, particularly Homework [70].  
[70] [Corpus 2A. Student 2. Question 7. Class 3.] [Se podría mejorar] el 
tema de las tareas. No me gustan mucho porque no es muy clara. 
Nadie sabe bien qué hacer. 
Usually, homework assignment was assigned quite spontaneously at the end of the 
class. Some activities in the power point slides that could not be carried out in class due 
to lack of time were assigned as homework. Students needed to take down notes and 
this information was not systematically distributed. Thus, confusion on what to do for 
the following class sometimes emerged.  
Participants were assessed negatively as well, both Students (22 instances) and 
Teachers (7 instances). In the case of Students, they thought that they did not have 
enough grammatical or lexical knowledge (example [71]) or needed to become more 
involved in the class [72].  
[71] [Corpus 2A. Student 22. Question 4. Class 8.] Las dificultades son 
propias de mi nivel de inglés que no me permite aún tener claras 
algunas cosas. 
[72] [Corpus 2A. Student 22. Question 7. Class 3.] Debo mejorar mi 
participación. 
In the case of Teachers, negative evaluations included the speed of the class 
dynamics [73] or how much time we spent on some activities [74].  
[73] [Corpus 2A. Student 20. Question 4. Class 3.] [Una de las dificultades 
es] Velocidad de la clase. Un poco rápido. 
[74] [Corpus 2A. Student 28. Question 7. Class 1.] Se podría realizar la 
clase en forma más acotada al introducir los conceptos y no 
extenderse tanto en los comentarios de los alumnos. 
The time factor was also evaluated negatively [75].  
[75] [Corpus 2A. Student 6. Question 8. Class 2.] [La clase] Podría ser un 
poquito más extensa así podemos terminar mejor con los temas. 
As mentioned in the contextualisation of the course, time load for each meeting 
was reduced due to limited classroom availability, which partially explains teachers 
going fast over some contents and not being able to finish with all the materials for each 
class.  
Since students filled in class-surveys after each meeting, Contents, Activities and 
Materials were immediate components to their experience, and negative aspects could 
be easily determined. Students were very specific about which grammar exercise or 
linguistic content was difficult. The complexity of grammar exercises and lack of 
vocabulary were frequently viewed negatively. This means that as EFL teachers, we 
cannot underestimate providing students with as much linguistic input as possible, and 
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creating opportunities for practice, even when students are as experienced writers as the 
ones involved in this course. Students also evaluated their previous knowledge and their 
participation negatively, and this suggests that teachers should tend to promote 
confidence among students, and motivate them into keeping up with their learning. 
Finally, time was a factor that was criticised by students. Although the possibility to 
find a place for teaching the course was controlled by teachers, the amount of contents 
and activities could have been modified for a better flow of classes.  
In the next section, entities appraised positively in class surveys are presented.  
5.1.3. ATTITUDE: Positive polarity 
Among the most frequent entities appraised positively, students mentioned the 
Class and its components (455 instances), the Course as a whole (25 instances), Writing 
(19 instances) Participants (17 instances) and their own Learning (10 instances) (Table 
5.4).  
Table 5.4. Entities appraised positively in Corpus 2A: Class-surveys 
Entity Inst Norm 
Class 
Activities 260 31.87 
Contents 83 10.18 
As a whole 66 8.09 
Materials 46 5.64 
Total 455 55.78 
Course Total 25 3.06 
Writing 
Product 11 1.35 
Process 8 0.98 
Total 19 2.33 
Participants 
Students 11 1.35 
Teachers 6 0.74 
Total 17 2.08 
Learning Total 10 1.23 
Total 526 64.48 
 
It is not surprising that in the class surveys, students assessed components of the 
class or the class as a whole more frequently than any other element [76].  
[76] [Corpus 2A. Student 2. Question 2. Class 6.] Todo me gustó. 
Within the category "Class", "Activities" was mentioned 260 times. Thus, it is 
worth looking deeper into which activities students considered "useful", "clear", 
"interesting" and even "entertaining", particularly if we want to determine the extent to 
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which students assessed the SSGP positively. Table 5.5 shows a detailed list of 
activities appraised positively in the class-surveys.  
Table 5.5. Activities appraised positively in the class-survey 
Entity: Activities Inst Norm 
SSGP 
methodology 
Joint writing 46 5.64 
Text analysis 28 3.43 
Talking explicitly about  SSGP 24 2.94 
SSGP as a whole 15 1.84 
Total 113 13.85 
Activities in general (unspecified) 38 4.66 
Discussion 36 4.41 
Semantic sensitivity 23 2.82 
Grammar practice 23 2.82 
Class arrangement (pairs or groups) 17 2.08 
Theoretical explanation 10 1.23 
Total 260 31.87 
 
In the Activities category, those proposed by the SSGP were mentioned 113 
times, Activities in general 38 times, Discussions 36 times, activities that developed 
Semantic sensitivity and fostered Grammar practice, 23 times each, followed by Pair 
and group activities and Theoretical explanations, with 17 and 10 mentions, 
respectively.  
[77] [Corpus 2A. Student 22. Question 5. Class 8.] [Lo mejor de la clase 
fue] Las explicaciones y discusiones que se plantearon. 
In [77], the student mentions explanations and discussions as the best activities of 
the class, while in the case of [78] the student provides the development of semantic 
sensitivity as one of the best activities.  
[78] [Corpus 2A. Student 18. Question 5. Class 5.] [Lo mejor de la clase 
fue] Las sugerencias léxico-gramaticales para la redacción de una 
introducción y establecer cuáles son más convencionales (más o 
menos negativas, por ejemplo). 
In [79], grammatical and semantic aspects to the teaching of prepositions seemed 
to be the most useful.   
[79] [Corpus 2A. Student 8. Question 2. Class 6.] [Una actividad útil fue] 
El uso de las preposiciones (gramatical y semánticamente).  
In the case of [80], the student does not refer to any activity in particular, but to 
the Class arrangement of activities. It seems that collaborative learning is an important 
factor to consider when designing writing courses. 
[80] [Corpus 2A. Student 10. Question 2. Class 6.] [Una actividad útil fue] 
Las que tenemos que resolver grupalmente. Siento que aprendo más. 
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Activities related to the SSGP methodology were mentioned 113 times in class 
surveys, which include teacher and student's joint writing activities (46 instances), text 
analysis (28 instances), explicitly telling students about the SSGP (24 times) and SSGP 
as a whole (15 instances). Since the aim of this work is to assess the activities proposed 
by the SSGP, it is relevant to describe how students perceive it. Students stated that 
SSGP activities were "useful", "interesting", or that they "liked them". Teacher-student 
Joint writing was the most frequently mentioned activity to have been positive within 
the SSGP framework (example [81]). 
[81] [Corpus 2A. Student 21. Question 2. Class 5.] Lo mejor de la clase fue 
la escritura en conjunto de la introducción utilizando el "esqueleto" 
propuesto. Porque demostró cómo construir la introducción que es una 
de la mayor dificultad al escribir un paper. 
It seems that although experienced university teachers and researchers might have 
some training in writing, they find benefits in doing this activity together with the 
teacher, in a scaffolded manner. In my journals, I noticed students' positive energy when 
carrying out this activity (Appendix 2, page 29).  
[Corpus 2C. Meeting 5.] The work for this section was very collaborative, as 
students who had a better command of English tried to contribute with the words 
for the ideas that other classmates could only frame in Spanish. As ideas came up, 
Mariana helped with the typing of the Introduction into the skeleton, and I guided 
and organised the comments. This activity turned out to be very dynamic, 
productive, and even fun, as students cooperated with one another. They seemed 
very excited about the way in which they saw they were able to progressively 
produce each sentence of the Introduction. When students seemed to run out of 
ideas on what to say next, I asked questions for them to move on. The final 
production of this activity is presented in Appendix 3, on page 113. 
The main characteristic that I would like to highlight from this excerpt is that the 
overall atmosphere was active, dynamic and enjoyable, for both teachers and students. 
Apart from Joint writing, Text analysis also proved positive for students (example [82]).  
[82] [Corpus 2A. Student 20. Question 2. Class 2.] [Una actividad útil fue] 
El análisis de las estructuras de los títulos y los abstracts. Permite 
entender en parte las observaciones que realizan los correctores. 
Once more, teachers accompanying and guiding students intro the intricacies of 
sample texts has been productive for students. Similarly to Joint construction, "text 
deconstruction" or "text analysis" is an activity that was carried out by the teacher 
guiding students, asking questions and leading them into becoming aware of text 
structure. An important aspect of this activity was making students aware of genre 
variations.  
[Corpus 2C. Meeting 4.] Again working in pairs, students were asked to review the 
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most frequent constitutive sections in the SRAs, to check whether those sections 
were present in their own SRAs, and state if there were similarities or differences 
among them. They were also asked to identify where in the SRA the objectives of 
the research were stated, and the verbs that make them explicit. Students then 
shared what they found with the rest of their classmates. They commented that in 
general, objectives are located at the end of the Introduction section, that they 
might have a section of their own, separated with a subtitle, or that they may even 
be identified with bullet points. 
In the journal extract above (Appendix 2, page 24), I commented on Text analysis 
activities that help students become not just aware of text structure, but also more 
critical of the texts they read and write. This means that students should not "copy" 
sample texts because these resemble canonical structures, but they should be alert to the 
reasons why experienced writers decide to drift apart from prescriptive descriptions for 
strategic purposes. 
These findings are in agreement with the work of some Argentinian colleagues 
(Moyano, 2011) who have also shown that Joint deconstruction activities as proposed 
by the SSGP enable students to reflect upon language and context. Students become 
more aware of the linguistic resources that they need for the specific social purpose of 
texts. Additionally, in relation to writing, which is the focus of this study, Moyano 
(2013) has also found that Joint construction in EFL writing is highly valued by 
students, and she comments on the value that genre and register awareness have for 
students as they become more independent writers.  
In relation to the entity "Contents" (Table 5.4), linguistic elements were appraised 
more frequently [83] than rhetorical ones [84].  
[83] [Corpus 2A. Student 19. Question 8. Class 2.] Me gustó que se dieran 
todos esos tips que a veces uno no tiene en cuenta al momento de 
escribir como por ejemplo las palabras a no incluir.  
[84] [Corpus 2A. Student 26. Question 5. Class 4.] [Lo mejor de la clase 
fue] El tema de los objetivos [repertorio léxico] y aprender reglas que 
son muy prácticas como que el objetivo va al final de la introducción.   
Students favoured grammar usage and assessed "rules of writing" positively. 
These were recommendations teachers made about language use, such as words that 
need to be avoided due to negative transfer, or pieces of advice such as using clear 
epistemic verbs in the statement of the purpose.  
Among Materials, students "liked" Examples and Vocabulary repertoires, which 
were found "useful" (example [85]).  
[85] [Corpus 2A. Student 22. Question 2. Class 7.] [Una actividad útil fue] 
La ejemplificación de los recursos interpersonales.  
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Students seem to have found the Material useful because examples contributed to 
their understanding of theoretical explanations about language that are very distant from 
their own disciplines. This constitutes an aspect that I observed in my journals 
(Appendix 2, page 27).  
[Corpus 2C. Meeting 5.] Students were provided with a list of phrases, such as 
verbs like "X failed to consider", adjectives like "incomplete", and openings like 
"However, little information on...". Students acknowledged having seen most of the 
phrases before, but they thought it was really useful to have all these expressions 
together in a list. 
Shortly, identifying entities appraised positively in the course-surveys −such as 
Joint writing and Text analysis activities, Linguistic contents, and Linguistic 
repertoires− is relevant for future considerations when teaching a scientific writing 
course. The active role of teachers interacting with students in Joint writing activities 
and Text analysis has proved to be highly beneficial for them, even when we consider 
that the target students are highly experienced in their fields. Additionally, linguistic 
materials, and practice on language use and grammar cannot be underestimated, since 
students found large benefits in doing them.  
5.1.4. Class surveys: Summary 
After each class, students had the chance to offer their opinions on what happened 
during each meeting. The different components of the class were evaluated mostly in 
terms of social value and worth (Appreciation, Valuation). In connection to the 
contribution of  class-surveys to the aims of this research work, we can state that 
students perceive activities offered by SSGP as "useful". 
It is interesting to notice that Linguistic contents were the most frequently 
assessed element in the negative axis of polarity, as well as in the positive axis. A 
possible explanation to this apparent contradiction may be that although students found 
some difficulties in solving language exercises, extensive practice −together with 
language repertoires and input, intensive grammar and vocabulary activities were 
appreciated the most by students since they contributed to completing their gap in 
knowledge.  
Finally, the most frequently appraised activities in the positive axis of polarity 
were Joint writing and Text analysis, as proposed by the SSGP. It seems that activities 
in which teachers accompany students are suitable for the teaching of scientific writing, 
even when the target audience is a group of university teachers, researchers or advanced 
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undergraduate and postgraduate students with plenty of professional expertise. 
In what follows (section 5.2) , results on the end-of-course surveys are presented. 
These throw light on students' perceptions after the course was over, and after they 
gained some perspective on the training.  
5.2. CORPUS 2B: STUDENTS' RESPONSES TO END-OF-COURSE SURVEYS 
This section explores the results of Corpus 2B, composed by students' answers for 
the survey carried out at the end of the course. Sections 5.2.1, 5.2.3 and 5.2.2 discuss 
students' discourse (Type A questions) in terms of the system of ATTITUDE, and in terms 
of negative and positive polarity, respectively. Section 5.2.4 deals with multiple choice 
questions whose answers are arranged in terms of GRADUATION (Type B questions).  
5.2.1. ATTITUDE: Subsystems 
Regarding the evaluation resources that students used in their answers to the end-
of-course surveys, Appreciation is the most frequently used system of ATTITUDE, with 
242 instances (Table 5.6), while Judgment and Affect display 25 and 20 instances, 
respectively (see Table 5.6). 
Table 5.6. ATTITUDE in Corpus 2B: End-of-course surveys 
Feature Inst Norm 
ATTITUDE 
Appreciation 
Valuation 221 54.39 
Composition 18 4.93 
Reaction 3 0.71 
Total 242 57.44 
Judgment 
Capacity  12 3.04 
Propriety 10 2.49 
Tenacity 2 0.52 
Normality  1 0.28 
Total 25 5.93 
Affect 
 
In/security 15 3.56 
Un/happiness 3 0.71 
Dis/satisfaction 3 0.71 
Total 21 4.98 
Total 288 68.36 
 
Appreciation will be dealt with in more detail because of the larger number of 
instances, while some examples on Judgment and Affect are presented.  
In the case of Appreciation, the most frequently used resource is Valuation (221 
instances), followed by Composition (18 instances) and Reaction (3 instances). 
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Similarly to class-surveys, it is not surprising to find such great difference between the 
three domains, since Appreciation refers to the evaluation attached to semiotic objects 
because of their social values such as usefulness and efficaciousness.  
[86] [Corpus 2B. Student 1. Question 16] Me resulto muy eficaz ser 
consciente de que tiempo verbal se utiliza en cada proceso de la 
escritura, y justificar porque usarlo.  
In [86], "muy eficaz" (very effective) appraises the student's awareness of the 
contents, more precisely, verbal tenses. "Usefulness" is a very frequent semantic domain 
in the assessment of the course. As for the other subsystems of Appreciation, these are 
not as frequent as Valuation. Example [87] corresponds to Composition, i.e. how the 
parts of an entity fit together.  
[87] [Corpus 2B. Student 22. Question 3.] Aunque no me fue muy fácil 
asistir a las clases, por otros compromisos existentes, creo que debería 
ser mayor el número de horas presenciales. 
In this example, the evaluation is related to the student's own involvement with 
the course as he expresses how difficult it was for him to attend classes.  
Reaction is related to an emotional response of the human being to an entity [88].  
[88] [Corpus 2B. Student 9. Question 27.] A mi me resulto muy 
interesante para los investigadores especialmente para los que recién 
se inician que no tienen mucha idea de como realizar un paper. 
In [88], the student appraises the course as "very interesting", ascribing this value 
to the course as a whole and how it engaged its audience, especially for students who 
were starting in their writing process.  
As to the second system of ATTITUDE, Judgment, the semantic domain of 
Capacity is the most frequently expressed (12 instances). It is generally employed to 
refer to student's ability to write, or to what they feel they can do after the course [89].  
[89] [Corpus 2B. Student 26. Question 29.] Creo que fue una grata 
experiencia. Tal vez no me voy siendo una experta pero si siento que 
he aprendido mucho en este curso. 
The student acknowledges that she is not an expert when it comes to writing in 
English, and in this way appraises her own capacity as not fully developed but, at least, 
as improved since she has learnt a lot.  
In the case of the third subsystem, Affect, some cases of In/security could be 
found (15 instances). 
[90] [Corpus 2B. Student 23. Question 17.] Si me sentí acompañada, los 
docentes siempre estuvieron dispuestos a escuchar y responder 
nuestras dudas. 
In [90], the student stated that she felt accompanied throughout the course. Most 
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of the In/security instances are answers to a question in the online form that explicitly 
asked students whether they felt teachers accompanied them. Students in general valued 
teachers very positively, especially when referring to the possibility of feedback and 
communication. 
With regard to the Explicitness of ATTITUDE in the end-of-course surveys, it can 
be stated that students used inscribed evaluation more frequently than  invoked (Table 
5.7). These results are similar to those in the class surveys. 
Table 5.7. Explicitness of ATTITUDE in Corpus 2B: End-of-course surveys 
Feature Inst Norm 
Explicitness 
Inscribed 223 52.93 
Invoked 77 18.28 
 
Students prefer to express Appraisal in a direct manner. While in [91] the positive 
evaluation is expressed in the semantics of the words "muy útil" (very useful), the 
negative evaluation on how teachers should regulate the time for activities [92] is 
evoked through the modal "debería" and the use of the passive voice. 
[91] [Corpus 2B. Student 9. Question 26.] Me resulto muy útil el ejemplo 
que se suministró para tener una idea que se tenía que realizar en la 
reflexión. 
[92] [Corpus 2B. Student 8. Question 30.] Si bien es importante conocer lo 
que sucede en cada disciplina, se debería tener más control sobre 
cuánto tiempo brindarle a ese tipo de actividad ya que eso consumió 
demasiado tiempo. 
Usually, invoked evaluation has been employed for negative meanings, since this 
manner of expression is more polite. Students knew that teachers would read their 
assessments on the course, and resorted to resources which indirectly express criticism, 
like in the case of [92]. 
Shortly, the system of ATTITUDE informs us on the type of evaluation that students 
made on the course. Just like for class surveys, the most frequently expressed meaning 
is Appreciation (Valuation), i.e. the course was assessed for its social value and 
usefulness. If these results are compared to the class-surveys, students have employed 
the same proportion of Valuation resources (Class-survey ED 54.55 and End-of-course 
ED 54.39), but there are more noticeable differences with the other two domains of 
Appreciation. While in the class-surveys (Corpus 2A) Composition had an ED of 11.03, 
in the end-of-course (Corpus 2B), Composition ED was 4.93. It seems that once 
students finished the course and gained some perspective with time, they did not refer to 
course components as "complex" or "difficult". The same tendency can be observed 
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with Reaction. The value in Corpus 2A was 1.59 while in Corpus 2B, it was 0.71, which 
makes emotional responses less frequent, probably due to the distance between the 
entity appraised (the course) and the moment in which students make the evaluation. 
This section has presented results in terms of ATTITUDE and its subsystems. The 
following sections present entities in the end-of-course surveys which students 
appraised negatively and positively.  
5.2.2. ATTITUDE: Negative polarity 
Among negatively appraised entities in the end-of-course surveys, we can find 
Time (27 instances), Participants (24), the Evaluation of the course (13), the Class (9) 
and Writing (4) (summarised in Table 5.8). Due to length constraints of this work, only 
the first three most frequent entities will be dealt with in detail.   
Table 5.8. Entities appraised negatively in Corpus 2B: End-of-course survey 
Entity Inst Norm 
Time 
Duration of classes 18 4.97 
Frequency of meetings 6 1.66 
Length of course 3 0.83 
Total 27 7.45 
Participants 
Students 18 4.97 
Teachers 6 1.66 
Total 24 6.62 
Evaluation 
Linguistic reflection 9 2.48 
Abstract 4 1.10 
Total 13 3.59 
Class 
Activities 3 0.83 
Materials 3 0.83 
Contents 3 0.83 
Total 9 2.48 
Writing 
Products 3 0.83 
Process 1 0.28 
Total 4 1.10 
Total 77 18.28 
The entity that has been evaluated more frequently is Time (27 instances), in 
terms of the Duration of the classes (18 instances), the Frequency of the meetings (6 
instances) or the Length of the course (3 instances).  
[93] [Corpus 2B. Student 6. Question 28.] [Algo para mejorar es] Mas 
horas de cursada, ya que algunos temas y actividades que debíamos 
hacer en la misma no llegaron a concretarse. 
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In response to the question of what they would improve, students usually referred 
to adding more time to each class [93], since in their view, this would have allowed to 
study all the contents better. As mentioned in the contextualisation of the course, the 
original schedule included 3 hours per meeting, which was drastically reduced to 2 due 
to room availability.  
Among other entities evaluated negatively, we find Students themselves (18 
instances). 
[94] [Corpus 2B. Student 12. Question 17.] [Me sentí] totalmente 
acompañado y contenido, porque aunque carecíamos de un alto nivel 
de inglés y de experiencia en la escritura, pudimos hacer el curso y 
estar en tema en todas las clases. 
In [94], the student feels he was able to attend and finish the course, but at the 
same time, evaluates not only himself, but also the whole group of students, as not 
having the adequate level of English. It is interesting to notice students' self-perception 
of their skills in this foreign language. Although they were able to attend classes, 
participate, write texts in English and finish the course, some of them felt that they did 
not perform well enough. 
One more entity evaluated negatively was the Linguistic reflection text (9 
instances) that students had to produce as part of the final evaluation of the course [95].  
[95] [Corpus 2B. Student 8. Question 26.] Creo que fue más complicado 
escribir las justificaciones de las elecciones lingüísticas utilizadas que 
el abstract en sí. 
For some students, it was more complex to think about why they had chosen 
specific linguistic features to justify their writing than using them in the actual writing 
of the abstract. Linguistic reflection is not usual in students' academic life, which makes 
this type of metacognition difficult to carry out.  
Negative polarity mainly refers to the Duration of classes, perceptions students 
had about themselves and the Final evaluation. This information is valuable for EFL 
teachers, since it seems necessary to spend more time in the teaching and practicing of 
English to build student's self confidence as regards use of the language. Additionally, it 
is important to support adult students who are not very confident about their skills in the 
EFL classroom. The group of students who took the course were teachers and 
researchers at university who participate in a competitive environment. Thus, as 
teachers, it is relevant to encourage students and to foster their confidence by looking at 
their achievements, and not at what has not yet been accomplished. A third point is that 
even when the audience is highly trained students in their disciplines, they found it hard 
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to reflect on linguistic choices. Linguistic reflection is not a trivial activity and requires 
metacognitive skills that need to be practiced with teachers in class.  
If we now compare class-surveys (Corpus 2A) and end-of-course surveys (Corpus 
2B), we may notice that the entities most frequently appraised negatively differ. While 
in Corpus 2A, components of the Class (Contents, Activities) prevail, "Time" −more 
precisely, the Duration of the course− is the most recurrent entity in Corpus 2B. Since 
class-surveys were completed before students left the classroom and their class-related 
experiences were immediate, it was easy for them to mention Activities, Contents and 
Materials that were negative. In the end-of-course survey, however, students identified 
lack of time as something to be improved once they were able to look back into the 
course-experience as a whole.  
In this section, negative polarity was presented. In the following segment, entities 
appraised positively are presented.  
5.2.3. ATTITUDE: Positive polarity 
In relation to the entities that have been appraised with positive polarity in the 
end-of-course survey, the "Class" stands out with 101 instances, followed by 
"Participants" (50 instances), the "Course" as a whole (19 instances), "Time" (17 
instances), and "Writing", "Learning" and the "Evaluation" with 12, 7 and 3 instances 
respectively (see Table 5.9).  
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Table 5.9. Entities appraised positively in Corpus 2B: End-of-course survey 
Entity Inst Norm 
Class 
Activities 38 9.02 
Materials 32 7.60 
Contents 28 6.65 
As a whole 2 0.47 
Objectives 1 0.24 
Total 101 23.97 
Participants 
Teachers 38 9.02 
Students 12 2.85 
Total 50 11.87 
Course Total 19 4.51 
Time 
Duration of the course 16 3.80 
Frequency of meetings 1 0.24 
Total 17 4.04 
Writing 
Products 8 1.90 
Process 4 0.95 
Total 12 2.85 
Learning Total 7 1.66 
Evaluation 
Linguistic reflection 2 0.47 
Abstract 1 0.24 
Total 3 0.71 
Total 209 49.61 
 
If we bear in mind the components of the Class, Activities were appraised 
positively 38 times, Materials 32, and Contents 28. Within "Activities", students 
recurrently mentioned those which developed semantic sensitivity and practised 
grammar [96]. 
[96] [Corpus 2B. Student 12. Question 16.] [Mencione una actividad útil] 
Las actividades para elegir los verbos adecuados para mitigar o dar 
énfasis a ciertas cosas. El uso de los artículos. Cuándo va The, A/An o 
no va nada. El uso de los tiempos verbales y la impersonalidad 
dependiendo de la sección. Me resultaron efectivas porque me hicieron 
poder ver las cosas desde otro punto de vista. Tal vez si no hubiera 
hecho el curso, o no las hubiera notado o no sabría la razón de por qué 
se usan. 
The student refers to activities which practise grammar and develop semantic 
sensitivity (such as deciding on the Force and Focus of epistemic verbs) as "useful". 
They proved to be effective since −in the student's own words− she would not have 
realised why some tenses are used instead of others. The need to foster semantic 
sensitivity is something which I also noticed during the course (Appendix 2, page 28). 
 [Corpus 2C. Meeting 5.] Also related with citing, we paid attention to the tenses of 
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the reporting verbs that are used in SRAs. Present Perfect displays generality and 
continuity in the topic, Simple Past expresses truth about a particular event, while 
Simple Present shows results that are relevant up to the current moment. Students 
commented again that they had never paid attention to the tense of their reporting 
verbs, and that it was a very subtle way to position themselves in the writing of 
their papers. 
This type of activity in which students reflect upon the language that they use is 
relevant if the aim of the training is to develop their writing skills and to provide them 
with resources to position themselves within a larger community. This need has also 
been identified by researchers (Amaya, 2013), since it is crucial for teachers to foster 
student reflection about the systems of language in order to improve the performance of 
their discourse.  
As for Materials, students praised those which summarised what was taught in 
class: Slides, Linguistic repertoire and lists of websites and resources [97].  
[97] [Corpus 2B. Student 22. Question 27.] Creo que realmente me aportó 
elementos valiosos. Los de mayor utilidad posiblemente sean la 
información brindada en las Worksheets, las transparencias. Aunque el 
software y vínculos de interés posiblemente a futuro sean de mayor 
utilidad cuando uno se acostumbre a su uso. 
In [97], Materials such as the Worksheets, Slides, Corpus software and Websites 
are praised because they were evaluated as useful by students when they need to write 
an SRA in English. This type of "lists" and "ready-to-use" phrases, along with websites 
for consultation, were highly valued.  
One more component of the class is "Contents". Those related to rhetorical 
organization of texts, as well as linguistic concepts, were frequently appraised 
positively. Examples [98] and [99] are answers to the question: "Do you think the 
course provided you with valuable elements for writing? Which do you think are the 
most useful?" 
[98] [Corpus 2B. Student 3. Question 27.] Si, me aportó elementos valiosos, 
los tiempos verbales de cada sección es lo que más rescato del curso. 
[99] [Corpus 2B. Student 20. Question 27.] Si. Unas de las cosas más 
valiosas fue para mi la estructuración del texto científico y su relación 
con tiempos verbales, frases o palabras que fortalecen o debilitan una 
expresión. 
In both [97] and [98], students value linguistic contents, particularly identifying 
the most recurrent verb tenses for each rhetorical component of the SRA. In the case of 
the second example, the student also mentions the linguistic repertoire for graduating 
the force of utterances.  
It is relevant to look into the categories under "Activities" because one of the aims 
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of this research work is to determine whether those proposed by the SSGP are effective. 
Table 5.10 displays a detail of the activities that students appraised positively. Together, 
SSGP activities (Text analysis and Joint writing) were mentioned 16 times, followed by 
exercises for the development of semantic sensitivity (11 instances), grammar practice 
(10) and pair-activities (1).  
Table 5.10. Activities appraised positively in Corpus 2B: End-of-course survey 
Entity Inst Norm 
SSGP methodology 
Text analysis 9 2.14 
Joint writing 7 1.66 
Total 16 3.80 
Semantic sensitivity  11 2.61 
Grammar practice  10 2.37 
Class arrangement (pairs)  1 0.24 
Total 38 9.02 
 
As mentioned before, semantic sensitivity and grammar exercises proved to be 
useful for students (see example [96]). Looking into activities that the SSGP proposes, 
both Text analysis and Joint writing are perceived as useful to improve students' 
writing. In [100], Text analysis helped the student to realise what his own mistakes 
were, and to identify ways to improve his production.  
[100] [Corpus 2B. Student 23. Question 16.] [Una actividad útil fue] Con el 
análisis de ejemplos yo pude ver como escribían los demás (autores de 
artículos bien hechos) y darme cuenta en qué fallaba yo. 
Similarly, in [101], the student mentions that Joint writing has contributed to 
establishing a basis on which to build future writing.  
[101] [Corpus 2B. Student 18. Question 16.] [Una actividad particularmente 
útil] Las actividades de escritura conjunta en las que se nos daba un 
modelo para completar, ya que sirve para practicar y da base para 
futuras producciones, hasta que uno haya adquirido entrenamiento y 
pulido sus errores más comunes.  
Joint writing seems to develop students' writing and foster their confidence, since 
students "rehearse" those skills that will be required in their academic environment in 
the safety of the classroom.  
One of the most frequent entities assessed positively was "Participants", more 
precisely, Teachers (38 instances) [102].  
[102] [Corpus 2B. Student 9. Question 17.] Si, [me sentí acompañado por 
las docentes] con las correcciones de las actividades y siempre 
predispuestas para consulta. 
Usually, the comments in relation to teachers referred to whether students felt 
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accompanied, whether teachers were knowledgeable and willing to answer questions, or 
whether the activities in class had been carried out properly.  
In short, the entity that was appraised positively the most frequently in end-of-
course surveys is Activities, particularly Text analysis and Joint writing. Although 
teacher-guided activities might be perceived as mining students' independent actions, 
they were perceived positively, which is reinforced by students feeling accompanied by 
teachers along the course. Text analysis has contributed to increasing students' 
awareness of SRA genre structure and recurrent lexicogrammatical realisations, while 
Joint writing seems to build their confidence as they are gradually "walked through" the 
process of writing. It can be concluded that teacher accompaniment is desirable when 
learning scientific writing, even for a highly specialised audience like the one in this 
study. Furthermore, materials which include lexicogrammatical repertoires, and 
linguistic and rhetorical contents were also important for students. This makes the 
design of materials and selection of contents to be aspects of careful consideration.  
If class-surveys (Corpus 2A) are compared with end-of-course surveys (Corpus 
2B), we find that "Class" is the most frequent entity appraised positively, with an ED of 
55.78 for Corpus 2A and an ED of 23.97 for Corpus 2B. This large difference can be 
explained on the grounds that class-surveys systematically required students to give 
their opinions on each of the 8 meetings, and students could think of their immediate 
experience of the class. The end-of-course survey, on the other hand, required students 
to look back into the course, which may explain the lower frequency of references to 
class-related entities. If the Class is considered, Activities were the most recurrent 
element in both corpora, with an ED of 31.87 for Corpus 2A and an ED of 9.02 for 
Corpus 2B. In both corpora, Text analysis together with Joint writing outnumber any 
other activity appraised positively. This makes activities proposed by the SSGP highly 
recommendable to be used for academic and scientific writing in higher education 
contexts similar to the one in this study. 
So far, sections 5.2.1, 5.2.2 and 5.2.3 have presented students' answers to Type A 
questions. Section 5.2.4 below examines students' answers to Type B questions in terms 
of GRADUATION; i.e., how students ranked class components in a fixed scale. For the 
sake of analysis for Type B questions, the elements under consideration are two of the 
most frequently mentioned entities in Type A questions: contents and activities. 
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5.2.4. GRADUATION 
Type B questions in the end-of-course survey involved choosing answers from a 
fixed set of options, organised in terms of GRADUATION [Degree of completeness: 
Force: Quantification: Extent]. Students selected the answer from a predefined set. 
Although the survey involved a larger number of aspects, the ones discussed in this 
work are those that strictly contribute to the aims of the investigation, and that serve for 
the triangulation of data obtained in Type A questions. The elements under analysis are 
contents (linguistic and rhetorical) and activities. 
As for Contents, Graph 5.1 shows how many students (vertical axis) graduated 
Linguistic contents (horizontal axis) according to their usefulness.  
 
Graph 5.1. GRADUATION of linguistic contents of the course 
All of the students (14) who answered the end-of-course survey ranked the 
identification of verb tenses in abstracts as "very useful". Additionally, 11 students had 
the same perception about resources to express purpose and establish centrality in the 
Introduction. These results are in agreement with those in sections 5.1.3 and 5.2.3, in 
which linguistic contents and repertoires were positively appraised in class and end-of-
course surveys. What this section adds to previous analysis is the systematic 
organisation of contents according to students' perceptions of what they consider a 
priority.  
As for rhetorical contents, Graph 5.2 exhibits how students evaluated the teaching 
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of obligatory or optional components in the abstract and SRA in terms of usefulness.  
 
Graph 5.2. GRADUATION of rhetorical contents of the course 
Out of the 14 students who participated in the survey, 13 thought that obligatory 
and optional components in the abstracts were "very useful". In decreasing order of 
usefulness, students mentioned the teaching of the Title, obligatory and optional 
sections in the SRA, research objectives and the Conclusion.  
Overall, rhetorical contents have not been assessed as highly as linguistic ones. 
This may be interpreted as something that teachers do not need to emphasise so much 
when the audience is as experienced in the research genres as the one participating of 
the course. More emphasis should be put, then, on linguistic contents. 
Almost all of the students ranked the rhetorical components of the abstract with 
the highest category available. This may be related to the fact that students need to write 
this genre very frequently, more often than they write complete SRAs. The Title was 
also very important for them, since they perceive this component as the determinant 
factor in a potential reader's decision to look at their productions (Appendix 2, page 7). 
These were comments the students had made in class.  
[Corpus 2C. Meeting 2.] Then she asked students if they gave a careful thought to 
titles of their papers. Students said they did, for titles are the "hooks" used to make 
readers be interested in their writing. [...] Some questions were presented for 
students to discuss in pairs or small groups to activate their previous knowledge: 
What is an abstract? Are there different kinds? What is the purpose of an abstract? 
What is its audience? How frequently do you write abstracts? Students answered 
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these questions and commented that maybe the abstract is the most frequent genre 
they have to write for congresses and papers. 
The Methods section occupies the 8th position in hierarchy among the rhetorical 
elements selected for analysis. This may be so because students are acquainted with this 
section, and according to what they stated in class, it is easier for them to write this 
standardised section (Appendix 2, page 14).  
[Corpus 2C. Meeting 2.] Students mentioned that it is usually the case that they 
write it first because they need to specify all the details in the procedures they 
carried out, especially when dealing with experimental processes. […] They 
generally agreed that this is not a very difficult section to write because more often 
than not, they end up copying or paraphrasing other writer's wordings, and since 
this section is so standardised, copying does not necessarily mean "plagiarising". 
Writing Research objectives was also ranked as very important by students 
(Appendix 2, page 23), since together with the Title and the abstract, these are 
obligatory elements that need to be presented in their texts. In class, they also 
highlighted the importance of producing detailed and specific Objectives.  
[Corpus 2C. Meeting 4.] One of the students mentioned that in his case, it had been 
extremely useful to state the purpose of his investigation before starting with the 
experimental part, for this helped him "cristalyse" his thoughts and make his ideas 
concrete. 
In order to be specific about the research purpose, students need to use a range of 
vocabulary that clearly determines what is going to be done. As mentioned in class and 
in the end-of-course surveys, students referred to their limitations in vocabulary. Thus, 
providing them with linguistic repertoires (Appendix 2, page 24) that enable them to 
produce text components that serve the purpose of the text is highly recommendable. 
[Corpus 2C. Meeting 4] Students were then asked to make a list of at least ten 
verbs used to express epistemic activity. This exercise was carried out in pairs. We 
checked the activity orally, though in many cases, students found it difficult to 
provide more than five different verbs. We then showed them a list of verbs that 
followed the phrase "The objective of this study is to…", which were collocations 
taken from a real corpus. Students found this useful, as they now had a wider 
repertoire of lexis when writing their objectives. 
The SRA sections that students ranked as their priorities are those that are either 
highly frequent in their academic lives or which need to be accurate and precise. These 
are valuable criteria when selecting the rhetorical components that need to be taught in a 
scientific course, particularly if there are limited resources such as staff or time.  
Another relevant aspect to consider so as to determine the effectiveness of the 
SSGP is to look into how students evaluated the activities, particularly if we need to 
decide whether those proposed by the SSGP are effective. Graph 5.3 displays how 
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students ranked activities in terms of usefulness (horizontal axis for activities, vertical 
axis for number of students). In general terms, students ranked all of the activities very 
high. 
  
Graph 5.3. GRADUATION of activities presented in the course 
All of the students stated that identifying verb tenses in the abstract was "very 
useful", while 12 out of 14 stated the same about identifying abstract constituents. This 
is in agreement with the value students ascribed to linguistic contents (Graph 5.1) and 
the rhetorical constituents of the abstract (Graph 5.2).  
Furthermore, the Joint construction of the Introduction and Title were assessed as 
"very useful" by 12 and 11 students, respectively. Two comments can be made from 
this. First, the section "Introduction" as a rhetorical component was not a priority for 
students, since this content ranked 6th in Graph 5.2. However, jointly writing an 
Introduction was "very useful" activity for 12 students. We might conclude, then, that it 
is not the rhetorical component in itself that is important for students to learn about, but 
rather the practice of writing together with their teacher. A second conclusion is that, in 
agreement with previous results in this work, SSGP Joint writing activities ranked very 
high in students' views and can therefore be incorporated in teaching practices when 
dealing with scientific writing.  
Finally, Text analysis, Grammar activities, Development of lexical sensitivity and 
Title analysis were very useful activities for 11 students, and Joint construction of 
Results received this evaluation by 10 students. All in all, none of the activities 
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proposed in the survey was assessed by less than 10 students with the highest option. It 
seems that all activities proposed were useful for students in one way or another.  
The analysis of a selected set of options for students to assess in terms on a scale 
provides systematic data on elements that as researches, we might be interested in. Most 
students feel they were completely able to identify scientific genres like the abstract and 
the SRA and their constituents. They also mentioned rhetorical and linguistic contents 
in the abstract as very useful. Although all of the activities in the end-of-course survey 
received high evaluations, identification of verb tenses and constituents in the abstract 
proved to be useful to all of the students, followed by Joint writing activities.  
The findings through the GRADUATION analysis correspond to those found in 
previous sections. The answers for Type B questions have served to triangulate and 
corroborate the information obtained in Type A questions, in which students answered 
through discourse and not through a fixed set of options. At the same time, sections of 
teacher journals have been extracted and included in the analysis for the sake of 
interpretation of results.  
5.2.5. End-of-course-surveys: Summary 
In order to sum up the end-of-course surveys analysed from the system of 
ATTITUDE (type A questions), it could be mentioned that students mostly evaluated the 
course and its components explicitly, especially using positive appraisal. They did so in 
terms of Appreciation; i.e. stating how useful various entities were. The entity that was 
most frequently perceived as negative was Time, since classes were perceived as too 
short for the amount of contents to be taught. If we now turn into the aspects that were 
positive, Teachers, Activities, Materials and Contents were appraised can be mentioned. 
In the case of students' answers analysed from the system of GRADUATION (Type 
B questions), results corroborate the analysis of Type A questions, for Activities and 
Contents were graded positively. Nevertheless, some students were not so confident to 
provide a definite answer to whether they could identify typical lexicogrammatical 
resources in sections of the SRA. Future training sessions should focus both on working 
with the language in text analysis, so that students can become aware of linguistic 
resources, as well as on practicing writing texts and going beyond grammar exercises.  
5.3. STUDENT PERCEPTIONS: SUMMARY 
Students frequently used terms such as "useful" or "I liked" to assess the course 
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and its components, both in class and in end-of-course surveys. Entities such as 
Activities, Contents and Materials were the most highly praised, which seem to 
contribute to fulfilling their objective to be able to improve their writing skills and 
produce an SRA. Graph 5.4 summarises the main results of Chapter 5. 
 
Graph 5.4. Summary of results for Corpus 2 
Language use was perceived positively, when practice was provided, and 
negatively, since students felt they lacked resources to write appropriate scientific 
genres. Students' perceptions presented in this chapter need to be considered precisely 
for what they are: perceptions. Nevertheless, these views throw light upon the 
assessment of the SSGP methodology. We may conclude that, in the view of qualified 
university teachers and researchers, it is worthwhile to teach a genre-based scientific 
writing course, with a focus on text analysis and frequent and typical lexicogrammatical 
realisations. Teacher-guided Joint writing activities are also highly recommended for 
their incorporation as regular practices in courses like the one presented in this work. 
Finally, it should be mentioned that students' overall perceptions on the course were so 
positive that new courses had to be taught in response to students' requests.   
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Chapter 6. CONCLUSIONS 
This chapter looks back at the objectives of the study, and refers to the 
methodology used to attain such aims. It also summarises the main results, states 
weaknesses as well as strengths of the investigation, and presents the implications of 
findings.  
6.1.  SUMMARY OF THIS RESEARCH WORK 
The aims of this research work were twofold. On the one hand, it aimed at 
describing the language used by a group of EFL students as they wrote scientific genres. 
For this, three corpora were gathered: one contained abstracts that students wrote before 
they took a genre-based course on scientific writing. The second corpus contained 
abstracts written by the same students upon completion of the course. The third one 
included SRA sections, namely Titles and Introductions.  
The second objective was to assess the implementation of a genre-based course on 
scientific writing. For this, a set of class-surveys was implemented for students to fill in 
after each meeting of the course. Additionally, an end-of-course survey was carried out, 
once students handed in the final evaluation of the course and had gained some 
perspective on the pedagogical implementation as a whole. Results obtained in both 
surveys were triangulated with the teacher's journals.  
6.1.1. Findings on linguistic descriptions of scientific discourse 
Abstracts produced by students after attending the course display Appraisal 
resources appropriate to the genres under consideration. If the system of ATTITUDE is 
taken into account, the most frequent evaluative resources are those connected to 
Appreciation, and more precisely, Valuation, which praises entities in terms of social 
value. Since this semantic domain covers a large range of meanings, it might be 
valuable to pose further levels of delicacy. We proposed a set of meanings based on the 
observation of instances of Valuation in students' productions, which by no means can it 
be interpreted as a definite categorisation, but rather it is a description of the semantics 
found in students' scientific discourse. In the case of GRADUATION resources, these 
tended to "turn the volume up" of processes, and intensify the force of students' 
practices in the investigation world, while the focus of boundaries of entities were 
sharpened in an attempt to better describe the objects of research. Appraisal resources 
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have been used appropriately in the context in which texts function, and these results are 
in agreement with previous studies.  
Moreover, abstract versions before and after the genre-based training course were 
compared, and it was found that students employed a larger number of Appraisal 
resources in versions after the Genre-based training, at the same time that second 
versions included a wider variety of rhetorical components.  
In the case of SRA components, Titles and Introductions were analysed. These 
sections were produced during the course, and they were described considering the 
elements taught. Regarding Titles, students were able to identify the grammatical form 
that Titles frequently adopt in their disciplines. They could also define the semantics 
contained in titles, and employ them in their own Titles.  
Considering the Introduction section, students employed lexicogrammatical 
elements taught in class, particularly those to signal a void in knowledge and to occupy 
the niche. Students seemed to be aware of the rhetorical components of the 
Introductions according to the CARS model taught in class. They also identified some 
labels for moves and steps in their own writings, although these did not strictly 
correspond to the ones that they had actually produced in the texts. There is, 
nevertheless, an evident trace of students' genre awareness.  
The results presented in this section do not just contribute to the aim of this work 
to describe students' scientific discourse. The linguistic and rhetorical descriptions may 
be related to the assessment of Genre-based pedagogies as well. Evidence of the 
improvements in abstracts between versions and the use of characteristic linguistic 
features in SRA sections posit solid grounds for stating that Genre-based courses are 
effective for the teaching of scientific writing. 
6.1.2. Contributions to the assessment of genre-based pedagogies 
The SSGP was assessed by students through class and end-of-course surveys. In 
both sets of data, Appreciation was the resource which was most frequently used to 
assess the course. Explicit evaluation prevailed, especially with positive instances, while 
negative ones tended to be expressed implicitly, probably to mitigate the impact these 
would have on teachers, since they would be the ones reading the surveys. Among 
entities appraised negatively, language contents and language exercises were viewed as 
"difficult" in class surveys, while in the end-of-course survey, time and the duration of 
the course ("too short") were identified. Students also perceived themselves, their 
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participation, and their knowledge of the foreign language negatively. Considering 
entities appraised positively, materials that summarised language repertoires and 
linguistic contents, especially "rules of writing", were praised by students. Finally, Joint 
writing and Text analysis were found "useful" by students, both in class and end-of-
course surveys.  
When asked to rank elements on a scale in the end-of-course survey, most 
students said they were completely able to recognise different genres in the sciences, but 
they were not so confident about being able to identify and use frequent 
lexicogrammatical features in sections of the abstract and the SRA. Linguistic contents 
related to the abstract, particularly verb tenses typical of abstract components, ranked 
very high, maybe because these fill students' perceived void in their knowledge about 
English. Other elements students valued positively were Joint writing of the Title and 
Introduction.  
When analysing students' answers, sections of the journal I kept were included in 
the discussions, since my observations not only contributed to triangulate data, but they 
also added narratives which shed light on what happened at different moments of the 
class.  
One of the main concerns that I had before implementing the genre teaching cycle 
was that SSGP activities had been designed for contexts in which students were young 
(primary and secondary schools), and for adults with little or no instruction at all 
(immigrants and aborigine people in Australia) (Rose & Martin, 2012). Very well 
instructed adult learners like the ones participating in this study might have been 
reluctant to be led by the teacher in Text analysis and Joint writing activities. As it 
turned out, adults' perceptions about their writing skills in English −as well as their own 
linguistic repertoire− was negative. Under these circumstances, they felt accompanied 
and enjoyed the collaboration of the teacher in Joint writing and Text analysis activities.  
There are two implications to this. On the one hand, EFL teachers need to foster 
confidence in our students, even when we teach in contexts like the one in this piece of 
research, in which adults are recognised experts in their disciplines. They see English as 
their weak spot, and are quite sensitive about it. One possible way to help them is by 
providing linguistic resources which are specific to what they do, and which can be 
applied to their discourse needs. On the other hand, accompanying students as they 
perform an activity that they are struggling with has proved to be useful for them. They 
do not feel undermined, but rather, they build their confidence as they notice that they 
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are capable of producing texts with the help of someone with expertise in the language. 
Turning back into the assessment of the SSGP, it can be stated that Joint writing 
and Text analysis are useful activities which contribute to teaching students to write 
scientific discourses like abstracts and SRAs. The activities proposed by the SSGP 
teaching cycle were evaluated positively, and never negatively, with students' 
preference for Joint writing. 
6.2. LIMITATIONS AND STRENGTHS OF THIS STUDY 
Although some conclusions can be drawn from the analysis of students' scientific 
discourse, broad generalisations on the results cannot be made due to the reduced corpus 
of student's productions. The corpus of abstracts for versions before and after the course 
was limited to 11 samples, and Titles and Introductions were made up by 19 and 10 
samples, respectively. Therefore, a corpus with a larger number of texts may provide 
more data on which to build more general conclusions. 
The assessment of the SSGP was carried out based on students' perceptions about 
the activities this framework proposes. Only the linguistic and rhetorical improvements 
of abstracts before and after the course may be linked to the SSGP's teaching method, 
since there are two matching sets of texts to be compared. However, there is no causal 
relationship that can unequivocally establish the link between the implementation of the 
course and students' improved writing. Other sources of data, such as the linguistic 
description of students' SRA sections and students' answers to surveys, are partial 
indicators of this genre pedagogy's efficacy.  
As to the strengths of this work, it could be mentioned that a variety of sources of 
data have been gathered. Scientific discourse entailed abstracts and SRA Titles and 
Introductions, while surveys were conducted at different moments: during the course 
and after this training finished. In order to triangulate the results, excepts from teacher 
journals have also been included.  
In addition, although scientific discourse samples were limited in number, their 
value resides in their authenticity. All texts are real productions of students, which were 
written either soon before, during or after the course. At the same time, students' 
answers to surveys involved the reflections of those who are the actual beneficiaries, 
and their perception is authoritative as participants of the training. Moreover, the 
audience of this course were highly qualified university teachers, researchers, 
CONICET scholars and advanced undergraduate students. Because of their academic 
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and scientific training, they may be considered as critical and qualified informants.  
Apart from the research itself and the findings that derive from it, the 
implementation of a scientific writing course contributed to the development of writing 
skills of researchers at UNSL. As an ultimate goal, the aim of both this research and the 
training course was to provide Argentinian researchers with some necessary tools for 
them to function successfully in English, and to position themselves within a larger 
international community.  
6.3. POSSIBLE LINES OF FUTURE RESEARCH 
Among the possible lines of research that may derive from this study, one that 
might provide valuable insights is the implementation of the SSGP in other contexts, 
such as in the teaching of Spanish as a mother tongue. Another potentially strategic 
context to implement genre-based writing is in teaching training courses. Providing 
teachers-to-be with good writing skills is essential for them to teach their own students 
how to produce high-quality texts.  
A second possible line of research is to analyse before and after versions of SRA 
sections, including Titles, Introductions, Methods, Results, Discussions and 
Conclusions. It would be interesting to identify linguistic and rhetorical components 
that students are capable of incorporating and improve in their writings after the SSGP 
implementation.  
Finally, it would be relevant to incorporate practices from the SSGP cycle −along 
with those of other genre-based pedagogies− into EFL teaching training programs. This 
would involve not only linguistic analysis of genres and understanding the social 
purposes of genres, but the interaction of teachers with students to make learning 
collaborative and constructive.  
6.4. FINAL COMMENTS 
Based on students' scientific productions and their answers to surveys, we may 
assess the teaching of abstracts and SRA writing through the SSGP to advanced 
undergraduate students and teacher-researchers at the FCFMyN as effective. Therefore, 
the contribution that this research work has made is to implement the SSGP in a context 
different from those for which it was created, and to identify which activities in the 
teaching cycle seem suitable for a specific group of students. It is suggested, then, that 
future training sessions should incorporate activities such as teacher guided text analysis 
for students to become aware of generic and linguistic characteristics. Additionally, 
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teachers can implement a collaborative activity like jointly producing sections of texts. 
This proved to be useful for students, for not only does it build on their language skills, 
but it also fosters collaboration among students. 
The implications of identifying positive elements of the course is that these can be 
replicated and improved in future training sessions. The development of semantic 
sensitivity and grammar practice seem to be important to students, together with Joint 
writing of science genres like the abstract and the SRA after Text analysis activities. 
Finally, Joint writing of texts seems to have been effective for students, for it was 
recognised as a scaffold to improve their writing skills. 
With this thesis, it is my intention to have contributed to the improvement of EFL 
education by assessing the effectiveness of a genre pedagogy, and by identifying 
contents that need to be focused on and activities to be incorporated in future training 
practices. I also hope to have helped my colleague researchers in their pursuit of 
participating in the international publication sphere. 
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2. ONLINE FORM FOR THE ENROLMENT TO THE COURSE 
Retrieved from: https://docs.google.com/forms/d/1aLENycfJezlsLMCcUFMpF6UtU5o5Tl3fJ7-
9WrqpD3k/viewform 
El diálogo en la comunidad científica: 
hacia una mayor efectividad en la escritura de Artículos de Investigación en inglés 
 
Universidad Nacional de San Luis 
Facultad de Ciencias Físico Matemáticas y Naturales 
Secretaría de Ciencia y Técnica 
 
FECHA DE INSCRIPCIÓN: 17/03/2014 al 16/04/2014. 
 
El presente formulario tiene como finalidad obtener datos importantes sobre los asistentes al 
curso, poder conocer su trabajo en relación a la investigación y sus habilidades con respecto al 
idioma inglés. En caso de dudas en relación a los datos que se consignan, escriba a 
cmirallas@unsl.edu.ar. 
 
Este formulario cuenta con tres secciones. Una vez finalizada la última página, podrá enviarlo. 
 
Por favor, complete los datos a continuación. 
* Campos obligatorios 
 
Nombre y Apellido * 
 
D.N.I. * 
 
E-mail * 
 
Teléfono de contacto * 
 
Edad 
 
Título de grado (en caso de estar en curso, consignar "en curso" en año de obtención. * 
 
Institución que emitió el título de grado * 
 
Año de obtención * 
 
Título de posgrado (finalizado o en curso) 
 
Institución que emitió el título de posgrado 
 
12 
Año de obtención 
 
Cargo o relación con la Universidad (si posee) 
 Profesor titular 
 Profesor Asociado 
 Profesor Adjunto 
 Jefe de Trabajos Prácticos 
 Auxiliar 
 Auxiliar Alumno 
 Investigador, sin relación con la Universidad 
 Otro:  
Si posee un cargo en la universidad, consigne la dedicación 
 Exclusivo 
 Semi-exclusivo 
 Simple 
 Otro:  
 
33% completed 
 
Acerca de la investigación 
Ahora se le pide que conteste las siguientes preguntas en relación a sus prácticas de 
investigación. Si tiene comentarios o sugerencias, por favor déjelos por escrito al final de este 
segmento del formulario. 
 
¿En qué facultad se desempeña? * 
 
¿Cuál es el área general en la que investiga? * 
 
¿Cuál es su disciplina de especialidad? Por favor, consigne aquí información de manera detallada. * 
 
¿Participa actualmente en un proyecto de investigación? * 
 Sí 
 No 
En caso de que la respuesta anterior sea afirmativa, ¿qué rol cumple? 
 Director de proyecto de investigación 
 Co-Director 
 Asesor externo 
 Director de línea de investigación 
 Docente Investigador 
 Colaborador externo 
 Alumno 
Continue »
13 
 Becario 
 Otro:  
 
Consigne dudas, comentarios o sugerencias en relación a la investigación que no hayan sido tenidos 
en cuenta en esta sección del formulario: 
 
  
  
66% completed 
 
En relación a su conocimiento del inglés 
En esta sección, se le pide que complete el formulario con información sobre su habilidad con el 
idioma. Posteriormente se le hará una pequeña entrevista informal para profundizar sobre 
algunos temas. Por favor, al finalizar esta sección del formulario, presione el botón de 
"ENVIAR" o "SUBMIT". Muchas gracias. 
 
¿Cuál es su nivel de inglés aproximado en la lectura? * 
Tenga en cuenta el nivel alcanzado en las diferentes habilidades 
 principiante 
 básico 
 intermedio 
 intermedio superior 
 avanzado 
¿Cuál es su nivel de inglés aproximado en la escritura? * 
 principiante 
 básico 
 intermedio 
 intermedio superior 
 avanzado 
¿Cuál es su nivel de inglés aproximado en el habla? * 
 principiante 
 básico 
 intermedio 
 intermedio superior 
 avanzado 
¿Cuál es su nivel de inglés aproximado en la escucha? * 
 principiante 
 básico 
 intermedio 
 intermedio superior 
 avanzado 
« Back Continue »
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Por favor, describa de qué forma usted ha recibido instrucción en inglés (en la escuela secundaria, 
academia o profesor particular, intercambio al extranjero) y la duración de esa instrucción. * 
Consigne las experiencias con el idioma que hayan sido significativas en su aprendizaje de la lengua.  
 
¿Lee fluidamente trabajos en inglés de su disciplina? ¿Cómo le resulta el proceso? ¿Qué 
dificultades se le plantean?  
 
¿Usted escribe en inglés? En caso afirmativo, ¿qué tipos de textos escribe?  
 
¿Ha publicado alguna vez en inglés? En caso afirmativo: ¿de qué manera llevó a cabo este trabajo?  
 
¿Qué considera Ud. es lo más difícil al momento de escribir "papers" en inglés?  
 
¿Cuáles son sus expectativas del curso? ¿Qué objetivos le gustaría cumplir? * 
 
Consigne por favor dudas, comentarios, sugerencias que no hayan sido contempladas en esta 
sección del formulario en relación al inglés:  
 
El curso será dictado los días viernes. Establezca a continuación cuál es su preferencia de horario 
de dictado. Se tendrá en cuenta la opción más frecuente de las respuestas obtenidas para 
determinar el horario. Puede consignar ambas opciones en caso de que le sean factibles. * 
 mañana 
 tarde 
  
100%: You made it. 
  
« Back Submit
15 
3. INFORMATION ABOUT STUDENTS OF THE COURSE 
St Age Degree 
Graduati
on 
Postgraduate Degree (finished or 
unfinished) 
Institución 
que emitió el 
título de 
posgrado 
Gradua
tion 
1 26 
Licenciada en Ciencias de la 
Computación 
2013 
   
2 28 Ing. Fisico 2008 Maestria en Fisica 
Unal. 
Colombia 
2011 
3 36 
Licenciada en Ciencias de la 
Computación 
2003 Doctora en Ciencias de la Computación UNSL 2010 
4 
 
Lic. en Matemática 2008 Doctor en Matemática UNSL UNSL 
5 32 Ingeniera Química 2005 Doctorado en Química UNSL 2010 
6 27 Licenciatura en Ciencias Geológicas 2011 Doctorado en Ciencias Geológicas UNSL en curso 
7 39 Lic. en Física 2007 Dr. en Física UNSL 2010 
8 31 
Licenciada en Ciencias de la 
Computación 
2006 Doctora en Ciencias de la Computación UNSL 2014 
9 36 
Licenciado en Ciencias de la 
Computación 
2013 Doctorado - en curso 
10 45 Profesora de Computación 1992 Especialista en Educación Superior UNSL 2004 
11 38 Lic. en Cs de la Computación UNSL Doctorado en proceso 
 
2000 
12 25 Lic. en ciencias de la computación En curso 
   
13 31 Licenciada en Física Aplicada 2010 Magister en Cs. Mención Fisica 
U de La 
Frontera, 
Temuco, Chile 
2012 
14 27 
Licenciatura en Ciencias de la 
Computación 
en curso 
   
15 40 Ing. en Electrónica y Electricidad 2000 
Master in Wireless Systems and 
Related Technlologies 
Politecnico Di 
Torino 
2003 
16 50 Lic. en Física 1992 Doctor en Física UNSL 2004 
17 37 Lic. en Cs de la computación 2005 
Mestria en Cs de la Computacion - En 
curso   
18 26 
Ing. Electronica con Orientacion en 
Sistemas Digitales 
2011 
Especialización en “Procesamiento 
Digital de Señales” 
UNSL 2011 
19 35 Lic. Cs. de la Computacion 2005 Doctorado en Cs de la Computación UNSL en curso 
20 51 Doctor en geología 2005 Doctorado en Geología 
 
termina
do 
21 40 Licenciado en Fisica 1996 Doctor en Fisica UNSL 2004 
22 49 Lic. en Ciencias de la Computación 1999 
Mag. en Ciencias de la Computación - 
Doctorado en proceso 
UNSL 2002 
23 25 
Licenciatura en Ciencias de la 
Computación 
en curso 
   
24 39 Ing. en Sistemas 2001 Magister en Ing. de Software UNSL 2008 
25 43 
Licenciada en Ciencias de la 
Computación 
2002 
Magister en Ciencias de la  
Computación 
UNSL 2007 
26 25 Lic. en ciencias de la computación En curso 
   
27 36 Ingeniero Electrónico 2010 Doctor en Física 
  
28 
 
Lic. en Física 2003 Dra. en Física UNSL 2009 
 
 
St. 
Cargo o 
relación con la 
Universidad (si 
posee) 
Cargo en 
la univ. 
¿Cuál es su disciplina de especialidad? Por favor, consigne aquí 
información de manera detallada. 
¿Partici
pa en 
un 
proyect
o de 
investig
ación? 
En caso de 
que la 
respuesta 
anterior sea 
afirmativa, 
¿qué rol 
cumple? 
1 
Becaria Rectado: 
Beca de 
Iniciación a la 
Investigación 
Semi-
exclusivo 
Respecto a la visualización: 
Creación de Entornos con Realidad Virtual Inmersiva, Aplicaciones 
Gráficas de Tiempo Real, Visualización 3D y Sistemas CAVE. 
Respecto a la interacción: 
Interacción natural, Sintetizadores de Voz, Reconocedores de Voz, 
Personajes Virtuales, Humanos Virtuales Autónomos y Agentes 
Conversacionales, 
Sí Becario 
16 
St. 
Cargo o 
relación con la 
Universidad (si 
posee) 
Cargo en 
la univ. 
¿Cuál es su disciplina de especialidad? Por favor, consigne aquí 
información de manera detallada. 
¿Partici
pa en 
un 
proyect
o de 
investig
ación? 
En caso de 
que la 
respuesta 
anterior sea 
afirmativa, 
¿qué rol 
cumple? 
2 Auxiliar Simple calculos computacionales de reacciones quimicas superficiales Sí 
Alumno, 
Becario 
3 
Jefe de Trabajos 
Prácticos 
Exclusivo 
Metaheurísticas - Algoritmos de Búsqueda aplicados a conjuntos 
artificiales de problemas de prueba y problemas del mundo real 
Sí 
Docente 
Investigador 
4 2012 
Jefe de 
Trabajos 
Prácticos 
Exclusivo Sí Sí 
5 Auxiliar 
Semi-
exclusivo 
Se encuentran involucradas en estos estudios, las ramas de la ingeniería 
relacionadas con la minería y la química.  
Nuestro objetivo es estudiar el comportamiento de un mineral aurífero a 
la lixiviación mediante el empleo de soluciones cianuradas alcalinas, 
cuando el oro está ocluido y/o asociado a sulfuros.También nos 
encontramos estudiando vias alternativas, como los son la tostación y la 
biolixiviación. 
Sí 
Docente 
Investigador 
6 Auxiliar Simple Sedimentología - Paleontología - Tafonomía Sí Becario 
7 
Jefe de Trabajos 
Prácticos 
Exclusivo Trabajo en percolación y difusión en general. Sí 
Docente 
Investigador 
8 
Jefe de Trabajos 
Prácticos 
Exclusivo Metaheurísticas y Geometría Computacional Sí 
Docente 
Investigador 
9 Auxiliar Exclusivo 
Detecciòn de plagios en textos y determinación del género y edad en 
blogs. 
Sí 
Docente 
Investigador 
10 Profesor Adjunto Exclusivo Informática Educativa Sí 
Docente 
Investigador 
11 Auxiliar 
Semi-
exclusivo 
Una metaheurística es un método heurístico para resolver un tipo de 
problema computacional general, usando los parámetros dados por el 
usuario sobre unos procedimientos genéricos y abstractos de una manera 
que se espera eficiente. Normalmente, estos procedimientos son 
heurísticos. El nombre combina el prefijo griego "meta" ("más allá", 
aquí con el sentido de "nivel superior") y "heurístico" (de ευρισκειν, 
heuriskein, "encontrar"). 
Las metaheurísticas generalmente se aplican a problemas que no tienen 
un algoritmo o heurística específica que dé una solución satisfactoria; o 
bien cuando no es posible implementar ese método óptimo. La mayoría 
de las metaheurísticas tienen como objetivo los problemas de 
optimización combinatoria, pero por supuesto, se pueden aplicar a 
cualquier problema que se pueda reformular en términos heurísticos. 
Sí 
Docente 
Investigador 
12 alumna 
 
Minería de datos. Perfilado de Autores. Sí Alumno 
13 
Estudiante de 
doctorado en 
Física 
 
Estudiante de Doctorado en física, disciplina de especialidad:  
Percolación explosiva de especies poliatomicas. 
Sí Becario 
14 
alumno e 
investigador  
La disciplina de especialidad es Realidad Virtual, mas precisamente 
trabajo en la interacción con dispositivos hapticos, en mi caso 
reconocedor de movimientos corporales (Kinect). 
Sí Alumno 
15 Profesor Adjunto Exclusivo Redes de sensores inalámbricos No Co-Director 
16 Profesor Adjunto Exclusivo 
Mecánica estadística. Simulación de Monte Carlo. Transiciones de Fase. 
Teoría del Funcional de la Densidad. 
Sí 
Director de 
línea de 
investigació
n 
17 Auxiliar Exclusivo investigación sobre búsqueda en espacios métricos en GPU Sí 
Docente 
Investigador 
18 
Egresado y ex-
profesor de la 
UNSL, 
Investigador 
 
Microelectrónica 
Comunicaciones y protocolos 
Comunicación Wireless 
Redes 
Sí 
Colaborador 
externo 
19 
Jefe de Trabajos 
Prácticos 
Exclusivo 
Computaciónde Alto desempeño especificamente GPU, espacios 
metricos 
Sí 
Docente 
Investigador 
20 Profesor Adjunto Exclusivo Geomorfología-Geología del Cuaternario Sí Co-Director 
21 Profesor Adjunto Exclusivo 
Trabajo en el modelado molecular de sistemas biologicos, estudiando 
propiedades fisicas de los mismos. 
Sí 
Director de 
línea de 
investigació
n 
22 Profesor Adjunto Exclusivo 
Bases de Datos, Recuperación de Información, Estructuras de Datos, 
Algoritmos 
Sí 
Director de 
línea de 
investigació
n 
17 
St. 
Cargo o 
relación con la 
Universidad (si 
posee) 
Cargo en 
la univ. 
¿Cuál es su disciplina de especialidad? Por favor, consigne aquí 
información de manera detallada. 
¿Partici
pa en 
un 
proyect
o de 
investig
ación? 
En caso de 
que la 
respuesta 
anterior sea 
afirmativa, 
¿qué rol 
cumple? 
23 
alumna, 
investigadora y 
becaria 
 
La disciplina de especialidad es Realidad Virtual, mas precisamente 
trabajo en la interacción con dispositivos hapticos, en mi caso guantes de 
realidad virtual. 
Sí Becario 
24 
Jefe de Trabajos 
Prácticos 
Exclusivo Informática Sí 
Docente 
Investigador 
25 
Jefe de Trabajos 
Prácticos 
Exclusivo 
BASES DE  DATOS AVANZADAS ,  BASES DE DATOS 
ESPACIALES , SISTEMAS  INFORMACIÓN GEOGRÁFICA, 
GEOMETRÍA COMPUTACIONAL. OPTIMIZACIÓN DE 
CONFIGURACIONES GEOMÉTRICAS. METAHEURISTICAS 
APLICADAS A LA  RESOLUCIÓN DE PROBLEMAS. 
Sí 
Docente 
Investigador 
26 alumna 
 
Minería de Datos Perfilado de Autores. Sí Becario 
27 
Profesor 
Asociado 
Simple Superconductividad Sí 
Docente 
Investigador 
28 
Jefe de Trabajos 
Prácticos 
Exclusivo Mecánica Estadística, simulación. Sí 
Docente 
Investigador 
 
St. 
¿Cuál es su 
nivel de inglés 
aproximado 
en la lectura? 
¿Cuál es su 
nivel de inglés 
aproximado 
en la 
escritura? 
¿Cuál es su 
nivel de inglés 
aproximado 
en el habla? 
¿Cuál es su 
nivel de 
inglés 
aproximado 
en la 
escucha? 
Por favor, describa de qué forma usted ha recibido 
instrucción en inglés (en la escuela secundaria, academia o 
profesor particular, intercambio al extranjero) y la 
duración de esa instrucción. 
1 básico básico básico básico 
Curse la materia de Ingles obligatoria de mi carrera. 
He completado los niveles 1 y 2 de los cursos libres de Ingles 
dictados por el Celex , actualmente me encuentro cursando el 
nivel 3A. 
2 avanzado avanzado avanzado 
intermedio 
superior 
estudie y aprendi ingles de con contacto e interaccion con 
nativos 
3 intermedio principiante básico 
intermedio 
superior 
Inglés en la escuela secundaria y aprobados los cursos dictados 
por el CELEX 1A hasta 4B 
4 
 
intermedio intermedio básico básico 
5 avanzado avanzado avanzado avanzado 
Estudié en el Instituto Superior de Lengua Inglesa (Villa 
Mercedes), y me recibí con el título de 'Capacitación Superior" 
(1992-1997), y rendí el First Certificate in English con una 
calificación de Grade C (1997). 
6 avanzado 
intermedio 
superior 
intermedio 
superior 
avanzado 
Colegio de Lenguas Extranjeras, Facultad de Filosofía y Letras, 
Universidad Nacional de Cuyo, completados 4 de los 5 años 
totales del cursos de inglés 
7 intermedio básico básico básico 
En los cursos de la UNSL, Instituto Williams Shakespeare, y en 
este momento en forma particular. 
8 intermedio intermedio básico básico 
Realicé cursos en un instituto (7 años) 
Realicé un curso (4A) en el CELEX. No pude continuar por los 
horarios. 
9 básico básico principiante principiante Nivel intermedio en un instituto privado. 
10 intermedio básico básico básico 
Inglés técnico en la carrera.  
Cursos del Celex 
11 básico básico básico básico 
En la escuela nada porque tenía Francés. 
Al ingresar a la UNSL en 1994 hice curso de traducción de 
texto en Celex, luego los cursos A1, A2, B1 y B2 en Celex. 
(1999 y 2000) 
En Institutos 2 cursos de 3 meses. (1997, 2001) 
Con mi esposo curso de 3 meses (2006). Mi esposo habla inglés 
como su segunda lengua, enseña y traduce. 
12 intermedio básico principiante básico 
En la escuela primaria y secundaria. 
Instituto de Inglés: 2 años. 
13 intermedio intermedio básico básico 
2 semestres de cursos de ingles (1, 2) en la universidad 
cursando la carrera de grado. 
14 intermedio intermedio intermedio intermedio 
Ademas de lo aprendido en secundaria, he asistido a cursos de 
Inglés en una institución privada, donde estoy cursando 
actualmente el nivel 3 de los 5 niveles que que se enseñan. La 
duración de los cursos tienen 3 hs semanales. 
15 
intermedio 
superior 
intermedio intermedio 
intermedio 
superior 
6 años en academia de inglés, 1 año en el extranjero (Italia, 
pero con clases en inglés) 
16 
intermedio 
superior 
intermedio intermedio intermedio Profesor particular , dos años. 
18 
St. 
¿Cuál es su 
nivel de inglés 
aproximado 
en la lectura? 
¿Cuál es su 
nivel de inglés 
aproximado 
en la 
escritura? 
¿Cuál es su 
nivel de inglés 
aproximado 
en el habla? 
¿Cuál es su 
nivel de 
inglés 
aproximado 
en la 
escucha? 
Por favor, describa de qué forma usted ha recibido 
instrucción en inglés (en la escuela secundaria, academia o 
profesor particular, intercambio al extranjero) y la 
duración de esa instrucción. 
17 
intermedio 
superior 
intermedio 
superior 
principiante básico academia Sani Luis Institute,  5 años 
18 
intermedio 
superior 
básico básico principiante 
- Escuela secundaria 
- Traducción de textos técnicos en el primer año Ing. 
Electrónica UNSL 
- Curso de Lectocomprensión de textos especializados en inglés 
del CELEX 2012 
- Nivel 1 y 2 completos de cursos libres del CELEX. 
Actualmente cursando el nivel 3A 
19 
intermedio 
superior 
intermedio básico básico 
Recibi el aprendizaje del idioma Ingles en los cursos de Celex 
curse los niveles 1, 2, 3 y 4 todos aprobados 
20 
intermedio 
superior 
intermedio intermedio intermedio 
Curso de traducción de la UNSL, año 1982 
TOEFL rendido en 1999 para curso en el extranjero 
21 intermedio intermedio intermedio intermedio 
Cursos del secundario y Universidad. 
Estancias en el extranjero (6 meses) 
22 avanzado 
intermedio 
superior 
intermedio intermedio 
He realizado todos los niveles de cursos extracurriculares 
dictados desde el CELEX. Último año 2011. 
23 intermedio intermedio intermedio básico 
He asistido a cursos de Inglés en una institución privada, la cual 
consta de 5 niveles de evaluación, actualmente estoy cursando 
el nivel 3. 
24 
intermedio 
superior 
intermedio 
superior 
intermedio intermedio escuela primaria, instituto privado, intercambio al extranjero 
25 intermedio básico 
intermedio 
superior 
intermedio 
superior 
ESCUELA SECUNDARIA , CLASES PARTICULARES,  
CURSOS CELEX: COMPLETE TODOS LOS NIVELES DE 
SPECTRUM. CURSOS DE  CONVERSACION EN CELEX.  
CURSO BASICO DE ESCRITURA ACADEMICA  EN 
CELEX. 
26 intermedio básico principiante principiante 
en la escuela secundaria 
en instituto (1 año y medio) 
27 intermedio básico básico básico 
Escuela secundaria. 
Instituto privado. Un año 
28 
intermedio 
superior 
intermedio intermedio intermedio 
Profesor Particular 
Celec 
(más de 5 años) 
 
St. 
¿Lee fluidamente trabajos en inglés de su disciplina? ¿Cómo 
le resulta el proceso? ¿Qué dificultades se le plantean? 
¿Ha publicado alguna vez en inglés? En caso afirmativo: 
¿de qué manera llevó a cabo este trabajo? 
1 
Puedo leer en ingles sobre mi área; de forma fluida solo logro 
interpretar las ideas, sin embargo, usualmente no logro traducir 
cada palabra.  
La mayoría de las ocasiones no tengo preferencia sobre investigar 
en ingles o español, de hecho me sucede usualmente no recordar 
si trabajos que he leído se encontraban en ingles o español. 
Tengo dificultades para interpretar/traducir las construcciones 
compuestas separas por guion (-) como: problem-solving, image-
recognition. 
No he publicado en ingles, aunque tengo planeado hacerlo este 
año. 
2 escribir articulos se me dificulta. 
publique ayudandome de otros colegas para complementar y 
mejorar el ingles escrito 
3 
Leo fluidamente trabajos de mi disciplina aunque a veces siento 
que estoy "adivinando" por el contexto. 
Si he publicados varios artículos en inglés, la escritura es 
tomando como base frases ya escritas y luego mi asesor 
extranjero mejora mi escritura. 
4 
Institutos 3 años. 
 
Celex 3 años 
  
5 Sí, no me resulta complicado el proceso de lectura. 
Si, los escribí y luego los envié a una traductora para que los 
corrigiera. 
6 
Si, leo fluidamente. Tengo mas dificultad en la produccion de 
escritos en ingles. 
Si, resumenes para congresos y revistas científicas. Ahora estoy 
escribiendo mis primeras publicaciones extensas. 
7 
Si, he logrado un grado de comprensión en los temas de interés 
que me permiten extraer la información en forma satisfactoria. 
Si, con los conocimientos adquiridos y asistencia. 
8 
No suelo tener dificultades al momento de leer artículos de mi 
disciplina. 
Si, he publicado en inglés y realicé los artículos en conjunto 
con los coautores. 
9 
Si no tengo problemas para entender los paper de mi diciplina, 
bueno me gustaria mejorarlo. 
No he publicado en inglès debo hacerlo. 
10 
Leo trabajos en inglés. Entiendo el contexto, a veces tengo 
falencias en el vocabulario y en las estructuras gramaticales. 
NO 
19 
St. 
¿Lee fluidamente trabajos en inglés de su disciplina? ¿Cómo 
le resulta el proceso? ¿Qué dificultades se le plantean? 
¿Ha publicado alguna vez en inglés? En caso afirmativo: 
¿de qué manera llevó a cabo este trabajo? 
11 
Si leo bastante fluidamente pero me resulta un esfuerzo grande. 
Busco palabras en internet. 
Si, en conjunto con mi Directora de y tesis Susana Esquivel, 
ella me pedia que escriba la seccion metodos y la de resultados, 
ella escribia el resto. 
12     
13 
si, leo trabajo en ingles en mi disciplina.  
El proceso es lento pero fructífero. 
Entender correctamente cada oración. 
no 
14 
Si leo, aunque algunas veces necesito releer, para lograr una total 
comprención. 
  
15 
No tengo dificultades, salvo ocasionalmente la incorporación de 
nuevo vocabulario o de nuevas expresiones idiomáticas 
Una sola vez, y gracias a la ayuda de un compañero con mas 
experiencia. 
16 Si leo, en general no tengo complicaciones. Si.Con mucho esfuerzo. 
17 
Si.  Buscar  en  un diccionario  algunas palabras que se 
encuentran en los trabajos de la cuales no se el significado. 
  
18 
Leo fluidamente textos de mi disciplina, no me resulta dificil el 
proceso para entender la idea general. Luego busco en 
diccionario, o traductores online las palabras o frases idiomaticas 
que desconozco 
No 
19 
Si leo fluidamente, me resulta facil las palabras que no entiendo 
las deduzco por el contexto, debido a que todos los textos en mi 
disciplina estan en ingles 
si papers lo lleve a cabo con la ayuda de traductores y los 
conocimientos que tengo de los cursos que hice 
20 
Si leo fluidamente aunque suelo recurrir eventualmente al uso de 
algún traductor de palabras 
He presentado algunos textos en revistas internacionales 
mediante el método antes descripto que en general han sido 
criticados en cuanto ha su redacción. 
21 
leo trabajos regularmente. El proceso resulta un poco lento, 
debido a la falta de vocabulario. 
Si he publicado, el proceso de escritura es en colaboración con 
otros investigadores y la ayuda de profesores de ingles. 
22 Leo bastante fluidamente. 
He publicado en inglés, aunque en muchos casos con un co-
autor que posee mejor nivel de inglés. 
23 
Si leo fluidamente, ya que los libros del área de computación 
consisten de un inglés mas técnico, no obstante mi dificultad es a 
la hora de dar un significado a las palabras acorde al contexto de 
informática. 
  
24 
Si. 
Sin dificultades 
Si. 
25 
SI. PUEDO LEER EN FORMA FLUIDA ARTÍCULOS 
ACADÉMICOS Y LIBROS DE MI DISCIPLINA. 
SI. A  PURO PULMÓN  :-D . BUSCANDO EJEMPLOS EN 
OTROS ARTICULOS , CONSULTAS A COLEGAS ETC . 
26     
27     
28 Leo fluidamente el proceso me resulta sencillo. Si 
 
St. 
¿Qué considera Ud. es lo más difícil al 
momento de escribir "papers" en inglés? 
¿Cuáles son sus expectativas del curso? ¿Qué objetivos le gustaría cumplir? 
1 
Considero difícil armar la estructura de 
oración correcta para cada idea, encontrar los 
verbos adecuados y manejar de forma 
adecuada los tiempos verbales. 
Pretendo aprender sobre la escritura en ingles para publicaciones con el fin de 
lograr presentar mi primera publicación en ingles en el transcurso del presente año. 
2 
el ingles técnico necesita da muchas frases y 
reglas que no comprendo. 
aprender y entender como puedo mejorar mi escritura de papers, ademas de eso 
quiero perder el miedo a escribir articulos de manera personal . 
3 
Encontrar las combinaciones de palabras para 
describir "algo" en vez de que sea una 
traducción textual de ello en español. 
Poder describir mi trabajo con una manera de escribir "inglesa" en vez de pensarlo 
en español y realizar la traducción casi textual. 
4 Sí, con co-autores   
5 
El uso correcto de los tiempos verbales, el 
vocabulario. 
poder escribir un paper sin necesidad de usar una traductora para corregirme 
6 
En mi caso, trato de escribir directamente en 
ingles, no traducir, pero algunas me cuesta 
redactarlo correctamente. 
Espero que me ayude a redactar mejor en inglés, principalmente mi problema es al 
aplicar bien los tiempos verbales en las redacciones. 
Ese es mi principal objetivo, aplicar mejor los tiempos verbales. 
7 El Abstract y la introducción. 
Las expectativas que tengo son aprender más sobre "el arte de escribir" y como 
objetivo sumar conocimientos para mejorar y hacer más eficiente mi trabajo. 
8   
Poder escribir de manera fluida en inglés de manera de focalizarnos en el contenido 
y no en la escritura. 
9 
Me gustaria conocer construcciones en inglès 
que son frecuentes y también redactar 
oraciones màs largas. 
Mi objetivo es adquirir habilidades en la escritura para redactar un paper en inglès 
con poca ayuda de mi director de tesis. 
10 
Expresarme en inglés con la misma precisión 
que en castellano. 
Mejorar mi capacidad de escritura en inglés 
20 
St. 
¿Qué considera Ud. es lo más difícil al 
momento de escribir "papers" en inglés? 
¿Cuáles son sus expectativas del curso? ¿Qué objetivos le gustaría cumplir? 
11 
Hasta ahora las experiencias fueron de 
muchas idas y venidas porque no expresaba lo 
que deseaba, se entendian otra cosa, con mi 
directora nos reenviabamos las correcciones 
muchas veces antes de las fechas de envio, era 
agotador. 
Con las clases que he tomado hasta ahora de este curso, creo que voy a ser mas 
conciente en escribir y en desear hacerme entender y en valorar cada parte del 
articulo porque antes no me importaban las partes de Abstract, Introduccion y 
Discusion etc. Las trataba de redactar a la fuerza. 
12   
Adquirir una noción de cómo escribir un paper en inglés y poder familiarizarme 
más en este ámbito. 
13 pensar en inglés. aprender técnicas de escritura para redactar un trabajo científico. 
14   Principalmente saber escribir artículos es inglés. 
15 
evitar caer en la traducción literal de las 
versiones en español 
Me gustaría adquirir la capacidad de escribir mas fluidamente en inglés, y no solo 
los abstracts sino el paper completo. 
16 
Pasar del pensamiento en castellano a la frase 
en inglés. 
Escribir fluidamente. 
17   
afianzar los conocimientos en ingles para lograr una execelente escritura  de los 
artículos de investigación en inglés para presentar en revistas o congresos 
internacionales. 
18 
- Pensar la oración en ingles, en lugar de 
traducirla directamente desde el castellano.  
- Me resulta difícil conectar ideas simples o 
frases de manera coherente para que no 
queden oraciones muy cortas, ni con muchas 
repeticiones. 
- Incorporar frases idiomaticas, conectores, estructuras que me ayuden a redactar de 
manera mas facil poder escribir papers para ser presentados en congresos 
internacionales o en revistas como IEEE. 
- Mejorar mi nivel de ingles, para poder aspirar a una beca de maestría en el 
exterior. 
- Mejorar mi redacción para poder plantear o explicar un problema, ya que es algo 
que necesito hacer cada tanto en mi trabajo cuando tengo que comunicarme con el 
área de soporte técnico de nuestros proveedores. También recibo capacitaciones 
sobre Administración de Redes de CISCO siendo en el 80% de los casos la 
comunicación y la documentación en ingles. 
19 
Tener en cuenta la gramática  y poder 
expresar lo que uno quiere escribir de forma 
formal 
Poder aprender a escribir papers adecuadamente y poder hablar en caso que tuviese 
la posibilidad de exponer el trabajo en ingles 
20 
Elaborar construcciones gramaticales 
correctas 
Como expectativa espero aprender sobre aspectos claves en la redacción de textos 
científicos que me ayuden en la redacción. 
 
Como objetivo espero poder corregir graves errores que tengo en la escritura para la 
elaboración de abstract y demás. 
21 
La falta de conocimiento de la gramática 
inglesa y del vocabulario (en particular de los 
distintos nexos). 
Me gustaría aprender la forma correcta de la gramática inglesa. 
22 Olvidarse de pensar en español. 
Recuperar habilidades algo olvidadas por el tiempo y adquirir mayor soltura en la 
escritura. 
23   
mis expectativas del curso más allá de poder escribir artículos es inglés es aprender 
como escribir un artículo, la estructura, la formalidad etc. 
24 
Determinar la estructura gramatical adecuada 
y mantener al lector interesado 
Mejorar mi escritura 
25 
ARRANCAR CON LA ESCRITURA Y  
CAMBIAR LA ESTRUCUTURA MENTAL 
PARA  DEJAR DE PENSAR EN  ESPAÑOL 
Y  COMENZAR A PENSAR  COMO 
ESCRIBIR  EN INGLES 
PODER ADQUIRIR HABILIDADES QUE FACILITEN LA ESCRITURA EN 
INGLES 
26   
Mi expectativa es poder interiorizarme más con le lectura y escritura de papers en 
inglés para poder llevar a cabo la creación de papers propios en el futuro. 
27   Lograr una mayor fluidez en el manejo del idioma. 
28   
Lograr escribir correctamente artículos de investigación, tener mayor seguridad y 
realizar la escritura con mayor fluidez y rapidez. 
 
St. 
¿Cuál es el área general en la 
que investiga? 
¿Usted escribe en inglés? En caso afirmativo, ¿qué tipos de textos escribe? 
1 
Computación Gráfica 
Solo he escrito los Writing que se solicitan como tarea o para rendir finales de los cursos libres 
de ingles. 
2 
estudio computacional y teórico de 
catálisis intento escribir articulos de divulgacion cientifica 
3 
Informática - Inteligencia Artificial 
Escribo artículos relacionados con mi investigación pero una de las críticas de los revisores es 
la repetición de palabras. 
4   FCFMyN 
5 
Actualmente, me encuentro dentro 
de un proyecto de investigación 
dentro del Departamento de Si, escribo publicaciones para revistas y abstracts para congresos, relacionados a mi disciplina. 
21 
St. 
¿Cuál es el área general en la 
que investiga? 
¿Usted escribe en inglés? En caso afirmativo, ¿qué tipos de textos escribe? 
Minería 
6 Ciencias de la Tierra - Geología Si, publicaciones científicas. 
7 
Mecánica estadística-Simulación 
de sistemas complejos 
Si, escribo ensayos como parte de la tarea de los cursos y  algunos paper que he escrito con la 
asistencia de personas con experiencia y formación en lo que este tipo de trabajos (paper). 
8 Computación Si, escribo artículos para congresos y revistas relacionados a mi disciplina 
9 
Procesamiento del Lenguaje 
Natural No escribo en inglès. 
10 Informática Educativa No. En algunas oportunidades el abstract de algún artículo científico. 
11 Inteligencia Computacional Escribi partes de los articulos publicados pero siempre copiando ejemplos de otros papers. 
12 Informática.   
13 
Física estadística y sistemas 
complejos. si, resúmenes de trabajos, descripción de análisis de datos. 
14 
Investigo en el Área de 
Computación Gráfica   
15 Electrónica Solo abstracts y con poca frecuencia. 
16 Mecánica Estadística Medianamente. Ciencia. 
17 Programación paralela   
18 
Sistemas embebidos para el 
procesamiento digital de señales 
con FPGA 
Escribo poco, párrafos cortos sobre Redes debido a que en mi trabajo tengo que contactarme 
con gente de CISCO y el soporte tecnico es a traves de mails redactados en ingles. 
19 Informática si papers 
20 
Geología 
Actualmente uso un traductor (gmail) y en base a ello realizo modificaciones para lograr el 
texto final. 
 
Los textos corresponden en general a Abstract,  Extended Abstract o Artículos completos 
sobre mi especialidad 
21 Biofisica Escribo en ingles, los distintos trabajos científicos. 
22 Computación Escribo artículos en inglés. 
23 
Investigo en el Área de 
Computación Gráfica   
24 Informática Si, artículos científicos 
25 
BASES DE  DATOS - 
GEOMETRÍA 
COMPUTACIONAL 
POCO .  ARTÍCULOS  ACADÉMICOS , POCA PRACTICA  Y ME  CUESTA BASTANTE 
ESCRIBIR  EN FORMA  FLUIDA. 
26 Informática   
27 Física   
28 Física Si, con dificultad. Generalmente textos científicos y emails a colegas en el extranjero. 
 
 
  
22 
4. SAMPLE OF STUDENTS' INFORMED CONSENT 
San Luis, 25 de abril de 2014. 
 
Me notifico que la docente-investigadora Carolina Mirallas co-responsable del curso de 
perfeccionamiento El diálogo en la comunidad científica: hacia una mayor efectividad 
en la escritura de Artículos de Investigación en inglés está realizando actualmente su 
tesis de maestría, bajo la dirección de Mariana Pascual. Se me ha informado que dicha 
tesis de investigación tiene como objetivo la evaluación de la efectividad de la 
pedagogía con la que será dictado el curso, y que puedo contactar a la docente-
investigadora en caso de que necesite más detalles sobre esto. Entiendo que la 
metodología a emplear en esta indagación es la de investigación-acción, y 
necesariamente involucra la participación de los asistentes a este curso (datos relativos a 
la actividad de los alumnos en clase, producciones escritas, evaluaciones por parte de 
los asistentes de la metodología, encuestas y posibles entrevistas). La participación en 
esta investigación no involucra más tiempo que el requerido para cumplimentar los 
requisitos de evaluación del curso de perfeccionamiento (asistencia y presentación de un 
trabajo final). Una vez finalizada esta investigación, seré informado acerca de los 
resultados y conclusiones más relevantes. 
 
Por la presente autorizo / no autorizo a la docente Carolina Mirallas DNI 31.188.204 a 
guardar y usar los datos que sean recolectados a partir de la participación de este curso 
de manera totalmente anónima.   
 
Firma __________________________________ 
Nombre __________________________________ 
DNI__________________________________ 
 
UNIVERSIDAD NACIONAL DE CÓRDOBA 
FACULTAD DE LENGUAS 
MAESTRÍA EN INGLÉS CON ORIENTACIÓN EN 
LINGÜÍSTICA APLICADA 
 
The Writing of Abstracts and SRAs by EFL Students: 
Analysis of Productions and Assessment of SFL Genre 
Pedagogy 
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1 
2. BEFORE THE COURSE STARTED 
The course was an extension of the activities within the research project in which 
I am currently working: El AD (Análisis del Discurso): perspectivas, recursos y aportes 
para las prácticas discursivas institucionales directed by Dr. MP. This course aimed at 
fostering genre awareness in the daily practices of researchers who write in English at 
UNSL. The group of students who enrolled in the course were from Facultad de 
Ciencias Físico-Matemáticas y Naturales, and their graduate degrees were related to 
Physics, Mathematics, Computer Studies, Engineering and Geology. Most of them had 
fulfilled their graduate degree, and about half of them held a postgraduate degree. Some 
students who working on their graduate thesis, and they were admitted in the course 
since they were already working within a research team and were already acquainted 
with the research world.  
By November 2013, MP and I approached Dr. Fernando Bulnes, the Dean of the 
School of Physics, and shared the idea of having this course with him. Since the 
teaching of English for scientific writing is a real need of researchers in this school, and 
this required urgent attention, Fernando showed his enthusiasm for the project. By 
February 2014, we presented the syllabus for the course with a description of objectives, 
contents, procedures, methodology and evaluation to Marcelo Nazzarro, the secretary of 
Science and Technology of the Physics School, who approved the course and shared 
this information with the research community. The secretary was in charge of obtaining 
a classroom for the class to happen, and though originally the course was intended for 
three hours per meeting, the only possibility for us was to reduce the actual teaching 
time to two hours because of classroom availability.  
Whatever logistics was needed for the happening of this course, they were 
facilitated by the School of Physics, including the classroom, projector, a wifi 
connection and some supplies such as copies. The course was taught by MP, myself and 
two other colleagues collaborating for this course: GLA and LW.  
In what follows, a record of the happenings in the class can be found. 
Subjectivities of any kind, omissions and comments are all but mine, and weaknesses in 
the observations are nothing but considerations I may not have taken.  
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3. METHODOLOGY 
2.1. SFL Genre Theory Pedagogic Cycle 
I was acquainted with the teaching/learning cycle of the SFL Genre Theory, but I 
had never seen an actual class with the method. A course on this specific topic was 
offered at the 41° International SFL Congress and X ALSFAL in Mendoza in 2013. 
Claire Acevedo taught the course Reading to Learn, in which the theory of the Sydney 
School Genre Pedagogy (SSGP onwards) the pedagogic cycle was presented, as well as 
some specific applications. As a participant in the course, I was able to experience this 
method both in the role of student as Claire Acevedo made all attendees participate in 
the activities she had prepared with three different genres: stories, factual texts and 
argumentative texts and in the role of teacher, as I had to plan a class and enact the 
role of instructor. This greatly helped me visualize the concrete methodology and the 
specific steps that need to be taken care of for students to read a text and then create a 
new one, first with the help of the teacher, and finally to write a text on their own. At 
the same time, and always keeping in mind the course I was aiming at teaching at 
UNSL  scientific writing to university teachers and researchers I paid special 
attention to the activities that are described within the SFL Genre Pedagogy sequence 
that would be suitable for my group of students in relation to age, disciplinary and genre 
differences in knowledge area. All these ideas were written down in a set of notes I kept 
for the formulation of the course.  
The writing course was taught in Spanish, and this decision was made taking into 
consideration two main factors. First, that the course was aimed at writing, and not at 
the development of oral skills such as speaking or listening. Students in our audience 
were not expert speakers, but were nevertheless quite proficient at writing. Second, 
providing explanations in English would have been more troublesome than needed, and 
many students who participated may have been left out because of their poor listening 
skills.  
2.2. Other methods used in the teaching 
In addition to the SSGP, some softwares used for language analysis were 
presented, such as a concordance tool applied to a corpus collected by the students, and 
dictionaries such as the Oxford Collocations Dictionary, Oxford Advanced Learner's 
Dictionary and the synonym dictionary Thesaurus.  
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2.3. Objectives of the course 
General Objective:  
To provide students with sufficient linguistic and contextual contents so that they 
can write a clear, effective and appropriate Scientific Research Article (SRA onwards) 
that fits in the international academic and scientific community in which they currently 
participate in or aspire to be a part of.  
Specific Objectives: By the end of the course, students were expected to:  
 become familiar with the abstract and SRA generic structures;  
 develop genre awareness; 
 identify and produce appropriate SRAs;  
 recognize and use lexicogrammatical realizations appropriate to each 
section of the SRA;  
 take a stance in their written productions effectively in relation to their 
peers in the scientific community.  
 
2.4. General contents 
Scientific knowledge. The abstract as a genre. The Research Article (SRA). The 
report of activities and methodology in the abstract. The Introduction of the SRA. The 
Methods, Results and Discussion sections. Interpersonal meanings. Intertextuality.  
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4. DESCRIPTION OF CLASSES 
3.1. 1st meeting: 25/04/2014 
Main teacher in charge: MP 
Main contents taught: Introduction to scientific language. Research as a social 
practice. The research cycle. Genre notions. Public and occluded scientific genres in the 
scientific activity. Elements that have an impact on academic and scientific activity.  
Objective/s: By the end of the class, students will: 
 get to know each other; 
 get acquainted with the methodology of the class; 
 share some basic knowledge on academic and scientific language (context 
of production). 
Description of the class:  
The class began with an introduction of the course and the teachers, and students 
were told that I was gathering data from the course for my thesis. Then one by one 
students introduced themselves. They said their names, research experience and field of 
interest. They also mentioned their experience with English, their skills and learning 
goals when they decided to enter the course. This took quite a long time because 
students not only shared their own information but they also commented on each others' 
contributions. MP explained the objectives of the course which coincided with most of 
students' aims. Then she informed students on the main aspects of the course: contents 
for each module, methodology to be followed during classes, and the evaluation to be 
carried out.  
Then the class began with some questions that would start a discussion on the 
issue of "writing in English": What does it take to "write"? What meaning does 
"writing" have for a researcher? How easy/difficult is it to write in English? Then MP 
commented on the idea that language use is a social practice and on how important 
language is in disciplinary communication. Then students answered some warm-up 
questions such as When does research begin? What do I write? When do I write the 
abstract? When do I write the SRA? Then the research cycle was presented, beginning 
from a research question and finishing with the final report. Students were asked on the 
concept of "genre" and they did not seem to have a clear idea of what that means. 
Martin's (1984:25) definition of genre was presented: “a staged, goal-oriented, and 
purposeful social activity that people engage in as members of their culture” and then 
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genre as (2008:5) “recurrent configurations of meanings (…) that enact the social 
practices of a given culture”. Teachers and students discussed what these two 
definitions meant by explaining each section ("staged", "goal oriented", "purposeful" 
"social activity", and then "configurations of meanings" in a "culture"). Students found 
the idea of "genre" as something that is constructed socially very interesting, a concept 
they had not considered before. Then students commented on the type of genres that 
they use and in their research activity. Then students were shown a chart with the public 
and secluded research genres.  
Then, some other notions of genre were presented: those variables of the context 
of situation that have an impact on linguistic choices (1. audience, 2. purpose, 3. 
organization, 4. style, 5. texture, and 6. presentation of the writing). Different activities 
were presented so as to make students aware of these differences. Each activity was 
presented in a power point presentation and students were asked to solve then in pairs or 
small groups. 1) In order to identify two different target audiences, students read two 
definitions: one for an expert audience and one for someone who is being introduced 
into the topic. 2) So as to identify the linguistic variations that would suffer an impact 
based on the purpose of the writing, students answered some thought provoking 
questions on what information they would include in texts with different social aims. 3) 
Then students were asked what the organization of texts would be like if genres were 
different from one another. 4) Then, in order to identify some typical linguistic features 
of formal and informal language, students observed vocabulary typical of these two 
registers in two examples, and students had to choose options or find appropriate words 
that would better fit into an academic context. 5) After this, some cohesive resources 
were presented, students saw some examples on how different words build texture 
within a text, and then solved some exercises related to this. 6) Finally, students went 
over a series of steps which need to be considered so that the piece of writing is 
published. Students were handed over an informed consent which gave me permission 
to use data collected during the course, and they signed it and returned it to me (see 
Appendix 1, page 4).  
Then, students were introduced into one of the main objectives of the course, 
which was for students to become gradually aware of the typical linguistic realizations 
of the genres they are required to write in their disciplines. For this, students need to be 
exposed to a series of texts of their own field, so they were asked to create their own 
corpus, which should fulfil the following requirements:  
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Criteria for gathering a corpus 
A corpus is a collection of texts, which may be written or oral, chosen according 
to a specific criteria determined by the researcher, with the aim of representing a 
language or an aspect of language. Consider the following criteria for the selection of 
the 10 SRA to make up the corpus. Your SRA should: 
 Be an SRA, published in a journal;  
 Belong to your scientific field;  
 Be recent (published within the last five years) or be a seminal papers;  
 Be useful for your professional development;  
 Be complete texts;  
 Be in digital format;  
 Contain all source data, such as date of publication, authors and origin of 
the authors.  
All of the above mentioned criteria was discussed with students and an 
explanation was provided to justify the requirements for the corpus to be constituted. 
After this, the homework was presented: they had to bring their own SRA/SRA drafts, 
fill in a SILL questionnaire (which we gathered as data for future investigations) and 
start collecting the texts for their corpora. In order to start activating students' writing 
skills, they had to write two definitions that would suit different audiences: first-year 
students and peer researchers. Then, students went home. 
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3.2. 2nd meeting: 09/05/2014 
Main teachers in charge: MP and Carolina  
Main contents taught: The SRA title. Keywords. Dense nominalizations. 
Examples and analysis of titles in students' own corpus. Search of material online. The 
abstract as a genre. Definitions. Social purpose. Functions. Types of abstracts. 
Constitutive sections: obligatory and non-obligatory. Lexicogrammatical realizations. 
Reading and identification of constituents. Characteristics of an effective abstract.  
Objective/s: By the end of the class, students will: 
 Recognize the components of nominalizations as distinct grammatical 
constituents in titles of scientific writing; 
 Identify the abstract as a scientific genre, and become familiar with two 
different types of abstracts; 
 Get to know the obligatory and non-obligatory constituents of the abstract; 
 Determine the tenses typical of the different segments of the abstract.  
Description of the class:  
First, MP welcomed students and presented the topics of the day. Then she asked 
students if they gave a careful thought to titles of their papers. Students said they did, 
for titles are the "hooks" used to make readers be interested in their writing. Then, MP 
presented and discussed with students some aspects that need to be taken care of when 
writing a title: information to be included (topic, scope), amount and quality of 
information to present, type of structure to be used, and the type of structure that is most 
frequently used in the different disciplines: complete clause, Nominalization or 
Compound structure joint through punctuation (nominalization: nominalization). Then 
some examples of the different structures were presented, with all their grammatical 
elements. Students were given a worksheet (Worksheet #1, Appendix 3 page 108-112). 
and in pairs or small groups, students analysed different titles to identify which type was 
used in each of their SRA. Then, grouped by disciplines, students went over a set of 
titles related to their own field of research. Later, they took a look at their corpus to 
determine the most frequently used type of title in their field, and teachers mentioned 
that they would have to keep this choice in mind when they write their own titles. 
The next topic presented was the abstract. Some questions were presented for 
students to discuss in pairs or small groups to activate their previous knowledge: What 
is an abstract? Are there different kinds? What is the purpose of an abstract? What is 
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its audience? How frequently do you write abstracts? Students answered these 
questions and commented that maybe the abstract is the most frequent genre they have 
to write for congresses and papers. Then, I read a few definitions of what an abstract is, 
and different aspect of those definitions were presented (location in the SRA, format, 
content, etc.). Later on, the functions of an abstract were discussed and two different 
type of abstracts (informational and descriptive) were introduced to students. In small 
groups, they discussed which of the two would better help them decide whether to read 
a paper or not. Then, the constitutive parts of an abstract were presented (Antecedents / 
Introduction / Theoretical framework, Purpose, Methodology, Results, Discussion, 
Conclusions) and a distinction was made in terms of obligatory and non-obligatory 
constituents. Students were asked on why Purpose, Methodology and Results are 
obligatory elements. Students started commenting on what constituents were typical in 
their disciplines and which were not, what they usually do as they write, and what they 
do not. This discussion was very useful and enriching for everybody for almost all the 
students participated of the class sharing their experiences. Then, an abstract taken from 
an SRA from Physics dealing with radioactivity (Taylor-Lange, S., Juenger, M. & 
Siegel, J. (2014). Radon emanation fractions from concretes containing fly ash and 
metakaolin. Science of the Total Environment, 466–467) was presented for students to 
identify its constitutive parts.  
Because the activities planned for this day took longer than expected, some 
activities planned for class 2 were left for the following class. We also told students that 
we would get half an hour earlier to the following class, for those who had doubts or 
those who needed to check extra exercises done at home. 
There were two main activities as homework. First, students had to analyse the 
constitutive parts of the abstract presented in class. Second, they had to identify the type 
of title (nominalization, sentence, compound title) that is the most frequent in their 
discipline considering the corpus that they had selected, and they should send their 
conclusions to my e-mail.  
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3.3. 3rd meeting: 16/05/2014 
Main teacher in charge: Carolina 
Main contents taught: Joint construction of a title. The report of activities and 
methodology: the Methods sections. Frequent lexicogrammatical realizations. Analysis 
and production of examples. Analysis of frequent errors. Solving doubts and problems. 
Suggestions for an effective writing from the analysis of sample texts, edition, writing 
and re-writing of texts. Impersonality.  
Objective/s: By the end of the class, students will: 
 write a title together with the teacher and classmates, taking as a basis a 
sample title from an SRA;  
 be introduced into the Methods section; 
 describe the typical lexicogrammatical elements used in the Methods 
section to express impersonality.  
Description of the class:  
I met a student at 9.30, half an hour earlier than the class should start. This was 
because there were some student who solved the activities which were not obligatory 
and wanted to check them. She wanted to check the structures of the titles in her corpus 
and the title she had written following the most typical form identified in her discipline. 
Then, students started to come into the class, and I provided a little feedback on the 
typical problems I had identified in students' definitions (conjugation of the Simple 
Present, Verb and Direct Object relationship, articles, possessive pronouns, adjectives, 
collocations). Since some students had sent us the corpus they collected, we noticed that 
some criteria were not followed in the sample papers. Thus, we decided it was necessary 
to remind students of all the points for the selection for the corpus. Also, some 
homework was checked: constituents of the abstract which was presented the previous 
class. Some divergences came up with the sections that students identified as being one 
constituent of the abstract or another (Objectives/Methods; Discussion/Conclusion), and 
some possible explanations were offered. We mentioned that some sections seem to 
fulfil two purposes at the same time (for example to present the purpose of the study and 
some information on the methodology), and students went over their abstracts and read 
a few examples that were similar to the one shown in class.  
Then, we described some grammatical characteristics of the abstracts and 
discussed these with students. We presented what the theory says about the most 
frequent verb tenses in each constituent of the abstract. Students identified the verbs in 
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their abstract in the corpus and determined whether the theory on tenses coincided with 
the example they were analysing. Students did the activity in pairs and small groups and 
shared their conclusions with the class: most of the tenses in the theory coincided with 
their examples. Students attempted to explain why some tenses were used when there 
were differences with the theory. Then, students were given an activity which was not 
done in class but which students could do at home: Select an abstract and identify 
constituents and verb tenses, and compare the lexicogrammatical realizations in the 
selected abstract with the theory presented in class.  
Students were then asked to fill in an abstract on roadway construction with verbs 
conjugated in the correct tense. The activity was done in pairs and checked orally with 
the participation of the whole class. Students provided their answers and in those cases 
when there were divergences in their answers, students and teachers commented on the 
differences in meaning that there exist in the conjugation of for example results 
section in the simple present (and expressing validity of the results up to the present 
moment) and in the simple past (results which are valid for a specific experiment that 
may not be generalized).  
In a troubleshooting section in which students are given some tips on how to 
write three words were presented with their frequency of use: used, utilized and 
employed. Students were asked about the purpose of our showing them this information. 
They mentioned that there are some words which are highly frequent in English (used 
and employed) and there are others they need to be careful about, for a direct translation 
from Spanish into English (such as the case of utilized) may not be the most appropriate 
form to use in their writing. Then we shared a list of characteristics of an effective 
abstract with students. As an extra activity, students should take an abstract of their own 
discipline and decide whether it fulfilled those characteristics.  
I told students that we would start working to achieve the main objective of the 
class: to write a title together. I showed them the following slide and explained that one 
of the main aims of the course was to reach the Individual construction stage so that 
they could gradually become more independent. I also told them that this was a very 
specific teaching cycle for writing, and as a joke, told them they were my "guinea pigs" 
on whom the treatment was to be applied. They found this amusing.  
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Since the students of this course are professionals in the field of research, a direct 
and completely overt explanation of the  procedure that would follow for the writing of 
the title was presented. I told them that there are three main steps in the Sydney School 
Genre Pedagogic cycle, which was the procedure we would follow to write the title: 
Preparation for writing, Joint construction and Individual construction. I also 
mentioned very briefly what we would be doing in each step.  
We started by taking a sample title from the paper we looked at before: 
Downward migration of radiocaesium in organic soils across a transect in Scotland. 
We analysed the type of construction it has. First, I copied the title on the board and 
then together with the students, identified its constituents. This is a Nominal Phrase 
whose nucleus is "migration", which is premodified by the adjective "downward" and 
which is postmodified (and specified) by the prepositional phrase which begins with 
"of".  
In the first step of the cycle Preparation for writing we discussed the 
following questions: What is a title? Why is it important to write a title? What type of 
information can we find in a title? Students commented on the importance of a title 
because this is the "hook" of an SRA. Then we read aloud the title which served as a 
sample: "Downward migration of radiocaesium in organic soils across a transect in 
Scotland". In order to build some background knowledge on the SRA we were 
analysing as a model, I provided a brief summary of the investigation and related this 
information to the pieces of information presented in the title. In the Detailed Reading 
level, we discussed which the most frequent type of title was in students' corpora, which 
was the Nominal Phrase. Students were asked to identify and highlight Nominal groups 
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as they read the titles in their corpora. In the case of the Physics teacher who 
volunteered to work on his research, he stated that usually, titles are two Nominal 
Phrases joined by a colon. Then, we analysed the sample title once again and 
highlighted segments of the grammar, identifying the nucleus of the Nominal Phrase, its 
premodifiers and postmodifiers. Going back to our students' corpora, a Physics teacher 
mentioned that several titles in his discipline included a nucleus in the first Nominal 
Phrase, which was pre and post modified, and this corresponded to the object of study. 
Then there was a colon, folowed by another Nominal Phase, usually including the type 
of research and method used. Having heard this, other students became aware of the 
pattern that he had found and started paying more attention to their own titles.  
We then needed one volunteer to share what he/she was working on in his/her 
research in order to use this as content to produce a title of our own. One of the students 
who was working in the field of Physics offered to write a title related to what he was 
doing in his current investigation. He explained what his research was about so that we 
knew a little, and with this information, everybody could collaborate in the writing of 
the title. 
In the second phase Joint Construction we guided students to jointly write a 
new title from the points discussed when analysing the sample model: What Nominal 
Phrases do we need to create a title adjusted to the investigation of our classmate? 
What should be the nucleus of each title? What should nouns say about the title? What 
type of expansions are needed? Do we need pre or post modifiers? As students thought 
of different ideas, we started writing the title on the board, with options as they came 
up, without discarding any of the options students provided, and encouraging every 
answer.  
First, we decided on what the Physics teacher's object of study was: coadsorption 
of Hydrogen on Iron, and two related chemical processes that occur on Iron. Therefore, 
we thought of the noun that would be the nucleus of the first nominal phrase. 
"Coadsorption" was one of the words that came up, "processes" was another. But after 
giving it more thought, our student said that it was not the process of coardsorption 
itself that was the focus of the study, but rather the influence of this coadsorption on 
Iron after two processes. Thus, we wrote "influence". The Physics teacher said it would 
be important to specify on what element the influence is exerted: iron. I wrote 
"influence on iron" on the board, and he suggested it might be better to use Chemical 
symbols, because other experts in the field would search for that online, so I wrote 
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"influence on Fe(100)" on the board. Then a question came up: "The influence of what 
element is important in this research?" The answer was Hydrogen (H). So we inserted 
this in the title we were building: "influence of H on Fe(100)". I asked the student if the 
two processes he mentioned before were important enough so as to be included in the 
title. He told me that they were, and considering the fact that many papers which are 
searched online are discarded or read based on the title, he thought it was essential to 
include this. He mentioned that the processes were CO dissociation and CHn formation, 
so we wrote "influence of H in the processes of CO dissociation and CHn formation on 
Fe(100)". As we read the title aloud once again, he mentioned that the words "the 
processes" were not necessary, and anyone in the field would know that these are 
processes. So, we crossed these words out and obtained the following: "influence of H 
on Fe in CO dissociation and CHn formation on Fe(100)". We still had some room to 
further specify the type of influence by providing an adjective to the noun. We went 
back to "coadsorption" and wrote "influence of coadsorbed H (Hydrogen) on CO 
dissociation and CHn formation". Now we were ready to start writing the second 
Nominal Phrase, so as to follow the pattern he identified as the most frequent in his 
field.  
Since in the second part of the title he would usually find the methodology of the 
research, the Physics teacher mentioned that they were carrying out a study whose 
theoretical framework and method are described in the Density Functional Theory. We 
added this piece of information to the title and we obtained our final version: "Influence 
of coadsorbed H in CO dissociation and CHn formation on Fe(100): a DFT study".  
For the Joint Re-Writing level, students were asked to compare the title that we 
had written on the board with the sample title. Are there any adjustments that are 
needed? Does the title sound good? Is there any expansion or pre or post modification 
that is needed? Are there any differences between the sample model and our 
production?  
Since the Joint Construction and Joint Re-Writing levels are intrinsically 
related, both happened almost simultaneously as the production of the title was 
constantly edited and re-written as ideas came up. In this way, students were guided to 
successfully write a title borrowing the same sophisticated language patterns from real 
SRAs. 
The third phase −Individual Construction− was intended for students to work on 
their own as homework, after they had been guided and accompanied by the teachers in 
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the course. Students were asked to write their own title, or to revise the title of the SRA 
they had already written and improve it, considering what was presented in class. In the 
Individual Re-Writing, students revised their title and checked them against the new 
observations they made during the class taking into account the patterns that emerged in 
their disciplines. They were asked to take some distance from the title, revise it and 
correct it. Students sent their productions to my e-mail for correction (for a chart 
summarising this information, see Appendix 5, page 21). 
Then we moved on to present the Methods section. With the other teachers of the 
course, we decided that it would be easier to introduce Methods before the other 
constituents since this one tends to be highly standardised in the different disciplines, 
sometimes even to the point that some Methods have been established and given a 
name. Students and teachers commented on the idea that the Methods section is usually 
the one that researchers write first, although it is not the first to appear in an SRA. 
Students mentioned that it is usually the case that they write it first because they need to 
specify all the details in the procedures they carried out, especially when dealing with 
experimental processes. Then they mentioned that this section usually has different 
names, such as "Methodology", "Procedures", "Methods and Materials" and 
"Treatment", usually depending on the requirements of the journal they aim for 
publication. There may be sub-sections, specifying steps in the Methods they carried 
out. They generally agreed that this is not a very difficult section to write because more 
often than not, they end up copying or paraphrasing other writer's wordings, and since 
this section is so standardised, copying does not necessarily mean "plagiarising".  
After this discussion, we started with the theoretical presentation of the Methods. 
We mentioned that it is in this section that readers are informed on the materials and 
steps that were followed in as much detail as possible, so that if someone wants to 
replicate the research, they can do so. A reference was made as to the lexicogrammatical 
realisations that are most typical in this section: lack of use of personal pronouns, 
simple past tense, passive voice, use of acronyms, time and sequence connectors, 
impersonal language and imperatives. The last two were further developed in more 
detail through activities of linguistic sensibility awareness.   
In connection with impersonal language, we presented some of the forms that are 
usually employed to express impersonality: imperatives, passive voice, absence of the 
agent, "It is + adjective", ergative constructions, "x is considered to be y" and the use of 
relational processes of the type "A is B". For every case, examples were provided, and 
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students were asked to look for these forms in their corpora and share their findings 
with their classmates.  
To put this theory into practice, we provided an activity in which students had to 
identify some of the forms in the Methods section from the SRA we had been dealing 
with about radioactivity. After instances of passive voice and some constructions with 
the verb "to be" were identified, we discussed why these forms had been used, what 
meanings they expressed and what they meant. Students were then asked to reflect upon 
the most frequent forms in their disciplines and what difference it made to use one form 
over the other. 
Students were provided with worksheet #2 (Appendix 3 pages 101-107) that had a 
Methods section from their discipline and (Geology, Physics, Computer Studies, 
Engineering and Mathematics). These Methods sections had blank gaps they had to fill 
in with the correct form of the passive voice of verbs in brackets. This exercise was 
created by the teachers of the course, editing original Methods sections from papers on 
topics similar to the ones that the students of this course were doing research on. This 
worksheet served as homework for the following class.  
In order to experience the frequent use of the passive voice in the Methods 
section, we presented an activity using AntConc and a corpus of Methods sections that 
teachers put together from the SRAs that students had sent to our e-mail. Students could 
see the most frequent words ("the", "of", "and" followed by "were", "is" and "was"). We 
could then trace the use of "were" and "was" to instances in the corpus, which were used 
for the passive voice. 
Then, in order to work with imperatives, students were asked to take a look at a 
group of verbs that may or may not be used in the imperative form. In pairs or small 
groups, they chose which they could use in the imperative forms and which ones they 
would not normally use in this Mood. After observing these examples, we finished the 
class by going back to the main points in the class (writing a title and linguistic 
characteristics of the Methods section) and reminding students of what they were 
supposed to do for the following class: writing a title of their own and completing the 
Methods section of their discipline with the correct form of the verbs in brackets. 
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3.4. 4th meeting: 23/05/2014 
Main teachers in charge: Carolina and MP 
Main contents taught:  
The Research Article. Constituents. Relevance and typical realizations. How to 
write research objectives: typical verbs used. Some notes on punctuation. Verb forms to 
define objectives and report action. Suggestions of frequently occurring realizations. 
The Methods section. Characteristics. Functions. Frequent lexicogrammatical 
realisations. Passive Voice. First and third person. Analysis of samples. Joint writing of 
a Methods section. 
Objective/s: By the end of the class, students will: 
 identify the different sections that make up an SRA and describe the 
importance of this genre in the scientific community;  
 use verbs to describe objectives of their research with lexical items that 
express epistemic activity;  
 write general and specific research objectives in English;  
 write a Methods section jointly with teacher and classmates.  
Description of the class:  
At the beginning of the class, and in order to review the contents presented the 
previous class, we went over the language that is frequently used in the Methods 
section. When Passive Voice was mentioned by the students as one of the resources that 
could be used in this section, I asked students to check the text they had to do as 
homework. Since they had to fill in the gaps a Methods section of an SRA of their own 
discipline which had been edited by the teachers, they got the original versions to check 
the exercise in small groups. When they had doubts, they asked the teachers. Once the 
exercise was checked, I referred to how meanings are instantiated through language in 
the different sections of the SRA. I also mentioned that there are some  
"lexicogrammatical realizations" which are typical for specific segments. Therefore, it 
was important for them to become more and more sensitive to the language they read in 
papers so that little by little, they could build a repertoire which would be readily 
available for them to write an SRA. 
A second activity that we did in order to write a Methods section was to re-write a 
paragraph taken from Weissberg and Buker (1990, p. 102) by resorting to the Sydney 
School Genre Pedagogy. At all times students knew that we were following the steps for 
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the pedagogic cycle which had been introduced the class before. I copied the text we 
worked with on the board: 
 
In the Preparing for Reading stage, teachers and students read the title of the 
exercise together and determined what the text was about: procedures that were 
followed in order to build a structure on an unstable slope. We commented on what 
needs to be considered when building a structure on an unstable slope. This was done 
without much technical knowledge to share, as there were no civil engineers in the 
group.  
Students were provided with highlighters and a copy of the text above. First, we 
read two sentences of the text and decided that there were too many pronouns, and that 
the actions were not the focus of attention but rather the people doing the research. Once 
this linguistic problem was spotted, I asked students to highlight in their texts all the 
pronouns they could see.  
Then, as part of the Detailed Reading, some steps were followed so that students 
could read this short text with complete understanding. Following the techniques 
presented by Rose and Martin (2012), I carried out a reading activity in which all 
sentences were considered in detail.  
In what follows, I present a transcription of how the class proceeded (my 
translation into English since the class was carried out in Spanish): 
T (Teacher): Now we are going to read this text together in great detail. I would like you 
to get your markers and be ready to mark those sections that correspond to the answers 
of the questions that I will be asking you about the text. Is this clear? 
S (Students): Yes... Do we have to answer in English? 
T: Well... you may say the approximate translation, or an approximate pronunciation. 
But since this is not a speaking course, don't worry too much about your pronunciation. 
Let's begin and see how it goes... In the first sentence, we will find two initial actions in 
the construction of slopes. The text goes like this: "We started construction of the 
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reinforced concrete structure in July, 1976, and completed it by May, 1977." There 
are two verbs in this sentence that are conjugated in the simple past. What are those 
verbs?  
S: "started" and "completed" 
T: Great, let's underline these verbs (I did the same on the board with colour chalk). We 
will be underlying every verb that appears in the text. There's also another important 
piece of information that we need to pay attention to, and this is the circumstance under 
which the actions took place. These circumstances refer to time. What are the two 
phrases that state the time of the beginning and end of the construction?  
S: "July 1976" and "May 1977" 
T: All right. Let's mark them between brackets (I did the same on the board). Moving 
on... What is it that was started in July, 1976 and completed by May, 1977?  
S: "The structure" 
T: Yes, there are six words that express this, what are those words?  
S: "construction of the reinforced concrete structure". 
T: Fantastic. Let's highlight these six words with your marker (I used a colour chalk to 
underline this part). All of this information that you are coding in your texts will be of 
great help to produce a Methods section. So... apparently from what this sentence says, 
it took... how many years to build the construction? 
S: Only one.  
T: Right... In the following sentence we will find out what was done as a first step to 
build the structure. Let's see... "We built standard sections of forms for the casting of 
the concrete." What is it that was built for the casting of the concrete?  
S: "standard sections of forms" 
T: Yes, let's highlight this section... we said we would be underlining verbs... can you 
tell me what the verb of this sentence is? It is an irregular verb so it doesn't finish in the 
-ed form... 
S: "built" 
T: Right, so let's underline this word. As a first step, standard sections were built. There 
is a purpose in the building of standard sections. What is that purpose?  
S: "the casting of the concrete".  
T: Yes, let's enclose "for the casting of the concrete" between brackets. The following 
sentence specifies on the materials employed. The sentence reads "We used concrete of 
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the B225 type, in accordance with government regulations." Please tell me: what did 
the constructors use, in accordance to the government regulations? 
S: "Concrete" 
T: Of what type? There are five words that we should highlight... 
S: "Concrete of the B225 type"... ... Teacher, these are quite easy questions.  
T: I know these questions which are very easy to find, but the purpose of you 
identifying different elements −or as we linguists call them "parts of speech"− will 
make the writing of this Methods section easier, especially if we consider the fact that 
when we read the paragraph, we felt there were too many pronouns, remember? And the 
style didn't sound quite as right. Let's finish this and then we'll see what your teachers 
are aiming at.  
S: Ok... 
T: Going back to this third sentence, there is some information related to some quality 
regulations. What is the phrase that refers to this?  
S: "in accordance with government regulations".  
T: Since this information is related to the circumstances of the concrete choice, we will 
enclose it between brackets. Why is it important that we include this kind of 
information, "government regulations"?  
S: Maybe because the procedure needs to follow some standards.  
S: If there is some kind of failure in the construction, then the cause cannot be attributed 
to the materials employed.  
T: Great. Now let's read the last sentence of the paragraph, which mentions what they 
built at the end and on the sides of the structure: "At the two ends of the structure we 
constructed wingwalls, and we installed three side openings on the downhill side to 
provide enough daylight to render the use of electric lights unnecessary." What did 
they construct at the end of the structure?  
S: "Wingwalls". 
T: Right. Let's underline "wingwalls". Do you know what "wingwalls" are?  
S: ... 
T: It is a lateral wall. We need to locate two pieces of information: we will underline the 
verb... which one is it?  
S: "constructed" 
T: Yes, let's underline it. And then the location of the wingwalls... 
S: "At the two ends of the structure" 
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T: Fantastic. Let's enclose this part between brackets: "at the two ends of the structure".  
There is a connector which links two sentences, and these sentences are of equal 
importance. This connector is "and", so in the second half of this complex sentence, we 
can find another verb in the simple past. Can you spot it?  
S: "installed" 
T: Right. We are going to underline it. What is it that was installed?  
S: "three side openings to provide enough..." 
T: Well, yes... "three side openings" is what was installed. Let's highlight "three side 
openings". But leave "to provide enough daylight..." and the rest aside because that is 
the purpose in the installing, so let's better enclose this information between brackets. 
There is another segment in the sentence which also mentions another purpose... What 
is the purpose of allowing the daylight to enter?  
S: "to render the use of electric light unnecessary".  
T: Amazing. Again, let's put brackets around this piece of information. So all in all, we 
have classified the pieces of information in this section of the Method. Verbs are 
highlighted, circumstances are enclosed between brackets and "participants" or "entities, 
"things" are underlined. What we will do now is re-write so as to make it sound more 
"Method-like". Can you check on your notes from the previous class and from the slides 
we shared with you... what were some of the typical linguistic forms in the Methods 
section?  
S: No personal pronouns... simple past tense. 
T: Right, and the sample text we have already has a lot of pronouns. Is it written in the 
simple past?  
S: Yes, the verbs end in "-ed" 
T: Yes, and what about voice?  
S: The text is in the active voice, but the Methods section is usually in the passive voice. 
The class moved on to write the Methods section. In the Joint writing, teachers and 
students participated to produce a new text. A transcription follows:  
T: So that is what we will do. We are going to write this Methods section, changing the 
verbs into the passive voice. Let's take an example. (Written on the board, and coded in 
the previous activity): We started construction of the reinforced concrete structure [in 
July, 1976], and completed it [by May, 1977] 
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T: This sentence is in the active voice, and what we'll do is turn it (and the others in the 
text) into the passive. Do you remember the passive voice?  
S: Well... more or less. Maybe we can review the structure.  
T: Sure... First, we need to cross out the pronoun "it", because we won't need it. Then, 
the part that is underlined takes the initial position, like this:  
(Written on the board): Construction of the reinforced concrete structure 
T: Then, we need the verb "to be" in the same tense as the verb in the original sentence 
which is...? 
S: Simple Past. 
T: Yes, so what is the correct form here?  
S: "Was".  
T: Ok... so let's complete here "Construction of the reinforced concrete structure was" 
(Written on the board): Construction of the reinforced concrete structure was 
T: And now we need the verb in the past participle, and since the verb is regular, the 
past participle takes the same form as the simple past tense. What is that?  
S: "started".  
T: "Construction of the reinforced concrete structure was started" 
(Written on the board): Construction of the reinforced concrete structure was started 
T: And finally we add these "circumstances" we have enclosed between brackets. We 
could place this at the beginning and say "In July 1976, construction of the reinforced 
concrete structure was started" or we could say "Construction of the reinforced concrete 
structure was started in July, 1976".  
(Written on the board): [In July 1976,] construction of the reinforced concrete structure 
was started [in July 1976] 
T: There is a difference in meaning. What is that difference?  
S: We place it in different positions.  
T: Yes, and that entails a difference in meaning... Can you guess what that might be?  
S: To me, it is the same, at the end or the beginning.  
T: Any guesses? (silence) Teachers?  
T2:  Well, if we place the year at the beginning, there is a focus on when the 
construction started. Generally sentences start with a subject, so if you write the time, or 
a place, or any other circumstance at the beginning of the sentence, it occupies a marked 
or an unusual position in the sentence, a position that is usually left for the subject, so 
that is why it calls our attention.  
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T: Thanks! Well, which of the two do you prefer? The option with the focus on the time 
or without focus on the time?  
S: I think the time is not so important. I think it is more important to state that the 
construction started.  
Ss: (agreement)  
T: OK, we'll keep the option with the time at the end 
(Written on the board) [In July 1976,] cConstruction of the reinforced concrete structure 
was started [in July 1976]. 
The class continued in a similar fashion, teacher guiding students to write this 
Methods section employing the passive voice and students participating actively, asking 
and answering questions and taking down notes. The text written on the board looked 
like the following: 
The construction of the reinforced concrete structure was started in July 
1976 and completed by May, 1977. Standard sections of forms were built 
for the casting of the concrete. Concrete of the B225 type was used, in 
accordance with governmental regulations. Wingwalls were constructed at 
the two ends of the structure and three side openings on the downhill side 
were installed to provide enough daylight to render the use of electric lights 
unnecessary.  
 
For the Joint re-writing stage, I mentioned to students that we could employ 
another structure, which was also presented for the Methods section as language used to 
express impersonality. I suggested using the "It is + adjective" structure to add some 
variety for sentence 4. So we re-wrote the sentence as follows (changes made are in 
italics):  
Wingwalls were constructed at the two ends of the structure and three side 
openings on the downhill side were installed to provide because/for/since it 
is convenient/effective/environmentally friendly as it provides enough 
daylight to and it renders the use of electric lights unnecessary. 
 
For the Individual writing, students were asked to write a Methods section of their 
own discipline, including at least 5 steps that made up the methodology of their 
research. They had to pay special attention to the linguistic elements that are frequent in 
this section (simple past; use of connectors; impersonal language: passive voice, 
absence of the agent, “It is + (adjetive/participle)”, constructions with the verb “to be”, 
imperatives). Students sent this homework to my e-mail. For the Individual re-writing 
phase, students were advised to review their own writing and try to employ a variety of 
structures, as we had done in class.  
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MP then took charge of the class and read the contents to be taught, which related 
principally to the SRA as a genre and the language used to state the purpose of an 
investigation. First, she went over a set of steps that are typically followed in the 
process of publication of an SRA: determining who the authors are; starting writing 
before the experimental phase is finished; deciding when the right moment to publish is, 
writing the title and abstract; choosing a journal; creating tables and figures; writing a 
first draft; re-reading and re-writing the draft; checking references; having the draft 
checked with a colleague; sending the manuscript to the journal editor; analysing 
whether to include or discard the comments of the peer reviewers; re-writing the 
manuscript and sending it back to the journal.  
After this, MP went over the sand clock structure of the SRA, and she explained 
what each section contained in terms of content and some of the typical linguistic 
realisations that can be found in it. She said that the SRA is one of the many genres that 
can be found in the research activity, along with the comment, technical report, 
theoretical paper, case study, review, critique, and general review. Students commented 
that although they are acquainted with all of the genres, the most important for them to 
learn to write is the SRA because as an academic requirement they need to publish in 
English in indexed journals, not only to be recognised as active members of the 
scientific community, but also for some of them to be CONICET scholars.  
After the discussion on the importance of the SRA in the scientific career, MP 
moved on to present the purpose of the Research Article. She commented that the 
purpose of the study is one of the sections in the paper that need to be the clearest, and 
that it represents the direction that guides the rest of the research. It is a good idea to 
state a general objective and then, to fragment the rest of the objectives into more 
specific ones, organised in a logical manner. She commented that it is crucial to 
explicitly state the aim of the objective because it helps the researcher to focus the study 
on what is essential, to avoid the collection of data that does not strictly contribute to the 
understanding and resolution of the problem, and to organise the investigation into 
clearly identifiable sections. One of the students mentioned that in his case, it had been 
extremely useful to state the purpose of his investigation before starting with the 
experimental part, for this helped him "cristalyse" his thoughts and make his ideas 
concrete.  
Teachers and students engaged in a discussion on some tips to be considered for 
the writing of the purpose: purposes should be coherently and logically organised; they 
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should be clear in operational terms, specific and realistic; there should be action verbs 
that are specific enough so as to be evaluated in the research and vague language such 
as "understand", "appreciate" or "study" should be avoided.  
Students were shown a list of phrases usually employed in the statement of the 
purpose and their corresponding frequencies of use (www.scirus.com). Students 
observed that the most frequent phrases used are those in the singular form ("the 
purpose of this study is" versus "the purposes of this study are"). Students commented 
that they usually google phrases to see if they are correct, but they had never paid 
attention to the possibility of comparing frequency of use for different phrases.  
Students were then asked to make a list of at least ten verbs used to express 
epistemic activity. This exercise was carried out in pairs. We checked the activity orally, 
though in many cases, students found it difficult to provide more than five different 
verbs. We then showed them a list of verbs that followed the phrase "The objective of 
this study is to…", which were collocations taken from a real corpus. Students found 
this useful, as they now had a wider repertoire of lexis when writing their objectives.  
Again working in pairs, students were asked to review the most frequent 
constitutive sections in the SRAs, to check whether those sections were present in their 
own SRAs, and state if there were similarities or differences among them. They were 
also asked to identify where in the SRA the objectives of the research were stated, and 
the verbs that make them explicit. Students then shared what they found with the rest of 
their classmates. They commented that in general, objectives are located at the end of 
the Introduction section, that they might have a section of their own, separated with a 
subtitle, or that they may even be identified with bullet points.  
Since in previous classes we had noticed that students had some problems with 
articles (a/an, the, Ø), we provided them with a few exercises related to countable and 
uncountable nouns and article use. Then, they filled in the blanks in an exercise, and in 
those cases when there were discrepancies in the answers, students commented on why 
an article could not be used in a specific case, or tried to explain the difference between 
using the definite or indefinite article. A third exercise related to article use was one in 
which the noun "temperature" was used in scientific writing with the definite and 
indefinite article, and with zero article as well. Students explained why each article was 
used in every case. One more suggestion for students to work on articles was to take an 
SRA from their corpus, delete the articles and then try to fill the gaps with the 
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appropriate article. Then they could make sure whether they had done a good job by 
checking against the original version. 
As part of their homework for the following week, students had to write a 
Methods section including at least 5 steps in the methodology of their last investigation. 
They should also write the objective(s) of their research.  
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3.5. 5th meeting: 30/05/2014 
Main teacher in charge: Carolina 
Main content taught:  
The Introduction. Functions. Constituents. Resources to state the relevance of a 
piece of work. State of the art. The typical constituents of the Introduction. The CARS 
model. Establishing a territory. Establishing a niche. Occupying the niche. Analysis, 
edition and re-writing of the Introduction section.  
Objective/s: By the end of the class, students will: 
 be able to describe the function of an Introduction in the SRA;  
 learn the different rhetorical possibilities for an Introduction to establish 
and occupy the niche; 
 enlarge their lexicogrammatical repertoire in relation to language 
frequently used in the Introduction section to establish and occupy the 
niche.  
Description of the class:  
Since this was the class right in the middle of the course, the class began by 
reviewing what we had done so far: an introduction into scientific writing, the concept 
of "genre", research as a social activity, contextual factors that have an impact on 
scientific writing: audience, purpose, organisation, style, texture, the SRA title, the 
abstract, the Methods section, the SRA: components, typical structure and objectives. 
I introduced the contents for this class: the Introduction of the SRA, its functions, 
constituents and linguistic resources to state the relevance of the study.  
We began the class with a debate over the following: "The typical Introduction is 
a crafted rhetorical artifact". Students commented on why this is so. One student 
mentioned that the Introduction is the most creative section, since he felt he could 
choose what background information to include, and what to leave aside. Another 
student mentioned that he would usually leave the introduction for the end −although it 
is the very first thing we find after the abstract− because after he had done the whole 
writing of the paper, and after he had looked into antecedents o written other sections, 
such as the Discussion section, he would be ready to present the state of the art.  
We then presented the CARs (Swales, 1990) model for writing Introductions. We 
first referred to the three main moves (establishing a territory, establishing a niche and 
occupying the niche), and mentioned the steps that can be found in every move. After 
this, we showed a graph with the sand clock shape for the SRA to locate where in the 
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whole text we find these steps. Students were handed out a set of copies (Worksheet 3, 
Appendix 3 pages 108-112) with sections of Introductions from different papers.  
The class proceeded with the following methodology for all the moves and steps. 
First, the rhetorical purpose of the move and step was explained −though the titles for 
each move and step are self explanatory. Then an example of the move was presented 
and read aloud by the teacher. As students followed the teachers' reading, they had to 
look for the words/phrases that pointed out the rhetorical move/step under analysis. 
Students highlighted these phrases in the copies they were given. For every step, 
students could see the text on the slide. After they had pointed out the linguistic 
resources that carried out the different moves/steps, they were shown another slide with 
the highlighted language for them to check their answers.  
The activity proceeded quite well, because although looking at all moves and 
steps in the CARs model might turn out to be complex in the eyes of Physicists or 
Computer Studies researchers, having to pay attention to the language and looking for 
those words that made the purpose of the move explicit was very interactive as students 
constantly had a challenging activity to do.  
In addition to the examples of moves from the SRAs, students could also read a 
repertoire of phrases that they might use when writing an Introduction. In the case of the 
language used to establish a niche −when there is usually a lack of knowledge, a void 
that needs to be filled− negative language is very helpful to express that there is some 
knowledge missing, and this empty space needs to be filled. Students were provided 
with a list of phrases, such as verbs like "X failed to consider", adjectives like 
"incomplete", and openings like "However, little information on...". Students 
acknowledged having seen most of the phrases before, but they thought it was really 
useful to have all these expressions together in a list. 
Another important content that was taught during this class was citations. We 
mentioned that there are two main types of quotations: those that are integrated, whose 
authors we show an alignment with, and non-integrated, whose authors we simply 
acknowledge because of a contribution they have made. We asked students which of the 
two are more frequent in their disciplines, and most of them mentioned that the non-
integrated ones. They commented that in some fields such as Physics, they only cite by 
using a number between square brackets, so they would not even include the name of 
the author(s) in their texts, but they would rather include names in the list of references. 
Some students also said that their citing style may sometimes depend on the journal, 
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because there are some that require the cited author's name between brackets, and others 
require square brackets and names. One student from the field of Computer Studies 
mentioned that she had never paid attention to how citations were presented in the 
papers she read, or the way in which she cited. It was interesting for her to see that the 
integration of quotations displays alignment or detachment.  
Also related with citing, we paid attention to the tenses of the reporting verbs that 
are used in SRAs. Present Perfect displays generality and continuity in the topic, Simple 
Past expresses truth about a particular event, while Simple Present shows results that are 
relevant up to the current moment. Students commented again that they had never paid 
attention to the tense of their reporting verbs, and that it was a very subtle way to 
position themselves in the writing of their papers.  
Once all the theory on the moves and steps was presented, and the language used 
in the Introduction and comments on citations was finished, we presented students with 
an introduction from an SRA for them to identify the moves and steps. We left them 
some time to work in pairs and small groups. After student worked on this, we started 
checking the moves and steps they had identified. As we were checking, some sections 
seemed to correspond to one specific step for some students, and to other steps for other 
students. We came to the conclusion that though the steps may be very well explained 
and exemplified in the theory, this may not be so clear in practice, and some sections of 
the text appeared to fulfil more than one rhetorical function.  
Next, we asked students about how they would feel about writing an Introduction 
with us, the teachers. They laughed at the slide we presented with this proposal and said 
they felt totally identified with the expression on the baby's face:  
¿Escribimos una Introducción?
 
We said that since the participants in the course belonged to different disciplines, 
it would be difficult to write an Introduction for each area of knowledge. Thus, we 
thought of something that we could all contribute to: we would state the need to 
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synchronize traffic lights in the city of San Luis, and the lack of efforts to solve this 
problem so far.  
On the last page of their Worksheet #3 (Appendix 3, page 112), students found a 
skeleton of an introduction, with phrases which can be typically found in an SRA. The 
work for this section was very collaborative, as students who had a better command of 
English tried to contribute with the words for the ideas that other classmates could only 
frame in Spanish. As ideas came up, MP helped with the typing of the Introduction into 
the skeleton, and I guided and organised the comments. This activity turned out to be 
very dynamic, productive, and even fun, as students cooperated with one another. They 
seemed very excited about the way in which they saw they were able to progressively 
produce each sentence of the Introduction. When students seemed to run out of ideas on 
what to say next, I asked questions for them to move on. The final production of this 
activity is presented in Appendix 3, on page 113.  
Since in this section we did a joint writing activity, students were asked to 
produce an Introduction section of their own. Since not all students had the same 
expertise level in their command of English, this was not compulsory to be handed in. 
As an extra activity to keep practicing what we saw in class, students could select an 
Introduction section from an SRA in their corpus and identify the moves and linguistic 
resources that were used to express different rhetorical purposes. 
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3.6. 6th meeting: 06/06/2014 
Main teacher in charge: GLA 
Main content taught: The Results section. Characteristics. Functions. Typical 
syntactic and lexical forms. Analysis of participants' own samples of Results sections. 
Suggestions for efficient and effective writing from the analysis of sample models. 
Edition of participants' writings and joint re-writing. Production of a Results section.  
Objective/s: By the end of the class, students will: 
 identify the function of the Results section; 
 distinguish the purposes of the different rhetorical sections in the Results 
section; 
 get acquainted and practise with frequent lexicogrammatical realisations in 
the Results section of an SRA. 
Description of the class:  
I started the class by asking students how they went about with their Methods 
sections, which was homework from the previous class. Some of they were working on 
it, some others had already sent the writing to my e-mail, and some others had not even 
started it. I said that on this sixth class, we would be working on the Results section.  
GLA took over the class, and she asked students on their experience when writing 
the Result. Students commented that this is usually the most complicated section for 
them to write. In the case of the sections we had seen before (Introduction, Methods), 
they could usually resort to copying the writing of others and changing this text a little, 
or copying from their previous papers. The problem with the Results section is that it is 
usually different in every case, either because they obtained unexpected results, 
something far from what they had foreseen, or because they wanted to express some 
results that −although they might not be big or important − they still needed to highlight 
them to signal a small contribution in their paper. This was a tricky situation as they 
could not resort to samples written by natives. They also commented that they needed to 
be very precise in this section, and there are some linguistic resources they tended to 
misuse or use incorrectly, such as comparatives and superlatives.  
We then moved on to discuss a statement that was presented on the slides: 
"Disciplinary variations tend to be bigger in the Results section than in the Introductions 
and Discussions" (Brett, 1994; Swales, 1990). Most students agreed on this, and on the 
following statement on the slide: "Some [Results] sections are relatively short and 
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without divisions while others are relatively complex in experimental studies, because 
they are divided into subsections."  
GLA asked students to look at the Results sections of their disciplines and pay 
attention to the descriptions we had just mentioned: whether they were long or short, if 
there were subsections, and what heading they had. They worked in pairs or small 
groups as they looked into their texts. Most of them said that there is a distinct section 
for the Results, and in some cases, there were divisions while in others, this section was 
a longer text with no subheadings. One of the students commented that the subheadings 
in the Results section may usually depend on the journal they are aiming at.  
We then introduced three main moves in the Results section: Metatextual 
categories, which guide the reader to look at the data, tables, graphs, and images 
(Pointer, Structure of the Section, Procedural); Presentation categories, which 
objectively report the results and how they were obtained (Statement, Substantiation and 
Non-validation of Findings); and Comment categories, which are more subjective 
statements the researcher makes derived from the data (Explanation of Finding, 
Comparison of Finding with Literature, Evaluation of Finding, Hypothesis, Implications 
of Finding). We explained each in depth, with the steps that every move involves, and 
the most frequent pattern: Pointer (Metatextual) + Statement of findings +  
Substantiation of findings.  
After presenting the rhetorical moves in the Results sections, GLA looked into the 
lexicogrammatical realisations: factual style, referring verbs, comparative clauses, 
impersonal forms, superlatives, approximations, adverbs. Each of these linguistic forms 
were taken up in exercises to practice each form.  
First we looked at verbs that can be used to relate non-verbal information (such as 
tables and figures) and linguistic information such as "show", "provide" or "present". 
Students looked at a list of verbs and decided whether they were just indicative of non-
verbal information or whether they were also informative.  
Another linguistic resource students analysed was clauses beginning with "as" in 
"as shown in table…" or "as can be seen in…", which work like linking clauses used to 
refer to non-linguistic information. After this, Prepositions were taken into 
consideration in phrases like "As shown in table…" or "As can be seen from the data in 
table…". Students completed an exercise in which there were sentences referring to 
non-verbal information and filled in blank spaces that we had cleared for them.  
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We moved on to present impersonal forms, which are quite frequent when 
reporting the finding of results: "It is + adjective", Passive Voice, and Relational Verbs 
like in the case of "x is considered to be y" or "x seems y". The next point was 
Comparatives and Superlatives. We first presented the theory on same degree 
comparison with "as .. as", superiority with "-er" or "more … than", inferiority with 
"less … than", and superlatives with "est" or "the most …". Students then looked at a 
slide in which there were several options to use when stating approximate results. They 
did a few exercises in which they chose which phrase they would use with 
approximations. In connection to this linguistic point, a student commented that they do 
use some approximations when reporting results, but they do not resort to this so often 
because these expressions −though very useful in some cases when there is no 
preciseness about a result− are frowned upon in journals. The last linguistic resource to 
deal with were adverbs, and students looked at some sentences that included two or 
three options that were completely suitable for the context, and attempted to explain 
what semantic differences there were among the examples.  
In order to put all the theory on the moves and the linguistic resources typically 
employed in a Results section into practice, GLA prepared a worksheet (Worksheet #5, 
Appendix 3 pages 118-119), taking as a sample the Results section from the SRA that 
we had been working on: Downward migration of radiocaesium in organic soils across 
a transect in Scotland. In pairs and small groups, students were asked to identify 
rhetorical moves and linguistic resources in the text, and then shared their answers. 
They mentioned that it is not difficult for them to spot the linguistic resources in the 
Results section. However, they find it more complicated to identify what moves are 
present in the text. We helped them spot some moves, especially those that were clearer. 
We explained that some moves are not clear cut, just like in the Introduction and 
Methods sections, and so it may seem that moves are blurrier than we might want.  
After looking at the language of the Results section on radioactivity, we moved on 
to write a Results section ourselves. I took over the class and commented that since the 
previous class we worked on the Introduction of an SRA dealing with the need to 
organise traffic lights in San Luis, I prepared an activity in which student would have to 
report the results of an investigation based on the tables of a real SRA (Karacasua, M. & 
Erb, A. (2011). An analysis on distribution of traffic faults in accidents based on driver's 
age and gender: Eskisehir Case (Turkey). Procedia Social and Behavioural Sciences, 
20. 776-785.). Some background information about the investigation was provided so 
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that students knew what we were talking about. The SRA stated that the human factor is 
the major cause of traffic accidents, and because of this, some human-related factors 
were taken into consideration as variables to be analysed: driver' age, gender and faults 
committed. Students were then handed a copy of Worksheet #4 (Appendix 3 page 114-
117), which displayed results from the SRA and "Pointer" introductory phrases (a 
skeleton) for students to write down the main results presented in the table. First, 
students looked at the table so as to identify variables and the most outstanding results 
which were worth reporting. Once the most important information to be reported was 
identified, we read the pointer in the worksheet and everybody contributed in the 
writing. Student were given a hint of the linguistic resources that they could use to write 
the different Results, such as impersonal construction [modal] + verb of reference to 
non-linguistic data, approximations, verb of reference to non-linguistic data, 
comparatives and superlatives. Students were also asked to produce a statement of an 
unexpected result, and a result that was different from the tendencies. The results to 
focus on were already highlighted in the slides. We were not able, however, to finish 
producing a whole results section because of time reasons. Students were able, 
nevertheless, to practice producing some sentences for the results section. 
Once the topics for the day had been presented, and there were a few minutes left, 
we presented the assignment for the final evaluation of the course. We showed students 
the word document we had created (see Appendix 3 page 135) in the projector and read 
it. We mentioned that the aim of the evaluation was to put into practice all which 
students had learnt throughout the course, and integrate contents and skills. The 
evaluation was made up of three sections: first, the production of an abstract, which 
could be completely new, or an improved version of a previous abstract taking into 
consideration everything that students had learnt throughout the course. Second, 
students were supposed to produce a short text presenting the lexicogrammatical 
choices used in their production. Third, students had to evaluate the course as a whole 
and fill in a final online form which took into consideration aspects of the course. 
Students were a little confused in relation to the second part in which they were 
supposed to make their linguistic choices clear. Teachers agreed we would bring them a 
sample of what they were expected to produce for the following class.  
By the end of the class, we recapitulated what we had done: defining the 
constituents of the Results section, identifying different moves in an SRA and in a text 
of students' own corpus, revising the typical linguistic forms of the section under focus, 
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and jointly writing the results of an SRA employing highly frequent forms in this 
section. As homework, students were asked to write 5 results from their own research 
and send it to my e-mail.  
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3.7. 7th meeting: 13/06/2014 
Main teacher in charge: LW 
Main content taught:  
The Discussion section. Characteristics. Functions. Interpersonal meanings. 
Linguistic resources for the construction of positions, viewpoints, allegiances. Modality 
in the science. Probability and evidentiality. Resources for mitigation and 
reinforcement. Modal verbs. Epistemic verbs of judgement and evidentiality.  
Objective/s: By the end of the class, students will: 
 Identify the function and the different rhetorical sections of the Discussion 
section; 
 Get acquainted with and practise typical lexicogrammatical realisations in 
the Discussion section of an SRA, particularly with tentative language and 
other interpersonal resources.  
Description of the class:  
The class began by taking up on what we had done the previous class, and 
reminding students of the tasks in the final assignment. We reviewed the three activities 
they were supposed to do (write an abstract, explain the linguistic resources they had 
used and fill in the Google Form), and showed them an example of what they were 
supposed to do (see Appendix 3 page 136-138).  
After this, LW introduced the topics for the day, which were the Discussion 
section and interpersonal meanings mainly. Going back to what had been presented the 
previous class, we mentioned that Results deal with facts and figures, while the 
Discussion deals with the relations among the facts, and it is more interpretive. This is 
the key section in the SRA  for the active participation of researchers in the scientific 
community and for the exchange of knowledge. That is why this section is highly 
interpersonal. Some students commented that the Discussion section is very difficult for 
them to write because there are many considerations they need to keep in mind, such as 
being able to relate their results with those of others, valuing their contributions as 
important, at the same time that they do not sound like they are boasting too much. 
LW moved on to discuss the objectives of this section: interpreting the value of 
research in the light of results from others, comparing, contrasting and relating the 
research with investigations of others, and persuading the reader of the validity and 
value of the investigation. In the case of the last one, I was amazed to see that students 
of the course were not surprised at the fact that one of the main aims of the Discussion 
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section is to convince the reader of something. This is something that had surprised me 
as I attended a course on Academic genres for my Masters' degree. It was clear for me 
then that this group of students were very acquainted with the context of production of 
SRAs and the argumentative social purpose of this genre. 
We showed students the sand clock shape of the SRA, and pointed at the 
Discussion section, which becomes wider in its implications and goes into more general 
concepts. Then, we went into the most frequent moves in the Discussion section. LW 
explained each of them: Antecedents, which is aimed at repeating information central to 
the research; Presentation of results, which repeats information on methodology and 
results; Expected and unexpected results, which are comments related to how normal or 
habitual results were; Reference to previous research, in which the researcher's own 
results are compared to those of others; Explanation, when the writer attempts to explain 
a result that drifts away from expectation; Exemplification, which serves for the 
specification of a point; Deduction and Hypothesis; and finally, Recommendations on a 
topic that might need to be further studied. As we commented on the different moves, 
students agreed that what they read on the papers in their corpora were precisely those 
elements.  
Then we looked at the most typical pattern for experimental SRAs: consolidating 
the research space, indicating the limitations of the study and identifying further 
research areas. In a longer Discussion section, the scope of the research may become 
wider as it reaches the end of the paper and the Conclusion section. To practise this, 
students looked at a text segments to define to which move they belonged.  
Similar to the way in which we worked for the Results section, we presented 
frequent lexicogrammatical realisations in the Discussion section: modal verbs (can, 
could, may, might, should, will, must, have to); modal expressions of probability 
(probably, likely, possible, maybe, definitely, indeed, certainly, perhaps) and usuality 
(usually, often, sometimes, hardly ever); and comment adjuncts (surprisingly, 
unfortunately, interestingly, contrary to expectation, supposedly). Then, we showed 
students some slides with phrases taken from writing manuals, which are used to 
introduce bibliography in the Discussion, to make a wider conclusion, to point back to 
the purpose of the research, comment on the theory or methodology, to highlight the 
importance of the research and the limitations or bias in the study.  
This served as an introduction to the next topic, which was interpersonal 
resources. I made reference to experiential meanings, which are those used to represent 
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the world, and the textual meanings, which are those which organise experiential and 
interpersonal meanings. Interpersonal meanings are those connected to whether the 
writer is giving or asking for information, or demanding goods or action, to whether the 
writer is certain, doubtful, distant, friendly, authoritarian, optimist, humble and so on. 
What we would see in this class were interpersonal meanings, particularly those that 
enable the writer regulate the meanings expressed. We also mentioned that the 
Discussion section is highly dialogic. Students agreed on this since in this part they need 
to bring into their texts the contributions of "those who have walked the path before us". 
We showed them a small set of statements for them to decide whether the dialogic space 
was being closed or opened for exchange. Their guesses were correct. 
In order to practise the identification of moves in a text, LW distributed a set of 
copies (Worksheet #6, Appendix 3, pages 120-130) in which there were exercises. 
Students discussed in pairs how a Discussion section was structured, and decided 
whether it followed the canonical structure. They also discussed the tense/type of modal 
that dominated the section and identified some phrases through which the authors 
avoided being too categorical about their statements. After sharing answers with the rest 
of the class, LW showed them a list of phrases organised according to the rhetorical 
purpose they had and the move where they can usually be found. Students were given 
some time to read them and ask questions if there were any as to vocabulary. Students 
loved this list, and one of them commented that they are usually so worried about 
presenting their data right that they run out of ideas to add variety to their texts.  
We mentioned that as writers need to be very cautious with the statements we 
make, so we need to have linguistic resources that allow us to be cautious. We then 
looked at an example in which the writer had resorted to interpersonal resources, 
tentativeness inscribed in the verb "suggest" and low probability in the verb "may". We 
then showed a slide that included interpersonal meanings and their possible 
lexicogrammatical realisation. We explained to students what this means. On the one 
hand, we want to say something in a certain way, which is the abstract idea or the 
meanings that we −as writers− intend to express. On the other hand, we can resort to a 
"bag of resources" that is the language, and from there, choose those wordings that best 
realise the meanings in our minds. The resources we suggested for this class were 
Modals, constructions of the type "It is + adjective" and Combined Modality to express 
probability, certainty and possibility; "There + be + quantifier", Lexical variations and 
Adjuncts, mainly used to realise the strengthening or weakening of statements; 
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Impersonality and Generalizations to express detachment, and finally constructions like 
"due to" to express causality. Each of these resources was studied and practised with 
students (see Worksheet #6).  
First, we looked at Modality, and presented this as the space between "yes" and 
"no", "always" and "never". We mentioned that this is the system of resources that 
allow us to express different degrees of certainty, possibility, probability and obligation. 
We showed students some examples in sentences, and clines of modals arranged in 
degrees. Students then completed an exercise in which they had to organise a set of 
phrases from the most to the least probable. They also completed an exercise in their 
worksheet, with examples taken from the SRA we had worked on (Downward 
migration of radiocaesium in organic soils across a transect in Scotland). Students 
commented that some aspects of modality we presented were highly frequent in their 
writing, such as certainty, probability and possibility, while obligation is not so 
frequent. After Modals, we looked at "There + be + quantifier" in expressions similar to 
"There is a strong/good/reasonable possibility that..." as another set of expressions that 
can be used to express modality. Students completed a set of sentences in their 
worksheets, which started with the construction under analysis, and they wrote the rest 
of the sentence. 
Then, we went into Lexical variations. Student were presented with a group of 
sentences which had two lexical options like "The results indicate/establish". Students 
chose the option that made the clearer claim. The aim of this activity was to help them 
become sensitive to the subtle differences in meanings in words that are related.  
In relation to Adjuncts, we showed a few examples of phrases that can be used to 
highlight or weaken statements such as beginning sentences with "On the limited data 
available" or "According to this study". In their worksheets, students worked in pairs to 
re-write some sentences using a variety of adjuncts provided by the teacher.  
Connected to Impersonality, we told students that a writer can remove him/herself 
from the text and write sentences line "Consumers seem to have/appear to have" instead 
of phrases like "I think that consumers...". For Generalizations, some resources we 
suggested were the verb "tend", quantifications like "the majority of" or "most of" 
instead of agentive subjects, and the addition of expressions like "with the exception 
of…". For Combined Modality, students read some examples in which they could see 
modality at work with several simultaneous resources.  
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The last linguistic resource that we dealt with was wordings to express causality. 
Students were asked what causality was, and they mentioned that it is the relation of 
cause and effect between variables. One of them mentioned that in some sciences, cause 
and effect relations are essential, such as in Physics or Chemistry. They were shown a 
list of connectors that are used to express cause and effect, and students organised them 
according to the strength of the claim. They also read some sentences in which the 
cause-effect relation was presented through modals, such as in the case of "The 
difference between expected and obtained results may be due to the incorrect calibration 
of the instrument".  Students then completed an exercise on the use of "due to". This 
structure seems to be very frequent in their writing, but they sometimes use it 
incorrectly. After doing the exercise in pairs, students checked them with the teachers 
and the rest of the class. Finally, we showed students Hyland's taxonomy of hedges 
(2005:218), simply to share with them the interest that many linguists have on tentative 
language.  
After the intensive work with linguistic resources used to express interpersonal 
meanings, we showed students two jokes in English on the writing process. They 
enjoyed it very much. Then, we invited them to write. Since we were running out of 
time, we gave students guidelines on writing a Discussion section. We provided some 
results on the SRA about traffic faults we had worked on. In their worksheets, students 
could find a skeleton that could be filled in with the interpretation of the Results from 
the study and the linguistic resources they could use.  
As homework, students were asked to finish the exercises in the worksheet that 
could not be done in class. They were also asked to write a Discussion of either one of 
their own Results or the Results in the traffic study, following the outline in the 
worksheet. They were also asked to bring their tablets and laptops for the following 
class since we would be working on some online resources and on corpus analysis.  
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3.8. 8th meeting: 01/08/2014 
Main teacher in charge: LW, Carolina and MP 
Main contents taught:  
Use of reference tools for effective writing: bilingual and monolingual 
dictionaries, collocations and thesaurus dictionaries; corpus analysis, concordance 
softwares, colligations. Intertextuality. Dialogue with peers. Direct and Indirect 
discourse. Different forms to quote and cite. Conventions. Verbs used when citing. 
Meanings in different uses. The Conclusion and the Acknowledgements sections. 
Objective/s: By the end of the class, students will: 
 Get acquainted with the use and value of linguistic analysis tools such as 
concordance softwares;  
 Distinguish different dictionaries and the purposes they serve;  
 Identify different citing strategies and the rhetorical purposes they have; 
 Discuss the purpose of the sections Conclusions ad Acknowledgements in 
an SRA.  
Description of the class:  
Before the class started, we asked students about the final assignment: whether 
they had had a chance to take a look at it and get started. None of them had begun 
working on it, and mentioned that the guidelines were clear once we showed them a 
sample analysis text the previous class. We offered them help and assistance in case 
they needed this, both after the class and during office hours.  
The class began with a reminder of what we had done the previous class, which 
was mainly related to the Discussion section and Interpersonal resources used in the 
SRA. Then, LW introduced the topics for this class. We would be paying attention to 
the use of some online resources to write SRAs, tools for corpus analysis, Intertextual 
resources and the Conclusion and Acknowledgement sections.  
I continued with the class as I introduced dictionaries. First, students were asked 
what kind of dictionaries they knew. They mentioned the monolingual and bilingual. I 
asked them if they knew any online. Several of them said they used Wordreference, the 
bilingual one. I asked them if they used the Internet to look for words or to assist their 
writing, and all of them said they did, usually to check something or make sure their 
translation was right.  
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I started with the presentation on dictionaries, and distributed a handout (see 
Worksheet #7, Appendix 3, pages 131-134). First, we paid attention to Wordreference. I 
commented on what they could use it for, especially to check on their translations 
because this dictionary has a forum and students can read other users' comments and 
even make a question of their own. It is also helpful to find options and synonyms. In 
order to use Wordreference, I asked students to read a sentence and choose one word in 
a set of three by looking up each word in the dictionary.  
Then we looked into advanced learners (monolingual) dictionaries. Students did 
not know this type, and I mentioned that it presents definitions of words with 
specifications that are necessary for foreign learners of English. It does not have circular 
definitions and shows differences in the semantics of words that are close in meaning, 
and whose distinctions to Argentinian scientists who write in English may go unnoticed. 
It also presents information on the syntax and linguistic patterns, such as collocations. 
Students then looked for different words in the online version of the Oxford Advanced 
Learners dictionary in order to check idioms and language patterns.  
In the case of the Collocations dictionary, I said that it allows users to check the 
most frequent combinations with words, such as noun-adjective, adjective-preposition, 
noun-verb, verb-adverb and so on. Since we are not native speakers of English, we 
might use the wrong collocations because of negative transfer from Spanish, and thus, 
this dictionary helps us correct our production. We moved on to the worksheet, and did 
an exercise on the collocations that matched different words. 
In the case of the Thesaurus, it is a list of semantically related words, either 
because they have similar meanings or because they are opposites. We then did an 
exercise in which students looked for some words taken from an SRA in order to find 
synonyms and avoid repetition.  
After this presentation on dictionaries, LW took over the class. She started by 
asking students if they knew what corpus linguistics is. Interestingly, a few students 
knew, since they were working on data mining and profiling, and therefore were 
acquainted with this area of knowledge. LW presented corpus linguistics as the 
compilation and analysis of language with a computer and a software specifically 
designed to do this. LW also mentioned what a corpus is, although we had already 
presented this in our first meeting when students were asked to compile their own 
corpora. She also described what concordance softwares are and what they serve for, as 
students could look for different words and see many instances of that item in the cotext 
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before and after it. In order to be able to use these softwares, we need a corpus, and the 
more specific the corpus is, the more useful the information for the user will be. LW 
mentioned that there are many different types of corpora, both of spoken and written 
language. Although I had mentioned something in connection with collocations, LW 
explained this in greater depth and presented the different exercises to practice 
collocations and colligation.  
After this, LW shared some concordance sites available online, such as the British 
National Corpus, the Corpus of Contemporary American English, the Michigan Corpus 
of Academic Spoken English, among others, which have corpora ready to be analysed, 
without users needing to compile their own. Students then went back to the worksheet 
we gave them at the beginning of the class to put into practice the resources she had just 
presented.  
Students were asked to turn on their computers and tablets, at the same time that 
LW opened some websites. Students used these sites, aided by the teacher, in order to 
solve some activities in their handouts. LW asked students to emphasise the meaning of 
"difficult" by adding an adverb. Most of them answered "very". LW asked them to open 
the Corpus of Contemporary American English and type the word "difficult". They 
could see all the matches of this word in a general corpus, but since they needed to look 
into academic and scientific language, she showed them how to select the type of corpus 
to be analysed. Then, students repeated the search and obtained several options to 
intensify the meaning of "difficult". LW then asked students to look for the word 
"show" and the colligations associated to it. They did so, and shared the words 
following this verb.  
After these activities, LW told students that they could do the rest of the activities 
in the worksheet at home and check them in office hours. We moved on to the next 
topic because we still had a lot to do.  
MP took over the class and presented the topic of Intertextuality. We asked 
students what Intertextuality is, but none of them had heard the word before. They 
guessed that it might be the connection between and among texts. MP said 
Intertextuality is exactly that, and mentioned that we do this all the time as we write our 
SRAs, as we cite and interact with other peer researchers. She anticipated that we would 
look at peer dialogue, direct and reported speech, different forms of citation, verbs of 
report and the meanings these linguistic forms express. 
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MP said that in order to deal with Intertextuality, we need to understand what a 
speech community is, and the importance of respecting discursive conventions which 
are specific to different groups of people. MP discussed the characteristics of a speech 
community with students and most of them agreed that these features are aspects they 
need to respect as they write in the scientific arena. When writing, scientists rely on 
different types of knowledge within the scientific community: about the writing process, 
about the subject matter, about the rhetoric purpose of their writing, and genre 
knowledge.  
MP then presented the concept of Intertextuality as the discursive space that 
makes a text understandable, and the links among texts and discursive events. These 
links are established though citation, and we cite for several purposes: to recognise the 
intellectual property of other authors, to show respect to authors who have preceded us, 
to align with researchers who are authorities in the field, to demonstrate that we are 
acquainted with others' work and that we are familiar with the disciplinary field.  
Some students said that they were aware of some of the functions of citation, 
especially those related to acknowledging others' intellectual property, particularly to 
avoid plagiarism. Nevertheless, they were still a little surprised about the many 
functions that citation carries out in the academia.  
In connection to the way that Intertextuality happens in scientific texts, MP 
mentioned Integral and Non-integral citations, and direct, indirect quotes and 
paraphrases, summaries and generalisations. Then, students saw a table with the amount 
of citations and the type of quotes that are used per thousand words in different 
disciplines. In general, they agreed with the statistics. Then, we asked them how many 
quotes they used in their disciplines, and whether they were direct or indirect. Since 
they had not been aware of the existence of direct and indirect quotes, most of them did 
not risk an answer, although a few commented that quotes are mostly indirect. 
Student played a little game in which they had to write report verbs in less than 1 
minute. We checked after the minute was over, with answers like "claim" or "state" in 
almost everyone's lists. Then, MP showed them a list of the most frequent report verbs 
in their disciplines, and when they looked at the verbs, they agreed on the fact that some 
of those listed were the most frequently used in their fields. 
 MP illustrated a point which is very frequent for EFL writers, which is dangling 
quotes, and ambiguous quotes, like in the example "The causes of illiteracy have been 
widely investigated (Ferrara, 1990; Hyon, 1995; Jones, 1987)." More related to the 
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lexicogrammatical exponents that are frequent in quotes, we presented the topic of 
Nominal Clauses followed by that clauses. We asked student to look at a list of verbs in 
their worksheets and decide which verbs are followed by that clauses. When students 
were done, we checked their answers.   
In a "troubleshooting" section, which is mainly aimed at tackling frequent 
problems when writing, we saw distinctions with the word "allow", which is used as a 
direct translation of Spanish as "permitir" as in "este estudio permitió definir...", while 
in English this verb has a meaning related to allowing somebody or giving someone 
permission to do something. In the case of "permit", this word is related to making 
something possible, because the facts happen in such a way that a phenomenon is 
plausible. Students also saw the linguistic patterns of these verbs, and also considered 
some sentences written in Spanish to decide whether "permitir" corresponded to 
"making something possible" or to "giving someone permission to do something". This 
distinction and the discussion which followed was useful for many students as they 
realised they were misusing the words in their writings.  
Since we were running out of time for this last meeting for the course, MP moved 
on to presenting the Conclusion and Acknowledgements. MP presented the moves 
typically present in the Conclusion section, and identified among  them those which are 
the most frequent: summary of the study and evaluation of the methodology. MP made 
it clear that although the moves in the Conclusion might be found in the Discussion 
section, this does not mean that both sections are identical. The Discussion focuses on 
comments of the Results, while the Conclusion highlights the most outstanding and 
important Results, and presents them in general terms with the aim of evaluating the 
study as a whole and summarizing it, with the presentation of possible future lines of 
research.  
In the case of the Acknowledgements section, MP mentioned that there usually 
are references to the institutions which provided financial support for the research to be 
carried out, and the people who in some way contributed to the research. Additionally, 
there might be concessions as to defining responsibilities and whose interpretations are 
presented in the research, or sources from where a paper derives from. Students 
mentioned that they did not pay a lot of attention to these sections, so they were glad 
there was just a quick presentation on these. 
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As an optional homework, those students who wanted to get some feedback on 
their production could send me an e-mail with the Conclusion and Acknowledgement 
sections.  
MP thanked everybody in the name of the teachers, and hoped that this course had 
been useful to everybody. One of the students said it had been a pleasure to attend the 
course and asked for a repetition of the course to encourage some colleagues to attend it.  
 
Some problems encountered during the Course:  
Originally, the course was planned to be taught during Fridays, from 24th April to 
the 4th July, but during the period from 16th June to 4th July, UNSL was under a series 
of strikes. Teachers were protesting for their salaries which had been suffering from 
devaluation. Because of this, classes were interrupted and the last meeting was held on 
August 1st, the first Friday after winter break. Also, instead of the 9 initially planned 
meetings, only 8 meetings took place and a re-arrangement of the contents had to be 
made so as to present all the planned material in the reduced available time.  
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Módulo 1 25/04/2014
Contenidos
• Introducción al lenguaje científico
• La investigación como práctica social
• El ciclo de investigación
• Nociones de género
• Los géneros públicos y los géneros 
ocluidos de la actividad de investigación
• Factores que impactan en la escritura 
académico-científica
3
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Slide 4 
¿Qué significa escribir? 
¿Qué significa escribir para un 
investigador? 
¿Cuán fácil / difícil es escribir en inglés?
4
 
Slide 5 
La investigación como práctica social
• El lenguaje como práctica social
• Función constitutiva del lenguaje en el evento de la 
comunicación disciplinar
PRÁCTICA SOCIOCULTURAL
Producción de textos
Consumo de textos
PRÁCTICA DISCURSIVA
TEXTO
(Fairclough, 1995: p. 59)
5
 
Slide 6 
¿Cuándo empieza la investigación?
¿Qué escribo?
¿Cuándo escribo un abstract?
¿Cuándo escribo un paper?
6
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Slide 7 
El ciclo de investigación
McKenzie & Toutenhofd, 1995 7
 
Slide 8 
Género
• Martin (1984:25): ―a staged, goal-oriented, and 
purposeful social activity that people 
engage in as members of their culture‖. 
• (2008:5) ―recurrent configurations of 
meanings… that enact the social practices 
of a given culture‖
8
 
Slide 9 
 
Nociones de género
¿Qué géneros reconoce en su actividad 
investigativa?
¿Qué géneros usa en su actividad 
investigativa?
¿Qué géneros produce en su actividad 
investigativa?
9
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Slide 10 
Los géneros 
públicos y los 
géneros 
ocluidos de la 
actividad de 
investigación
(Swales & Feak 2000:8)
 
Slide 11 
Factores que impactan en la escritura 
académico-científica (Adaptado de Swales & Feak 1994:8)
AUDIENCIA
PROPÓSITO
ORGANIZACIÓN
ESTILO
TEXTURA
PRESENTACIÓN
11
 
Slide 12 
Audiencia 
Actividad 1
Determine la audiencia de las siguientes 
definiciones
a. Thermal systems is a very broad field involving 
many separate fields of engineering.
b. Thermal systems is an interdisciplinary field which 
involves the traditional disciplines of 
thermodynamics, heat transfer, fluid mechanics, 
mass transfer, and chemical kinetics.
12
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Slide 13 
Actividad 2
Escriba ahora dos definiciones de un mismo 
elemento de su disciplina para dos 
audiencias diferentes.
13
 
Slide 14 
Propósito
El propósito determina la estrategia
Ejemplo:
- ¿En un paper, qué información incluyo / 
excluyo sobre la metodología?
- ¿Qué hago con las limitaciones 
metodológicas o problemas de datos? 
¿Las incluyo? ¿En qué sección? ¿Cómo?
14
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Organización
Formato 
Estructura esquemática
e.g. The submission letter / Cover letter
15
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Slide 16 
Estilo
Estandarizado 
y
apropiado
Audiencia Mensaje
¿Qué es / no es académico? Léxico / sintaxis
Researchers looked at the way strain builds up around a fault. 
vs.
Researchers observed the way strain accumulates around a fault. 
16
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Elija la opción más adecuada para un género académico.
1. The government has made good / considerable 
progress in solving environmental problems.
2. We got / obtained the expected results.
3. The results of a lot of / numerous different projects 
have been pretty good / encouraging.
4. A loss of jobs is one of the things that will happen / 
consequences if the process is automated.
Actividad 3
17
 
Slide 18 
Brinde una palabra o frase más académica para sustituir la 
que está subrayada. 
1. The reaction was sort of negative.
2. The environmental outlook is incredibly nice.
3. The future of research funding is up in the air.
4. America‘s major auto makers are planning to get 
together on the research needed for more fuel efficient 
cars.
Actividad 4
18
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Slide 19 
Modifique la sintaxis de las siguientes oraciones 
para adecuarla a un registro académico.
1. If you fail to maintain the right temperature, you may alter 
the results.
2. OK, what are the causes of deformation? Many 
possibilities exist.
3. You can clearly see the difference between these two 
processes.
4. A small bit of ammonium dichromate is added to the 
gelatin solution gradually.
5. These special laws have been enacted in six states: 
Illinois, Iowa, Ohio, etc.
Actividad 5
19
 
Slide 20 
Textura
Movimiento armonioso, lógico y cohesivo 
entre las partes del texto
Coherencia y cohesión 
20
 
Slide 21 
Recursos cohesivos
Referencia
Léxico
Sustitución
Elipsis
Puntuación
Conectores
21
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Slide 22 
Conectores
Relación Conectores (Subordinadores y coordinadores)
Adición and, furthermore, moreover, in addition / to, …
Adversativa however, although, nonetheless, neverhteless, in spite of, 
despite, though, even though, despite the fact that, 
notwithstanding, …
- In contrast, unlike, on the other hand, while, whereas, 
conversely, on the contrary, …
Causa-efecto - because, due to, because of, since
- therefore, as a result / of, consequently, in consequence, 
thus, hence, …
Clarificación i.e., that is, in other words, …
Ejemplificación e.g., for example, for instance, such / as, …
Intensificación as a matter of fact, in fact, indeed, … 
 
Slide 23 
Elija el conector adecuado a fin de incrementar la textura de este texto.
It was previously shown13 that acetonitrile forms an adsorbed multilayer system on 
C18-bonded phases. Solutes such as phenol can dissolve and accumulate as a 
multilayer system forming a second stationary phase. Acetonitrile cannot interact 
strongly with the hydroxyl group of phenol through hydrogen-bonding interactions, 
like methanol does. ________, phenol-phenol hydrogen-bonding interactions take 
place in the acetonitrile layer, allowing the formation of an adsorbed multilayer of 
phenol molecules on the surface of the C18 adsorbent.
The monolayer saturation capacity on the sites of type 1 is barely affected by the 
temperature, and ________ the methanol case, the adsorption-desorption constant 
of phenol on the surface of the C18-bonded layer decreases continuously with 
increasing temperature (Figure 7). _______, the plot of ln bS,1 versus 1/T is not 
linear and eq 15 does not apply. It seems that the adsorption energy is larger at 
high than at low temperatures.
___________, the adsorption-desorption constant of phenol on a monolayer of 
adsorbate molecules follows eq 3. Note that this plot is linear if both the adsorption 
energy and the factor b0 are considered to be temperature independent, which is 
theoretically incorrect.24 The slope of this plot would give an adsorption energy of 
22.7 kJ/mol, a value that is surprisingly large.
Actividad 6
Gritti, F. & Guiochon, G. Adsorption Mechanisms and Effect of Temperature in Reversed-Phase Liquid  Chromatography. Meaning of the 
Classical Van‘t Hoff Plot in Chromatography. Analytical Chemistry, 2006; 78 (16).
23
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Actividad 7
Elija una de las palabras de la lista o proponga otro término como 
elemento sintetizador para completar las oraciones.
number – improvement – trend – fall – support – increase – amount –
assurance – risk – drop – proposals – measures 
1. In the United States, the levels of lead, carbon monoxide, and sulfur dioxide 
have fallen between 1978 and 1987. Despite this _______, the air is still 
contaminated by many carcinogens. 
2. Ozone levels in the United States increased 5% from 1986-87, another 15% 
from 1987-88, and an additional 10% from 1988-90. Environmental 
Protection Agency (EPA) officials are concerned that if this _______ 
continues, serious environmental damage may occur. 
3. The EPA has revealed that 20 of the 320 known toxic chemicals in the air 
probably cause more than 2,000 cases of cancer annually. While this 
_______ may not seem high, it is still a cause for concern.
4.  The EPA states that individuals living near chemical plants have a higher 
than normal chance of developing cancer. This _______ has been 
substantiated by numerous studies.
This + elemento sintetizador
24
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Slide 25 
Presentación
Adecuación estricta a estándares formales y 
de edición
1. Revisión del formato general (párrafos, 
espaciado, márgenes, etc.)
2. Monitoreo de errores gramaticales 
elementales (concordancia 3ra persona, 
tiempos verbales, uso de artículos, etc.)
3. Edición del tipeado (homófonos, errores 
tipográficos, etc.)
25
 
Slide 26 
What is a corpus?
―A corpus is a collection of pieces of language 
text in electronic form, selected according to 
external criteria to represent, as far as possible, 
a language or language variety as a source of 
data for linguistic research.‖
(Sinclair, 2000: 15)
26
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Criterios para la selección de los 
10 (diez) textos del corpus:
1. Pertenecer al género en cuestión: Artículo de Investigación 
científica publicado en un journal 
2. Ser pertinentes a los campos disciplinares de cada alumno
3. Ser actuales (publicados en los últimos cinco años) o, en su 
defecto, que sean trabajos seminales
4. Que resulten de utilidad o, al menos, de interés para su 
desarrollo profesional 
5. Ser textos completos
6. Estar digitalizados a fin de que posibiliten un fácil acceso y 
que permitan manipular las secciones que los componen
7. Contar con la totalidad de los datos de proveniencia tales 
como fecha, contexto de recolección, recolector, etc.
27
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Slide 28 
1. Bring your own RA / RA drafts 
2. Fill in the SILL questionnaire
3. Construct your corpus
28
 
Slide 29 
Next class: Friday 9th May
29
&
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1.2. Module 2 
Slide 1 
EL DIÁLOGO
EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD
EN LA ESCRITURA
DE ARTÍCULOS DE INVESTIGACIÓN EN INGLÉS
SEGUNDO ENCUENTRO
08/05/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y 
aportes para las prácticas discursivas institucionales 1
 
Slide 2 
Módulo 2
 El título del AI. Las palabras clave. 
Nominalizaciones densas. Ejemplos y análisis de 
títulos en el corpus propio. Búsqueda de material 
bibliográfico online. 
 El abstract como género. Definiciones. Propósito 
social. Funciones. Tipos de abstract. Partes 
constitutivas obligatorias y opcionales. 
Realizaciones léxico-gramaticales. Lectura e 
identificación de sus constituyentes. Características 
de un abstract efectivo.
 
Slide 3 
Títulos
- Información a incluir 
- Tópico del estudio
- Alcance 
- Cantidad / calidad de información a 
brindar
- Tipo de estructura a utilizar
- ¿Oración completa?
- ¿Nominalización?
- ¿Puntuación? ¿Número de palabras?
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Slide 4 
Ejemplo 1 Nominalización 1: Nominalización 2
Scripting possible futures of 
nanotechnologies: A methodology that 
enhances reflexivity
Uso de dos puntos 
-> dos núcleos
Núcleo 
1
Núcleo 
2
Objeto 
1
Pos-
modificación
Expansión
 
Slide 5 
Ejemplo 2 Nominalización 1
Rectified voltage induced [ by a microwave 
field ] [in a confined two-dimensional electron 
gas] [with a mesoscopic static vortex]
Núcleo 
1
Expansión 1
Expansión 2
Expansión 3
 
Slide 6 
Ejemplo 3 Oración completa
Photon absorption and photon scattering
— What we do not know and why it 
matters
Núcleo 
1
Núcleo 
2
coordinación
Uso similar a dos 
puntos 
-> más núcleos
coordinación
 
 
 
Slide 7 
13 
Opportunities for Scientists to Influence 
Policy: When does radiation metrology 
matter in development of national policy?
Núcleo 
1
Expansión
Uso de dos puntos 
-> dos núcleos
Núcleo 
2
Expansión
Ejemplo 4 Nominalización: Oración completa (pregunta)
Palabra 
interrogativa
 
Slide 8 
Más ejemplos de oraciones…
• The Dark Side Revealed: A Complete Relativity Theory Predicts the 
Content of the Universe
• A Complete Relativity Theory Predicts with Precision the Neutrino 
Velocities
• Atomic Weights Confirm Bipolar Model of Oscillations in a Chain 
System
 
Slide 9 
La frase nominal
PREMODIFICACIÓN NUCLEO POSMODIFICACIÓN
- Artículos (a, an, the)
- Formas en función Adjetival
. Adjetivo
- adverbios 
. Sustantivo
. Formas – ing
. Formas -ed
SUSTANTIVO Frase preposicional
(iniciada con: of, in, on, by, to, 
at, from, under, against, with, 
over …)
- Frases con verboides
(iniciadas con -ing, -ed) 
Ejemplos
Development of synthetic environmental 
radioactivity reference materials 
- The application of geospatial interpolation 
methods in the reconstruction
of Quaternary landform records
- Epistemic 
- Subgame Perfect 
Conditions
Equilibrium
for Nash Equilibrium
of Repeated Games with 
Implementation Costs
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Slide 10 
Cuando realizamos una 
búsqueda…
 Podemos usar frases 
nominales con pre- o pos-
modificación para lograr una 
búsqueda más acertada. 
 
Slide 11 
Actividad 8
Lea los siguientes títulos e indique a. si incluyen una forma verbal; b. 
cuál es el núcleo y c. el número de expansiones que tiene.
Journal: Technology in Society (Elsevier)
1. Application capability of e-business and enterprise competitiveness: A case 
study of the iron and steel industry in China
2. Technological innovations and industry clustering in the bicycle industry in 
Taiwan
3. Learning and assimilation vs. M&A and innovation: Japan at the crossroads
4. Technology assessment for clean energy technologies: The case of the 
Pacific Northwest
5. Comparing domestic water heating technologies
6. The sustainability of applied technologies for water supply in developing 
countries
7. Classifying technology patents to identify trends: Applying a fuzzy-based 
clustering approach in the Turkish textile industry
8. Information technology in Chile: How perceptions and use are related to 
age, gender, and social class
9. The under-representation of women in information technology and 
computing in the Middle East: A perspective from Jordan
 
Slide 12 
Actividad (Continuación)
1. An FPGA-based approach to the automatic generation of VHDL code for industrial control 
systems applications: A case study of MSOGIs implementation
2. High-temperature superconductivity and normal state in the Holstein-t-J model
3. A meticulous study of various medium access control protocols for wireless sensor 
networks (Review Article)
4. Comparison of Signal Switching Matrices for Remote Laboratories and a Novel Solution 
Using FPGATechnology
5. Analysis on the acceptance of Global Trust Management for unwanted traffic control 
based on game theory
6. Modeling and solution of COA development based on timed influence net and game 
theory
7. Mathematics is applied by everyone except applied mathematicians
8. Incentive mechanism for P2P file sharing based on social network and game theory
9. Justifying typicality measures of Boltzmannian statistical mechanics and dynamical 
systems
10. Statistical mechanics and ocean circulation
11. Characterization of naturally occurring radioactive materials in Libyan oil pipe scale using 
a germanium detector and Monte Carlo simulation 
12. Theoretical studies of RNA catalysis: Hybrid QM/MM methods and their comparison with 
MD and QM
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Slide 13 
Actividad (Continuación)
1. A Classification of Data Mining Algorithms for Wireless Sensor Networks, and 
Classification Extension to Concept Modeling in System of Wireless Sensor Networks 
Based on Natural Language Processing 
2. Natural Language Processing methods and systems for biomedical ontology learning
3. Virtual reality: Avatars in human spaceflight training Using data mining to improve 
assessment of credit worthiness via credit scoring models
4. Data mining of social networks represented as graphs
5. Geomorphological response of fluvial and coastal terraces to Quaternary tectonics and 
climate as revealed by geostatistical topographic analysis.
6. A quantitative index of soil development from field descriptions: examples from a 
chronosequence in central California
7. Lithostratigraphy for Quaternary glacial deposits: ―If it ain't broke, don't fix it!‖
8. Late Quaternary fluvial sedimentation in the Voidomatis Basin, Epirus, northwest Greece.
 
Slide 14 
Actividad 9 - individual
 En su propio corpus identifique la forma 
más usual para los títulos (frase nominal, 
oración completa, preguntas, si hay ―:‖ o 
no). 
 Tenga en cuenta el patrón que encuentre 
para escribir su propio título.
 
Slide 15 
El abstract
¿Qué es?
¿Existen distintos tipos?
¿Cuál es su propósito?
¿Cuál es su audiencia?
¿Cuán frecuentemente los consulta / escribe?
 
 
  
16 
Slide 16 
Abstract: Definiciones 
 ―The first section of a report, coming after the title and before the introduction‖. 
Weissberg and Burke, (1990:184)
 ―A single paragraph summary of your experiment‖ Guidelines for Scientific Papers: Lab
Reports.
 ―Abstracts, like all summaries, cover the main points of a piece of writing. Unlike
executive summaries written for non-specialist audiences, abstracts use the same level of 
technical language and expertise found in the article itself. And unlike general summaries
which can be adapted in many ways to meet various readers' and writers' needs, 
abstracts are typically 150 to 250 words and follow set patterns‖. 
http://writing.colostate.edu/guides/documents/abstract/pop2a.cfm
 ―An abstract is a succinct summary of a longer piece of work, usually academic in nature, 
which is published in isolation from the main text and should therefore stand on its own
and be understandable without reference to the longer piece. It should report the latter's
essential facts, and should not exaggerate or contain material that is not there‖.
http://info.emeraldinsight.com/authors/guides/abstracts.htm?PHPSESSID=ivruqs5anseeu2anclvutb7235&
E 
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1.3. Module 3 
Slide 1 
Revisión de ejercicios 
anteriores
 
Slide 2 
Elija el conector adecuado a fin de incrementar la textura de este texto.
It was previously shown13 that acetonitrile forms an adsorbed multilayer system on 
C18-bonded phases. Solutes such as phenol can dissolve and accumulate as a 
multilayer system forming a second stationary phase. Acetonitrile cannot interact 
strongly with the hydroxyl group of phenol through hydrogen-bonding interactions, 
like methanol does. As a result, phenol-phenol hydrogen-bonding interactions take 
place in the acetonitrile layer, allowing the formation of an adsorbed multilayer of 
phenol molecules on the surface of the C18 adsorbent.
The monolayer saturation capacity on the sites of type 1 is barely affected by the 
temperature, and in contrast with the methanol case, the adsorption-desorption 
constant of phenol on the surface of the C18-bonded layer decreases continuously 
with increasing temperature (Figure 7). However, the plot of ln bS,1 versus 1/T is 
not linear and eq 15 does not apply. It seems that the adsorption energy is larger at 
high than at low temperatures.
On the other hand, the adsorption-desorption constant of phenol on a monolayer 
of adsorbate molecules follows eq 3. Note that this plot is linear if both the 
adsorption energy and the factor b0 are considered to be temperature independent, 
which is theoretically incorrect.24 The slope of this plot would give an adsorption 
energy of 22.7 kJ/mol, a value that is surprisingly large.
Actividad 6
Gritti, F. & Guiochon, G. Adsorption Mechanisms and Effect of Temperature in Reversed-Phase Liquid  Chromatography. Meaning of the 
Classical Van‘t Hoff Plot in Chromatography. Analytical Chemistry, 2006; 78 (16).
2
 
Slide 3 
Definitions: Present Simple
• Audience: ?
• A bigraphs is a mathematical structure that allows 
reasoning about placing and linking of software 
systems.
• Audience: ?
• A bigraph models relate the same set of nodes in 
two independent structures called place-graph and 
link-graph. The former  models placing by 
establishing a hierarchical relationship that adopts 
a forest-like form. The latter  models linking by 
relating nodes through edges (that gives rise to a 
hyper-graph).
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Slide 4 
Definitions: V+DO relationship & 
Determiners (Articles & Poss. Pron.)
• The author profiling determines from a text 
of unknown author, features as the
gender, age of writer using the variations 
in the style of writing. 
• The author profiling applied on a text of
…unknown author allows inferring writer‘s 
data about his personality, utilizes style 
measures  and words that belongs to 
particular theme.
 
Slide 5 
Definitions: Adjectives -
Collocations
• Molecular Dynamics simulation technique is 
very useful to mimic biological systems and 
predict its behavior. 
• Molecular Dynamics simulation technique is a 
very complex computational program, which 
predicts, by simultaneous solutions of the 
equations of motion, the time evolution of the 
static, dynamics and thermodynamics
properties of biological systems.
 
Slide 6 
http://oxforddictionary.so8848.com/search1?word=solution
• SOLUTION
1 to a problem, difficult situation, etc.
• ADJ. complete, comprehensive | partial | effective, good, happy, ideal, neat, 
optimal, perfect, real His plan does not offer a real solution to the problem. | 
acceptable | satisfactory, workable | correct, right | easy, obvious, simple | 
possible | feasible, practical, realistic, viable | cost-effective | creative, 
imaginative, ingenious | drastic, radical | early, immediate, instant, quick, 
speedy The UN representative stressed the urgency of an early solution. | final, 
lasting, long-term, permanent, ultimate | interim, short-term, temporary | proposed
| pragmatic | compromise, negotiated | diplomatic, peaceful, political | military | 
technical
• VERB + SOLUTION look for, seek, work towards | achieve, agree (on), arrive at, 
come up with, find, produce, reach, work out attempts to find a comprehensive
political solution to the crisis | propose, put forward, suggest | adopt | offer, provide
• PREP. ~ for a quick solution for dealing with the paper shortage | ~ to They were
seeking an ultimate solution to the city's traffic problem.
2 liquid in which a solid has been dissolved
• ADJ. concentrated, neat, strong | dilute, weak | saturated | acid | alkaline | aqueous
| saline, salt | bicarbonate, sodium chloride, etc.
• SOLUTION + VERB contain
• PREP. in ~ aluminium ions in solution
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Slide 7 
Comentarios sobre las 
correcciones de las 
definiciones
 
Slide 8 
Definitions: Present Simple
• Audience: ?
• A bigraphs is a mathematical structure that allows 
reasoning about placing and linking of software 
systems.
• Audience: ?
• A bigraph models relate the same set of nodes in 
two independent structures called place-graph and 
link-graph. The former  models placing by 
establishing a hierarchical relationship that adopts 
a forest-like form. The latter  models linking by 
relating nodes through edges (that gives rise to a 
hyper-graph).
 
Slide 9 
Definitions: V+DO relationship & 
Determiners (Articles & Poss. Pron.)
• The author profiling determines from a text of 
unknown author, features as the gender, age of 
writer using the variations in the style of writing. 
• The author profiling determines features as the
gender, age of writer from a text of unknown 
author, using the variations in the style of writing. 
• The author profiling applied on a text of
…unknown author allows inferring writer‘s data 
about his personality, utilizes style measures  
and words that belongs to particular theme.
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Slide 10 
Definitions: Adjectives -
Collocations
• Molecular Dynamics simulation technique is 
very useful to mimic biological systems and 
predict its behavior. 
• Molecular Dynamics simulation technique is a 
very complex computational program, which 
predicts, by simultaneous solutions of the 
equations of motion, the time evolution of the 
static, dynamics and thermodynamics
properties of biological systems.
 
Slide 11 
http://oxforddictionary.so8848.com/search1?word=solution
• SOLUTION
1 to a problem, difficult situation, etc.
• ADJ. complete, comprehensive | partial | effective, good, happy, ideal, neat, 
optimal, perfect, real His plan does not offer a real solution to the problem. | 
acceptable | satisfactory, workable | correct, right | easy, obvious, simple | 
possible | feasible, practical, realistic, viable | cost-effective | creative, 
imaginative, ingenious | drastic, radical | early, immediate, instant, quick, 
speedy The UN representative stressed the urgency of an early solution. | final, 
lasting, long-term, permanent, ultimate | interim, short-term, temporary | proposed
| pragmatic | compromise, negotiated | diplomatic, peaceful, political | military | 
technical
• VERB + SOLUTION look for, seek, work towards | achieve, agree (on), arrive at, 
come up with, find, produce, reach, work out attempts to find a comprehensive
political solution to the crisis | propose, put forward, suggest | adopt | offer, provide
• PREP. ~ for a quick solution for dealing with the paper shortage | ~ to They were
seeking an ultimate solution to the city's traffic problem.
2 liquid in which a solid has been dissolved
• ADJ. concentrated, neat, strong | dilute, weak | saturated | acid | alkaline | aqueous
| saline, salt | bicarbonate, sodium chloride, etc.
• SOLUTION + VERB contain
• PREP. in ~ aluminium ions in solution
 
Slide 12 
Seguimos con lo que quedó 
del Abstract…
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Slide 13 
Criterios para la selección de los 10 
(diez) textos del corpus:
1. Pertenecer al género en cuestión: Artículo de 
Investigación científica publicado en un journal.
2. Ser pertinentes a los campos disciplinares de cada 
alumno, preferentemente hablantes nativos de 
inglés. 
3. Ser actuales (publicados en los últimos cinco años) 
o, en su defecto, que sean trabajos seminales.
4. Que resulten de utilidad o, al menos, de interés para 
su desarrollo profesional.
5. Ser textos completos.
6. Estar digitalizados a fin de que posibiliten un fácil 
acceso y que permitan manipular las secciones que 
los componen.
7. Contar con la totalidad de los datos de proveniencia 
tales como fecha, contexto de recolección, recolector, 
etc.
 
Slide 14 
Partes constitutivas
Weissberg and Burke (1990:Cap.9)
Antecedentes/Introducción
Actividad principal / 
Propósito / Alcance
Metodología
Resultados
Conclusiones / 
Recomendaciones
*Discusión
*Constituyentes 
Obligatorios
*Constituyentes 
Opcionales
 
Slide 15 
• El siguiente abstract pertenece al Artículo de investigación en el
journal Science of the Total Environment (2014, pp. 466–467) de
Sarah C. Taylor-Lange, Maria C.G. Juenger y Jeffrey A. Siegel.
• Título: 
Radon emanation fractions from concretes 
containing fly ash and metakaolin
• Palabras clave: Radioactive pollution, Supplementary cementitious
materials, Indoor air quality, Specific activity
• Lea el abstract e identifique las diferentes secciones teniendo en 
cuenta las secciones presentadas por Weissberg and Burke
(1990:Cap.9).
Actividad 11 – en pares
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Tenga en cuenta: Introducción/Contextualización/Planteo del problema – objetivo – Método –
Resultados – Discusión – Conclusión/Aplicaciones
Radon (222Rn) and progenies emanate from soil and building components
and can create an indoor air quality hazard. In this study, nine concrete constituents,
including the supplementary cementitious materials (SCMs) fly ash and metakaolin,
were used to create eleven different concrete mixtures. We investigated the effect of
constituent radium specific activity, radon effective activity and emanation fraction on
the concrete emanation fraction and the radon exhalation rate. Given the serious
health effects associated with radionuclide exposure, experimental results were
coupled with Monte Carlo simulations to demonstrate predictive differences in the
indoor radon concentration due to concrete mixture design. The results from this
study show that, on average, fly ash constituents possessed radium specific activities
ranging from 100 Bq/kg to 200 Bq/kg and emanation fractions ranging from 1.1% to
2.5%. The lowest emitting concrete mixture containing fly ash resulted in a 3.4%
reduction in the concrete emanation fraction, owing to the relatively low emanation
that exists when fly ash is part of concrete. On average, the metakaolin constituents
contained radium specific activities ranging from 67 Bq/kg to 600 Bq/kg and
emanation fractions ranging from 8.4% to 15.5%, and changed the total concrete
emanation fraction by roughly ±5% relative to control samples. The results from this
study suggest that SCMs can reduce indoor radon exposure from concrete,
contingent upon SCM radionucleotide content and emanation fraction. Lastly, the
experimental results provide SCM-specific concrete emanation fractions for indoor
radon exposure modeling.
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Tenga en cuenta: Introducción/Contextualización/Planteo del problema – objetivo –
Método – Resultados – Discusión – Conclusión/Aplicaciones 
Radon (222Rn) and progenies emanate from soil and building components
and can create an indoor air quality hazard. In this study, nine concrete constituents,
including the supplementary cementitious materials (SCMs) fly ash and metakaolin,
were used to create eleven different concrete mixtures. We investigated the effect of
constituent radium specific activity, radon effective activity and emanation fraction on
the concrete emanation fraction and the radon exhalation rate. Given the serious
health effects associated with radionuclide exposure, experimental results were
coupled with Monte Carlo simulations to demonstrate predictive differences in the
indoor radon concentration due to concrete mixture design. The results from this
study show that, on average, fly ash constituents possessed radium specific
activities ranging from 100 Bq/kg to 200 Bq/kg and emanation fractions ranging from
1.1% to 2.5%. The lowest emitting concrete mixture containing fly ash resulted in a
3.4% reduction in the concrete emanation fraction, owing to the relatively low
emanation that exists when fly ash is part of concrete. On average, the metakaolin
constituents contained radium specific activities ranging from 67 Bq/kg to 600 Bq/kg
and emanation fractions ranging from 8.4% to 15.5%, and changed the total concrete
emanation fraction by roughly ±5% relative to control samples. The results from this
study suggest that SCMs can reduce indoor radon exposure from concrete,
contingent upon SCM radionucleotide content and emanation fraction. Lastly, the
experimental results provide SCM-specific concrete emanation fractions for indoor
radon exposure modeling.  
Slide 18 
Características gramaticales del abstract
Graetz, N. (1985) in Swales & Feak (1994)
 Uso de oraciones completas
 Uso de tiempo pasado
 Uso de formas pasivas impersonales
Formas negativas
Abreviaturas, jerga, símbolos y otros atajos lingüísticos 
que puedan generar confusión.
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Los tiempos verbales
Presente simple
Pasado simple / Pres. perfecto
Pasado 
Pasado
Pasado / verbos tentativos / 
modales
Presente / verbos tentativos / 
modales
Antecedentes
Estado del arte
Actividad principal 
/ Propósito / 
Alcance
Metodología
Resultados
Conclusiones / 
Recomendaciones
*Discusión
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Actividad 12
El siguiente abstract pertenece al pp. 466–467 (2014)  de Sarah C. Taylor-Lange, Maria C.G. Juenger y 
Jeffjournal Science of the Total Environment rey A. Siegel.
Categorice las oraciones de acuerdo con el esquema de Weissberg & Burke (1990:184). Tenga en 
cuenta: Introducción/Contextualización/Planteo del problema – objetivo – Método – Resultados 
– Discusión – Conclusión/Aplicaciones 
Radon (222Rn) and progenies emanate from soil and building components and can create
an indoor air quality hazard. In this study, nine concrete constituents, including the
supplementary cementitious materials (SCMs) fly ash and metakaolin, were used to create
eleven different concrete mixtures. We investigated the effect of constituent radium
specific activity, radon effective activity and emanation fraction on the concrete emanation
fraction and the radon exhalation rate. Given the serious health effects associated with
radionuclide exposure, experimental results were coupled with Monte Carlo simulations to
demonstrate predictive differences in the indoor radon concentration due to concrete
mixture design. The results from this study show that, on average, fly ash constituents
possessed radium specific activities ranging from 100 Bq/kg to 200 Bq/kg and emanation
fractions ranging from 1.1% to 2.5%. The lowest emitting concrete mixture containing fly
ash resulted in a 3.4% reduction in the concrete emanation fraction, owing to the relatively
low emanation that exists when fly ash is part of concrete. On average, the metakaolin
constituents contained radium specific activities ranging from 67 Bq/kg to 600 Bq/kg and
emanation fractions ranging from 8.4% to 15.5%, and changed the total concrete
emanation fraction by roughly ±5% relative to control samples. The results from this study
suggest that SCMs can reduce indoor radon exposure from concrete, contingent upon
SCM radionucleotide content and emanation fraction. Lastly, the experimental results
provide SCM-specific concrete emanation fractions for indoor radon exposure modeling.
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 Seleccione un abstract de los que se le pidió para trabajar 
en este curso e identifique sus constituyentes. 
 Identifique las frases verbales y márquelas. ¿Hay relación 
entre los tiempos verbales presentados anteriormente para 
cada sección de su abstract o hay variaciones? 
Actividad 13
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Complete los espacios con la conjugación del verbo correspondiente.
MODEL STUDY OF ANCHORED PAVEMENT
1 Roadways constructed of conventional pavement _____ (be) subject to
deformations after prolonged use. 2 A laboratory model study of an
anchored pavement __________ (carry out, P.V.). 3 The objective of the
study _____ (be) to investigate construction problems and to develop
specifications for a full-scale test. 4 The study _____ (compare)1/20-scale
anchored pavement and conventional slabs of similar dimensions. 5 The
model test results ___________ (compare, P.V.) with results from finite-
element analysis. 6 The deformations _____ (be) lower for the anchored
pavement compared with those for the conventional slab, and stresses in
the soil _____ (be) reduced and distributed more widely by rigid anchors. 7
These findings __________ (indicate) that an anchored slab _____ (offer)
distinct advantages over a conventional slab. 8 The ANSYS computer
program __________ (modal, use, P.V.) to analyze such a soil-structure
system, incorporating the environmental and mechanical effects.
Extraido de: Weissberg & Burke (1990:194) 
Actividad 14
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Complete los espacios con la conjugación del verbo correspondiente.
MODEL STUDY OF ANCHORED PAVEMENT
1 Roadways constructed of conventional pavement are subject to
deformations after prolonged use. 2 A laboratory model study of an
anchored pavement was carried out. 3 The objective of the study was to
investigate construction problems and to develop specifications for a full-
scale test. 4 The study compared 1/20-scale anchored pavement and
conventional slabs of similar dimensions. 5 The model test results were
compared with results from finite-element analysis. 6 The deformations
were lower for the anchored pavement compared with those for the
conventional slab, and stresses in the soil ware reduced and distributed
more widely by rigid anchors. 7 These findings indicate that an anchored
slab offers distinct advantages over a conventional slab. 8 The ANSYS
computer program could be used to analyze such a soil-structure system,
incorporating the environmental and mechanical effects.
Extraido de: Weissberg & Burke (1990:194) 
Actividad 14: Respuestas
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Troubleshooting !!!!
Used? Utilized? Employed? 
Fuente: www.scholar.google.com.ar 
• Used = About 6,660,000 results
• Utilized = About 2,770,000 results
• Employed = About 4,740,000 results
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Características de un abstract efectivo
Alta densidad de información
•Presenta propósito y contenido del artículo o proyecto 
•Se correlaciona con la información que se incluye en el outline
Legibilidad
•Presenta una prosa clara y vigorosa
•Prioriza el uso de verbos de acción sobre los de estado, de ser posible
•Usa voz activa más que pasiva; es decir, ubica al agente en posición inicial o de sujeto
•Usa tiempo presente para describir resultados con aplicabilidad continua o conclusiones
•Usa tiempo pasado para describir variables específicas manipuladas o tests aplicados
•En general, usa tercera persona ―he/she/they‖ en vez de primera ―I/we‖ y evita la segunda ―you‖
•Evita oraciones vacías de contenido sin información real (por ej., ―it is concluded that‖)
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Buena organización
• Presenta el tema y/o problema de la investigación en la primera oración
• Identifica el propósito
• Explica la metodología de la investigación
• Explica los resultados y/o conclusiones así como las implicancias y aplicaciones
• Incluye solo cuatro o cinco conceptos importantes, hallazgos o implicancias
Brevedad (conciso y específico)
• Contiene típicamente 100-150 palabras (aprox. 900-1000 caracteres)
• Contiene de uno a tres párrafos
• Maximiza el contenido informativo, especialmente en la oración tópico
• Utiliza métodos para ahorrar caracteres (por ej., usa dígitos para todos los números [pero 
evita iniciar una oración con números]
• Hace uso extensivo de abreviaturas consensuadas (por ej., usa ―vs.‖ por ―versus‖)
• Usa la voz activa — pero sin ―I‖ o ―we‖
Unidad en sí mismo
• Define abreviaturas y siglas como así también términos especiales
• Incluye nombres de autores y fechas de publicaciones en caso de incluir referencias
• Usa paráfrasis en vez de citas directas para las referencias
Características de un abstract efectivo – Cont.
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Actividad Extra
Tome el abstract que seleccionó 
anteriormente y determine qué 
características se cumplen. 
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Comenzamos el Módulo 3
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EL DIÁLOGO 
EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD 
EN LA ESCRITURA 
DE ARTÍCULOS DE INVESTIGACIÓN EN 
INGLÉS
Tercer encuentro
16/05/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y 
aportes para las prácticas discursivas institucionales 29
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Módulo 3
• Escribimos juntos un título.
• El reporte de actividades y metodología. 
Realizaciones más frecuentes. Análisis y 
producción de ejemplos. Sugerencias para 
una escritura eficiente a partir del análisis de 
ejemplares, edición de escritos propios. 
• La Impersonalidad.
• Reescritura conjunta del abstract. Procesos 
relacionales (make up, constitute, etc.). 
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Construcción 
conjunta
Construcción 
individual
Preparación 
para la 
lectura
Re-escritura 
conjunta
Re-escritura 
individual
Lectura 
detallada
Ciclo pedagógico Martin & Rose (2012) Teoría de género de la LSF: 
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Necesitamos…
Un modelo de título: 
Downward migration of radiocaesium in 
organic soils across a transect in Scotland
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of 
radiocaesium in organic soils across a transect in Scotland. Journal of Environmental 
Radioactivity, 115: 124-133.
Y un voluntario del curso…
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Preparación para la lectura: 
Recapitulando sobre los títulos…
• ¿Qué es un título?
• ¿Por qué es importante escribir un buen título?
• ¿Qué tipo de información podemos encontrar en un 
título?
• Un pequeño resumen sobre el contenido del AI del que 
se extrajo el título para análisis…
Lectura detallada: 
• ¿Cuál es el tipo de título que usted encontró es más 
frecuentemente en su disciplina?
– ¿1 núcleo? ¿2 núcleos?
– ¿―Compound titles‖? (unidos por ―:‖)
– ¿Oraciones? 
 
 
  
28 
Slide 34 
Actividad 9 - individual
• En su propio corpus identifique la forma 
más usual para los títulos (frase nominal, 
oración completa, preguntas, si hay ―:‖ o 
no). 
• Tenga en cuenta el patrón que encuentre 
para escribir su propio título.
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Construcción conjunta: 
Warming up engines for writing…
• ¿Qué frases nominales necesita? ¿Cuál debe ser el 
núcleo de su título?
• ¿Qué es lo que debe decir sobre ese título? ¿Qué 
expansiones voy a hacer? ¿Necesito pre- o pos-
modificadores?
Re-escritura conjunta: 
• Comparemos nuestro título con el título de muestra. 
¿Hacen falta ajustes? ¿Suena bien? ¿Falta 
información que deba incluir en alguna expansión o 
modificación?
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Construcción individual: 
Producimos nuestro propio título…
• Escriba un título para su investigación…
o 
• revise el título de las investigaciones que ya ha 
hecho. ¿Cómo se puede mejorar? Determine 
los cambios que pueda hacerle.
Re-escritura Individual: 
• Una vez escrito el título, tome distancia, revíselo 
y corríjalo.
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METHOD SECTION:
Actividades y Metodología
―This is usually the easiest section to write 
and, in fact, it is often the section the 
researchers write first‖.   
Swales & Feak (1994:159)
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¿Cómo se titula la sección ―método‖ en sus 
papers?
¿Existen subtítulos? 
¿Qué elementos están presentes en el método? 
¿Cómo le resulta el proceso de escritura del 
método? ¿Fácil, difícil?
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Funciones
• Sección de alta especificidad disciplinar que:
– Informa a los lectores los materiales y pasos llevados a cabo 
para quienes están interesados en la metodología, quizás con 
intenciones de replicar o extender el estudio.
– Justifica elecciones metodológicas.
– Suena como una ―checklist‖ 
– Da cuenta de:
• Panorama general de la metodología
• Muestra / corpus / universo / población 
• Contexto
• Materiales empleados y equipamiento / dosis / condiciones
• Restricciones/Limitaciones
• Tests / técnicas / métodos aplicados
• Actividades y su secuenciación – Procedimientos
• Técnicas estadísticas empleadas
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Realizaciones 
léxico-gramaticales típicas
• Falta de uso de pronombres personales
• Confianza en que el nombre de un método es conocido por la 
audiencia
• Tiempo verbal: pasado simple
– The SPCTRAL2 code was used to model hourly clearsky solar radiation 
for the period of record at each of the three HaleNet stations used in this 
analysis.
• Uso de abreviaturas, siglas (menciones)
– The ozone optical depth data was obtained from a Dobson Ozone 
Spectrometer operated by the National Oceanic and Atmospheric 
Administration at Mauna Loa Observatory (NOAA).
• Uso de conectores temporales y de secuencia
– This first step narrowed down candidate clear days from the period of 
record. Next, the selected days were manually screened to verify that 
cloud free conditions prevailed as indicated by a smooth, approximately 
sinusoidal shape in the hourly time series.
• Lenguaje Impersonal
• Uso de imperativos
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Lenguaje Impersonal
• La escritura Académico-Científica tiene un tono objetivo, es
decir que el lenguaje empleado parece independiente al 
escritor y el lector. 
• Un estilo impersonal evita el uso de la primera y tercera
persona (I, he, she).
• Algunas formas gramaticales empleadas para lograr este
tono impersonal son: 
• Passive voice y ausencia del agente que realiza la 
acción (a veces recuperable, otras veces no)
• It is + adjectival form (adjective or participle)
• x is considered to be y
• Construcciones ergativas (donde el verbo lleva un 
sujeto consciente pero la actividad se atribuye a 
sujetos inanimados)
• Oraciones del tipo (xx) verbo ―to be‖ (yy) (proceso
relacional: x = y ó x tiene la característica y)
• Formas imperativas
(Martínez, 2001)
En algunas 
disciplinas es 
aceptable usar voz 
activa y pronombres 
personales y sujetos 
persona en el 
método.
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Lenguaje impersonal: Ejemplos
• Passive voice – x was given the value z
• The expected distribution of pairwise differences under the 
expansion model was given by Rogers (1995) as [[Theta].sub.0]
(…). 
• Ausencia del agente que realiza la acción (a veces 
recuperable, otras veces no)
• Inhomogeneities in the record are identified based on shifts in 
pyranometer response in relation to the model estimates, and (Δ
are) corrected to produce a homogeneous time series. This method 
was applied to the 23 year record of hourly solar irradiance 
measurements (…).
• It is + adjectival form (adjective or participle)
• However given its design and painted surface it is likely that some 
change in sensor response occurs over time. It is possible that 
aside from the different measurement techniques employed (…).
• It is not known whether the Eppley 8-48 degrades at the same rate 
as the PSP.
 
 
  
31 
Slide 43 
Lenguaje impersonal: Ejemplos
• x is considered/found/said to be y
– In other applications in Hawai‗I, we have used the two-band 
REST2 clear sky model and have found its estimates to be very 
similar to those of SPCTRAL2.
• Construcciones ergativas (donde el verbo lleva un sujeto 
consciente pero la actividad se atribuye a sujetos inanimados)
– The results showed that holding parameter settings at their
mean values gave better results than (…)
• Oraciones del tipo x verbo “to be” y (proceso relacional: 
x = y ó x tiene la característica y)
– Measured atmospheric parameters were not available at the two 
AERONET sites for the entire study period (…). (característica).
– One difference between the two instruments is the way in which 
the voltage produced by incident radiation is measured. (relación
x=y). 
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Formas Imperativas
Por ej.: 
(See Appendix A for a list of articles studied).
vs.
A list of the articles studied is given in Appendix A.
- ¿Qué forma preferiría para la sección métodos?
- ¿Cuál es la implicancia del uso de una u otra?
- ¿Es común el uso de la forma imperativa en su disciplina?
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(Martínez, 2001) The language of Impersonality
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Actividad 15: Tenga en cuenta las características de la 
sección método e identifíquelas en el texto siguiente: 
Methods
2.1. Constituent materials and concretes mixtures
Four coal fly ashes from Texas, labeled FA16, FA10, FA9, and FA8 were used in this
study. Nomenclature is such that the first letters refer to the constituent, for example FA
refers to fly ash, followed by a number representing the total uranium quantity in μg per g
of constituent. Two metakaolin clays (abbreviated MK) were tested including: (i) a
kaolinite (Wards Scientific) calcined in the laboratory and labeledMK49 and, (ii) a
commercial metakaolin (Dynapoz, Christy Minerals) labeled MK5.MK49 by heating
kaolinite clay in an electric furnace (Lindberg Blue M) at a rate of 25 °C/min from ambient
to 650 °C, maintaining the temperature at 650 °C for 1 h, and then cooling at the same
rate to ambient. To make concrete, ASTMC150 (2012) Type I portland cement, labeled
C4, (Texas Lehigh Cement Co., processed in November 2011), Colorado River (Texas)
fine aggregate (defined as passing a 4.75 mm sieve) and coarse aggregate (defined as
retained on a 4.75 mm sieve) (Texas, USA) and deionized water, were used. The
average particle diameter (d50) and standard deviation from replicate tests for the
powder constituents was determined using a Spraytec particle size analyzer (Malvern
Instruments, Inc.). The specific gravities at a saturated surface dry state (SSD) for fine
aggregate and coarse aggregate were 2.61 and 2.60, respectively, determined following
ASTM C127 (2012) and ASTM C128 (2012) specifications.
Voz 
Pasiva
Construccion
verbo “to be”
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Eleven different concrete mixtures were created, each having a binder content of 15
wt.%, which includes both the cement and the SCM. The water content of each mixture
was held constant at 7 wt.%. The coarse and fine aggregate comprised 44 wt.% and 34
wt.% of the mixtures, respectively. A rotating drum concrete mixer (mixer volume of 0.5
m3) was used to make roughly 26 kg of concrete per mixture, considered a large enough
quantity to obtain a representative volume for testing. The concrete was placed into four
cylindrical plastic molds (diameter: 100 mm; height: 200 mm) using an electric vibrating
table for consolidation and allowed to hydrate sealed for 24 h prior to the molds being
removed. Specimens were then placed into a thermocontrol storage room (100% RH at
23 °C) for 7 days and then moved to a second thermo-control room (50% RH at 23 °C)
for 14 days. All concrete specimens were tested at the age of 21 days and the
nomenclatures for concretes includes the prefix CC followed by the SCM used.
Concrete mixtures included fine aggregate, coarse aggregate and water mixed with
different cementitious material combinations. Six of the concrete mixtures included the
following binder permutations: (a) 85 binder wt.% cement (C4) with 15 binder wt.%
metakaolin (MK49 or MK5), and, (b) 75 binder wt.% cement (C4) with 25 binder wt.% fly
ash (FA16, FA10, FA9, or FA8). The following labels were used to describe these
concretes: CCMK49, CCMK5, CCFA16, CCFA10, CCFA9, and CCFA8. Four ternary
blends were created, such that each mixture contained three different cementitious
components as follows: 60 binder wt.% cement (C4) with 25 binder wt.% fly ash (FA16 or
FA8) and 15 binder wt.% metakaolin (MK49 or MK5) corresponding to the following
labels CCFA16MK49, CCFA16MK5, CCFA8MK49, and CCFA8MK5. A concrete with 100
binder wt.% cement (C4) binder, labeled CCC4, was used as the control.
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Actividad 16 
• Complete la sección Métodos de su 
disciplina (worksheet 2). Trabaje en 
pequeños grupos. Tenga en cuenta 
especialmente lo presentado sobre el 
lenguaje impersonal. 
• Dificultades???
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Vías de escape…
Imperativo: Now compare the results in 
tables 4 and 5.
Voz Pasiva: The results in tables 4 and 5 
can now be compared.
Condicional: If we now compare the results 
in tables 4 and 5, we can see that …
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Disección de la Sección 
Experimental Procedures
• Antconc 3.2.4w 
– (Laurence Anthony) es un programa para el Análisis de 
concordancias, es decir, que permite mostrar el contexto de 
aparición de palabras clave en un texto o conjunto de textos.
• N° of words in this section: 2115
• N° of hits:
– The: 165
– Of: 77
– And: 68
– Were: 27
– Is: 25
– Are: 16
– Was: 14
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AntConc 3.2.4w
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Antconc results for were
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Antconc results for was
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WAS
• studied
• based
• taken
• provided
• later
• influenced
• generated
• excluded
• estimated
• dominated
• associated
• applied
WERE
• investigated
• also
• prepared
• integrated
• carried
• both
• tested
• subjected
• studied
• starved
• poured
• performed
• obtained
• located
• interpreted
• fully
• embedded
• cut
• controlled
Acompañantes de was y were
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Actividad extra… (opcional) 
• Tenga en cuenta el siguiente segmento del Método de 
un AI. Use estructuras impersonales típicas de esta 
sección y evite el uso de pronombres personales. 
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Usemos lo aprendido hasta ahora…
• Tiempo verbal: pasado simple
• Uso de abreviaturas, siglas (menciones)
• Uso de conectores temporales y de secuencia
• Lenguaje Impersonal 
– Voz pasiva
– Ausencia del agente
– “It is + (adjetivo/participio)”
– Construcciones con el verbo “to be”
– “It is said/considered to be”
• Uso de imperativos
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Actividad 17
De los siguientes verbos, ¿Cuáles incluiría en un AI en 
su forma imperativa?
- Notice
- Consider
- Imagine
- Note
- Refer
- Compare
- Recall
- Observe
- Take the case of
- Disregard
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Actividad 18:
Homework: Tarea obligatoria
Escriba una sección ―Methods‖ relacionada con su 
disciplina. Escriba al menos 5 pasos que constituyen 
la metodología de su investigación. Tenga en cuenta 
los elementos lingüísticos planteados hasta ahora: 
• Tiempo verbal: pasado simple
• Uso de abreviaturas, siglas (menciones)
• Uso de conectores temporales y de secuencia
• Lenguaje Impersonal 
– Voz pasiva
– Ausencia del agente
– “It is + (adjetivo/participio)”
– Construcciones con el verbo “to be”
– “It is said/considered to be”
• Uso de imperativos
Enviarlos a caro0910@gmail.com
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Slide 1 
EL DIÁLOGO
EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD
EN LA ESCRITURA
DE ARTÍCULOS DE INVESTIGACIÓN EN INGLÉS
CUARTO ENCUENTRO
23/05/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y 
aportes para las prácticas discursivas institucionales 1
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MÓDULO 4
• El artículo de investigación (AI)
– Partes constitutivas. 
– Relevancia y formas típicas. 
– Los objetivos de la investigación. 
– Formas verbales para definir un objetivo y reportar la 
acción. 
– Sugerencias de uso sobre realizaciones más 
frecuentes. 
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De una idea a un paper publicado 
in 22 easy steps …
1. Determinar los autores
2. Comenzar a escribir antes de finalizar la etapa experimental
3. Decidir cuándo es el momento de publicar
4. Esbozar título y abstract
5. (Re)examinar la lista de autores
6. Determinar el formato básico: 
i) AI completo, ii) Comunicación corta (o breve),  iii) Comunicación rápida
7. Seleccionar el journal
8. Construir las secciones del paper
9. Elaborar tablas, figuras y leyendas
10. Escribir el primer borrador
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11. Revisar el manuscrito 
12. Chequear las referencias
13. Escribir el título y abstract definitivos
14. Releer las Instrucciones para Autores del journal 
seleccionado
15. Preparar las ilustraciones definitivas
16. Someter el manuscrito a la opinión de un colega y luego 
volver a revisarlo
17. Hacer traducir el trabajo / Mandar el manuscrito en inglés a 
edición (proof-reading)
18. Adaptar / Incluir / Descartar las sugerencias del traductor / 
editor
19. Enviar el manuscrito al editor del journal
20. Analizar y luego incluir / descartar los comentarios de los 
revisores
21. Redactar la respuesta pormenorizada a los comentarios de 
revisores
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22. Esperar pacientemente la 
aceptación final y separatas 
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AI 
Formato 
típico
Swales & Feak, 1994:157
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Tipos de Textos en Journals
•AI - Paper: Texto que da cuenta de una investigación llevada a cabo por los/las autores/as. 
Puede refererirse a la construcción, testeo de un modelo o enfoque, investigación acción, réplica 
de datos, investigación de mercado, encuestas, investigación empírica, científica o clínica. 
•Comentario: Texto en el que el contenido expresa la opinión e interpretación de los/las 
autores/as. Géneros periodísticos. 
•Informe técnico: Describe y evalúa productos, procesos y/o servicios técnicos. 
•Paper teórico: Desarrollan hipótesis en vez de procesos de investigación. Son de naturaleza 
argumentativa y cubren discusiones teóricas y estudios comparativos. 
•Estudio de caso: Describe intervenciones o experiencias en contextos institucionales. Incluye 
casos legales, experiencias clínicas, didácticas, etc. 
•Reseña: Presenta la crítica de un libro de reciente publicación. Resume brevemente el contenido 
y lo posiciona en perspectiva en el marco global de la disciplina.
•Review: Registra, critica y comenta sobre el estado del arte de un área en particular. Brinda 
datos sobre los principales aportes y perspectivas de un tema. 
•Review general: reservado para expertos prestigiosos de una disciplina, presenta un análisis 
histórico de un concepto, técnica o fenómeno. Tiende a ser descriptivo o instructivo más que 
argumentativo. 
http://cms.hutchcc.edu/uploadedFiles/StudentServices/Honors_Program/ABSTRACT_Instructions.pdf  
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Objetivos
• Los OBJETIVOS de un AI sintetizan lo que debe lograrse en 
el estudio.
• Los objetivos deben estar en estrecha relación con la 
postulación del problema. Por ej., si el problema identificado
es la escasa utilización de centros de salud infantil públicos, 
el objetivo general del estudio podría ser identificar las
razones para este escaso uso, para encontrar soluciones.
• El objetivo general de un estudio establece lo que los 
investigadores esperan lograr con el estudio en términos
generales.
• Es posible (y recomendable) fragmentar el objetivo general 
en objetivos específicos menores, conectados de manera
lógica.
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¿Para qué formular los objetivos?
– Focalizar el estudio (acotándolo a lo 
esencial); 
– Evitar la recolección de datos que no 
sean estrictamente necesarios para la 
comprensión y resolución de la 
problemática identificada; y
– Organizar el estudio en partes o fases 
claramente definidas. 
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¿Cómo deben formularse los objetivos?
• Incluya los diferentes aspectos del problema y sus factores 
relacionados de manera coherente y siguiendo una 
secuencia lógica; 
• Asegúrese de que están formulados claramente en 
términos operacionales, especificando con exactitud lo 
que va a hacer, dónde y con qué propósito; 
• Sea realista; tenga en cuenta las condiciones locales; 
• Use verbos de acción que sean lo suficientemente 
específicos como para ser evaluados; y 
• Evite el uso de formas verbales de sentido vago, impreciso, 
tales como comprender, apreciar, estudiar.
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Un ejemplo evidente…
Fuente: www.scirus.com 
42,254 hits for "the objective of this study is to" 
Journal sources (12,547)
117,299 hits for "the purpose of this study is to" 
Journal sources (30,633)
11,403 hits for "the objectives of this study are“
Journal sources (2,427)
2,901 hits for "the purposes of this study are“
Journal sources (755)
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Palabras / estructuras que nos 
ayudan a reconocer los objetivos
• Objective
• Purpose
• Aim
• Goal
• In this study / paper / work we + actividad desarrollada
• This study / paper / work + actividad desarrollada
• Infinitive of purpose We …. + to …
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Actividad 19
Realice un listado de al menos diez verbos 
―de acción epistémica / de investigación‖ 
en inglés.
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The objective of this study is to ...
• analyze the impact of the new regulation concerning entry of pharmacies into the Norwegian pharmaceuticals 
market in 2001
• assess the feasibility of improving the plutonium incineration capability of PWRs by using hydride
• compare the uptake of a simple health message in two different ethnic groups
• define selective cues that identify only certain realizations of a feature
• describe survival of Escherichia coli O157:H7 populations in manure-amended soils in terms of population 
stability, i.e. the temporal...
• determine whether extended oral iron therapy corrects lower developmental test scores in infants with iron-
deficiency anemia.
• develop and assess an automatic algorithm based on the peripheral arterial tone (PAT) signal to differentiate 
between light and...
• document differences in corticotrophin-releasing hormone (CRH), CRH receptor 1 (CRHR1), and CRH 
binding protein (CRHBP) gene expression...
• estimate the expected health outcomes, costs and cost-effectiveness of changing from current practice
• evaluate the performance of one or more datawarehouse implementation at Intel
• examine the effect of increasing pixel reset time on the ability of the ECAL to record hits
• explain the relationship between the case-mix specialization index and efficiency of inpatient hospital care 
services.
• explore the factors that influence the quality of group learning and group effectiveness in organizations
• investigate the impact of a surface data assimilation (SDA) technique
• present the latest results of a long-running survey of ﬂoorspace densities for properties in industrial use and 
to examine how...
• provide a content comparison of frequently used questionnaires that assess health-related quality of life 
(hrQOL) in head and neck...
• report on shortterm outcomes after pelvic organ prolapse repair using Prolift transvaginal mesh
• review the role of matrix metalloproteinases in intracerebral hemorrhage, which is associated with 
hipertensión
• select a multiple-unit sustained-release formulation and to compare it with both commercial immediate and 
single unit sustained-release...
• systematically review the randomized, controlled clinical trial evidence evaluating the effects of concurrent...
• test for the effect of future regulation on land prices
• understand the interactions of water with novel nanocarbons by implementing semiempirical models
 
Slide 15 
For future reference…
Advance
Analyze 
Assess
Characterize
Collect
Compare
Confirm
Cover
Create 
Deepen
Define
Delineate 
Demonstrate
Describe
Determine
Develop
Discover
Discuss
Elucidate
Establish
Evaluate
Examine
Exemplify
Expand
Explain
Explore
Find out
Forecast
Help
Identify
Improve
Introduce 
Investigate
Measure
Monitor
Optimize
Propose
Provide
Show
Test
Track
Understand
Validate
Verify
… 
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Pair work!!!
- Haga uso de su propio corpus
- Observe las partes / secciones 
constitutivas
- Identifique dónde están establecidos los 
objetivos
- Indique el proceso / verbo que lo explicita
- Discuta con su compañerx las diferencias 
/ similitudes entre disciplinas
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Troubleshooting
Algunas estructuras gramaticales 
problemáticas típicas del AI
¿a o an?
¿the?
¿Ø?
Los artículos
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Antes de decidir si corresponde 
usar un artículo debo …
• Determinar si el sustantivo en cuestión es 
Contable (C) o Incontable (I)
– Por ej. Research project (C) vs. research (I)
• Determinar si es genérico (representativo 
o simbólico) (G) o específico (E)
– Por ej. The desinfectant caused an allergic 
reaction / a desinfectant is an agent capable 
of destroying microorganisms. 
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Actividad 20
Del siguiente fragmento faltan los artículos (a-an/the/Ø). Completen 
con el que corresponda, u omitan su uso, según el caso. ¿Podrían 
justificar su elección?
―Due to _____ high cost of  ____ in vivo assays, ____
alternative to _____ multi-dilution assay is needed. 
_____ alternative suggested is ______ single-dilution 
assay. Before using ____ single-dilution assay, _____ 
government authorities recommend _____ minimum of 
3 multidilution assays of each _____ vaccine 
formulation against ______ homologous reference, to 
establish ______ consistency of _____ assay.‖
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¿Qué diferencias existen entre las 
siguientes oraciones en relación con el 
artículo y la palabra temperature?
a) A thermometer measures temperature.
b) Temperature is expressed in degrees.
c) A temperature of over 120°C was recorded.
d) The patient ran a high temperature for several 
days.
e) The current increased by 40% when the 
temperature was increased from 20°C to 37°C.
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Actividad de aplicación
Elija un párrafo de un manuscrito / abstract 
propio en el que pueda aplicar las reglas 
sobre el uso de los artículos
a 
an
the
Ø
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Homework 
Actividad 21
Siguiendo los lineamientos dados, 
redacte los objetivos de su trabajo 
de investigación
y envíelos a caro0910@gmail.com
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1.5. Module 5 
Slide 1 
EL DIÁLOGO 
EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD 
EN LA ESCRITURA 
DE ARTÍCULOS DE INVESTIGACIÓN EN 
INGLÉS
Quinto encuentro
31/05/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, 
recursos y aportes para las prácticas discursivas 
institucionales 1
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Hasta ahora hemos visto…
• Introducción a la escritura científica
• Género textual
• La investigación como práctica social
• Géneros científicos
• Géneros abiertos y ocluidos
• Factores que tienen un impacto sobre la escritura científica: 
Audiencia, propósito, organización, estilo, textura, presentación
• El título del AI 
• El Abstract (tipos, componentes, estructura típica) 
• La sección Métodos
• El AI (tipos, componentes, estructura típica, forma de reloj de 
arena)
• Los Objetivos 
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Módulo 5
La Introducción del AI. Funciones. Partes 
constitutivas. Recursos para postular la 
relevancia del trabajo. Estado del arte 
disciplinar. 
Los constituyentes típicos de la 
introducción. El modelo CARS. 
• Establecimiento del territorio. 
• Establecimiento del nicho. 
• Ocupación del nicho. 
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Introductions
“the typical Introduction is a crafted
rhetorical artifact…”
Why is this so?
 
Slide 5 
The CARS (Create a Research Space) model 
for writing academic introductions 
(Swales, 1990)
Move 1: Establishing a territory
Step 1 Claiming centrality and/or
Step 2 Making topic generalizations and/or
Step 3 Reviewing items of previous research
Move 2: Establishing a niche
Step 1a Counter-claiming or
Step 1b Indicating a gap or
Step 1c Question-raising or
Step 1d Continuing a tradition
Move 3: Occupying the niche
Step 1a Outlining purposes or
Step 1b Announcing present research
Step 2 Announcing principle findings
Step 3 Indicating Research article structure
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Modelo CARS
Establishing a territory
Establishing a niche
Occupying the niche
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Move 1: Establishing a territory
Establecer el territorio
Provee la información necesaria sobre los 
antecedentes que anticipa el tema 
principal o el problema que será discutido. 
El texto se hace más específico, de lo más 
general a lo más particular. 
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An example of Move 1 Step 1: 
Claiming centrality (declarar centralidad)
 Organo-mineral soils cover a large part of the UK, 
especially Scotland. Therefore, knowledge of the 
composition of the amounts of mineral matter in peaty 
soils and how it changes with depth is important for 
assessing the movement and extractability of 
radiocaesium.
 This paper and its predecessor studies represents the 
first time that the authors have adopted an integrated 
approach, using and combining most of the available 
subsurface geological and geophysical information and 
interpretations (Juhász et al., 2004b, 2005a,b).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
Sedimentary Geology 202 (2007) 72–95 Tectonic versus climatic control on the evolution of fluvio-deltaic
systems in a lake basin, Eastern Pannonian Basin Gy. Juhász, Gy. Pogácsás, I. Magyar, G. Vakarcs
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An example of Move 1 Step 1: 
Claiming centrality (declarar centralidad)
 Organo-mineral soils cover a large part of the UK, 
especially Scotland. Therefore, knowledge of the 
composition of the amounts of mineral matter in peaty 
soils and how it changes with depth is important for 
assessing the movement and extractability of 
radiocaesium.
 This paper and its predecessor studies represents the 
first time that the authors have adopted an integrated
approach, using and combining most of the available 
subsurface geological and geophysical information and 
interpretations (Juhász et al., 2004b, 2005a,b).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
Sedimentary Geology 202 (2007) 72–95 Tectonic versus climatic control on the evolution of fluvio-deltaic
systems in a lake basin, Eastern Pannonian Basin Gy. Juhász, Gy. Pogácsás, I. Magyar, G. Vakarcs
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 Investigation of the adsorption properties of 
alkali metals on iron substrates has 
received continuous interest for several 
decades in heterogeneous catalysis 
community motivated in part by important 
industrial applications such as Fischer–
Tropsch (FT) conversion of the syngas (CO 
and H2) to hydrocarbons or the Haber–
Bosch catalytic synthesis of ammonia.
Sorescu, D. (2011). Adsorption and activation of CO coadsorbed with K on Fe(100) surface: A plane-
wave DFT study. Surface Science, 605, 401–414 
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 Investigation of the adsorption properties of 
alkali metals on iron substrates has 
received continuous interest for several 
decades in heterogeneous catalysis 
community motivated in part by important 
industrial applications such as Fischer–
Tropsch (FT) conversion of the syngas (CO 
and H2) to hydrocarbons or the Haber–
Bosch catalytic synthesis of ammonia.
Sorescu, D. (2011). Adsorption and activation of CO coadsorbed with K on Fe(100) surface: A plane-
wave DFT study. Surface Science, 605, 401–414 
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Language for claiming centrality
 The increasing interest in … has heightened the need for…
 Of particular interest and complexity are …
 Recently, there has been growing interest in …
 The possibility of … has generated wide interest in …
 The development of … is a classic problem in …
 The … has become a favorite topic for analysis …
 Knowledge of … has a great importance for …
 The study of … has become an important aspect of …
 A central issue in … is … 
 The … has been extensively studied in recent years.
 Any investigators have recently turned to …
 The relationship between … has been investigated by many 
researchers.
 Many recent studies have focused on …
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An example of Move 1 Step 2: 
Making topic generalizations
(hacer generalizaciones del tema)
 Radioactive 137Cs does not occur naturally and is 
derived from anthropogenic activities. The main 
burdens of 137Cs in soils are those from the 
atmospheric testing of nuclear weapons in the 
1950’s and in the beginning of the 1960’s 
(Cambray et al., 1985; Carter and Moghissi, 
1977), known as bomb derived radiocaesium, the 
nuclear power plant accident at Chernobyl in 
1986 (ApSimon et al., 1989; Cambray et al., 
1987; De Cort et al., 1998) and in 2011 from the 
tsunami damaged Fukushima Dai-ichi reactors 
(Masson et al., 2011).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 1 Step 2: 
Making topic generalizations
(hacer generalizaciones del tema)
 Radioactive 137Cs does not occur naturally and is 
derived from anthropogenic activities. The main 
burdens of 137Cs in soils are those from the 
atmospheric testing of nuclear weapons in the 
1950’s and in the beginning of the 1960’s 
(Cambray et al., 1985; Carter and Moghissi, 
1977), known as bomb derived radiocaesium, the 
nuclear power plant accident at Chernobyl in 
1986 (ApSimon et al., 1989; Cambray et al., 
1987; De Cort et al., 1998) and in 2011 from the 
tsunami damaged Fukushima Dai-ichi reactors 
(Masson et al., 2011).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 1 Step 3: 
Reviewing items of previous research
(revisión de literatura)
 Partly to improve countermeasures in case of another 
accident, many studies have been conducted to enhance the 
knowledge of how Cs behaves in soil and how it is 
distributed within and between different plants. (…) Rosén 
et al. (2006) have shown that clay added to a peaty soil 
followed by repeated wetting and drying cycles, reduced the 
amount of ammoniumacetate exchangeable Cs. In a study 
of sorption behaviour of 134Cs in 19 soils with a range of 
pH values, cation exchange capacities, extractable K, clay 
and organic matter contents, Shenber and Eriksson (1993) 
concluded that the distribution coefficient (Kd).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 1 Step 3: 
Reviewing items of previous research
(revisión de literatura)
 Partly to improve countermeasures in case of another 
accident, many studies have been conducted to enhance the 
knowledge of how Cs behaves in soil and how it is 
distributed within and between different plants. (…) Rosén 
et al. (2006) have shown that clay added to a peaty soil 
followed by repeated wetting and drying cycles, reduced the 
amount of ammoniumacetate exchangeable Cs. In a study 
of sorption behaviour of 134Cs in 19 soils with a range of 
pH values, cation exchange capacities, extractable K, clay 
and organic matter contents, Shenber and Eriksson (1993) 
concluded that the distribution coefficient (Kd).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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Sobre las citas…
 Tiempos verbales a usar: 
– Presente Perfecto → generalidad / continuidad en el debate de un 
tema hasta la actualidad
– Pasado Simple → no generalidad / un evento en particular
– Presente Simple → resultados relevantes hasta el momento actual
 Citas no integrales 
 Allostratigraphy has been widely applied to subdivide 
Quaternary sediments based on geomorphology, because 
landforms inherently represent discontinuities at the Earth's 
surface, especially for alluvial, shoreline, and moraine 
sequences (e.g., Autin, 1992; Dahms, 2002; Marx et al., 
2009). 
 Citas integrales → filiación con la persona citada
 Rosén et al. (2006) have shown that clay added to a peaty soil 
followed by repeated wetting and drying cycles, reduced the 
amount of ammoniumacetate exchangeable Cs.
 
Slide 18 
Move 2: Establishing a niche
 Este “move” puede ser cíclico y repetirse en 
diversos segmentos de la Intro. 
 Identifica la cuestión central o el área del 
problema que se discutirá en el AI-
 A medida que se identifica el problema de 
investigación principal en relación a la 
información de los antecedentes en el Move 1, al 
establecer el nicho, el escritor debería  
cuestionar o desafiar las afirmaciones 
existentes sobre un conocimiento determinado. 
 
 
  
51 
Slide 19 
An example of Move 2 Step 1a: 
Counter-claiming (refutar)
Immediately following the accident at Chernobyl 
it was believed that radiocaesium in mineral soils 
would be rapidly fixed by clay minerals and that 
in organic soils and peats it would be readily 
leached. For organic soils this belief was 
unfounded and 137Cs remained near to the 
surface and available to plants (Cheshire and 
Shand, 1991).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 2 Step 1a: 
Counter-claiming (refutar)
Immediately following the accident at Chernobyl 
it was believed that radiocaesium in mineral soils 
would be rapidly fixed by clay minerals and that 
in organic soils and peats it would be readily 
leached. For organic soils this belief was 
unfounded and 137Cs remained near to the 
surface and available to plants (Cheshire and 
Shand, 1991).
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 2 Step 1b: 
Indicating a gap (señalar un vacío)
 Apart from the survey carried out by 
Cawse and Horrill (1986) in 1977 prior to 
the Chernobyl accident, there is little 
information about the location depth and 
downward movement of  radiocaesium in 
the highly organic soils of Scotland.
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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An example of Move 2 Step 1b: 
Indicating a gap (señalar un vacío)
 Apart from the survey carried out by 
Cawse and Horrill (1986) in 1977 prior to 
the Chernobyl accident, there is little 
information about the location depth and 
downward movement of  radiocaesium in 
the highly organic soils of Scotland.
Shand, C., Rosén, K., Thored, K., Wendler, R. & Hillier, S. (2013). Downward migration of radiocaesium  in 
organic soils across a transect in Scotland. Journal of Environmental Radioactivity, 115: 124-133.
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1.6. Module 6 
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Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y aportes 
para las prácticas discursivas institucionales
1
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• La sección Resultados. Características. Funciones. 
Formas sintácticas y léxicas típicas. Análisis de 
modelos propios. Sugerencias para una escritura 
eficiente a partir del análisis de modelos, edición 
de escritos propios y reescritura conjunta. 
Escritura de una sección Resultados. 
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Las variaciones disciplinares pueden ser 
mayores en la sección Resultados que en las 
Introducciones y Discusiones. 
(Brett, 1994; Swales, 1990)
Algunas secciones son relativamente cortas y sin 
divisiones mientras que otras son particularmente 
complejas en estudios experimentales, ya que están 
divididas en subsecciones. 
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En grupos, observamos qué sucede en la 
sección Resultados de AIC sobre:
 Geología
 Matemática
 Física
 Computación
¿Es extensa?
¿Tiene sub-secciones?
¿Se encuentra bajo el título “Results”?
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Se han identificado 16 categorías divididas en 3 clases 
principales
◦ Las Categorías Metatextuales refieren al lector a datos en 
imágenes y tablas, o describen cómo está organizado el 
texto. 
◦ Las Categorías de Presentación reportan objetivamente los 
resultados o cómo se obtuvieron esos resultados.
◦ Las Categorías de Comentarios son afirmaciones subjetivas 
del autor que no son sugeridas directamente por los datos. 
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Categorías Metatextuales
1. Pointer (Indicador): Indica qué datos van a ser 
discutidos. 
2. Structure of the Section (Estructura de la 
sección): Indica el orden y el contenido del texto
que sigue.
3. Procedural (Procedimiento): Explica cómo y por
qué se han producido los datos.
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 Presentación de hallazgos
(a) Comparación. Compara dos o más temas/puntos del estudio. 
(b) Cambio ligado a una evolución en el tiempo. Describe cambios en un 
objeto de estudio en un periodo de tiempo. 
(c) Relación entre variables. Indica relaciones entre variables del estudio. 
(d) Datos numéricos. Expresa datos cuantitativos que se podrían haber
presentado de manera gráfica o de tabla. 
 Verificación de hallazgos
(a) Otros hallazgos. Son resultados adicionales producidos por otras
variables o medidas, que sirven para respaldar los resultados de una
categoría o para evitar conflictos.
(b) Mismo tema. Agrega detalles complementarios a los resultados que
respaldan un resultado mpas general presentado en el Statement of 
Findings.
 Invalidación de hallazgos
Son resultados adicionales que no respaldan ni contradicen los hallazgos
presentados en la primera categoría. 
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 Explicación de los hallazgos. Sugiere razones para explicar los 
hallazgos. 
 Comparación del los hallazgos con la literatura
(a) Iguales. Fortalece la credibilidad de los hallazgos discutidos
mediante la presentación de resultados que coinciden.
(b) Ni iguales ni diferentes. Indica que los hallazgos ni coinciden ni
difieren de resultados previos.
(c) Diferentes. Indica que los resultados actuales difieren de los de 
investigaciones anteriores.
 Evaluación de la reformulación de la hipótesis para los hallazgos
(a) Igual. Confirma que el/los hallazgo(s) coinciden con la hipótesis
original.
(b) Diferente. Indica que los hallazgos no coinciden con la hipótesis
original.
 Implicancias de los hallazgos. El autor aporta sus ideas sobre las
implicancias y las consecuencias futuras/presentes del hallazgo.
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La presentación de los resultados/hallazgos es la 
única categoría obligatoria. 
El patrón más común es una combinación de: 
Indicador (a una figura o tabla) 
+ Presentación del resultado/hallazgo
+ Verificación del resultado/hallazgo (SOR, por sus
siglas en inglés-Substantiation of Finding)
(una categoría metatextual y dos de presentación)
(Brett, 1994)
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1. Estilo fáctico para referirse a los datos
2. Verbos para referirse a datos no lingüísticos
3. Cláusulas del tipo “As…”
4. Formas impersonales (similar a lo visto en 
Métodos)
5. Comparativos
6. Superlativos
7. Aproximaciones
8. Adverbios
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Indicativo
 Sin comentarios
 Fáctico
e.g. Table 5 shows 
the most common 
modes of 
computer infection 
for U.S. businesses
Informativo
Resumen real de 
los datos
 Resultados
principales
e.g. Table 5 shows 
that home disks 
are the major 
source of 
computer viruses.
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Indicative & Informative verbs
Indicative Informative
Show  
Provide  X
Give
Present
Summarize
Illustrate
Reveal
Display
Demonstrate
Indicate
Suggest
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Slide 13 
 As shown in table 5,...
 As can be seen in figure 8,...
 As revealed by the graph, ...
a. As it has been proved, the theory may have 
practical importance.
announces or confirms
b. As has been proved, the theory may have 
practical importance.
implies a causal relationship
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As shown in table 3, ...
As can be seen from the data in table 1,...
As shown by the data in table 1,...
As described on page 24,...
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1. As can be seen ____ figure 4, earnings have descreased.
2. As revealed ___ figure 2, the lightweight materials outperformed 
traditional metals.
3. As described ___ the previous page, there are two common types of 
abstracts.
4. As stated ___ Appendix B, per in percent or kilometers per hour is a 
Latin preposition that originally meant through or by.
5. As described ___ the previous unit, passives are common in process 
descriptions.
6. As can be seen ___ a comparison of the two tables, household 
income is a more reliable predictor than level of education.
7. As is often the case ___ materials ___ this type, small cracks pose a 
serious problem.
8. As has been demonstrated ___ many similar experiments, these 
materials have many advantages.
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 It is + adjectival form
◦ First person: I found…
◦ Third person: It was found that…
◦ First person: I assumed that…
◦ Third person: It was assumed that…
Passive voice – x was given the value z
◦ Active: The authors suggest…
◦ Passive: It is suggested…
◦ Active: We used a standard graphical representation to…
◦ Passive: A standard graphical representation was used to…
 Person as subject: I noticed…
 Thing as subject: Analysis of the raw data indicated…
 Person as subject: In this report I show…
 Thing as subject: This report presents…
 X is considered to be XXX
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“
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 DE IGUALDAD: los elementos de la  comparación 
son iguales => AS + ADJ. GRADO POSITIVO + AS. 
Ejemplo: “Our approach was to ash the soil in a 
furnace at as low a temperature as possible (400°
C)…”
 DE SUPERIORIDAD: el grado que alcanza el adjetivo 
en uno de los elementos es mayor que el que se 
muestra en el otro =>
◦ Elemento 1 + adjetivo terminado en –er + than + 
elemento 2
◦ Elemento 1 + more + adjetivo en grado positivo 
+ than + elemento 2. Ejemplo: more accurate
than/ faster than
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 DE INFERIORIDAD: el grado en el que se 
presenta el adjetivo en un elemento es menor 
al que se da en el otro elemento => less + 
adjetivo en grado positivo +than. Ejemplo:
The current results were less convincing than
the previous ones
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 Adjetivo terminado en –est
 The most + adjetivo en grado positivo
Ejemplo:
the fastest method
the most accurate technique
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 Leamos estos números… 
 4,579 samples
 30.33 metres
 $995
 7.385%
 U$S 5.1 million 
 Ahora veamos…
 around 4,500 samples
 just over 30 metres
 $1000 more or less
 approximately 7.4%
 roughly U$S 5 million
 A positive result was obtained for 1,024 samples. 
 over / just over / more than 1000 samples
 The average distance for a complete hault of the car was 29.58 
meters. 
 approximately / about / round about / roughly 30 metres
 The table shows that 1,994 drivers preferred to cross at a yellow
light that to brake. 
 well over / well above / nearly / just under / almost 2000 drivers
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 The increase in the levels of radiocaesium has increased slowly / 
slightly / dramatically over the last 10 years and surpassed any 
expected amounts. 
 The absorption rate decreased significantly / slightly / steadily 
by 0.25% every 24 hours. 
 There was a huge / slight / significant rise in the migration rate.
 Organic soils have considerably / gradually / slowly absorved 
radiation and concentration measures show Radon presence has 
doubled in the last 10 years. 
 There was a sharp / gradual / fast and noticeable gain in natural 
radioactivity after the 2004 tsunami. 
 The catastrophe has slightly / substantially / significantly
impacted on the radioactivity concentrations of 226Ra, along the 
Andaman coast, for results show that measures are comparable 
to that of the east coast, which was not exposed to the tsunami.
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Overall...
Los Resultados se ocupan de los hechos y/o datos
Descriptivos
La Discusión se ocupa de las relaciones entre 
hechos y/o datos
Interpretativa
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 Escribamos una 
sección resultados 
teniendo en cuenta 
los datos de la tabla. 
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 Title: An Analysis on Distribution of Traffic Faults 
in Accidents, Based on Driver’s Age and Gender: 
Eskisehir Case (Turkey). 
 Procedia Social and Behavioral Sciences 20 (2011) 
776–785.
 Some background knowledge of the study…
◦ Human factor as the major cause of traffic accidents
◦ Accidents in 2009 with death or injury
◦ Factors under analysis: Deivers’ age, Gender and Faults 
(Fundamental Faults and Minor Faults).
 
Slide 26 
 Take a look at the tables handed out to you 
and highlight the pieces of information that 
in your opinion deserve to be presented in 
the actual writing of the Results section. 
 Focus on tables 1, 2 and 4.
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 As summarized in table 1…
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Slide 28 
The most… The least…
 
Slide 29 
 
Slide 30 
 Definir los constituyentes de la sección 
Resultados;
 Identificar diferentes movimientos de los 
resultados en un corpus propio;
 Revisar las formas lingüísticas típicas de los 
Resultados a la vez que las pudimos aplicar
en ejercicios de lengua trabajando en pares o 
grupos;
 Escribir resultados de manera conjunta, 
usando recursos ligüísticos frecuentemente 
encontrados en la sección Resultados. 
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1.7. Module 7 
Slide 1 
EL DIÁLOGO 
EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD 
EN LA ESCRITURA 
DE ARTÍCULOS DE INVESTIGACIÓN EN INGLÉS
SEPTIMO encuentro
13/06/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y aportes 
para las prácticas discursivas institucionales
1
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Módulo 7
Discusión. Características. Funciones.
Los significados interpersonales. Los
recursos lingüísticos para la construcción de
posturas, puntos de vista y alianzas. La
modalidad en la ciencia. La probabilidad y la
evidencialidad. Los recursos de mitigación y
refuerzo. Verbos modales. Verbos
epistémicos de juicio y evidenciales.
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Recapitulando…
Los Resultados tratan con hechos
La Discusión trata con relaciones entre los 
hechos
descriptivos
interpretativa
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La Sección Discusión
• Es una sección clave para la inserción activa 
de los investigadores en la comunidad 
científica y para el intercambio de saberes 
entre los miembros de dicha comunidad
Alto potencial para la comunicación 
interpersonal
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La Sección Discusión: objetivos
• interpretar y determinar el valor de los descubrimientos de una 
investigación a la luz de los resultados de otras. 
• Comparar y contrastar los datos del estudio con los de otros 
investigadores
• Describir  nuevamente los resultados para relacionarlos positivamente o 
contraponerlos a los de otras investigaciones, propias o ajenas.
• persuadir al lector
• dejar abierto el plano de intercambio, crítica, evaluación y devolución
con otros investigadores (Giannoni, 2005)
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Vista de la Sección Discusión en 
el AI
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Slide 7 
Vista del Artículo de Investigación en su totalidad 
Dernt, 2014
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Los movimientos(moves) más comunes en 
la Sección Discusión Swales (1990: 172-173)
• Antecedentes
• Presentación de los resultados
• Resultados (In) esperados
• Referencia a investigaciones previas
• Explicación
• Ejemplificación
• Deducción e Hipótesis
• Recomendaciones
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Discusión – Movimientos canónicos
• Antecedentes: presentación o información 
relacionada al problema central (intro, move 
2) y/o objetivos (intro, move 3). Esto repite 
la información, pero sirve para re-enfocar la 
atención en el problema principal. 
• Presentación de los resultados: la 
atención del lector ha sido re-enfocada aquí 
como una vista preliminar de los resultados 
obtenidos de la sección métodos/resultados. 
Comienzo real de la nueva información 
presentada en la sección discusión.
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Discusión – Movimientos canónicos 
Ct‘d
• Resultados (In) esperados: comentarios 
acerca de si los resultados fueron 
esperados e inesperados. 
• Referencia a investigaciones previas: 
Se comparan los resultados con los de 
otras investigaciones del mismo autor o 
de otros científicos. 
.
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Discusión – Movimientos 
canónicos CCt‘d
• Explicación: más común cuando el escritor está 
reportando resultados inesperados o resultados 
que de algún modo se desvían de los resultados 
anticipados en los movimientos introductorios de 
plantear un interrogante y continuar una tradición.
• Ejemplificación: Consiste en particularizar o 
especificar algún concepto o afirmación general. 
Funciona como soporte de las explicaciones. 
 
Slide 12 
Discusión – Movimientos canónicos 
Ct‘d
• Deducción e Hipótesis: Si los resultados pueden ser 
generalizados de manera teórica, se discuten como 
parte de una deducción o hipótesis. Esto es más común 
cuando se cuenta con evidencia concreta.
• Recomendaciones:  Si se necesita  profundizar en 
algún tema central de la investigación, el escritor hace 
referencia a estos temas en esta parte. Esto sirve 
también para justificar cualquier limitación dentro de la 
discusión actual.
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Un análisis sintetizado de la Sección 
Discusión
Move 1 Puntos para consolidar el espacio 
de investigación (obligatorio)
Move 2 Puntos para indicar las limitaciones 
del estudio (opcional pero común)
Move 3 Puntos para identificar áreas útiles 
de mayor investigación (opcional y sólo 
común en algunas áreas)
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Forma de una Discusión más 
extensa
Paragraph 1
Paragraph 3
Paragraph 2
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Realizaciones léxico-gramaticales de la 
Discusión
Uso de lenguaje tentativo
– Verbos modales: 
• can, could, may, might, should, must, will, have to…
– Expresiones modales: 
• De probabilidad / certeza: probably, likely, possible, 
maybe, definitely, indeed, certainly, perhaps, …
• De usualidad: usually, in general, often, sometimes, 
hardly, barely, …
– Adjuntos de comentario: 
• surprisingly, unfortunately, actually, interestingly, 
worthwhile, it is worth noting / observing / pointing out / 
mentioning, contrary to expectations, unexpectedly, in line 
with, in keeping with, supposedly…
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Un análisis sintetizado de la Sección 
Discusión
Move 1 Puntos para consolidar el espacio 
de investigación (obligatorio)
Move 2 Puntos para indicar las limitaciones 
del estudio (opcional pero común)
Move 3 Puntos para identificar áreas útiles 
de mayor investigación (opcional y sólo 
común en algunas áreas)
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Ahora… 
Decidir si las siguientes oraciones pertenecen a Move 1, 2 o 3. 
Move 1 (3 resultados, 1 metodología, 1 centralidad, 1 
comparación bibliográfica), Move 2 (2 puntos), Move 3 (1 punto)
1.This is a very limited study restricted to a single field.
2.Position varies from one connector to another (+example[s])
3. Sentence-connectors are quite common in academic writing (average of 2 per page)
4. Our survey shows unexpected differences in the frequency with which individual 
connectors are used (+example[s]) 
5.Further research in this area might produce materials of greater help to writers, 
especially non-native speakers
6. Our survey shows that 25% of connectors do not occur at the beginning of sentences
7. It is important to conduct surveys to establish where connectors usually occur in 
sentences. 
8. We are not yet in a position to offer explanations for choices of connectors positions 
9. Twenty-five percent noninitial seems higher than the grammar books would predict, 
but lower than Morrow (1989), who found 53 % non-initial in an economics journal
(Although Morrow used a broader definition of connector)
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Estrategias utilizadas para abrir la 
SD
1. Discusión de antecedentes bibliográficos
2. Conclusión general
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Slide 19 
3. Propósito del trabajo
4. Resumen
5. Referencia a la teoría (para elevar el nivel de la discusión) 
6.Comentario acerca de la metodología
7. Importancia del sitio de la investigación
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8. Limitaciones de los datos
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• E X P E R I E N C I A L E S – R E P R E S E N T A C I Ó N  D E L  M U N D O  Y  
D E  L A  E X P E R I E N C I A
• T E X T U A L E S  – A R T I C U L A C I Ó N  T E X T U A L  
• I N T E R P E R S O N A L E S
Los Recursos 
Interpersonales
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La sección DISCUSIÓN es altamente diálógica… ¿? 
Veamos si en estos casos se abre o se cierra el espacio 
dialógico…
A number of critics have declared The Matrix to be the best
movie of all time. 
The Matrix could very well be considered the best movie of 
all time.
The Matrix is the best movie of all time.
dialogised (heteroglossic) – percibimos la voz de otros
dialogised (heteroglossic)
undialogised (monoglossic) – lo que 
se plantea es la única verdad
 
Slide 23 
Veamos si en estos casos se abre o se cierra el espacio 
dialógico…
A number of critics have declared The Matrix to be the best
movie of all time. 
The Matrix could very well be considered the best movie of 
all time.
The Matrix is the best movie of all time.
dialogised (heteroglossic) – percibimos la voz de otros
dialogised (heteroglossic)
undialogised (monoglossic) – lo que 
se plantea es la única verdad
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Graphology  
Phonology
Lexico-Grammar
Discourse 
Semantics
Context of Situation
Context of Culture
Ideology
Meanings
Experiential
Interpersonal
Textual
Field
Tenor
Mode
Transitivity
Mood
Theme
Register
Genre
More abstract:
CONTEXT / 
EXTRALING. LEVEL
More Concrete: LINGUISTIC LEVEL
Suzanne Eggins. An Introduction to Systemic 
Functional Linguistics
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Significados INTERPERSONALES
Lo que el emisor quiere lograr en relación al receptor (oyente/lector) 
• Dar información
• Pedir información
• Demandar una reacción
• Persuadir…
¿Cómo se posiciona el emisor en relación a la audiencia y en relación al 
mensaje? 
¿Está seguro/inseguro de lo que dice? ¿Tiene dudas? ¿Es distante con lo 
que plantea? ¿Qué relación tiene el escritor con el receptor? ¿Es amistoso? 
¿Autoritario? ¿Optimista, pesimista? ¿Humilde? 
System of Modality (Modalidad)
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Al momento de reforzar nuestras declaraciones…
… debemos tener en cuenta dos cuestiones:
1. la necesidad de ser cautos
2. la necesidad de contar con los recursos
lingüísticos para expresar esa cautela
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Let’s take a look at an example…
 (Cargill & O’Connor, 2009)
Inscripto en el verbo         Verbo Modal
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Significados Interpersonales y sus Posibles 
Realizaciones Léxicogramaticales
 Probabilidad
 Certeza
 Posibilidad
 Reforzamiento de 
declaraciones
 Debilitamiento de 
declaraciones
 Distanciamiento
 Causalidad
 Modales
 “It is + adjetivo”
 Combined Modality
 “There is a + quantifier”
 Variaciones léxicas (semántica 
inscripta en verbos)
 Adjuncts
 Impersonalidad
 Generalizaciones
 Due to + NP
 Other phrases
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Los hablantes (o escritores) evalúan “la probabilidad de la veracidad de 
la proposición en términos de la certeza (certainty) o probabilidad
(probability) o posibilidad (possibility)” 
(Downing & Locke, 1992: 382)
e.g. It may be the case that ..., Results might change if certain 
conditions ..., 
Los hablantes “interviene[n] en el acto comunicativo  presentando  
obligaciones (obligations) o dando permisos (permission)” 
e.g. One must look into this matter in detail...
Modality
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Modality 
El espacio entre…
sí no
siempre                           nunca
¿Para qué nos sirve el sistema de modalidad? 
 Para resaltar resultados y declaraciones
 Para evaluar una teoría ya aceptada, una creencia, un conocimiento o 
una práctica general establecida a la luz de datos nuevos
 Para comparar y evaluar datos
 Para evaluar la validez de datos en términos de la metodología
empleada
 Para discutir las implicancia que tienen los datos
 Para posicionarse
 Para regular y mitigar todos los significados que queremos
expresar y así evitar nuestras afirmaciones sean refutadas
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Para expresar Probabilidad y Certeza
 Auxiliares modales:
 ++ A reduced speed limit will result in fewer highway 
injuries.
 +    A reduced speed limit may result in fewer highway 
injuries.
 A reduced speed limit might / could result in fewer 
highway injuries.
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Probability 
certain that must be true 
most probable   that will be true
likely that can be true
that could be true
that would be true  if a condition is met
possible    that may be true
unlikely that might be true
that s certainly true   that must certainly be true
that s probably true   that will probably be true
that s possibly true    that may possibly be true
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Put the following into the correct order
 _____ It is highly likely that
 _____ It is almost certain that
 _____ It is very probable that
 _____ It is very unlikely that
 _____ It is probable that
 _____ It is likely that
 _____ It is possible that
 _____ It is highly improbable that
 _____ It is unlikely that
 _____ It is certain that
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Reducing / softening / weakening probability
It is certain that
It is almost certain that
It is very probable that
It is highly likely that
It is probable that
It is likely that
It is possible that
It is unlikely that
It is very unlikely that
It is highly improbable that
a reduced speed 
limit will result in 
fewer injuries.
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Para expresar Obligación
Obligation 
Obligatory We have to/must study
We should/ought to study
We can study
Optional We could study
We are obliged to study…
We will necessarily study…
We are supposed to study…
We are allowed to study…
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There is a + quantifier
There is a strong possibility
There is a good possibility
There is a definite possibility that
There is a slight possibility that
There is a remote possibility that  
a reduced speed 
limit will result 
in fewer injuries.
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Variaciones Léxicas
Circle the verb making the weaker claim
1. The results indicate/establish that there is a link between smoking and lung cancer.
2. Table 9 suggests/shows that Venezuelan scientists may need help with written 
English.
3. The latest series of experiments question/undermine much previous research.
4. The results given in figure 4 validate/support the second hypothesis.
5. The quantities displayed in the table have been assumed/shown to be about 98% 
accurate.
6. The tests results create/suggest a basis for product modification.
7. Changes in ambient temperature may have influenced/distorted the test results.
8. In their earlier work, they failed/neglected to take ambient temperature into 
account.
9. As can be seen from table 3, the new tax laws have encouraged/stimulated
industrial investment.
10. Figure 12 depicts/clarifies the genetic relationship.
 
Slide 38 
Adjuncts:
On the limited data 
available,
a lower speed limit may 
reduce highway fatalities.
In the view of some experts,
According to this 
preliminary study,
Based on informal 
observations made by 
highway patrol officers,
Otras formas de resaltar/debilitar las afirmaciones
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Keeping Distance: Impersonalidad
Removing yourself from a claim
Too strong? Possibly unjustified?
Consumers have
less confidence in 
the economy (…)
Consumers seem to have 
/ appear to have
It would seem / appear 
that …
There seems to be / 
appears to be
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Generalization
 Verb tend
 Consumers tend to have less confidence in the economy.
 Qualification of the subject
 Many / most / a majority of / in most parts, 
consumers have less confidence in the economy.
 Addition of exceptions
 With the exception of x, ... / Apart from x, ... / 
Except for x, ...
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Combined modality
From: The use of seat belts prevents physical injuries in car 
accidents
prevents -> reduces (weaker verb)
reduces -> may reduce (probability)
+ in certain circumstances (weakening the generalization)
+ certain types of injury (weakening the generalization)
+ according to simulation studies (adding distance)
To: According to simulation studies, in some circumstances the 
use of seat belts may reduce certain types of physical injury in 
car accidents.
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Causalidad
Put the following sentence variations in order from 1 
(strongest claim) to 6 (weakest claim):
Deregulation of the U.S. banking industry _______ the 
1989-91 crisis.
__ a. contributed to
__ b. caused
__ c. may have contributed to 
__ d. was probably a major cause of 
__ e. was one of the causes of 
__ f. might have been a small factor in
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Causalidad: Dealing with the unexpected
The difference 
between expected 
and obtained results
may be due to the incorrect 
calibration of the 
instruments. 
This discrepancy can be attributed 
to
the small sample size.
The anomaly in the 
observations
can probably be 
accounted for by
a defect in the 
camera.
The lack of statistical 
significance
is probably a 
consequence of 
weaknesses in the 
experimental design.
The difficulty in 
dating this 
archeological site
would seem to 
stem from
the limited amount of 
organic material 
available.
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Troubleshooting: 
due to – Right, wrong or acceptable but ackward?
1. The errors may be due to incorrect calibration 
of the instruments.
2. The errors may be due to the fact that the 
instruments were incorrectly calibrated.
3. The errors may be due to the instruments 
being incorrectly calibrated.
4. The errors may be due to the instruments were 
incorrectly calibrated.
5. The errors may be due to the incorrectly 
calibrating the instruments.
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Troubleshooting :
Use and position of Participles
i.e. single participle following the noun
1. The results obtained confirm three of our four 
hypotheses.
2. Although some assumptions made have an 
intrinsic appeal, they were shown to be 
somewhat suspect in one regard.
3. The first approach adopted had to be abandoned 
because...
4. However, because of the restricted number of 
events studied and the nature of the questions 
posed, no quantitative data has been provided.
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When is the noun + adj used in English?
 In 10% of all cases in academic texts (90% respect 
the typical adj+noun order),
 in poetry (e.g. little boy blue)
 in some old expressions of French origin (e.g. 
Courts martial),
 after words like something and anybody (e.g. 
Something unusual) and
 after (sometimes) a few special adjectives such as 
available (e.g. the data available).
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Some tips
 Not all participles can be postponed, the most common 
are:
used described presented
reported given obtained
discussed chosen examined
tested considered identified 
 They usually refer back to earlier material in the text
The curve shown ...
The few facts presented...
The cases discussed...
The literature cited...
The data given...
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Hyland’s taxonomy of hedges (2005: 218)
About, almost, apparent, apparently, appear, appeared, appears, 
approximately, argue, argued, argues, around, assume, assumed, 
broadly, certain amount, certain extent, certain level, claim, claimed, 
claims, could, couldn‘t, doubt, doubtful, essentially, estimate, 
estimated, fairly, feels, felt, frequently, from my perspective, from our 
perspective, from this perspective, generally, guess, indicate, 
indicated, indicates, in general, in most cases, in most instances, in 
my opinion, in my view in this view, in our view, largely, likely, mainly, 
may, maybe, might, mostly, often, on the whole, ought, perhaps, 
plausibly, possible, possibly, postulate, postulated, postulates, 
presumably, probable, probably, quite, rather x, relatively, roughly, 
seems, should, sometimes, somewhat, suggest, suggested, 
suggests, suppose, supposed, supposes, suspect, suspects, tend to, 
tended to, tends to, to my knowledge, typical, typically, uncertain, 
uncertainly, unclear, unclearly, unlikely, usually, would, wouldn‘t.
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Reescriba las siguientes oraciones para que sean
Académicamente respetables y justificables:
1. Physical attraction is important for marital happiness.
2. Economic sanctions are ineffective.
3. Alcohol makes people become violent.
4. Passive smoking causes cancer.
5. Recycling is the best solution to the waste disposal problem.
6. Physical exercise lessens the severity of depression.
7. Great novels do not make great films.
8. Private schools provide a better education than do public 
schools.
In Pairs… 
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Chill Out Corner… :D
 
Slide 51 
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Slide 52 
Shall we write?
 
Slide 53 
 
Slide 54 
Let’s write the Discussion of One of your Results…
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Homework
 Write the Discussion of at least three 
of your results. Remember to include: 
 1. A reference to the purpose of study and/or the 
assumptions that guide the study;
 2. A review of the most important findings/results; and 
 3.
 a) an explanation; 
 b) their relation to the initial purpose / problem / hypothesis; 
 c) a comparison with the results of other studies; 
 d) the limitations of the study; implications for practical applications; 
and 
 e) suggestions for further research. 
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1.8. Module 8 
Slide 1 
EL DIÁLOGO EN LA COMUNIDAD CIENTÍFICA:
HACIA UNA MAYOR EFECTIVIDAD 
EN LA ESCRITURA 
DE ARTÍCULOS DE INVESTIGACIÓN EN INGLÉS
OCTAVO encuentro
27/06/2014
Mariana Pascual, Carolina Mirallas, 
Liliana Waicekawsky, Graciela Lucero Arrúa, Renata Cardinali
Proyecto El AD (Análisis del Discurso): perspectivas, recursos y aportes 
para las prácticas discursivas institucionales
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Módulo 8
•Uso efectivo de herramientas de referencia 
para la escritura efectiva: diccionarios
bilingües, monolingües, collocations y 
thesaurus; análisis de corpus, softwares de 
concordancia, colocaciones, coligaciones. 
•La Intertextualidad. El diálogo de pares. El 
discurso directo y el discurso reportado. 
Formas de citas. Convenciones. Verbos 
utilizados en las citas. Implicancias de los 
diferentes usos.
•La Conclusión y los Agradecimientos. 
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DICTIONARIES
• ¿Cuáles conoce?
• ¿Para qué propósito sirven?
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Wordreference
• WordReference es un diccionario 
en línea de traducción, lo podemos 
usar como diccionario bilingüe 
español-inglés o inglés-español o 
como monolingüe. 
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Advanced Learner’s
Dictionary
• Es un diccionario monolingüe que 
presenta definiciones de palabras sin que 
sean circulares o que contengan palabras 
poco frecuentes. 
• Podemos percibir las diferencias de uso 
entre palabras que parecen ser sinónimos 
entre sí. 
• También presenta información sobre la 
sintaxis a tener en cuenta. 
• Oxford, Longman, MacMillan, Collins, etc.
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Collocations
• Es un diccionario que nos 
permite ver cuáles son las 
combinaciones de palabras 
más frecuentes. 
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• ADJ. detailed, in-depth, painstaking | extensive He has carried out extensive 
research into renewable energy sources. | basic | original | further | ground-
breaking, pioneering pioneering research into skin disease | collaborative | 
empirical | academic, clinical, historical, medical, military, scientific, social, space 
| AIDS, cancer, etc. | animal calling for a ban on animal research | market
• QUANT. piece a startling piece of historical research
• VERB + RESEARCH carry out, conduct, do, undertake She's doing research on Czech 
music between the wars. | be based on One paper based on research conducted at 
Oxford suggested that the drug may cause brain damage.
• RESEARCH + VERB demonstrate sth, indicate sth, prove sth, reveal sth, show sth, 
suggest sth What have their researches shown? | produce sth, yield sth Recent 
research on deaf children has produced some interesting findings about their 
speech.
• RESEARCH + NOUN degree | effort, programme, project, work directing the 
group's research effort | methods | findings, results | purposes Copies of the tape 
can be made for research purposes. | centre, institute, laboratory | assistant, 
group, student, team, worker | grant
• PREP. ~ in Most research in the field has concentrated on the effects on children. | 
~ into/on They are carrying out research into the natural flow patterns of water.
• PHRASES an area of research, research and development spending on military 
research and
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Thesaurus
• Tesauro es 
la lista de palabras o tér
minos empleados para 
representar conceptos.
• Este diccionario 
presenta palabras 
relacionadas 
semánticamente: 
sinónimos y antónimos.
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LINGÜÍSTICA DEL CORPUS 
1. ¿Qué es la lingüistica del corpus? 
2. ¿Qué es un corpus?
3. ¿Qué es una programa de concordancia?
4. ¿Qué tipos de corpora hay? 
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1.¿Qué es la lingüistica del 
corpus? 
• Es la compilación y el análisis de lenguaje que 
ocurre de manera natural mediante el uso de 
córpora computarizado.
• Se define de dos maneras como             una 
metodología para llevar a cabo análisis lingüístico 
(corpus-based approach). Es una herramienta de 
análisis
una disciplina (corpus-driven approach) 
para desarrollar teorías acerca del lenguaje.
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2.¿Qué es un corpus?
Un corpus puede ser definido como una colección de
textos que ha sido compilado para representar un uso
particular de una lengua y al cual se accede por medio de
un software que le permite al usuario buscar una
variedad de características lingüísticas. Esta colección
sistemática de textos que ocurren de manera natural
pueden ser orales u escritos. Son sistemáticos porque la
estructura y los contenidos del corpus siguen principios
extranligüisticos y también porque la composición exacta
del corpus está disponible para el investigador.
Cheng, W. Exploring corpus linguistics. Language in action (2012)
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3.¿Qué es un programa de 
concordancia? (concordancer)
Es un programa que nos permite 
visualizar todas las instancias de 
ocurrencia de un nodo con un cierto co-
texto de cada lado.
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4. ¿Qué tipos de córpora hay?
Existen diferentes tipos, según el propósito 
que se necesite investigar. Pueden ser 
orales o escritos.
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Asociaciones Lingüísticas
• Asociaciones lexicales: la característica 
lingüística se asocia sistemáticamente con 
palabras particulares.
• Asociaciones gramaticales: la característica 
lingüística se asocia sistemáticamente con 
características gramaticales en el contexto 
inmediato.
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Colocación
• Colocación: es una combinación estable de palabras que se 
utilizan para referirse a un determinado objeto o estado de las 
cosas de la realidad extralingüística.
• Hay diversos tipos de colocaciones, dependiendo de las clases 
de palabras que se combinan:
– Sustantivo y adjetivo: vino tinto, error garrafal, enemigo acérrimo, soltero 
empedernido
– Verbo y sustantivo: dar un paseo, celebrar una reunión, pronunciar un discurso, 
refrescar la memoria
– Verbo y adverbio: saludar efusivamente, discutir acaloradamente, negar 
taxativamente
– Adjetivo y adverbio: asquerosamente rico, gravemente herido, rematadamente 
loco
– Sustantivo, preposición y sustantivo: loncha de jamón, banco de peces
http://blog.lengua-e.com/2010/que-son-las-colocaciones/
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Coligación
Coligación: se define como la co-
aparición de una palabra lexical 
con una palabra gramatical. Por 
ejemplo verbos como agree, 
decide, expect son seguidos de 
cláusulas con that o to-infinitivo
mientras que verbos como accept, 
explain, recognize sólo aceptan 
cláusulas con that
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Programas de concordancias online
British National Corpus (BNC)
BYU-BNC (interface provided by Mark Davies, Brigham Young 
University)
http://corpus.byu.edu/bnc/
Corpus of Contemporary American English (COCA)
http://www.americancorpus.org/
Michigan Corpus of Academic Spoken English (MICASE)
http://quod.lib.umich.edu/m/micase/
Time Corpus
http://corpus.byu.edu/time/
WebCorp Live
http://www.webcorp.org.uk/
The Compleat Lexical Tutor
www. lextutor.ca/concordancers/
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LA INTERTEXTUALIDAD
• ¿Qué es?
• ¿Por qué vemos 
este tema en 
un curso de 
escritura 
científica?
Intertextualidad: Conjunto de relaciones que un texto tiene con otros,  
porque el autor los cita, los plagia o los parodia, o porque el lector 
establece cierta correlación entre uno y otros.  
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• La intertextualidad
• El diálogo de pares 
• El discurso directo y el discurso 
reportado 
• Formas de citas
• Convenciones
• Verbos utilizados en las citas
• Implicancias de los diferentes usos
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¿Qué es una comunidad de discurso?
...una comunidad en la cual el discurso, escrito y oral, se lleva a 
cabo. Los autores pertenecen a una multiplicidad de 
comunidades de discurso ... Cada una de las cuales tiene sus 
propias convenciones discursivas, propósitos y maneras en las 
cuales se da la escritura. 
(Beaufort, 1997)
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Características  de una comunidad de 
discurso (CD) (Swales, 1990:24)
1. Una CD tiene un conjunto de propósitos públicos 
consensuados y establecidos públicamente.
2. Posee mecanismos de comunicación entre sus 
miembros.
3. Usa mecanismos participativos para brindar 
información y respuestas.
4. Usa y en consecuencia posee uno o más géneros para 
el logro de sus propósitos.
5. Además de géneros específicos, posee un léxico 
específico.
6. Presenta un nivel de umbral para la inclusión de 
miembros con un nivel adecuado de contenido 
relecante y expertisia discursiva.
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Características  de una comunidad de 
discurso (CD) (Swales, 1990:24)
1. Una CD tiene un conjunto de propósitos públicos 
consensuados y establecidos públicamente.
2. Posee mecanismos de comunicación entre sus 
miembros.
3. Usa mecanismos participativos para brindar 
información y respuestas.
4. Usa y en consecuencia posee uno omás géneros 
para el logro de sus propósitos.
5. Además de géneros específicos, posee un léxico 
específico.
6. Presenta un nivel de umbral para la inclusión de 
miembros con un nivel adecuado de contenido 
relevante y experticia discursiva.
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Dominios del conocimiento en los que se apoyan los 
escritores expertos (Beaufort, 2008)
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Intertextualidad
• Bakhtin (1895-1975)
– El espacio discursivo general que hace que un texto sea comprensible. 
– Los lazos entre textos o eventos discursivos. Los significados de todo texto 
o de toda afirmación toman forma a partir de los que lo precedieron, y 
actúan en anticipación a futuras respuestas.
– Ubica al texto en la historia y en la sociedad, que son percibidas como 
textos leídos por el autor, y espacios en los que se ubica al escribirlos. 
– Considera que la escritura es una lectura del cuerpo literario que lo 
precedió y que el texto es una absorción y una respuesta a otros textos.
• Kristeva (1980, p. 66). 
– “todo texto es construido a partir de un mosaico de citas; todo texto es la 
absorción y transformación de otros textos" 
• Barthes (1977, p. 159). 
– “...etimologicamente, el texto es un tejido, una trama tejida“.
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¿Pará que citamos?
• Para reconocer la propiedad intelectual y derechos de los autores. Las 
citas constituyen un asunto de ética y una defensa contra el plagio 
(Swales & Feak, 1994).
• Para demostrar respeto a investigadores que nos precedieron. Las 
citas reconocen la historia de la disciplina a través del reconocimiento 
de los logros previos (Swales & Feak, 1994).
• Operan también como una especie de sistema de recompensa 
mutuo. En vez de realizar contribuciones monetarias a otros autores, 
se les “paga” en forma de citas (Ravetz, 1971).
• Son instrumentos de persuasión; los autores usan las citas como 
mecanismos de asignación de autoridad (Gilbert, 1977).
• Para brindar evidencia de que el autor está calificado como miembro 
de la comunidad académica. Para demostrar familiaridad con el 
campo disciplinar (Bavelas, 1978).
• Para generar un espacio de investigación para el autor que cita. Al 
describir lo que se ha hecho, las citas señalan la dirección de lo que 
no se ha hecho y, de esa manera, preparan un espacio para nuevas 
investigaciones (Swales, 1990).
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Las Citas
Integrales: e.g. Hyland (1999) showed disciplinary variation in citation 
patterns.
No-integrales : e.g. There would appear to be considerable disciplinary 
variation in citation pattern (Hyland, 1999).
Citas directas intra-oracionales: e.g. According to Kim (1999), “The World 
Trade Organization still has many obstacles to overcome, particularly with 
regard to decision-making processes (10).”
Citas directas largas de bloque con sangría:  (usualmente de más de 40 palabras)
Citas indirectas: e.g. According to Kim (1999), the World Trade Organization 
needs to improve the processes by which decisions are made.
Paráfrasis / resumen: e.g. According to Kim (1999), improvements are required 
for the World Trade Organization to better the decision making processes.
Generalización (combinación de varias fuentas): e.g. The ways in which 
decisions are made within the World Trade Organization are typically 
inefficient (Mitchell, 1997; Kim, 1998; Kim, 1999; Kirgis, 1999)
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Hyland (2009)
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Opciones de cita por disciplina
Disciplina Cita directa Cita en 
bloque
Resumen / 
Paráfrasis
Generalización
Biología 0 0 72 38
Ingeniería
Eléctrica
0 0 66 34
Marketing 3 2 68 27
Filosofía 2 1 89 8
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1. ¿Qué porcentaje de citas en su disciplina 
correspondería a citas directas?
2. Respecto de las generalizaciones, ¿diría 
que las diferencias podrían reflejar (a) las 
dimensiones de la disciplina, (b) la 
integración del campo disciplinar, o (c) 
alguna otra causa?
3. No se registraron citas directas para los AI 
de Biología e Ingeniería. ¿En qué casos 
cree que podría encontrar alguna?
Trabajo en pares: 
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Verbos de Reporte
¿Cuántos verbos de reporte puede recordar?
e.g. X said / declared / claimed / ....
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Verbos de reporte de alta frecuencia por disciplina  
(Hyland, 1999)
Disciplina Verbos
Biología describe find report show suggest observe
Física develop report study find expand
Ingeniería
Eléctricista
propose use describe show publish develop
Ingeniería
Mecánica
describe show report discuss give develop
Marketing suggest argue find demonstrate propose show
Lingüística
Aplicada
suggest argue show explain find point  out
Sociología argue suggest describe note analyze discuss
Filosofía say suggest argue claim point out hold
Total suggest argue find show describe propose
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Ambiguedad de algunas citas
• Citas colgadas “Hanging”: falta de claridad 
acerca de si el autor se refiere a lo que 
alguien dijo o en realidad hizo.
e.g. The causes of illiteracy have been 
widely investigated (Ferrara, 1990; 
Hyon, 1994; Jones, 1987).
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Cláusulas Nominales con that-
Muchos verbos de reporte son seguidos por
una cláusula que comienza con that- y que
contiene tanto un sujeto como un verbo.
e.g. Mango (1990a) and Mango (1997) questioned
this explanation and, in opposition to Thompson, 
claimed that cycloalkanes are more stable than open 
chain alkanes.
Trabajo en pares:
Observe la siguiente tabla e identifique los 
verbos que son seguidos por cláusulas
nominales encabezadas por that-. Luego
indique cuáles son más evaluativas.
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that-
clause? Objective Evaluative
describe X
discuss
state
present
explain
maintain
examine
affirm
argue
reveal
presume
assume
assert
contend
allege
claim
imply
Evaluación 
de los 
verbos de 
reporte
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Troubleshooting: allow / permit
Normativa gramatical:  Allow
• Let someone do sth. (otorgar/conceder 
permiso)/permit: he was allowed to leave the country; 
they do not allow music after 10.30 P.M.
• Let come or go (dejar - que alguien - ingrese a un lugar 
o vaya en una determinada dirección: the river was
patrolled and few people were allowed across (= 
revisaron el río y algunas personas fueron autorizadas 
para cruzarlo)
• Provide/give (especially monet or time) for a special
purpose (asignar/propiciar): They were allowed three
days for the task; we allowed one hour for the
test/testing…
(Longman Dictionary of Contemporary English) 
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Troubleshooting: allow / permit 
(cont’d)
• Make possible: The facts allow (of) no other
explanation; a loophole in the law allowed them
to escape prosecution.
• To officially accept as correct, proper, etc: They
refused to allow the claim
• To admit (fml) > V+that-clause
We must alow that he is a very smart politician
We allowed that the test was not syccessful
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Troubleshooting: allow / permit 
(cont’d)
Allow for
To take into consideration/provide the
necesaary conditions for sth. to happen
a) V + sust > The cost of the project
allows for inflation at 5%
b) V + -ing > The test must be 
completed to allow for finding a 
solid result
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¿A qué patrón de los anteriores se ajusta el uso de “allow” en 
las siguientes oraciones? ¿Cómo se puede traducir en cada 
caso?
• We have shown that the rate of digestion within bacterial-feeders is 
sufficiently delayed to allow for the localization and identification of 
food-source rRNA within bacterial-feeding nematodes. 
• While the low P/S ratio is rather typical for an animal fat, phytosterol 
derivatives and oleic acid, together with its oxidation products, do not 
allow to exclude that a vegetal oil was present.
• For instance, the plaster could be melted, applied and then allowed to 
set, forming a protective dressing also suitable for open wounds.
• Understanding the factors that allow certain strains to persist and 
possibly replicate in various habitats within aquatic environments will 
greatly improve our ability to accurately interpret the relationships 
between FIB densities and human health risks.
• This apparent lack of significant geometric dependence in the kinetic 
results allows some additional conclusions to be drawn.
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Troubleshooting: allow / permit
Pair work
Consideren estas oraciones tomadas de manuscritos escritos por 
investigadores de la UNSL elegidos al azar:  
a) “Estos descriptores están construidos de un modo tal que 
permiten capturar …”
b) “La técnica de doble inmunohistoquímica permitió el 
análisis de …”
c) “La doble inmunohistoquímica permitió demostrar la 
presencia de…”
d) “El análisis de las estimaciones termodinámicas 
representadas en la Fig 1 permite establecer que en el 
intervalo de temperatura considerado…”
¿Qué significaría “permitir” en cada una de estas 
instancias? Piensen sinónimos en español:
¿habilitar / posibilitar / facultar / autorizar / conceder?
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Conclusión y 
Agradecimientos
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• Movida 1: Resumen del estudio 
• Movida 2: Evaluación del estudio 
– Paso 1: Indicación de relevancia/ventajas 
– Paso 2: Indicación de limitaciones 
– Paso 3: Evaluación de la metodología 
• Movida 3: Deducciones de la 
investigación 
– Paso 1: Recomendación de investigaciones 
futuras 
– Paso 2: Implicancias / aplicaciones 
Conclusión (Ruiying & Desmond, 2003)Movidas 
más 
frecuentes
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• Las tres movidas de la sección Conclusión
pueden encontrarse en la Discusión.
• PERO, esto no significa que las secciones
Discusión y Conclusiones sean iguales. 
• La Discusión está focalizada en el 
comentario relativo a resultados
específicos, mientras que la Conclusión se 
concentra más en destacar los resultados
generales y evaluar el estudio.
Conclusión (Ruiying & Desmond, 2003)
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• La sección Resultados focaliza el 
‘Reporte de resultados’
• La Discusión enfatiza ‘Comentarios
sobre los resultados’ por medio de 
interpretación, justificación, evaluación
o comparación con trabajos previos. 
• El propósito principal de la Conclusión
es resumir la investigación destacando
los resultados, evaluando y señalando
posibles líneas de futuras
investigaciones y sugerencias acerca de 
posibles aplicaciones de los resultados. 
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Al fin…
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2. WORKSHEETS  
2.1. Worksheet #1 
Titles: Technology in Society 
1. Application capability of e-business and enterprise competitiveness: A case study of the iron 
and steel industry in China 
2. Technological innovations and industry clustering in the bicycle industry in Taiwan 
3. Learning and assimilation vs. M&A and innovation: Japan at the crossroads 
4. Technology assessment for clean energy technologies: The case of the Pacific Northwest 
5. Comparing domestic water heating technologies 
6. The sustainability of applied technologies for water supply in developing countries 
7. Classifying technology patents to identify trends: Applying a fuzzy-based clustering 
approach in the Turkish textile industry 
8. Information technology in Chile: How perceptions and use are related to age, gender, and 
social class 
9. The under-representation of women in information technology and computing in the Middle 
East: A perspective from Jordan 
10. An FPGA-based approach to the automatic generation of VHDL code for industrial control 
systems applications: A case study of MSOGIs implementation  
11. High-temperature superconductivity and normal state in the Holstein-t-J model  
12. A meticulous study of various medium access control protocols for wireless sensor 
networks (Review Article) 
13. Comparison of Signal Switching Matrices for Remote Laboratories and a Novel Solution 
Using FPGATechnology 
14. Analysis on the acceptance of Global Trust Management for unwanted traffic control based 
on game theory 
15. Modeling and solution of COA development based on timed influence net and game theory 
16. Mathematics is applied by everyone except applied mathematicians  
17. Incentive mechanism for P2P file sharing based on social network and game theory 
18. Justifying typicality measures of Boltzmannian statistical mechanics and dynamical systems 
19. Statistical mechanics and ocean circulation 
20. Characterization of naturally occurring radioactive materials in Libyan oil pipe scale using a 
germanium detector and Monte Carlo simulation  
21. Theoretical studies of RNA catalysis: Hybrid QM/MM methods and their comparison with 
MD and QM 
22. A Classification of Data Mining Algorithms for Wireless Sensor Networks, and 
Classification Extension to Concept Modeling in System of Wireless Sensor Networks Based 
on Natural Language Processing  
23. Natural Language Processing methods and systems for biomedical ontology learning 
24. Virtual reality: Avatars in human spaceflight training Using data mining to improve 
assessment of credit worthiness via credit scoring models 
25. Data mining of social networks represented as graphs 
26. Geomorphological response of fluvial and coastal terraces to Quaternary tectonics and 
climate as revealed by geostatistical topographic analysis. 
27. A quantitative index of soil development from field descriptions: examples from a 
chronosequence in central California 
28. Lithostratigraphy for Quaternary glacial deposits: ―If it ain't broke, don't fix it!‖ 
99 
29. Late Quaternary fluvial sedimentation in the Voidomatis Basin, Epirus, northwest Greece. 
Abstracts:  
Taylor-Lange, S., Juenger, M. & Siegel, J. (2014). Radon emanation fractions from concretes 
containing fly ash. Science of the total environment, 466-467: 1060-1065. 
 
Radon (222Rn) and progenies emanate from soil and building components and can create an 
indoor air quality hazard. In this study, nine concrete constituents, including the supplementary 
cementitious materials (SCMs) fly ash and metakaolin, were used to create eleven different 
concrete mixtures. We investigated the effect of constituent radium specific activity, radon 
effective activity and emanation fraction on the concrete emanation fraction and the radon 
exhalation rate. Given the serious health effects associated with radionuclide exposure, 
experimental results were coupled with Monte Carlo simulations to demonstrate predictive 
differences in the indoor radon concentration due to concrete mixture design. The results from 
this study show that, on average, fly ash constituents possessed radium specific activities 
ranging from 100 Bq/kg to 200 Bq/kg and emanation fractions ranging from 1.1% to 2.5%. The 
lowest emitting concrete mixture containing fly ash resulted in a 3.4% reduction in the concrete 
emanation fraction, owing to the relatively low emanation that exists when fly ash is part of 
concrete. On average, the metakaolin constituents contained radium specific activities ranging 
from 67 Bq/kg to 600 Bq/kg and emanation fractions ranging from 8.4% to 15.5%, and changed 
the total concrete emanation fraction by roughly ±5% relative to control samples. The results 
from this study suggest that SCMs can reduce indoor radon exposure from concrete, contingent 
upon SCM radionucleotide content and emanation fraction. Lastly, the experimental results 
provide SCM-specific concrete emanation fractions for indoor radon exposure modeling. 
 
MODEL STUDY OF ANCHORED PAVEMENT Extraido de Weissberg & Burke 
(1990:194) 
1
 Roadways constructed of conventional pavement _____  (be) subject to deformations after 
prolonged use. 
2
 A laboratory model study of an anchored pavement __________ (carry out, 
P.V.).
 3
 The objective of the study _____ (be) to investigate construction problems and to 
develop specifications for a full-scale test. 
4
 The study _____  (compare)1/20-scale anchored 
pavement and conventional slabs of similar dimensions.
 5
 The model test results ___________ 
(compare, P.V.) with results from finite-element analysis
. 6
 The deformations _____ (be) lower 
for the anchored pavement compared with those for the conventional slab, and stresses in the 
soil _____ (be) reduced and distributed more widely by rigid anchors. 
7
 These findings 
__________ (indicate) that an anchored slab _____ (offer) distinct advantages over a 
conventional slab.
 8
 The ANSYS computer program __________ (modal, use, P.V.) to analyze 
such a soil-structure system, incorporating the environmental and mechanical effects. 
 
Características de un buen abstract:  
 
 Alta densidad de información 
 Presenta propósito y contenido del artículo o proyecto  
 Se correlaciona con la información que se incluye en el outline 
 Legibilidad 
 Presenta una prosa clara y vigorosa 
 Prioriza el uso de verbos de acción sobre los de estado, de ser posible 
 Usa voz activa más que pasiva; es decir, ubica al agente en posición inicial o de sujeto 
 Usa tiempo presente para describir resultados con aplicabilidad continua o conclusiones 
 Usa tiempo pasado para describir variables específicas manipuladas o tests aplicados 
 En general, usa tercera persona ―he/she/they‖ en vez de primera ―I/we‖ y evita la segunda 
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―you‖ 
 Evita oraciones vacías de contenido sin información real (por ej., ―it is concluded that‖) 
 Buena organización 
 Presenta el tema y/o problema de la investigación en la primera oración 
 Identifica el propósito 
 Explica la metodología de la investigación 
 Explica los resultados y/o conclusiones así como las implicancias y aplicaciones 
 Incluye solo cuatro o cinco conceptos importantes, hallazgos o implicancias 
 Brevedad (conciso y específico) 
 Contiene típicamente 100-150 palabras (aprox. 900-1000 caracteres) 
 Contiene de uno a tres párrafos 
 Maximiza el contenido informativo, especialmente en la oración tópico 
 Utiliza métodos para ahorrar caracteres (por ej., usa dígitos para todos los números [pero 
evita iniciar una oración con números] 
 Hace uso extensivo de abreviaturas consensuadas (por ej., usa ―vs.‖ por ―versus‖) 
 Usa la voz activa — pero sin ―I‖ o ―we‖ 
 Unidad en sí mismo 
 Define abreviaturas y siglas como así también términos especiales 
 Incluye nombres de autores y fechas de publicaciones en caso de incluir referencias 
 Usa paráfrasis en vez de citas directas para las referencias 
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2.2. Worksheet #2 
El siguiente texto es una (de tres) partes de la sección "Methods" de un Artículo de 
Investigación tomado de la revista Science of the Total Environment (2014, pp. 466–
467)  de Sarah C. Taylor-Lange, Maria C.G. Juenger  y Jeffrey A. Siegel. 
Título: Radon emanation fractions from concretes containing fly ash and metakaolin 
Palabras clave: Radioactive pollution, Supplementary cementitious materials, Indoor 
air quality, Specific activity 
Recupere lo que ya sabemos de este estudio (abstract que analizamos con sus partes). 
Lea el texto y determine qué características de la sección método están presentes 
(Tiempo verbal: pasado simple, Uso de abreviaturas, siglas (menciones), Uso de 
conectores temporales y de secuencia, Lenguaje Impersonal, Uso de imperativos). 
2.1. Constituent materials and concretes mixtures 
Four coal fly ashes from Texas, labeled FA16, FA10, FA9, and FA8 were used in this 
study. Nomenclature is such that the first letters refer to the constituent, for example FA refers 
to fly ash, followed by a number representing the total uranium quantity in μg per g of 
constituent. Two metakaolin clays (abbreviated MK) were tested including: (i) a kaolinite 
(Wards Scientific) calcined in the laboratory and labeledMK49 and, (ii) a commercial 
metakaolin (Dynapoz, Christy Minerals) labeled MK5.MK49 was created by heating kaolinite 
clay in an electric furnace (Lindberg Blue M) at a rate of 25 °C/min from ambient to 650 °C, 
maintaining the temperature at 650 °C for 1 h, and then cooling at the same rate to ambient. To 
make concrete, ASTMC150 (2012) Type I portland cement, labeled C4, (Texas Lehigh Cement 
Co., processed in November 2011), Colorado River (Texas) fine aggregate (defined as passing a 
4.75 mm sieve) and coarse aggregate (defined as retained on a 4.75 mm sieve) (Texas, USA) 
and deionized water, were used. The average particle diameter (d50) and standard deviation 
from replicate tests for the powder constituents was determined using a Spraytec particle size 
analyzer (Malvern Instruments, Inc.). The specific gravities at a saturated surface dry state 
(SSD) for fine aggregate and coarse aggregate were 2.61 and 2.60, respectively, determined 
following ASTM C127 (2012) and ASTM C128 (2012) specifications. 
Eleven different concrete mixtures were created, each having a binder content of 15 wt.%, 
which includes both the cement and the SCM. The water content of each mixture was held 
constant at 7 wt.%. The coarse and fine aggregate comprised 44 wt.% and 34 wt.% of the 
mixtures, respectively. A rotating drum concrete mixer (mixer volume of 0.5 m3) was used to 
make roughly 26 kg of concrete per mixture, considered a large enough quantity to obtain a 
representative volume for testing. The concrete was placed into four cylindrical plastic molds 
(diameter: 100 mm; height: 200 mm) using an electric vibrating table for consolidation and 
allowed to hydrate sealed for 24 h prior to the molds being removed. Specimens were then 
placed into a thermocontrol storage room (100% RH at 23 °C) for 7 days and then moved to a 
second thermo-control room (50% RH at 23 °C) for 14 days. All concrete specimens were 
tested at the age of 21 days and the nomenclatures for concretes includes the prefix CC followed 
by the SCM used.  
Concrete mixtures included fine aggregate, coarse aggregate and water mixed with 
different cementitious material combinations. Six of the concrete mixtures included the 
following binder permutations: (a) 85 binder wt.% cement (C4) with 15 binder wt.% metakaolin 
(MK49 or MK5), and,  (b) 75 binder wt.% cement (C4) with 25 binder wt.% fly ash (FA16, 
FA10, FA9, or FA8). The following labels were used to describe these concretes: CCMK49, 
CCMK5, CCFA16, CCFA10, CCFA9, and CCFA8. Four ternary blends were created, such that 
each mixture contained three different cementitious components as follows: 60 binder wt.% 
cement (C4) with 25 binder wt.% fly ash (FA16 or FA8) and 15 binder wt.% metakaolin (MK49 
or MK5) corresponding to the following labels CCFA16MK49, CCFA16MK5, CCFA8MK49, 
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and CCFA8MK5. A concrete with 100 binder wt.% cement (C4) binder, labeled CCC4, was 
used as the control. 
Complete el texto con el tiempo verbal y el tipo de voz (activa o pasiva) según 
corresponda. Busque las respuestas en la plataforma y corrija su ejercicio.  
GEOLOGY  
Journal: Sedimentary Geology  
Year of publication: 2007 
Title: Tectonic versus climatic control on the evolution of fluvio-deltaic systems in a 
lake basin, Eastern Pannonian Basin 
Authors: Gy. Juhász, Gy. Pogácsás, I. Magyar, G. Vakarcs 
 
2. Methods and dataset 
The Late-Neogene sedimentary succession in the eastern part of the Pannonian Basin 
_____________________ (study) by subsurface geological methods. The stratigraphical 
and sedimentological interpretations at different scales _____________________ 
(integrate) in the basin study. The work _____________________ (base) on regional 
composite seismic profiles, analysis of welllogs (Serra, 1985) and core-sample data. 
Regional seismic profiles _____________________ (orient) in the dip direction, which 
highlights sediment supply routes into the basin, and strike-oriented (Fig. 1).The 
regional profile of Vakarcs (Vakarcs et al., 1994; Vakarcs, 1997) which _____________ 
(serve) as the starting point of our interpretation (profile III), ______________ (follow) 
the axis of the sub-basins through the narrow, elongate Derecske trough and the eastern 
part of the Békés basin. 
However, there ____________ (be) limited well data along this profile, therefore 
additional regional composite profiles on the flanks of the trough and near basement 
highs, on both sides, _________________ (also, include) in this study to improve 
borehole control on the seismic data. One of these profiles, profile II (Fig. 1), north of 
the master profile (profile III), _______________ (follow) the trace of a major strike-
slip fault from the transtensional basin (Derecske trough) to the flanks of the 
transpressional high. Geological information on the Late-Miocene– Pliocene 
sedimentary succession _______________ (provide) by several hundred exploration 
boreholes. Well-logs (mostly Gamma Ray, Spontaneous Potential and Resistivity plots) 
_____________________ (interpret), and core samples and cuttings 
_____________________ (investigate) for sedimentological and palaeontological 
information. 
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Complete el texto con el tiempo verbal y el tipo de voz (activa o pasiva) según 
corresponda. Busque las respuestas en la plataforma y corrija su ejercicio. 
PHYSICS 
Journal: Journal of Catalysis 
Year of publication: 2002 
Title: Mechanisms for Chain Growth in Fischer–Tropsch Synthesis over Ru(0001) 
Authors: I. M. Ciobˆıc, G. J. Kramer, Q. Ge, M. Neurock and R. A. van Santen 
3. METHOD AND SURFACE MODEL 
All calculations reported herein ________________ (perform) using plane wave periodic 
density functional theoretical calculations as implemented in the Vienna Ab Initio 
Simulation Package VASP (23, 24) code. Generalized gradient corrections 
_____________________ (carry out) using the Perdew–Wang 91 functional (25). The 
smearing method of Methfessel and Paxton (26) _____________________ (apply) to help 
with the convergence of the self-consistent field. The free energy here is a variational 
quantity and the energy is subsequently extrapolated for σ=0.0 eV. The interactions 
between the ions and the electrons _____________________ (describe) by the Vanderbilt 
ultrasoft pseudopotentials (US-PP) (27) provided by Kresse and Hafner (28). 
The supercell __________ (consist) of a four-layer slab with seven vacuum layers 
between the slabs, in a 2×2 supercell. Adsorption on both sides with an inversion center 
__________ (prevent) the generation of dipole–dipole interactions between the supercells. 
The k-points sampling ______________________ (generate) following the Monkhorst–
Pack procedure (29) with a 5×5×1 mesh. The 3×3 supercell also __________ (have) a four-
layer slab with five vacuum layers between the slabs. The k-points sampling __________ 
(use) a 3×3×1 mesh. 
The cutoff energy for the plane waves basis set __________ (be) 300.0eV. The 
coordinates of all of the atoms ____________________ (fully, optimize). All the 
parameters (the k-points mesh, the number of metal and vacuum layers, etc.) 
_______________ (test) and carefully ______________ (select) (16). 
The nudged elastic band (NEB) method developed by J´onsson et al. (30) is used to 
determine the transition states reported herein. This is a chain-of-states method. Two points 
in the hyperspace containing all the degrees of freedom are needed (initial and final state) 
and a linear interpolation can be made to produce the images along the elastic band. The 
program will run simultaneously for each image and will communicate at the end of each 
ionic cycle in order to compute the force acting on each image. 
The term ―nudged‖ indicates that the projection of the parallel component of true force 
acting on the images and the perpendicular component of the spring force are canceled. 
Asmooth switching function is introduced that gradually turns on the perpendicular 
component of the spring force where the path becomes kinky at large differences in the 
energies between images. 
The results obtained with the NEB are refined with a quasi-Newton algorithm (31). This 
implies that the atoms are moved in such a way as to minimize the forces. The total energy 
is not taken into account for minimization. In this way the program is searching for a 
stationary point. Only in the very few cases where the given initial geometry is close to the 
geometry of the TS is it possible to reach the TS directly with the quasi-Newton technique, 
so the NEB is still required.  
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Complete el texto con el tiempo verbal y el tipo de voz (activa o pasiva) según 
corresponda. Busque las respuestas en la plataforma y corrija su ejercicio. 
COMPUTER STUDIES 
Journal: Computational Geometry 
Year of publication: 2006 
Title: The minimum weight triangulation problem with few inner points 
Authors: Michael Hoffmann, Yoshio Okamoto 
So much for preparation, and now we ______ (be) ready to give the outline of our algorithm. 
Step 1: _________________ (enumerate) all possible type-1 pointgons Π(i, j,T ), type-2 pointgons 
Π(i, j,T1,T2, r), and type-3 pointgons Π(T1,T2, r). 
Step 2: _________________  (compute) the values mwt(i, j,T ), mwt(i, j,T1,T2, r), and mwt(T1,T2, r) 
for some of them, which _____________ (be) sufficient for Step 3, by dynamic programming. 
Step 3: _________________  (compute) mwt(Π) according to Eq. (2). 
We already _____________ (argue) that Step 3 ______________ (do, modal, possibility) in O (2kn2) 
time, as for each of the O (2kn) values we _____________ (need)  linear time to compute it. In the next 
section we ________________ (show) that Steps 1 and 2 ______________ (do, modal, possibility) in 
O(6kn5 log n) time, which ________________ (dominate) the overall running time. 
Journal: Computers & Operations Research 
Year of publication: 2012 
Title: A variable neighborhood search for minimizing total weighted tardiness with 
sequence dependent setup times on a single machine 
Authors: Gokhan Kirlik, Ceyda Oguz 
4. Implementation of GVNS for 
1
|
S
ij|∑
w
j
T
j  
In this section, we _______________ (describe) the details of the GVNS algorithm 
as it ______________________  (implement) to solve the 
1
|
S
ij|∑
w
j
T
j problem. As 
explained in Section 3, in GVNS approach (Algorithm 5), the local search step of the 
VNS algorithm ___________________  (replace) with the VND algorithm. Shaking 
step of the GVNS algorithm consists of two (kmax=2) different random neighborhood 
structures which ____________________ (explain) in Section 4.3. In the VND step, 
three (k'max=3) neighborhood structures ______________ (ude). As VND 
____________ (be) a deterministic metaheuristic, the best solution in each 
neighborhood ___________________ (determine). In the following subsections 
solution representation, initial solution generation, neighborhood structures and local 
search procedures _______________________ (detail). 
4.1. Solution representation 
In most of the scheduling problems where there _______ (be) no idle times between 
105 
jobs, a permutation of jobs _______ (be) the typical solution representation for any 
metaheuristic algorithm. In GVNS, we _____________ (follow)  the same idea and 
_____________ (represent) the solution by the processing sequence of jobs which 
__________________ (denote) by (¶, ¶1, ... , ¶k, ... , ¶n) where ¶k __________ (be) the 
job which _________________ (process) in the k
th
 order.  
4.2. Initial solution generation 
Since GVNS is a trajectory-based metaheuristic, we need to start from a given 
solution. In this study, we used the ATCS heuristic [9] to obtain a reasonably good 
starting solution for the 
1
|
S
ij|∑
w
j
T
j problem. Essentially, ATCS heuristic generates a 
schedule by using the job order priority which considers weights, sequence dependent 
setups and due dates.  
ATCS heuristic consists of two stages. The first stage of ATCS heuristic includes 
performing a statistical analysis of the problem instances. The result of this stage is the 
estimation of three factors, namely due date tightness, due date range and setup time 
severity factor, that define the problem instances and their respective make span value. 
This stage can be viewed as a pre-processing stage. In the second stage, by using these 
estimates, the look-ahead parameter values, that is, k1 and k2 are calculated. These 
values are then used to calculate a priority index, which determines the sequence of 
the jobs. A solution to the 
1
|
S
ij|∑
w
j
T
j problem is then obtained by assigning the jobs to 
the machine at the earliest time point available. Due date tightness t, due date range R 
and setup time severity factor ŋ are estimated from the following equations, 
respectively: (...) 
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Complete el texto con el tiempo verbal y el tipo de voz (activa o pasiva) según 
corresponda. Busque las respuestas en la plataforma y corrija su ejercicio. 
ENGINEERING 
Journal: Archives of civil and mechanical engineering  
Year of publication: 2014 
Title: Phase transitions in metallic alloys driven by the high pressure torsion 
Authors: B. Straumala,b, A.Kornevac,n, P.Zie˛bac 
2. Experimental 
The Al–Zn, Al–Zn–Mg, Cu–Ni, Co–Cu, Ni–Y–Nb and Zr–Nb alloy systems of 
various compositions ____________________ (investigate). The alloys 
____________________ (prepare) of high purity components by the vacuum induction 
melting. The melts __________________ (pour) in the vacuum into the water-cooled 
cylindrical copper crucible of 10 mm diameter. After sawing, grinding, and chemical 
etching, the 0.7 mm thick disks cut from the as cast cylinders were 
__________________________ (subject) to HP Tina Bridgmananvil type unit (room 
temperature, pressure 5GPa, 5 torsions, 1 rotation - per-minute). After HPT, the central 
(low-deformed) part of each disk (about 3 mm in diameter) ______________________ 
(exclude) from further investigations. The samples for structural investigations and 
calorimetry _____________________ (cut) from the deformed disks at a distance of 4–
5 mm from the sample centre. At this distance the shear strain ___________ (be) 6. The 
2 mm thick slices __________________ (also, cut) from the cylindrical ingots, then 
______________________ (divide) into four parts. After quenching, samples 
_____________________ (embed) in resin and then mechanically ground and polished, 
using1 mm diamond paste in the last polishing step, for the metallographic study. After 
etching, samples __________________________ (investigate) by means of the light 
microscopy (LM) and by scanning electron microscopy (SEM). SEM investigations 
have been carried out in a Tescan Vega TS5130MM microscope equipped with the 
LINK energy-dispersive spectrometer and on a PhilipsXL30 scanning microscope 
equipped with a LINKISIS energy-dispersive spectrometer produced by Oxford 
Instruments. LM has been performed using a Neophot-32 light microscope equipped 
with a 10 Mpix Canon Digital Rebel XT camera. The samples for TEM investigations 
___________________ (prepare) by ion milling on the PIPS machine. TEM 
investigations ___________________ (carry out) on a TECNAI F2 electron microscope 
with acceleration voltage of 200 kV. The dark field image ___________________ 
(take) in the most bright reflection to which ______________________ (contribute) 
both α and ω phases. X-ray diffraction (XRD) data ____________________ (obtain) on 
a Siemens diffractometer (CoKα radiation). Grain size _____________________ 
(estimate) by the XRD line broadening and using the Scherer formula. Both the as-cast 
coarse-grained CGand fine-grained HPT-samples ___________________  (study) with 
the aid of differential scanning calorimetry (DSC) using the NETZSCH Pegasus 404C 
and TA Instruments (models 910 and 1600) calorimeters in the dry argon atmosphere, 
Al2O3 crucibles and at the cooling and heating rates of 10 and 20K/min. 
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Complete el texto con el tiempo verbal y el tipo de voz (activa o pasiva) según 
corresponda. Busque las respuestas en la plataforma y corrija su ejercicio. 
MATHEMATICS 
Journal: Journal of Functional Analysis 
Year of publication: 1999 
Title: Hydrodynamical Limits and Geometric Measure Theory: Mean Curvature Limits 
from a Threshold Voter Model 
Authors: Richard B. Sowers 
3. THE MAIN STEPS 
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2.3. Worksheet #3 
Sample Introduction Sections: Identifique en los segmentos a continuación las frases que le 
indican el propósito identificado. 
MOVE 1: ESTABLECER EL TERRITORIO 
 Step 1: Declarar la centralidad 
Organo-mineral soils cover a large part of the UK, especially Scotland. Therefore, knowledge of the 
composition of the amounts of mineral matter in peaty soils and how it changes with depth is important 
for assessing the movement and extractability of radiocaesium. 
 
This paper and its predecessor studies represents the first time that the authors have adopted an integrated 
approach, using and combining most of the available subsurface geological and geophysical information 
and interpretations (Juhász et al., 2004b, 2005a,b). 
 
Investigation of the adsorption properties of alkali metals on iron substrates has received continuous 
interest for several decades in heterogeneous catalysis community motivated in part by important 
industrial applications such as Fischer–Tropsch (FT) conversion of the syngas (CO and H2) to 
hydrocarbons or the Haber–Bosch catalytic synthesis of ammonia. 
 
 Step 2: Hacer una generalización 
Radioactive 137Cs does not occur naturally and is derived from anthropogenic activities. The main 
burdens of 137Cs in soils are those from the atmospheric testing of nuclear weapons in the 1950‘s and in 
the beginning of the 1960‘s (Cambray et al., 1985; Carter and Moghissi, 1977), known as bomb derived 
radiocaesium, the nuclear power plant accident at Chernobyl in 1986 (ApSimon et al., 1989; Cambray et 
al., 1987; De Cort et al., 1998) and in 2011 from the tsunami damaged Fukushima Dai-ichi reactors 
(Masson et al., 2011). 
 
 Step 3: Revisar investigaciones/ literatura previa 
Partly to improve countermeasures in case of another accident, many studies have been conducted to 
enhance the knowledge of how Cs behaves in soil and how it is distributed within and between different 
plants. (…) Rosén et al. (2006) have shown that clay added to a peaty soil followed by repeated wetting 
and drying cycles, reduced the amount of ammoniumacetate exchangeable Cs. In a study of sorption 
behaviour of 134Cs in 19 soils with a range of pH values, cation exchange capacities, extractable K, clay 
and organic matter contents, Shenber and Eriksson (1993) concluded that the distribution coefficient 
(Kd). 
 
MOVE 2: ESTABLECER EL NICHO 
 Step 1a: Refutar 
Immediately following the accident at Chernobyl it was believed that radiocaesium in mineral soils would 
be rapidly fixed by clay minerals and that in organic soils and peats it would be readily leached. For 
organic soils this belief was unfounded and 137Cs remained near to the surface and available to plants 
(Cheshire and Shand, 1991). 
 
 Step 1b: Señalar un vacío 
Apart from the survey carried out by Cawse and Horrill (1986) in 1977 prior to the Chernobyl accident, 
there is little information about the location depth and downward movement of  radiocaesium in the 
highly organic soils of Scotland.  
 
 Step 1c: Generar una pregunta 
The objective of our investigation was to elaborate the cloud-component approach and to estimate the 
performance degradation. To answer these research questions, we have organized the paper as follows. 
Section 2 discusses the related work on cloud computing for scientific applications. In section 3 we 
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describe the rationale for the cloud component model and outline the principles of our approach. 
 
 Step 1d: Continuar una tradición 
The advantage of MD simulations over conventional experiments is that the contributions from the 
different regions of the lipid bilayer, that is free energy, diffusion and local resistance as a function of 
depth, can be studied at a molecular level, whereas experimental models can only approximate the 
membrane as a uniform barrier slab. Further analyses of the simulations mentioned above are presented 
here. 
 
In the present work we provide an extension of our previous studies related to chemisorption properties of 
Fe(100) surface. 
 
MOVE 3: OCUPAR EL NICHO 
 Step 1a: Delinear el propósito 
The main purpose of this work is to investigate pyrite surface evolution as a function of particle size up to 
425 μm in different conditions (after crushing, aging and conditioning at different pHs) in the prospect of 
linking these findings to the collector surface adsorption ability. Such pyrite surface evolutions are mainly 
investigated here by XPS and DRIFTS, where DRIFTS resolution is tested for pyrite particle size up to 
425 μm. Spatial distribution of these oxidized species is also discussed. 
 
 Step 1b: Anunciar la investigación actual 
(Review of the literature above indicates that virtually no datawere reported on kinetic aspects of gold 
flotation.) The current work presents a study on flotation rate of a pyritic gold ore with respect to fineness 
of grind size. 
 
 Step 2: Anunciar los hallazgos principales  
In this paper we present results from MD computer simulations on the partitioning of hexane into a 
DOPC bilayer. The calculated distribution is in good agreement with experiment.13 In addition, we have 
been able to obtain the free energy, entropy, enthalpy, and heat capacity as a function of depth in the 
bilayer. These results represent the most detailed view of the partitioning of small molecules into lipid 
bilayers to date. 
 
Step 3: Delinear la estructura/organización  del Artículo de investigación 
The organization of the paper is as follows: In Section 2 we describe the computational methods used in 
this study. The results of total energy calculations describing the adsorption and diffusion properties of K, 
the coadsorption effects of K and CO, C and O species as well as K induced activation of CO species are 
given in Section 3. Finally, we summarize the main conclusions in Section 4. 
 
Introductions (Swales, 1990) 
 
MOVES STEPS REALIZACIONES LÉXICO-GRAMATICALES 
MOVE 1 
Establecer el 
territorio 
propósito:  
Step 1: Declarar la centralidad  
Se emplean recursos lingüísticos 
que den cuenta de la pertenencia a 
la comunidad científica para que el 
área de investigación sea percibida 
como importante.  
The increasing interest in … has heightened the need for… 
Of particular interest and complexity are … 
Recently, there has been growing interest in … 
The possibility of … has generated wide interest in … 
The development of … is a classic problem in … 
The … has become a favorite topic for analysis … 
Knowledge of … has a great importance for … 
The study of … has become an important aspect of … 
A central issue in … is …  
The … has been extensively studied in recent years. 
Any investigators have recently turned to … 
The relationship between … has been investigated by many 
researchers. 
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Many recent studies have focused on … 
Step 2: Hacer una generalización (es disciplinar). Generalmente se define a la disciplina 
como algo complejo, y se establece el "gran" área de 
estudio como terreno fértil sobre el que se puede 
investigar más.  
x is well known... 
There is much evidence now to support the hypothesis 
that... 
A standard procedure for assessing... has been... 
xx is often evaluated/viewed as...  
Step 3: Revisar investigaciones/ 
literatura previa 
(puede aparecer en diversos segmentos, a lo largo de toda 
la introducción).  
A diferencia de las citas no integrales (entre paréntesis o a 
través de alguna forma de referencia como una nota al 
pie), las citas integrales (como parte de la oración)  
directas (entre comillas) suelen señalar filiación con la 
persona citada.  
Presente Perfecto → generalidad / continuidad en el 
debate de un tema hasta la actualidad 
Pasado Simple → no generalidad / un evento en particular 
Presente Simple → resultados relevantes hasta el 
momento actual 
MOVE 2 
Establecer el 
nicho (cyclical) 
propósito: 
Step 1a: Refutar “Negative” verbs & adjectives 
Negative openings: However, little information... little 
attention has been paid to... 
no / none of... 
Contrastive statements: The research has tended to focus 
on … rather than on … 
Step 1b: Señalar un vacío 
Step 1c: Generar una pregunta However, it remains unclear whether… 
It would thus be of interest to learn how … 
If these results could be confirmed, they would provide 
strong evidence for … 
These findings suggest that this treatment might not be so 
effective when applied to… 
It would seem, therefore, that further investigations are 
needed in order to … 
Step 1d: Continuar una tradición (común en Física) 
These recent developments in computer-aided design 
clearly have considerable potential.  
The literature shows that Rasch Analysis is a useful 
technique for validating multiple-choice tests.  
Such active-R networks eliminate the need for any external 
passive reactance elements. This paper utilizes the active-
R approach for the design of a circuit… 
MOVE 3 
Ocupar el nicho 
propósito: 
Step 1a: Delinear el propósito Language used for objectives 
Simple Present Tense 
Reference to the present text: this, the present, reported, 
here... 
Use of 1st person plural we: In this paper we present the 
results of three experiments. [Ackward] 
We present the results of three experiments in this paper.  
In this paper, we demonstrate…  
This paper uses Rasch Analysis to… 
Step 1b: Anunciar la investigación 
actual 
Step 2: Anunciar los hallazgos 
principales  
(45% en Física, 7% en Educación) 
The paper reports on the results obtained... 
In this paper we give (preliminary) results of... 
Step 3: Delinear la 
estructura/organización  del 
Artículo de investigación 
(común en los AI de Computación, a veces combina 
organización+propósito)  
We have organized the paper in the following way: ... 
This paper is structured as follows... 
The remainder of this paper is divided into five sections. 
Section II describes... 
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Let's write an Intro! 
 
 
Title: ________________________________________________________________________ 
 
(Move 1 Step 1) Recently, there has been considerable interest in ________________________ 
_____________________________________________________________________________
_____________________________________________________________________________
________________. (Move 1 Step 2) ______________________________________ is well 
known because 
____________________________________________________________________________. 
(Move 1 Step 3) A considerable amount of research in the field of ________________ has been 
done. (Literature review) ______________________________________________________ 
_____________________________________________________________________________
____________________________________________________________________________. 
(Move 2 Step 1b) (Negative opening: adversative connector) _____________________, 
(negative sentence, present perfect)  _______________________________________________ 
____________________________________________________________________________. 
(Move 2 Step 1c/1d) (Connector, logical conclusion) __________________________, it would 
be of great interest/importance/... to _____________________________________________ 
____________________________________________________________________________.  
(Move 3 Step 1a/1b) The purpose of this study is twofold: (enumeration connector) 
__________, (purpose) _________________________________________________________.  
(enumeration/addition connector) _______________, (purpose) ________________________ 
____________________________________________________________________________.  
(Move 3 Step 2) The main results obtained were _____________________________________ 
____________________________________________________________________________.   
(Move 3 Step 3) The remainder of this paper is divided into (number) _____________ sections. 
Section II describes _______________________________________________________ 
_____________________________________________________________________________
____________________________________________________________________________. 
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2.4. Joint Writing from Worksheet 3 
Introduction produced with the collaboration of all students and the help of the teacher.  
Let's write an Intro!  
 
Title:  DRIVERS‘ BEHAVIOUR AND TRAFFIC LIGHTS IN SAN LUIS, ARGENTINA: A 
CASE STUDY   
(Move 1 Step 1) Recently, there has been considerable interest in STUDYING THE FACTORS 
THAT DETERMINE SLOW TRAFFIC IN URBAN AREAS.  
(Move 1 Step 2) THE CITY OF SAN LUIS is well known because OF ITS OLD URBAN 
STRUCTURE AND LACK OF PLANNED DEVELOPMENT,  WHICH CAUSES TRAFFIC 
JAMS IN SEVERAL AREAS DURING RUSH HOURS.  
 (Move 1 Step 3) A considerable amount of research in the field of CITY PLANNING has been 
CARRIED OUT. (Literature review) PEREZ ET AL (2004) HAVE ANALYSED THE 
PRESENCE OF TRAFFIC LIGHTS IN THE MAIN CITY ARTERIES WHICH ARE 
HEAVILY CONGESTED.  
(Move 2 Step 1b) (Negative opening: adversative connector) HOWEVER, (negative sentence, 
present perfect)  NONE OF THESE STUDIES HAS CONSIDERED THE BEHAVIOUR OF 
DRIVERS WHEN FORCED TO WAIT FOR LONG PERIODS. 
 (Move 2 Step 1c/1d) (Connector, logical conclusion) THEREFORE, it would be of great 
interest/importance/... to FIND ALTERNATIVE SOLUTIONS TO THIS SERIOUS SOCIAL 
PROBLEM. 
  (Move 3 Step 1a/1b) The purpose of this study is twofold: (enumeration connector) TO 
PERFORM A MONTE CARLO SIMULATION TO DETERMINE CRITICAL URBAN 
BLOCKED AREAS WHICH ARE UNDER THE INFLUENCE OF TRAFFIC LIGHTS, 
(purpose) AND TO ESTABLISH HOW IT MAY BE IMPROVED BY IMPLEMMENTING 
DRIVING POLICIES AND ENHANCED ADAPTATIVE PERIODS OF 
SYNCHRONIZATION.   
(Move 3 Step 2) The main results obtained were 
_____________________________________________________________________________
_________________________________________________. (Move 3 Step 3) The remainder 
of this paper is divided into (number)  3 sections. Section II describes THE STEPS 
FOLLOWED TO SET UP THE MONTE CARLO SIMULATION PARAMETERS WHILE 
SECTION III PRESENTS THE MOST RELEVANT RESULTS AND PROPOSALS FOR 
TRAFFIC IMPROVEMENT.    
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2.5. Worksheet #4 
Sample Model: Karacasua, M. & Erb, A. (2011). An Analysis on Distribution of 
Traffic Faults in Accidents Based on Driver‘s Age and Gender: Eskisehir Case. 
Procedia Social and Behavioral Sciences, 20, 776–785. 
Table 1: 
 
As summarized in table 1, (impersonal construction [modal] + verb of reference to non-
linguistic data) _____________________ (use approximations) 
________________________ 
______________________________________________________________________
_____.  
Table 2: 
Fundamental Faults 
1- Violation of Red Light 
2- Violation of ―No Vehicle Entry‖ 
Sign 
3- Wrong-Way Driving 
4- Crashing into the back of a vehicle 
5- Faulty Overtaking 
6- Faults in Directions and Maneuvers 
7- Violation of Traffic Lanes 
8- Violation of Passing Priorities at 
Intersections 
9- Violation of Passing Priorities at 
Narrow Roads 
10- Violation of Maneuvering Rules 
11- Violation of Precautionary Measures while Parking outside City 
12- Bumping into Parked Vehicles 
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Then analyzing Fundamental Faults,  Table 2 (verb of reference to non-linguistic data) 
___________________ that the most _______________________________________ 
____________________________________________________________________. It 
can also be observed that the least ___________________________________ 
______________________________________________________________________. 
Table 3:  
 
 
 
 
 
 
Table 4: Minor Faults  
10- Failure to decrease vehicle speed while approaching junctions, curves, hilltops, pedestrian crossings, 
level crossings, tunnels, narrow bridges and vents/outlets and while entering into construction and 
maintenance areas. 
11- Failure to adjust vehicle speed in accordance with the conditions required by technical characteristics 
of vehicle, vision, road, weather and traffic situation. 
17- Failure to obey rules in relation to driving along and changing lanes 
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When Minor Faults are taken into consideration, (reference to Table 4 + verb of 
reference) __ _________________ that the most _______________________________  
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
________________________________________________________________. What 
factors 10 and 11 have in common is that _____________________________________ 
______________________________________________________________________. 
If attention is paid to Factor 17, male drivers (compare with female rivers) __________ 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________. 
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For your own practice...  
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2.6. Worksheet #5 
Algunas características de la sección Resultados (SR) en este ejemplo tomado del 
artículo  Downward migration of radiocaesium in organic soils across a transect in 
Scotland ya han sido identificadas   Manos a la obra: 
1) ¿Qué otras son visibles? 
2) Identificamos y marcamos de manera similar las características de la SR en un 
artículo de nuestro corpus 
 
Metatextual (pointer) 
+ 
 
Presentación 
(presentación) 
+ 
Presentación 
(verificación) 
 
 
Voz Pasiva 
 
 
 
 
 
Metatextual 
(indicador+proced.) 
Adverbios  
 
 
Aproximaciones  
 
 
 
 
 
 
Comparativo de 
superioridad 
 
Metatextual 
(procedimiento) 
 
 
 
 
Adverbio de modo 
3. Results 
The 137Cs activity of the single point samples collected in 1990 (0-5 cm), and 
the average values for the 1999 samples (0-5 cm, mean of N, S, E and W), and 
2008/2010 (0-5 cm, mean of bulked samples from circles A, B, C) are 
presented in Fig. 2.// The 1999, 2008/2010 data indicates that there were 
considerable spatial or sampling variations. Although the soil samples taken in 
different years were from the same nominal location according to map, 
compass and field notes, without a permanent marker or GPS there were likely 
to be differences in locations of several metres. //However, there was general 
agreement between the activity concentrations of samples collected, with soil 
from site 2.3 having the greatest 137Cs activity. 
The total 137Cs activity and distribution in the soil layers down the profiles 
taken in 2008/2010 are shown in Table 2 and Fig. 3, respectively. The pattern 
of distribution of 137Cs activity concentration in the soils was most variable on 
the westerly side of the transect (sites 2.1e2.5), whereas, soils from the easterly 
side (sites 2.6e2.8) showed distinct maxima. The depth of maximum 137Cs 
activity varied between 1.5 cm (site 2.2) and 8.5 cm (site 2.4). 
The average mineral contents of the soils (from circles A, B and C) determined 
by ashing the soil at 450°C are shown in Fig. 4. All the soils had highly 
organic surface layers (<11% ash in the 0-1 cm layer) but there were 
differences in distribution of mineral content in the profile. Soils from sites 2.1, 
2.3, 2.4, 2.5 and 2.7 showed increasing mineral content with depth to around 
80% mineral matter, whereas soils from sites 2.6 and 2.8 had a maximum 
mineral content around 40%. The mineral content of the soil from site 2.2 was 
variable and showed a marked decrease in mineral matter towards the bottom 
of the profile. The spatial variation, indicated by the size of standard error bars 
was relatively large at site 2.6 and small at site 2.7. Examination of the data 
from the individual soil sampling circles (A, B and C) for site 2.6 (Fig. 5) 
reveals that the average mineral content of samples from circle C increased to 
96% by weight in the 30e32.5 cm depth horizon, whereas, for soils from circle 
B there was a much flatter distribution with a maximum mineral content of 
12%. 
X-ray diffraction provided detailed information about the individual minerals 
in the soils. The x-ray diffractograms for the whole, spray-dried soils were 
dominated by a single broad peak related to soil organic matter (Fig. 6). There 
were small distinct peaks for quartz but generally it was not possible to identify 
other minerals such as illites important for radiocaesium fixation due to the 
high organic matter content. The diffractograms of the spray dried ash, 
Prepared by heating at 400 _C, were much more informative with respect to 
identification and quantification of thermally stable minerals (Table 3). The 
principal mineral components in the ashed soils (expressed as a percentage of 
the total weight of the soil ash) were quartz (31e65%), plagioclase (2e35%) 
and K-feldspars (0.3-17%). Clay minerals, taking dioctahedral and 
trioctahedral phyllosilicates together, accounted for 1.8e36%. Based on the full 
pattern fitting results the trioctahedral phyllosilicates appear to be mainly 
hydrobiotite (a product of the weathering of biotite in soil). The dioctahedral 
phyllosilicates were further subdivided into 2M1 mica, illite and ‗expandable 
clays‘. 2M1 mica corresponds to a standard muscovite mica, whilst the 
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‗expandable clays‘ represent a group of patterns of mixed-layer illiteesmectites. 
Although these illiteesmectite standards may not represent the precise type of 
mineral present in the soils they account for dioctahedral phyllosilicates with 
more disorder than the illite standards. ―Other‖ minerals included iron oxides 
and in some samples minor anhydrite and calcium carbonate, both believed to 
be formed during ashing. 
We investigated the relationships between the cumulative amounts of mineral 
matter in the profiles, represented by the amount of ash remaining after heating 
at 450 _C (Fig. 7) and the migration depths but found no significant linear 
relationships. For example, to a depth of 12.5 cm, representing a value near to 
the mean migration depth (12.2 cm), there was also no significant linear 
relationship with the cumulative amount of phyllosilicates (Fig. 8). All 
combinations of the phyllosilicate/clay mineral categories were also tested but 
no significant relationships were found. However, there was a significant (p ¼ 
0.013) linear relationship between the annual rainfall (Table 1) and the 
migration depth (Table 2): migration depth (cm) ¼ (5.02 _ annual rainfall (m)) 
þ 5.28, R2 ¼ 0.674. There was no significant relationship between the altitude 
of the site and the migration depth (p ¼ 0.245) but taking altitude and rainfall 
together accounted for an increased proportion of the variance: migration depth 
(cm) ¼ (4.93 _ annual rainfall (m)) _ (0.00775 _ altitude (m)) þ 8.19, R2 ¼ 
0.867. 
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2.7. Worksheet #6 
7mo Encuentro - Discussion Section 
1. Decida si las siguientes oraciones pertenecen a Move 1, 2 o 3. Move 1 (3 
resultados, 1 metodología, 1 centralidad, 1 comparación bibliográfica), Move 2 (2 
puntos, limitaciones), Move 3 (1 punto, futuras áreas de investigación) (Swales and 
Feak, 1994). 
1. This is a very limited study restricted to a single field.  
2. Position varies from one connector to another (+example[s])  
3. Sentence-connectors are quite common in academic writing (average of 2 per 
page)  
4. Our survey shows unexpected differences in the frequency with which 
individual connectors are used (+example[s])  
5. Further research in this area might produce materials of greater help to writers, 
especially non-native speakers  
6. Our survey shows that 25% of connectors do not occur at the beginning of 
sentences  
7. It is important to conduct surveys to establish where connectors usually occur 
in sentences.  
8. We are not yet in a position to offer explanations for choices of connector 
positions  
9. Twenty-five percent noninitial seems higher than the grammar books would 
predict, but lower than Morrow (1989), who found 53 % non-initial in an 
economics journal (Although Morrow used a broader definition of connector). 
2. Lea la Sección Discusión del artículo de investigación titulado Genetic approach 
to triangulation (Kolingerová I., 2000) e identifique los moves a partir de 
realizaciones léxico-gramaticales. Responda:  
1. ¿Cómo está estructurada la sección?  
2. ¿Sigue la forma canónica presentada?  
3. ¿Qué tiempo verbal predomina?  
4. ¿Se encuentra la presencia del/ los autor/es en el texto?  
5. ¿De qué manera el/los autor/es evitan ser categóricos en las afirmaciones 
que realizan?  
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3. Lea la siguiente Sección Discusión del artículo de investigación titulado Composition and 
provenance of Late Pleistocene–Holocene alluvial sediments of the eastern Andean piedmont 
between 33 and 34° S (Mendoza Province, Argentina) (Mehl, Blasi, y Zárate, 2012). 
Identifique  los moves que aparecen en la sección junto con sus realizaciones léxico-
gramaticales y luego determine las similitudes y diferencias que presenta con respecto a la 
sección anterior. 
   5. Discussion 
The results show that the Q:F:LF composition of the very 
finegrained alluvial sands of the Cordillera Frontal 
piedmont, from 33° to 34° S (PEZ≈30.01:15.13:54.86, 
LES≈49.86:13.42:36.71, LA1≈26.91:26.55:46.54 and 
LA2≈34.91:25.91:39.17; Table 1), corresponds with the 
composition of the modern lithic arenites of the Argentine 
Association dominated by volcanic rock fragments 
(average Q:F: Rf ratio 26:18:56, being Rf rock fragments) 
reported by Potter (1994). Potter (1994) also indicates the 
presence of the Andean sand family on the Argentine 
Atlantic passive margin in association with a predominant 
semiarid climate across much of the country, the 
narrowing of the continent in its southern part, and a 
Pleistocene inherited composition, probably a 
deglaciation relict. In agreement with the last proposed 
cause, the obtained results suggest that the alluvial 
sequences at the Cordillera Frontal piedmont reflect this 
average Q:F:LF composition at least during the last ca. 50 
ka BP; where lithological characteristics, climate and 
topography should have been the main controlling factors 
of weathering and erosion in the catchment areas of 
fluvial basins (Weltje and von Eynatten, 2004).    
    The very fine-grained sand composition of the alluvial 
   The predominance of mica and volcanic glass at the 
Puente El Zampal study site indicates inputs from either 
metamorphic and volcaniclastic rocks during the late 
Pleistocene-early Holocene. At La Escala study site 
mica grains are the most abundant component reflecting 
a major contribution of metamorphic detritus since a 
greater metamorphic area was drained at the headwaters 
during the middle to late Holocene. In the Valle Extenso 
del Campo Bajo area, the Late Pleistocene-Holocene 
alluvial records of Arroyo Yaucha (Los Alamitos 1 and 
2 study sites) exhibit a dominance of volcanic glass, 
nonetheless mica grains are also present. The abundant 
mica grains observed at Arroyo Yaucha could come 
from the green schists of Ordovician age (Las Lagunitas 
Formation) located at the Frontal cordillera high 
mountains headwaters; also the intrusive igneous rocks 
of Permian-Carboniferous age and the Permian-Triassic 
intrusivevolcanic igneous rocks of the area are another 
could be a possible source of mica grains. Once in the 
piedmont, the Arroyo Yaucha water runs over the 
extensive volcanic ash deposits of the Asociación 
Piroclástica Pumícea (Polanski, 1963) related to the 
caldera event of the Maipo volcano, with controversial 
dates ranging from ca. 2.3 Ma to ca. 150 ka (Sruoga et 
al., 2005; Lara et al., 2008) and likely the most 
important source of volcanic glass in this area of the 
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sediments reflects two geologically distinct sources in the 
catchment areas. The alluvial deposits are composed of 
material from volcaniclastic and metamorphic rocks 
coming from the erosion of both types of source rocks at 
the headwaters of the analyzed arroyos with subsequent 
fluvial–aeolian transport. However, some sediments could 
have been derived from the transport of primary and/or 
secondary volcanic ash. A volcaniclastic source can be 
inferred from the presence of abundant volcanic glass, 
mixed pyroclasts, rock fragments and quartz, all of them 
in association with heavy minerals like amphiboles (green 
type hornblendes and basaltic hornblendes), pyroxenes 
and olivines. Euhedral biotites, though scarce, also 
support this inference. 
      Although volcanic glass always occurs in the very 
fine sands, mica grains, quartz grains showing a undulose 
extinction (tectonic fabric), hornblende and epidote grains 
may indicate a metamorphic source likely corresponding 
to the wide Proterozoic metamorphic outcrops located in 
the arroyos' headwaters (Fig. 2b and c). As indicated by 
Potter (1994) metamorphic rock fragments are a 
secondary but not insignificant component of the Andean 
family sands of South America. Although, the prevalent 
production of volcaniclastic sands could be expected in 
the three volcanic zones of the Andes (Fig. 1a),  
metamorphic outcrops are also a productive source of 
sediments.  Accordingly, the existence of a dominant 
metamorphic record in the middle Holocene very fine-
grained alluvial sands of the Frontal Cordillera Andean 
piedmont indicates the drainage of an area dominated by 
metamorphic rocks at the expense of other lithological 
sources. 
       Sediments sampled at the arroyos of the Frontal 
cordillera piedmont are fair indicators of the arroyos' 
headwaters lithology, comprising a wide range of rocks 
that indicates the occurrence of a complex tectonic 
setting. The existence in the Frontal cordillera of a 
Permian-Triassic Choiyoimagmatic belt and Quaternary 
eruptive centers could be associated with a magmatic arc 
whereas the occurrence of a Proterozoic metamorphic 
basement and of Ordovician-Carboniferous metamorphic 
sedimentary sequences is likely related to a recycled 
orogen tectonic setting.  
      In the headwaters of the Arroyo La Estacada outcrops 
of Proterozoic metamorphic rocks, Carboniferous-
Permian sedimentary rocks, Permian-Triassic igneous 
rocks and the predominance of mica and volcanic glass at 
the Puente El Zampal study site indicates inputs from 
either metamorphic and volcaniclastic rocks during the 
late Pleistocene-early Holocene. Quaternary eruptive 
centers occur (Fig. 2b). 
Andean piedmont. 
     The abundance of either volcanic glass or mica 
shown by lithostratigraphic levels could be determined 
by their availability in large quantities in the source 
areas and also the proximity to them (Fig. 2c). In 
addition, their abundance can also be related to particle 
morphologies —a factor that could initially depend on 
the source rock, in situ weathering processes such as 
abrasion, corrosion and breakage (Garde and Ranga 
Raju, 2006) – and changes in the flow conditions 
causing mineralogical variations in the alluvial deposits 
(Rittenhouse, 1943). Accordingly, the apparent 
overabundance of volcanic glass and mica in relation to 
other minerals and rock fragments could be related to a 
lower flow regime of the studied arroyos' floodplains, 
main environments developed during the Late 
Pleistocene and Holocene in the fluvial basins of the 
Frontal cordillera piedmont between 33° and 34° S 
(Mehl and Zárate, 2012).  
        Floodplains were dominated by aggradation of 
sand and silt thin sheets commonly horizontal laminated 
and grading upward from sand to mud; they also show 
the sporadic occurrence of current ripple lamination, 
occasionally rapid deposition could be inferred from the 
presence of climbing ripple crosslamination (Mehl and 
Zárate, 2012). 
      The platy shape of mica grains and the low density 
of volcanic glass could have favored their transport as a 
suspended load over relative long distances and their 
subsequent deposition when floodwaters dry out and 
soak away after the flood subside (Blasi, 1986). 
       The extensive Tertiary sedimentary deposits placed 
in the eastern Andean piedmont (Fig. 2a and b), and 
acting in the study area as the likely substrate of fluvial 
systems, could be considered as another plausible source 
of the Late Pleistocene and Holocene piedmont alluvial 
sediments, being wind and fluvial water the possible 
agents favoring the erosion and transport of the fine 
sediments (fine sand and silty sand) from the Tertiary 
deposits. The lithic and mineral clast signature 
determined in this study is in agreement with an Andean 
source of detritus for the wide foreland Tertiary and 
Quaternary deposits of central Argentina (Zarate and 
Blasi, 1991, 1993; Etchichury and Tófalo, 2004; Iriondo 
and Krohling, 2007; Visconti, 2007). 
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Sección Discusión: Realizaciones Léxicogramaticales 
Tomado de: http://www.phrasebank.manchester.ac.uk/discussions.htm 
STEPS REALIZACIONES LÉXICO-GRAMATICALES 
Antecedentes: referencia a 
la literatura o a 
preguntas/objetivos de 
investigación 
 
A strong relationship between X and Y has been reported in the 
literature. 
Prior studies that have noted the importance of .... 
In reviewing the literature, no data was found on the association 
between X and Y.  
As mentioned in the literature review, ....  
Very little was found in the literature on the question of ....  
This study set out with the aim of assessing the importance of X in .... 
The first question in this study sought to determine .... 
The third question in this research was .... 
It was hypothesized that participants with a history of .... 
The present study was designed to determine the effect of ....  
An initial objective of the project was to identify .... 
Presentación de resultados 
(usualmente con referencia 
a la sección resultados) 
 
The results of this study show/indicate that .... 
This experiment did not detect any evidence for .... 
On the question of X, this study found that .... 
The current study found that .... 
The most interesting finding was that ....  
Another important finding was that .... 
The results of this study did not show that .../did not show any 
significant increase in ... 
In the current study, comparing X with Y showed that the mean 
degree of ... 
In this study, Xs were found to cause ....   
X provided the largest set of significant clusters of .... 
It is interesting to note that in all seven cases of this study.... 
There was only limited evidence for an increased risk of…  
Resultado/s inesperado/s 
 
Surprisingly, X was found to ....  
Surprisingly, no differences were found in .... 
One unanticipated finding was that ....  
It is somewhat surprising that no X was noted in this condition ....  
What is surprising is that .... 
Contrary to expectations, this study did not find a significant 
difference between ....  
This finding was unexpected and suggests that ....  
However, the observed difference between X and Y in this study was 
not significant.  
However, the ANOVA (one way) showed that these results were not 
statistically significant.  
Referencia a 
investigaciones previas 
(que sustentan la 
The results of this study will now be compared to the findings of 
previous work. 
This study produced results which corroborate the findings of a 
great deal of the previous work in this field.  
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investigación) 
 
The findings of the current study are consistent with those of Smith 
and Jones (2001) who found .... 
These results are consistent with those of other studies and suggest 
that .... 
This finding supports previous research into this brain area which 
links X and Y. 
This study confirms that X is associated with .... 
This finding corroborates the ideas of Smith and Jones (2008), who 
suggested that .... 
This finding is in agreement with Smith's (1999) findings which 
showed .... 
It is encouraging to compare this figure with that found by Jones 
(1993) who found that ....  
There are similarities between the attitudes expressed by X in this 
study and those described by (Smith, 1987, 1995) and Jones (1986) 
These findings further support the idea of .... 
Increased activation in the X in this study corroborates these earlier 
findings.  
The present findings seem to be consistent with other research which 
found .... 
This also accords with our earlier observations, which showed that 
....  
This finding confirms the association between .... 
These results match those observed in earlier studies. 
These results agree with the findings of other studies, in which .... 
In accordance with the present results, previous studies have 
demonstrated that …. 
The findings observed in this study mirror those of the previous 
studies that have examined the effect of …. 
Referencia a 
investigaciones previas 
(que contradicen la 
investigación) 
 
However, the findings of the current study do not support the 
previous research. 
This study has been unable to demonstrate that .... 
However, this result has not previously been described. 
In contrast to earlier findings, however, no evidence of X was 
detected. 
Although, these results differ from some published studies (Smith, 
1992; Jones, 1996), they are consistent with those of ...... 
These results differ from X's 2003 estimate of Y, but they are broadly 
consistent with earlier .... 
Explicación de resultados 
 
There are several possible explanations for this result. 
A possible explanation for these results may be the lack of adequate 
.... 
It is difficult to explain this result, but it might be related to .... 
There are, however, other possible explanations. 
These factors may explain the relatively good correlation between X 
and Y. 
These differences can be explained in part by the proximity of X and 
Y. 
A possible explanation for this might be that ....  
Another possible explanation for this is that ....  
This result may be explained by the fact that ....  
Some authors have speculated that .... 
It seems possible that these results are due to ......  
This inconsistency may be due to .... 
This discrepancy could be attributed to .... 
This rather contradictory result may be due to .... 
The observed increase in X could be attributed to ....  
Since this difference has not been found elsewhere it is probably not 
due to ....  
The observed correlation between X and Y might be explained in this 
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way. ....  
The reason for this is not clear but it may have something to do with 
.... 
It may be that these students benefitted from .... 
The possible interference of X cannot be ruled out .... 
Consejos acerca de 
interpretaciones cautelosas 
 
These data must be interpreted with caution because .... 
These results therefore need to be interpreted with caution. 
However, with a small sample size, caution must be applied, as the 
findings might not be transferable to .... 
These findings cannot be extrapolated to all patients. 
Although exclusion of X did not reduce the effect on X, these results 
should be interpreted with caution. 
It is important to bear in mind the possible bias in these responses. 
Sugerencias de hipótesis 
generales 
 
The value of X suggests that a weak link may exist between .... 
It is therefore likely that such connections exist between .... 
It can thus be suggested that .... 
It is possible to hypothesise that these conditions are less likely to 
occur in .... 
It is possible/likely/probable therefore that ....  
Hence, it could conceivably be hypothesised that .... 
These findings suggest that .... 
It may be the case therefore that these variations .... 
In general, therefore, it seems that .... 
It is possible, therefore, that ....  
Therefore, X could be a major factor, if not the only one, causing .... 
It can therefore be assumed that the .... 
This finding, while preliminary, suggests that .… 
Implicancias 
 
This finding has important implications for developing .... 
An implication of this is the possibility that .... 
One of the issues that emerges from these findings is ....  
Some of the issues emerging from this finding relate specifically to 
.... 
This combination of findings provides some support for the 
conceptual premise that .... 
These findings may help us to understand .... 
These results provide further support for the hypothesis that .... 
Comentario acerca de los 
resultados 
 
However, these results were not very encouraging. 
These findings are rather disappointing. 
The test was successful as it was able to identify students who .... 
The present results are significant in at least major two respects.  
These findings will doubtless be much scrutinized, but there are some 
immediately dependable conclusions for .… 
The results of this study do not explain the occurrence of these 
adverse events. 
Sugerencias para 
investigaciones futuras 
However, more research on this topic needs to be undertaken before 
the association between X and Y is more clearly understood. 
Further research should be done to investigate the ..... 
Research questions that could be asked include .... 
Future studies on the current topic are therefore recommended. 
A further study with more focus on X is therefore suggested.  
Further studies, which take these variables into account, will need to 
be undertaken. 
Further work is required to establish this. 
In future investigations, it might be possible to use a different X in 
which ....  
This is an important issue for future research. 
Several questions remain unanswered at present. 
There is abundant room for further progress in determining .... 
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INTERPERSONAL MEANINGS 
Identify phases/moves in the following Discussion Section of a Research Article 
(Taylor-Lange, S., Juenger, M. & Siegel, J. (2014). Radon emanation fractions 
from concretes containing fly ash. Science of the total environment, 466-467: 
1060-1065). 
1. Antecedentes 
2. Presentación de los resultados 
3. Resultados (In) esperados 
4. Referencia a investigaciones previas 
5. Explicación 
6. Ejemplificación 
7. Deducción e Hipótesis 
8. Recomendaciones 
 
References:  
[ ]   have been used to identify segments (moves) in the Discussion Section 
(n°) have been used to identify sentences 
___ have been included for you to identify the moves (1-8) of the Discussion 
Section 
3.3. The impact of emanation fractions on indoor concentrations 
[(1) With convincing evidence that increasing airborne radon concentrations 
indoors increases lung cancer risk (e.g., Samet et al., 1991; Sevc et al., 1988; Karpinska 
et al., 2009), it is imperative to understand the influence of SCMs on airborne indoor 
radon concentrations.] ____/____ [(2) Fig. 3 shows the exhalation rate and the indoor 
radon concentration for theoretically developed concretes where all input variables were 
held constant and a 5% or 13% emanation fraction was used.] ___ [(3) The larger 
emanation fraction resulted in an additional contribution toward the indoor radon 
concentration. (4) These results are not trivial considering a dose–response relation 
between residential exposure to radon and the risk of lung cancer (Pavia et al., 2003).] 
___ 
[(5) Fig. 4 presents the results from the Monte Carlo modeling using the 
experimentally determined emanation fractions and radium specific activities for the 
concretes labeled CCC4, CCFA16, CCFA8, CCMK49, CCMK5, and CCFA16MK5.] 
____ [ (6) The cumulative frequency of samples (i) CCC4 and CCFA16, and (ii) 
CCFA8 and CCMK5 resulted in similar distribution curves, suggesting that these two 
mixtures will result in similar indoor radon concentrations.] ____/____ [(7) The results 
show that, 90% of the time, concretes containing CCFA8 and CCMK5 will have an 
indoor radon concentration equal to or less than 5.0 Bq/m3, representing a 1.2 Bq/m3 
reduction from CCC4.] ____ [(8) The concretes CCMK49 and CCFA16MK5 
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represented extreme conditions; 90% of the time these concretes mixtures will result in 
an indoor radon concentration contribution equal to or less than 13.1 Bq/m3 and 4.4 
Bq/m3, respectively, representing 13% to 4% of the World Health Organization (WHO) 
(2009) recommended indoor radon action level of 100 Bq/m3. ] ____/____ [(9) The 
consequence of under-predicted emanation coefficients can have considerable health 
consequences considering that the severity of health effects correspond linearly with 
increasing radon exposure.]  
Discuss the underlined words. What is the interpersonal meaning expressed in each 
case?  
Modals: Complete with a suitable modal according to the probability expressed. 
The concretes CCMK49 and CCFA16MK5 represented extreme conditions;  
- 90% of the time these concretes mixtures ____________ result in an indoor radon concentration 
contribution  
- 75% of the time these concretes mixtures ____________ result in an indoor radon concentration 
contribution  
- 50% of the time these concretes mixtures ____________ result in an indoor radon concentration 
contribution  
- 30% of the time these concretes mixtures ____________ result in an indoor radon concentration 
contribution  
- 10% of the time these concretes mixtures ____________ result in an indoor radon concentration 
contribution  
It is + adjective: Put the following expressions into the correct order, from the 
most to the least probable/certain.  
_____ It is highly likely that 
_____ It is almost certain that 
_____ It is very probable that 
_____ It is very unlikely that 
_____ It is probable that 
_____ It is likely that 
_____ It is possible that 
_____ It is highly improbable that 
_____ It is unlikely that 
_____ It is certain that 
In the case of:  
With convincing evidence that increasing airborne radon concentrations indoors 
increases lung cancer risk (e.g., Samet et al., 1991; Sevc et al., 1988; Karpinska et al., 
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2009), it is imperative to understand the influence of SCMs on airborne indoor radon 
concentrations. 
The issue under discussion is not the level of possibility but the level of obligation. 
What modal verb can you use to express "it is imperative"? You will necessarily have to 
use a personal construction.  
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
Re-write the following sentence and express the modalized possibility with the 
structure "It is + adjective".  
The consequence of under-predicted emanation coefficients can have considerable 
health consequences considering that the severity of health effects correspond linearly 
with increasing radon exposure. 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
There is a + quantifier: Consider the debate about university teachers' salaries 
nowadays and complete the following:  
There is a slight possibility (that) __________________________________________ 
There is a remote possibility (that)   ________________________________________ 
There is a strong possibility _______________________________________________ 
Lexical variation: Circle the verb making the weaker claim:  
1. The results indicate/establish that there is a link between smoking and lung 
cancer. 
2. Table 9 suggests/shows that Venezuelan scientists may need help with written 
English. 
3. The latest series of experiments question/undermine much previous research. 
4. The results given in figure 4 validate/support the second hypothesis. 
5. The quantities displayed in the table have been assumed/shown to be about 98% 
accurate. 
6. The tests results create/suggest a basis for product modification. 
7. Changes in ambient temperature may have influenced/distorted the test results. 
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8. In their earlier work, they failed/neglected to take ambient temperature into 
account. 
9. As can be seen from table 3, the new tax laws have encouraged/stimulated 
industrial investment. 
10. Figure 12 depicts/clarifies the genetic relationship. 
Adjuncts: Re-write the following sentence taken from the RA above with an 
adjunct of your own:  
With convincing evidence that increasing airborne radon concentrations indoors 
increases lung cancer risk (e.g., Samet et al., 1991; Sevc et al., 1988; Karpinska et al., 
2009), it is imperative to understand the influence of SCMs on airborne indoor radon 
concentrations. 
______________________________________________________________________ 
______________________________________________________________________ 
______________________________________________________________________ 
Causal Relationships: Put the following sentence variations in order from 1 
(strongest claim) to 6 (weakest claim): 
Deregulation of the U.S. banking industry _______ the 1989-91 crisis. 
__ a. contributed to 
__ b. caused 
__ c. may have contributed to  
__ d. was probably a major cause of  
__ e. was one of the causes of  
__ f. might have been a small factor in 
All linguistic resources together!  
Physical attraction is important for marital happiness. 
Economic sanctions are ineffective. 
Alcohol makes people become violent. 
Passive smoking causes cancer. 
Recycling is the best solution to the waste disposal problem. 
Physical exercise lessens the severity of depression. 
Great novels do not make great films. 
Private schools provide a better education than do public schools. 
Troubleshooting: due to – Right, wrong or acceptable but awkward? 
1. The errors may be due to incorrect calibration of the instruments. 
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2. The errors may be due to the fact that the instruments were incorrectly 
calibrated. 
3. The errors may be due to the instruments being incorrectly calibrated. 
4. The errors may be due to the instruments were incorrectly calibrated. 
5. The errors may be due to the incorrectly calibrating the instruments. 
JOINT WRITING 
Keeping results from last class in mind, let's write a Discussion section together! 
(Antecedentes) Prior studies that have noted the importance of 
______________________________________________________________________ 
(Presentación de los resultados) Results in this study 
show/indicate that when fundamental faults are examined 
separately in terms of genders, it seems in table 3 that both male 
and female drivers committed fundamental faults in number 4, 6 
and 8 in the same ratio. (Referencia a investigaciones previas) 
____________________________________________________
____________________________________________________
____________________________________________________ 
(Resultados (In) esperados/interesantes) One interesting finding 
in relation to minor faults was that in the case of Factor 17, 
which is failure to obey rules in relation to driving along and 
changing lanes, male drivers systematically disobey rules more often than women. 
(Explicación) A possible explanation for this  (modal) _____________ be 
 _____________________________________________________________________ 
______________________________________________________________________ 
Another possible explanation for this // This result may be explained by the fact that  
______________________________________________________________________. 
(Advertencia para una interpretación cautelosa) These data _____________________ 
)obligation, passive voice) interpreted with caution because 
______________________________________________________________________ 
______________________________________________________________________ 
(Recomendaciones) A further study with more focus on _________________________ 
______________________________________________________________________ 
is therefore suggested.  
  
Research has indicated 
that some socio-demographic 
features lead to a ―tendency to 
cause accident‖.  Accordingly, 
young people are involved in 
more accidents than middle-aged 
and older people. Similarly male 
drivers have more accidents than 
female drivers (Deery and Fildes, 
1999). (Tomado del artículo 
riginal, Karacasua, M. & Erb, A. 
(2011). An Analysis on 
Distribution of Traffic Faults in 
Accidents Based on Driver‘s Age 
and Gender: Eskisehir Case. 
Procedia Social and Behavioral 
Sciences, 20, 776–785.) 
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2.8. Worksheet #7 
Uso de herramientas de referencia para la escritura efectiva 
 
A. Uso de DICCIONARIOS online  
¿Para qué sirve cada uno? ¿Qué podemos hacer con ellos? 
a) Wordreference: www.wordreference.com  
Este diccionario es muy útil ya que lo podemos usar como diccionario 
bilingüe español-inglés o inglés-español o como monolingüe. Es muy útil al 
momento de traducir palabras que no conocemos en una lengua extranjera.  
 
¿Cuál de las palabras subrayadas usaría? 
However, there is still some controversy of the hazards/dangers/dangerousness of 
glyphosate on animals. 
 
b) Advanced Learner's dictionary: 
http://www.oxfordlearnersdictionaries.com/ 
Es un diccionario monolingüe que presenta definiciones de palabras sin 
que sean circulares o que contengan palabras poco frecuentes. El beneficio 
de usar este diccionario radica en poder percibir las diferencias de uso entre 
palabras que pueden parecer sinónimos entre sí. También nos presenta 
información sobre la sintaxis a tener en cuenta, es decir, en qué orden 
deben ir las palabras.  
 
Busque la palabra "regard" y busque en la sección "Idioms" una opción distinta 
que pueda usar frente a "Regarding".  
Regarding CH3, the lateral interactions are attractive, -0.44, -0.38eV to 0.25 and 0.5 
ML of H and 0.54eV to 0.75ML oh H case.  
 
Busque la palabra "make" y determine cuál de los patrones lingüísticos 
corresponde a la siguiente combinación resaltada en negrita. ¿Qué diferencia 
encuentra entre "make (sth) difficult" y "difficult" (como verbo)? 
Hence, lateral interactions would make the movement of the species on the Fe surface 
difficult 
for CH2 formation when H coverage increases.  
 
c) Collocations dictionary:  http://oxforddictionary.so8848.com/o 
Es un diccionario que nos permite ver cuáles son las combinaciones de 
palabras más frecuentes. Tales combinaciones pueden ser verbo-
preposición, preposición-verbo, adverbio-verbo, sustantivo-verbo, verbo-
sustantivo, adjetivo-sustantivo, etc.  
El beneficio del uso de este diccionario es que como hablantes no nativos 
del inglés podemos cometer errores en lo que se refiere a palabras que 
usualmente van juntas (o no). El uso del diccionario collocations nos permite acercarnos 
al lenguaje que producen naturalmente los hablantes nativos del inglés.  
 
De los pares de palabras resaltados en negrita, busque la que tiene más peso 
semántico y determine la colocación que corresponde en cada caso.  
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1. The adsorption sites of all involved species CO, HCO and the dissociated 
species OH, CH, C, O and H on Fe(100) and (110), was the hollow site (HS) 
(see figure 1) except of OH, whose adsorption preference is the Bridge site (BS) 
(see SI). 
2. This project was split in three stages: 
3. Third, the distribution into a lipid bilayer of an unblocked proline and histidine 
will be carried out with the aims to determine 
4. Geomorphology is the science that is mainly concerned to the analysis of the 
interaction of exogenous agents acting over the topographic relief developed 
trough endogenic processes such as tectonic and volcanism. 
 
d) Thesaurus (o diccionarios de sinónimos y antónimos):  
http://thesaurus.com/ 
Este diccionario presenta palabras relacionadas semánticamente, ya sea por 
su similitud o por oposición.  
 
Busque sinónimos que pueden agregar variedad a los siguientes casos:  
Recently, there has been a growing interest in social networks like Facebook 
and MySpace, microblogging sites like Twitter and the availability of chat rooms which 
have made  a lot of information available provided by people from different ages, 
genders, social status, etc. Such information can be used to infer important data about  
author’s profiles of a text such as personality demographics and cultural antecedents. 
It would seem, therefore, that further investigations are needed in order to  test the 
effectiveness of applying approaches based  on profiles in author profiling.  
 
Hay muchos otros diccionarios online! Estos son algunos que podemos 
recomendar porque los hemos usado, pero hay muchísimos!  
 
B. Uso de CORPUS 
Cuando uno escribe en inglés, es importante no usar las mismas expresiones y palabras una y 
otra vez, sino saber que uno tiene a su disposición varias opciones para expresarse. Esto hará 
el texto más fácil de leer, interesante y sobre todo más idiomático.  
 
En este ejercicio veremos cómo los adverbios pueden ser utilizados con adjetivos. Además de 
examinar los diferentes significados, vamos a lograr una conciencia de los sinónimos que 
pueden utilizarse y ofrecer sugerencias para variar el uso del lenguaje. Los adjetivos pueden 
estar precedidos por adverbios. El adverbio sirve para intensificar o disminuir la fuerza del 
adjetivo que acompaña. Una forma muy común es con la palabra ―very‖: very good, very bad, 
very happy. 
 
1. Piense en otros adverbios que puede utilizar para hacer un adjetivo para más fuerte o más 
débil.  
 
2. Escriba tres oraciones incluyendo la palabra difficult. Luego agregue un adverbio. ¿Cómo 
cambio esto el significado? 
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3. Realice una búsqueda en un corpus electrónico disponible de manera gratuita en la web (por 
ejemplo el British National Corpus o el Corpus of Contemporary American English, 
http://corpus.byu.edu/bnc/, http://corpus.byu.edu/coca/ o  
www.lextutor.ca/concordancers/concord_e.html o algún otro). 
 
4. Responda: ¿Qué otros adverbios encontró? ¿estos adverbios hacen a la palabra difficult más 
fuerte o más débil? ¿Puede listar tres adverbios que se usen en lugar de very para obtener un 
resultado similar? 
 
5. Observe los siguientes adjetivos y decida cuáles pueden ser usados precediendo a sustantivos 
y frases sustantivas y cuáles son usados después de un verbo copulativo (verbo "to be", 
"become", "appear", "seem"). Use el corpus para decidir y encuentre un ejemplo de cada uno.   
 
eventual, aware, occasional, alone, asleep, alive, ready, fond, glad, unable 
 
6. La palabra still o that pueden tener diferentes significados. Escriba dos oraciones con la 
palabra still con dos significados diferentes. Si es necesario consulte un diccionario online. 
Puede clasificar sus ejemplos de alguna manera? ¿Qué uso es el más común?¿ Qué categoría 
gramatical tiene? 
 
7. Piense qué adjetivos utiliza normalmente con la palabra research. Busque otros en el corpus. 
Escriba  [j*] [research] 
 
8. ¿Qué verbos utiliza con la palabra research? [research] [v*] 
 
9.  Examine el verbo show con sus posibles formas. ¿Qué ejemplos de coligación encuentra? 
¿En qué casos? 
 
10. ¿Qué diferencia existe entre measure y measurement usados ambos de sustantivos?  
 
C. INTERPERSONALIDAD 
 
 that-clause? Objective Evaluative 
describe    
discuss    
state    
present    
explain    
maintain    
examine    
affirm    
argue    
reveal    
presume    
assume    
assert    
contend    
allege    
claim    
imply    
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Última tarea obligatoria:  
Responda a una de las dos siguientes opciones para la producción de la sección Discusión. En 
ambos casos tenga en cuenta los recursos lingüísticos interpersonales que fueron presentados 
(Modales, ―It is + adjetivo‖, Combined Modality, ―There is a + quantifier‖, Variaciones léxicas 
(semántica inscripta en verbos), Adjuncts, Impersonalidad, Generalizaciones, Due to + NP, 
Other phrases).  
 Opción 1: Escribir la sección Discusión sobre Traffic faults siguiendo el formato que 
fue entregado en la copia en el encuentro #7 (también disponible en Edmodo como 
Worksheet 7).  
 Opción 2: Escribir la Discusión (o Resultados y Discusión) de la temática de su 
disciplina.  
Tarea opcional:  
Escriba una sección Conclusión y/o Agradecimientos (para recibir feedback).  
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3. GUIDELINES FOR THE FINAL EVALUATION OF THE COURSE  
Evaluación Final del Curso de perfeccionamiento 
El diálogo en la comunidad científica: 
hacia una mayor efectividad en la escritura de AI en inglés 
Es nuestra intención que en la elaboración de este trabajo final usted logre poner en práctica lo 
aprendido a lo largo del curso e integre contenidos y habilidades en una tarea que le sea útil en 
su vida profesional y académica.  
Esta evaluación consta de tres secciones. La primera tiene como propósito evaluar su 
producción escrita en inglés de un abstract, el cual es un género altamente frecuente en la 
actividad científica. La segunda actividad intenta determinar la conciencia que usted tiene 
acerca de su propio proceso de escritura y de aspectos contextuales como son la audiencia y las 
características del género, por un lado, así como también sus elecciones léxico-gramaticales. La 
última actividad tiene como objetivo recabar algunas reflexiones sobre el curso para que 
podamos mejorar futuras instancias de dictado. 
El plazo de entrega establecido para las tres partes que constituyen esta evaluación es el día 
______________. Las partes 1 y 2 deben ser enviadas a caro0910@gmail.com en formato de 
procesador de texto Word o similar. La parte 3 debe ser completada online.  
Ante cualquier duda o consulta sobre las consignas de esta evaluación, por favor comuníquese 
con el equipo docente  por e-mail o por la plataforma Edmodo.  
Producción textual (5 pts.) 
 
Escriba un abstract nuevo de un AI acerca de un trabajo que esté realizando o reescriba 
uno que ya haya escrito con anterioridad. Recuerde volver sobre lo escrito y mejore la 
versión incorporando los elementos de contexto (género, audiencia) y lingüísticos que 
se han presentado en el curso. Tenga en cuenta las normas de publicación para este 
género y los componentes típicos de un abstract de su disciplina. 
Incluya en su envío: el título de trabajo, el abstract (de entre 250 y 300 palabras) y las 
palabras clave.  
 
Reconocimiento de formas y funciones empleadas (5 pts.) 
 
Teniendo en cuenta el abstract que produjo en el punto 1, justifique las elecciones 
lingüísticas que ha podido incorporar en su escrito a partir de los contenidos 
desarrollados en este curso (organización del abstract, selección de tiempos verbales, 
elecciones lexicales, uso de formas impersonales, modalidad, etc.).  
 
Reflexión (etapa cualitativa de la evaluación, obligatoria) 
Le pedimos que haga click en el link a continuación y complete el formulario sobre el 
curso:  
https://docs.google.com/forms/d/19y_EnszJX7gqWHPmQWOwiiWOjyWWHqLMBfC
F9Fs4Qyo/viewform 
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4. SAMPLE TEXT FOR ACTIVITY 2 IN THE FINAL EVALUATION OF THE COURSE 
Producción Textual 
The Language Used for Appraising Scientific Contributions: 
the Discussion Section of Physics RAs  
Keywords: scientific discourse - Physics - Appraisal Theory  
Introducción: There has been much interest in the Discussion section of Research 
Articles (RAs), but descriptions on this section have been done mainly in terms of its 
rhetorical structure. The language used to construct and appraise one's contributions still 
remains largely unexplored. Marco teórico: Drawing upon Appraisal Theory (Martin & 
Rose, 2004; Martin & White, 2005) as frameworks for analysis, Propósito de la 
investigación: this study examines the Discussion section of Physics RAs in order to (1) 
contribute to the typological and topological description of the appraising elements in 
the Discussion section; and (2) identify the lexico-grammatical choices that are used to 
appraise entities namely the discipline under research and the research action itself 
(Hood, 2010) focusing on the subsystem of Attitude, as writers introduce distinct 
narrative phases in their scientific writing. Metodología: Five RAs (from 2010 onwards) 
were collected from five indexed journals frequently consulted by scholars in 
Universidad Nacional de San Luis. The RAs were written by specialists whose 
institutional affiliation is to a university in an English speaking country, and all the texts 
are related to the same topic: environmental radioactivity. An exhaustive manual 
analysis was carried out to identify instances of Appraisal and entities being evaluated. 
Resultados: The results of this investigation suggest that the entity being researched 
(field as Domain, Hood, 2010) is appraised more often than the process of research 
itself. Inscribed Attitude is frequent in the form of Appreciation, especially when writers 
assess their own results (Valuation) (Hood, 2010). Also, some instances of inscribed 
attitude expressing qualities of the intrinsic nature of entities (composition) were found, 
Discusión: which might be related to the nature of the object of study in the RAs 
(radioactivity). Resultados: Few instances of invoked Attitudinal meanings were 
observed. Conclusión y Aplicaciones: The linguistic description of this research entails 
potential applications to the teaching of scientific writing in university contexts to 
scholars who intend to submit their papers for publication in highly specialized journals. 
References:  
Martin, J. & Rose, D. (2004). Working with Discourse: Meaning beyond the clause. 
London: Continuum. 
Martin, J. & White, P. (2005). The language of evaluation: Appraisal in English. 
London/New York: Palgrave/Macmillan. 
Hood, S. (2010). Appraising Research: Evaluation in Academic Writing. London, UK: 
Palgrave Macmillan. 
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Reconocimiento de formas y funciones empleadas 
El abstract escrito anteriormente cuenta con un título que tiene una forma compuesta, 
ya que esta es la forma gramatical más frecuentemente usada en el corpus de Artículos de 
Investigación que analicé para el curso. En la primer mitad se presenta el tema más general, 
que en este caso es la forma lingüística estudiada en la investigación que es el lenguaje 
evaluativo. En la segunda mitad del título he incluido el género textual en el que se realizará 
el análisis lingüístico: la sección Discusión de Artículos de Investigación de Física.  
En el caso de la organización textual, el abstract producido cuenta con las siguientes 
secciones:  Introducción, Marco teórico, Propósito de la investigación, Metodología, 
Resultados, Discusión y Conclusión y Aplicaciones. Para la inclusión de estos elementos, 
he tenido en cuenta aquellos elementos que son obligatorios (Propósito u objetivo, 
Metodología y Resultados) y he incluido otros (Marco teórico, una pequeña Discusión, 
Conclusión y Aplicaciones) que son no obligatorios y sin embargo muy frecuentes en la 
disciplina en la que investigo, que es la Lingüística Aplicada.  
En relación con los tiempos verbales que he empleado, el tiempo verbal que 
prevalece en la Introducción es el Presente Perfecto, ya que en los casos de "has been" (en 
voz activa), "have been done" (en voz pasiva) este tiempo verbal expresa acciones que se 
han estado llevando a cabo durante un periodo de tiempo no especificado, y pueden 
continuar hasta el presente, en este caso es usado para referirme a investigaciones que se 
han llevado a cabo en una temática en particular que es la sección Discusión de los 
Artículos de Investigación. Cuando me refiero al vacío en el conocimiento que todavía 
existe, hago uso de un Presente Simple en el caso de "remains" ya que este tiempo verbal 
expresa una situación actual en la disciplina. En el caso del tiempo verbal empleado para el 
propósito de la investigación, he usado una referencia al propio estudio en "this" y Presente 
Simple  en "this study examines" seguido de infinitivos de propósito en los casos de "to (1) 
contribute to" y "(2) identify". En la sección de Metodología, he usado principalmente voz 
pasiva en Pasado Simple para los casos de "were collected", "were written" y "was carried 
out" ya que la voz pasiva me permite presentar los procedimientos sin que esté presente el 
agente investigador y que el foco lingüístico sea en los elementos afectados ("Five RAs", 
"The RAs") y en la acción que se realizó de manera impersonal. En un caso dentro de la 
metodología decidí emplear Presente Simple también en voz pasiva en el caso de "are 
related" y el cambio en el tiempo verbal del pasado a presente se debe a que los "Artículos 
de Investigación están relacionados" con una temática común y este hecho es verdad hasta 
el presente. En el caso de los resultados, he usado tiempo Presente Simple en voz activa en 
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el caso de "suggest", "is appraised" e "is", ya que los resultados se presentan con un tono de 
validez hasta el momento presente mientras que en los casos de voz pasiva en Pasado 
Simple de "were found" y "were observed" en aquellos resultados menos significativos y 
que son casos más particulares, específicos y menos generalizables. En el caso de la 
Discusión, los resultados obtenidos son puestos en valor y se presenta tentativamente una 
explicación sobre dichos resultados a través del uso de un modal de baja probabilidad en 
"might be related". Finalmente, en el caso de la Conclusión y Aplicaciones he usado tiempo 
Presente Simple  en "entails" e "intend", ya que este tiempo empleado en esta sección tiene 
un valor de futuro en relación con las aplicaciones pedagógicas de los resultados obtenidos.  
He utilizado algunas formas que me permiten expresar la impersonalidad típica la 
sección Método. Se pueden observar varios casos de voz  pasiva en donde hay ausencia del 
agente en Five RAs were collected, The RAs were written, y An exhaustive manual analysis 
was carried out. En el caso de la Introducción, también presento la idea de que "existe" 
interés en una cierta temática con el uso de "There + verbo to be" en There has been much 
interest [...].  En el caso de los Resultados, hay algunas formas de verbos conjugados de 
manera activa con sujetos inanimados como es el caso de The results of this investigation 
suggest o de this study examines the Discussion section que también expresan 
impersonalidad. También en esta sección he empleado una oración cuyo verbo principal es 
el verbo "to be", ya que atribuye una característics o asigna una identidad  en Inscribed 
Attitude is frequent en donde no se presenta un agente y simplemente a "Inscribed attitude" 
se le asigna la cualidad de ser "frequent". 
Algo que me resulta interesante mencionar en relación con las elecciones léxicas que 
he empleado es el caso de la Introducción. Allí menciono un nicho en la investigación 
cuando digo: but descriptions on this section have been done mainly in terms of its 
rhetorical structure. The language used to construct and appraise one's contributions still 
remains largely unexplored. Este nicho está marcado a través de un conector de concesión 
"but", un adverbio "mainly" que indica el área en la que se ha hecho investigación y el uso 
de un adjetivo negativo ("unexplored") cuando hago referencia a un vacío en el 
conocimiento. También en la sección Resultados, se ha empleado un verbo epistémico que 
expresa cierta cautela y un nivel de certeza relativamente bajo en el caso de The results of 
this investigation suggest. 
Como conclusión para este trabajo puedo decir que he logrado ser más conciente de 
las elecciones lingüísticas que realizo para expresar diferentes significados al momento de 
escribir o un paper más extenso como es el Artículo de Investigación.  
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1. CLASS SURVEYS 
Evaluación de la clase 
 
Por favor, responda las preguntas a continuación. 
 
Nombre: _______________________________________________________ Encuentro N° 1 
Acerca del curso en general: 
1. ¿Qué propósito tiene usted al participar de este curso?  
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________ 
Acerca de esta primera clase:  
2. ¿Se han cumplido los objetivos de la clase? Marque con una "x". 
 Sí  No 
 Comentarios: 
_______________________________________________________________ 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le 
resultó/resultaron útil/es? ¿Por qué? 
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________ 
4. ¿Qué actividad a su parecer podría mejorarse? 
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________ 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la 
lengua, así como los contenidos y procedimientos presentados en el día de la fecha. 
_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________ 
6. Lo mejor de la clase fue ___________________________________________________ 
7. Algo sobre lo que sería bueno profundizar es __________________________________ 
______________________________________________________________________ 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.   
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Evaluación de la clase 
 
Nombre: _____________________________________________________ Encuentro N° ____ 
1. ¿Se han cumplido los objetivos de la clase? Marque con una "x". 
 Sí  No 
 Comentarios:  
 
 
2. Complete el cuadro siguiente:  
¿Qué actividad/es le 
resultó/resultaron útil/es?  
¿Por qué? 
¿Con qué dificultades se ha 
encontrado hoy?  
Tenga en cuenta aspectos acerca de 
la lengua, así como los contenidos y 
procedimientos presentados 
Lo mejor de la clase fue... 
   
 
3. Sugerencias...  
Algo sobre lo que sería bueno profundizar es... 
 
Se podría mejorar... 
 
 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más 
material: 
 
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
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Evaluación de clase 
 
Nombre: _______________________________________________________ Encuentro N° 3 
 
9. ¿Se han cumplido los objetivos de la clase? Marque con una "x". 
 Sí  No 
 Comentarios:  
 
 
10. Complete el cuadro siguiente:  
¿Qué actividad/es le 
resultó/resultaron útil/es?  
¿Por qué? 
¿Con qué dificultades se ha 
encontrado hoy?  
Tenga en cuenta aspectos acerca de 
la lengua, así como los contenidos y 
procedimientos presentados 
Lo mejor de la clase fue... 
   
 
11. Sugerencias...  
Algo sobre lo que sería bueno profundizar es... 
 
Se podría mejorar... 
 
12. ¿Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el 
proceso de escritura del título? ¿Por qué? 
 
 
 
 la secuencia pedagógica en sí? ¿Por qué?  
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2. STUDENTS' ANSWERS TO CLASS SURVEYS 
 Class 1 (27 surveys) 
 
1. Survey  
Nombre: -7 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Es el de aportar a lo que he aprendido, ya sea por experiencia o por otros cursos, lecturas que 
he tenido acerca de la escritura.  
2. ¿Se han cumplido los objetivos de la clase?   
Sí No 
- Las discussiones de la clase me resultan interesantes.  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- En general las diferentes discussiones que se dieron durante la clase.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- No me parece que en esta primera clase pueda o tenga alguna conclusión como para proponer 
mejoras.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguna 
6. Lo mejor de la clase fue - toda la clase 
7. Algo sobre lo que sería bueno profundizar es - considero que sería prematuro decir en qué 
profundizar si sólo llevamos una clase.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
- Sería para cuando haya tenido más clases.  
 
2. Survey  
Nombre: - 20 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender técnicas para mejorar la escritura en inglés científico.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Hubiera sido interesante un mayor avance en los contenidos. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
-  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - la buena onda 
7. Algo sobre lo que sería bueno profundizar es - técnicas - métodos. Problemas específicos de 
la traducción. 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
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3. Survey  
Nombre: - 22 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar mis habilidades de escritura en inglés. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Aunque no hemos llegado a terminar lo planeado. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La reflexión sobre qué y para qué necesitamos escribir en inglés. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- Hasta ahora no me siento en condiciones de opinar al respecto. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- No he tenido dificultades. 
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es - Algunas aclaraciones que se realizaron. 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
- Aun no puedo opinar. 
 
4. Survey  
Nombre: - 18 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender o adquirir herramientas que me faciliten la escritura de papers, informes o 
documentación técnica en general, incorporar estructuras, frases, etc.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Se realizó una introducción al curso. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
-  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Ninguna. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - que cada uno realizó una presentación indicando sus objetivos y 
conocimientos de inglés para que los docentes puedan tomar como base para dictar el curso. 
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
5. Survey  
Nombre: - 9 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar la escritura en inglés.  
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2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La tarea de reconocer a qué público estaba destinado el texto está muy bueno.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Ninguna. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - Compartir las ideas con los compañeros.  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
6. Survey  
Nombre: - 21 
1. ¿Qué propósito tiene usted al participar de este curso?  
- El principal propósito es el de mejorar mi escritura en inglés, pudiendo lograr independencia 
en la redacción de "papers". 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Muy didáctica, entretenida y clara.  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La exploración de cómo se construye el proceso de la escritura.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- En principio, ninguna.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguna.  
6. Lo mejor de la clase fue - la explicación de lo que significa "escribir".  
7. Algo sobre lo que sería bueno profundizar es - Por lo pronto, nada.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
7. Survey  
Nombre: - 5 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Ser autónoma para escribir un paper 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- El análisis de la teoría de construcción de un paper.  
La discusión de los conceptos de creación de idea y lo que es la escritura.  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
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-  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - la discusión de los conceptos entre todos. 
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
8. Survey  
Nombre: - 16 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar la escritura 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Me gusta el enfoque. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La discusión. La clase participativa.  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguna.  
6. Lo mejor de la clase fue - la interacción. 
7. Algo sobre lo que sería bueno profundizar es - Estructura del paper. 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
9. Survey  
Nombre: - 2 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir papers, entender la estructura y cómo plasmar la idea.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- todo bien 
4. ¿Qué actividad a su parecer podría mejorarse? 
- todo bien 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguna particularmente. 
6. Lo mejor de la clase fue - Nada en particular, estuvo bien todo.  
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7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
10. Survey  
Nombre: - 15 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar mis capacidades comunicativas, no solo en inglés. Estructurar y mejorar mis procesos 
de escritura.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- El análisis de qué y por qué escribimos. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- ¡La asignación de aulas en la universidad! 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- La participación de compañeros, que llevan al curso a tratar en demasiada profundidad sus 
experiencias particulares, sin beneficios para el grupo. 
6. Lo mejor de la clase fue - ¡verificar que los problemas son somunes! 
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
11. Survey  
Nombre: - 25 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar mis habilidades escritas en inglés. Aprender técnicas de escritura en inglés.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Estructurar Investigación. Conceptos varios nuevos para mí. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- Hasta ahora no se me ocurre algo. Muy interesante la clase.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- La clase fue entretenida y fácil de seguir.  
6. Lo mejor de la clase fue - participación en la clase. 
7. Algo sobre lo que sería bueno profundizar es - no se me ocurre nada por hoy. 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
12. Survey  
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Nombre: - 10 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a redactar papers en inglés. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La interacción entre docentes y estudiantes y entre estudiantes.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- No se me ocurre en este momento. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Me resultó entendible y pude "seguir" la clase.  
6. Lo mejor de la clase fue - Me gusta que se fomente la participación y el diálogo.  
7. Algo sobre lo que sería bueno profundizar es - El concepto de textura es nuevo para mí.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
13. Survey  
Nombre: - 3 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Poder escribir un artículo para una revista indexada como si fuera un escritor nativo del idioma 
inglés.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Aunque la presentación de los alumnos consumió gran parte de la clase.  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Definir qué es "escribir". Diferencia entre pensamiento y lenguaje.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Por ahora sin comentarios. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Definición de Género.  
6. Lo mejor de la clase fue - cuando se escribe el paper, muy interesante. 
7. Algo sobre lo que sería bueno profundizar es - cómos e produce un artículo (esquema 
canónico).  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
14. Survey  
Nombre: - 8 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Poder mejorar estructuralmente la escritura de artículos en inglés. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
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- Se consumió mucho tiempo en la presentación de los alumnos 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La interacción entre alumno-docente, aunque para poder dar todos los temas debe ser más 
limitado.  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Se debe mejorar el orden de los comentarios porque no se pueden escuchar varias personas al 
mismo tiempo.  
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
15. Survey  
Nombre: - 24 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar mi discurso escrito para facilitar la lectura de eventual interesado en los mismos 
temas.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- No sabría decir.  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Discusión sobre comunidades y el discurso.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Faltó tiempo.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  Sin dificultades.  
6. Lo mejor de la clase fue - Interacción 
7. Algo sobre lo que sería bueno profundizar es - demasiado inicial la etapa para indicar. En 
general se trata cin nivel de profundidad suficiente.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
16. Survey  
Nombre: - 1 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mi propósito es el aprendizaje sobre la construcción de texto científico para publicaciones 
internacionales.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
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- Me pareció constructivo el intercambio de ideas sobre qué escribir y las experiencias 
compartidas de escritura. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- El intercambio de ideas en ocasiones se vuelve confuso o distractivo. 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Algunas de las formas de expresión mencionadas acerca de distintos abstracts son 
desconocidos para mí.  
6. Lo mejor de la clase fue - la conjunción de experiencias. 
7. Algo sobre lo que sería bueno profundizar es - profundizar sobre el abstract me gustaría. 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
17. Survey  
Nombre: - 19 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir papers en inglés de mi trabajo de investigación en forma correcta.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- Es lo que necesito aprender. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La explicitación del tema del contexto en que se presenta.  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguno. Fue muy clara la clase.  
6. Lo mejor de la clase fue - la presentación de la clase a través de una pregunta que a veces se 
asume como trivial.  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
- Me pareció muy buena e interesante la clase.  
 
18. Survey  
Nombre: - 26 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir papers en inglés para poder, en el futuro, publicar en alguna revista o 
competir con trabajos relacionados con la minería de datos.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Me resultó útil el debate de ciertas cuestiones.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Por ahora, ninguna.  
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5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- No he tenido grandes complicaciones con este primer encuentro.  
6. Lo mejor de la clase fue - el debate. 
7. Algo sobre lo que sería bueno profundizar es - sería bueno rpofundizar sobre los aspectos 
formales del lenguaje inglés.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
19. Survey  
Nombre: - 17 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a redactar en inglés los papers de mi investigación. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La explicación de las transparencias en power point. 
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Ninguna. 
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
- Muy buena clase. 
 
20. Survey  
Nombre: - 12 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir un paper, poder expresar en inglés, adquirir ciertas estructuras básicas. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La participación y el debate con la clase porque plantea muchos puntos de vista.  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - la relación con las teorías del lenguaje escrito y oral, la lingüística. 
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
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-  
 
21. Survey  
Nombre: - 23 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mi propósito es aprender a armar un paper, informe, etc. Pienso que si bien escribirlo en inglés 
implica otros detalles, me servirá mucho también por escribirlo en castellano y po supuesto 
escribir en inglés más adelante.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Me sirvió mucho escuchar a los demás, las distintas experiencias me ayudan a ampliar mi 
conocimiento sobre escritura dentro de la investigación. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- Ninguna 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
- Las dificultades que he encontrado fue el de no conocer algunos términos que se utilizan 
dentro del campo de la investigación.  
6. Lo mejor de la clase fue - el debate, las opiniones 
7. Algo sobre lo que sería bueno profundizar es - términos científicos 
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
22. Survey  
Nombre: - 14 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Principalmente lograr una escritura formal en inglés. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- No se mostró qué temas y qué no se desarrollará en el curso. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Hasta ahora, ninguna.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Hasta ahora, logré comprender los temas discutidos.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es - mostrar ejemplos, para sí saber nuestro 
propósito, en mi caso, nunca escribí un paper.  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
23. Survey  
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Nombre: - 30 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir un paper. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
- No tento claro cuál fué el objetivo. 
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La discusión sobre qué significa "escribir".  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Quizá la organización de la clase (faltó tiempo).  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
24. Survey  
Nombre: - 4 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a escribir un artículo en inglés.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
-  
4. ¿Qué actividad a su parecer podría mejorarse? 
-  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
25. Survey  
Nombre: - 13 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Aprender a redactar en inglés un paper.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
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3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- La comparación entre escribir en español e inglés. Las situaciones en que se comienza a 
escribir un trabajo. 
4. ¿Qué actividad a su parecer podría mejorarse? 
- Por ser la 1era clase introductoria no tengo sugerencias.  
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - La especificación en que consistirá el curso.  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
26. Survey  
Nombre: - 27 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Desarrollar técnicas para mejorar el tiempo y calidad en la escritura de papers, etc.  
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
-  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Nada 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  
6. Lo mejor de la clase fue - La claridad en el desarrollo de los temas. 
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 
27. Survey  
Nombre: - 28 
1. ¿Qué propósito tiene usted al participar de este curso?  
- Mejorar la escritura de mis artículos científicos. 
2. ¿Se han cumplido los objetivos de la clase?  
Sí No 
-  
3. Revise las tareas llevadas a cabo durante esta clase. ¿Qué actividad/es le resultó/resultaron 
útil/es? ¿Por qué? 
- Me pareció útil el concepto de audiencia a la hora de encarar la escritura.  
4. ¿Qué actividad a su parecer podría mejorarse? 
- Se podría realizar la clase en forma más acotada al introducir los conceptos y no extenderse 
tanto en los comentarios de los alumnos. 
16 
 
5. ¿Con qué dificultades se ha encontrado hoy? Tenga en cuenta aspectos acerca de la lengua, 
así como los contenidos y procedimientos presentados en el día de la fecha. 
-  No tuve dificultades.  
6. Lo mejor de la clase fue -  
7. Algo sobre lo que sería bueno profundizar es -  
8. Por favor, consigne otros comentarios que no estén contemplados en esta hoja. 
-  
 Class 2 (20 surveys) 
1. Survey 
Nombre: -  21 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy buenas las actividades para realizar durante la clase.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Análisis de los distintos títulos porque es el "fishing" del AI.  
-Uso de los conectores y cohesión de las frases. 
¿Con qué dificultades se ha encontrado hoy? 
- Como siempre, la principal dificultad es la limitación de la falta de vocabulario.  
Lo mejor de la clase fue... - Hacer las actividades en pareja o entre todos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
2. Survey 
Nombre: -  20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El análisis de las estructuras de los títulos y los abstracts. Permite entender en parte las 
observaciones que realizan los correctores. 
¿Con qué dificultades se ha encontrado hoy? 
- Las cuestiones gramaticales.  
Lo mejor de la clase fue... - todo 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - tiempo (duración de las clases). 
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 16 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
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Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Estudio del abstract.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Identificar estructuras. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
4. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Podría ser un poquito más extensa así podemos terminar mejor con los temas. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El análisis del título y los abstracts, ya que son los que más me han costado realizar en inglés 
(y el título en castellano).  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - El análisis de los títulos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - las diferencias entre los 
abstracts comunes y los extensos. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 2 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me gustó cuando se identificaron las partes del título en el tablero.  
¿Con qué dificultades se ha encontrado hoy? 
- No comprendí bien la actividad de la guía.  
Lo mejor de la clase fue... - todo estuvo bien.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - va muy bien la clase.  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
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Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El análisis del título y del abstract (nunca había pensado en las estructuras de construcción de 
los mismos).  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - las tormentas de ideas para sacar conclusiones.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
7. Survey 
Nombre: - 28 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Me resultó muy dinámica y con buenos aportes.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las actividades realizadas durante la explicación y trabajos de pares fueron muy útiles ya que 
permiten aplicar la información dada y clarificar los conceptos.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 9 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy buenos los ejemplos. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La actividad de identificar  los componentes del título. Es importante porque los desconocía.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - la parte del abstract. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - nada. 
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
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-  
 
9. Survey 
Nombre: - 24 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Presentación de ejemplos buenos y malos. 
¿Con qué dificultades se ha encontrado hoy? 
- Sin dificultades. 
Lo mejor de la clase fue... - El estudio del título, sus variedades, la función, objetivo de cada 
palabra en él.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - ppts en pdfs. 
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
10. Survey 
Nombre: - 11 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - ampliamente, creo que puedo leer y escribir papers de una manera diferente, o 
empezar a hacerlo de una manera diferente o mejorada.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las definiciones, los ejemplos, y ejercicios. 
¿Con qué dificultades se ha encontrado hoy? 
- Me costaron clasificar los títulos largos.  
Lo mejor de la clase fue... - Toda la clase fue excelente.  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - por ahora no. 
Se podría mejorar... - es excelente.  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
11. Survey 
Nombre: - 15 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El análisis de los títulos, para identificar la intención de los autores.  
¿Con qué dificultades se ha encontrado hoy? 
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- Falta de uso del inglés (en mi caso, me siento un poco "oxidado".  
Lo mejor de la clase fue... - fue muy participativa que la anterior, a pesar de ser menos los 
presentes.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- (¡No estoy muy productivo hoy! :) 
 
12. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Sugerencias sobre las palabras claves o que pueden tener mayor peso en un título.  
- Partes de un abstract. 
¿Con qué dificultades se ha encontrado hoy? 
- Identificar las partes nominales en una oración o título.  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - sobre la corrección de las 
actividades realizadas en la clase.  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
 
13. Survey 
Nombre: - 3 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Se arrastra un atraso de la clase anterior, lo que evita completar el módulo que 
corresponde al encuentro. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Encontrar sinónimos en el lenguaje sientífico.  
¿Con qué dificultades se ha encontrado hoy? 
- Identificar núcleos.  
Lo mejor de la clase fue... - Las actividades 4 y 7.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - ordenamiento de los 
premodificadores del núcleo. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
21 
 
Comentarios: - Si se refiere a lo planificado, creo que estamos atrasados, pero tal vez puede ser 
porque tenemos una hora menos. En cuento a lo personal, estoy conforme con lo avanzado.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los que tenemos que resolver grupalmente. Siento que aprendo más.  
¿Con qué dificultades se ha encontrado hoy? 
- Tuve dificultades de vocabulario.  
Lo mejor de la clase fue... - me gustó todo.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- Me siento un poco olvidada del inglés, pero creo que voy a poder "ponerme a tono".  
 
15. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me resultó muy útil la actividad 8 porque aprendí cosas que no había prestado atención sobre 
los títulos. 
¿Con qué dificultades se ha encontrado hoy? 
- Con la dificultad de siempre elegir las mismas palabras con las cuales trabajar y no expandir el 
vocabulario.  
Lo mejor de la clase fue... - la interacción con la profesora en las diferentes actividades.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
16. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Creo que el identificar primero ciertas características en otros textos hace que uno vaya 
madurando más lo explicado.  
¿Con qué dificultades se ha encontrado hoy? 
- La lectura en inglés de los ejemplos tan rápido y el vocabulario desconocido de otras áreas.  
Lo mejor de la clase fue... - Las actividades.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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17. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los ejemplos que se resolvieron en clase.  
¿Con qué dificultades se ha encontrado hoy? 
- Con la traducción de algunas frases. 
Lo mejor de la clase fue... - las actividades en clase.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
18. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los componentes de los títulos. Según mi punto de vista, el título es lo más importante para la 
primera impresión del paper. 
¿Con qué dificultades se ha encontrado hoy? 
- Solo con algunas traducciones y significados de frases. 
Lo mejor de la clase fue... - Ver títulos reales de papers.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
19. Survey 
Nombre: - 19 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Me gustó que se dieran todos esos tips que a veces uno no tiene en cuenta al 
momento de escribir como por ejemplo las palabras a no incluir. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Poder distinguir las partes de un título: núcleo, etc. y las cosas que no se deben incluir en el 
paper en este caso el título.  
¿Con qué dificultades se ha encontrado hoy? 
- Cuando realicé la actividad poder encontrar los núcleos.  
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Lo mejor de la clase fue... - Para mí la clase fue muy buena y captó plenamente mi atención. 
También me hizo reflexionar sobre cómo estoy escribiendo hoy títulos y abstracts.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - para mí está bien así como se 
da la clase. Yo estoy iniciando en la escritura de papers y todo lo dado me sirve de mucha 
ayuda.  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
20. Survey 
Nombre: - 13 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Presentación del título. 
- Cómo construir un resumen.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - La construcción de títulos.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
 Class 3 (18 surveys) 
1. Survey 
Nombre: - 1 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Plantear y ejemplificar la escritura de un título. 
¿Con qué dificultades se ha encontrado hoy? 
- Debí prestar especial atención a la voz pasiva. 
Lo mejor de la clase fue... - La estructura dada para los títulos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - el uso de tiempos verbales en el contenido.  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Me resultó muy útil porque a la vez que se ejemplifica podía pensar en mis propios títulos.  
 la secuencia pedagógica en sí? ¿Por qué? 
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- Resultó útil porque me dio una base para saber por dónde comenzar a escribir.  
 
2. Survey 
Nombre: -  2 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La construcción de un título. 
¿Con qué dificultades se ha encontrado hoy? 
- Me gustaría aplicarlo a mi caso particular.  
Lo mejor de la clase fue... - Construir el título.  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - se podría hacer un título en 
grupo de cada tema particular.  
Se podría mejorar... - el tema de las tareas. No me gustan mucho porque no es muy clara. Nadie 
sabe bien qué hay que hacer.  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Me gusta porque me ayuda a tener una buena visión de lo que quiero hacer. Me gustaría 
que se hiciera con todas las secciones.  
 la secuencia pedagógica en sí? ¿Por qué? 
- La retroalimentación es útil.  
 
3. Survey 
Nombre: - 24 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los ejemplos discutidos y las actividades que generaron discussiones.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - La profe, ni hablar. El ejercicio de construcción del título y la 
discusión de las definiciones.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Poco útil. No sé so saber cómo será el proceso de aprendizaje mejoró el resultado posible.  
 la secuencia pedagógica en sí? ¿Por qué? 
- La secuencia me favoreció útil ya que requiere un mayor compromiso del estudiante.  
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4. Survey 
Nombre: - 16 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
- Elección de tiempos verbales cuando es posible más de uno. 
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Bueno. Clarifica las ideas.  
 la secuencia pedagógica en sí? ¿Por qué? 
-  
 
5. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil. Además, también (de mi parte) hago varios modelos de títulos y luego selecciono 
el más correcto con la ayuda de críticas externas.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Muy útil. Es la secuencia lógica.  
 
6. Survey 
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Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El estudio del desglose del título.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Cuando construimos entre todos un título y analizamos todas las 
posibilidades.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil. Nadie me lo había explicado antes, y no suele hacer lo que dicta la experiencia.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Muy útil. Por la misma razón anterior.  
 
7. Survey 
Nombre: - 20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Se recomienda señalar los textos a los que se hace referencia oral en la clase con 
un puntero.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las propuestas ya que permiten comprender aspectos gramaticales de la redacción de 
títulos y abstracts.  
¿Con qué dificultades se ha encontrado hoy? 
- Velocidad de la clase. Un poco rápido.  
Lo mejor de la clase fue... - Todo.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Útil. Lo encuentro útil ya que facilita el análisis, la comprensión y en definitiva la 
realización del ejercicio.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Necesito más tiempo para evaluarla.  
 
8. Survey 
Nombre: - 9 
1.¿Se han cumplido los objetivos de la clase?  
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Sí No 
Comentarios: - Muy interesante la clase 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Escribir un título en forma conjunta  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Interesante me gustó mucho.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Interesante.  
 
9. Survey 
Nombre: - 11 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil, porque es bueno el ciclo de leer información, luego escribir, luego volver a leer y 
volver a escribir o (revisar). 
 la secuencia pedagógica en sí? ¿Por qué? 
- El ciclo planteado me parece muy bueno pedagógicamente conocer las partes de un título y 
escribirlo en forma de "borrador" y luego volver a leer y escribir.  
 
10. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
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Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El análisis de los abstracts (los tiempos verbales que se deben utilizar) ya que se pueden 
utilizar de forma directa a mis redacciones.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Todo, estuvo muy entretenida e interactiva.  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Útil. Se mostró como "la" forma de construir los títulos y creo que debe ser particular a la 
disciplina.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Me apreció útil para tener una herramienta más para crear títulos.  
 
11. Survey 
Nombre: - 21 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy informativo, muy entretenido. Muchos contenidos.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
- Tiempos verbales 
Lo mejor de la clase fue... - Análisis del título.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- La importancia de un buen título no tiene discusión. Creo que es de mucha utilidad saber 
tanto la gramática como la estructura para poder redactar un título atractivo.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Me pareció buena porque muestra una técnica para poder hacer el proceso de escritura del 
mismo.  
 
12. Survey 
Nombre: - 22 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
29 
 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Analizar el abstract, título y método. Porque permite reflexionar sobre características deseables 
y recomendables en cada aspecto.  
¿Con qué dificultades se ha encontrado hoy? 
- Mi inasistencia a las clases anteriores.  
Lo mejor de la clase fue... - Las recomendaciones y las discussiones que surgieron.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - No me siento en condiciones 
de opinar en este momento.  
Se podría mejorar... - desde el curso creo que no podría surgir nada, debo mejorar mi 
participación.  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil e interesante. 
 la secuencia pedagógica en sí? ¿Por qué? 
- Muy útil porque permitió descubrir distintos puntos de vista dependiendo de la disciplina y 
de la experiencia individual de cada uno.  
 
13. Survey 
Nombre: - 25 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las actividades me parecieron interesantes y enriquecedoras.  
¿Con qué dificultades se ha encontrado hoy? 
- Identificar algunos aspectos presentados en mi disciplina.  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil, porque mostró un método interesante para poder replantearse cómo hacer ese 
proceso.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Útil porque muestra en forma gráfica el método.  
 
14. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Tiempos verbales en cada parte constituyente del abstract. Verbos modales. Tipo 
de construcciones (imperativa, ergativa, etc.).  
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2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Muy útil porque sirve como guía para después escribir un título solo.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Es muy útil la elaboración en conjunto porque aparecen muchas sugerencias de términos 
que se pueden usar, como postmodificadores, verbos modales, preposiciones, y qué no es 
conveniente usar.  
 
15. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las actividades interactivas. 
¿Con qué dificultades se ha encontrado hoy? 
- Estoy olvidada del inglés, pero puedo seguir la clase.  
Lo mejor de la clase fue... - El trabajo con mis compañeros.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Útil porque es un proceso gradual, que pude inicialmente realizar con ayuda, hasta lograr 
independencia.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Útil, creo que lo escribí antes? 
 
16. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
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-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Me parece muy bien explicar el método, me convence más.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Me parece de lo más común este método cíclico de enseñanza.  
 
17. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La variedad de ejemplos. 
¿Con qué dificultades se ha encontrado hoy? 
- ninguna. 
Lo mejor de la clase fue... - las actividades de la clase. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Me resultó muy útil, ya que uno puede tomarlo como un ... a la hora de escribir un título.  
 la secuencia pedagógica en sí? ¿Por qué? 
- Útil porque uno vuelca la teoría realizando la práctica.  
 
18. Survey 
Nombre: -  19 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- En realidad todo porque se dan muchos tips generales y luego se pueden especificar según la 
disciplina.  
¿Con qué dificultades se ha encontrado hoy? 
- Recordar la voz pasiva.  
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- Identificar los núcleos en los títulos de mi disciplina.  
Lo mejor de la clase fue... - Cómo se va analizando cada parte de los papers. Entender la 
importancia de los papers.  
- Entender la importancia del abstract.   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Qué opinión le merece... (muy útil, útil, poco útil, interesante, etc.). 
 el hecho de que la docente le explicite la secuencia pedagógica a seguir en el proceso de 
escritura del título? ¿Por qué? 
- Para mí fue positivo porque a mi me costó mucho identificar las partes y tipos de títulos, 
por lo tanto me gustan este tipo de actividad donde todos opinan y ayudan.  
 la secuencia pedagógica en sí? ¿Por qué? 
- muy buena y clara.  
 
 Class 4 (15 surveys) 
1. Survey 
Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Sí trabajamos y discutimos muchas de las actividades, lo que permite 
apropiarnos mejor del conocimiento.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Pasar a voz pasiva.  
-Identificar escritura de los objetivos.  
-Uso de artículos.  
Porque todo es aplicable y necesario.  
¿Con qué dificultades se ha encontrado hoy? 
- Dificultades propias del olvido de algunas construcciones.  
Lo mejor de la clase fue... - La participación y discusión de todos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - No me siento en condiciones.  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- Ninguno.  
 
2. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Actividad 17 y la act. de buscar los objetivos en el corpus.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - 22 pasos para escribir un paper.   
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3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy productiva la clase. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas porque son muy aplicables.  
¿Con qué dificultades se ha encontrado hoy? 
- No tuve dificultades.  
Lo mejor de la clase fue... - La tarea que hicimos para reescribir el método.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
4. Survey 
Nombre: - 25 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Uso de artículos.  
- PAso de los métodos a voz pasiva.  
¿Con qué dificultades se ha encontrado hoy? 
- Reconocer conceptos en mi disciplina, objetivos, por ejemplo.  
Lo mejor de la clase fue... - explicación del uso de artículos.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El del los artículos. No lo tenía en claro anteriormente.  
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¿Con qué dificultades se ha encontrado hoy? 
- Que no siempre se cumple que los objetivos se encuentran al final de la intorducción.  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
Nombre: - 20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Carolina explica muy bien, es muy clara pero a veces me cuesta seguirla por la 
velocidad con la que resuelve los ejercicios.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Revisión estructura de la parte metodología.  
- Porque sistematiza el análisis general gramatical.  
- Idem estructura del artículo.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
 
7. Survey 
Nombre: - 21 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Lo más útil fue la re-escritura de la sección métodos pasando de la forma "we" a voz pasiva.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - La explicación de cómo poder redactar/buscar los objetivos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 9 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
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Comentarios: - Me gusta mucho la lista de verbos comunes en los objetivos.  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Identificar los objetivos en los papers del corpus. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Repasar la voz pasiva. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
9. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Reescribir el método usando voz pasiva.  
- Ejemplos de frases y estructuras para redactar los objetivos.  
- Uso de artículos.  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Actividades realizadas en forma conjunta de la clase.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
10. Survey 
Nombre: - 1 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me pareció muy útil el uso de artículos.  
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna. 
Lo mejor de la clase fue... - Reescribir un método.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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11. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los ejercicios de la clase. 
¿Con qué dificultades se ha encontrado hoy? 
- Vocabulario 
Lo mejor de la clase fue... - ejemplos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
12. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La actividad sobre cómo mejorar la sección del métdo, porque es una buena práctica para 
construir mejores métodos.  
¿Con qué dificultades se ha encontrado hoy? 
- Falta de vocabulario. 
Lo mejor de la clase fue... - El tema de los objetivos y aprender reglas que son muy prácticas 
como que el objetivo va al final de la introducción.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
13. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las reglas, los tips, las actividades en la clase.  
¿Con qué dificultades se ha encontrado hoy? 
- Poco tiempo para hacer las actividades pero es entendible por la longitud de la clase 
Lo mejor de la clase fue... - El uso de los artículos.    
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
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Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Conocer la ubicación de los objetivos en el paper.  
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna.  
Lo mejor de la clase fue... - Todas las palabras utilizadas y las no recomendadas para los 
objetivos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
15. Survey  
Nombre: - 13 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Estrutura del paper; Objetivos en el paper de investigación 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Las explicaciones que hace Carolina en el pizarrón 
   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
 Class 5 (19 surveys) 
1. Survey 
Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
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- Construir en conjunto una intro, revisar cómo está conformada. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
2. Survey 
Nombre: - 21 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy clara, didáctica y bien fundamentados los objetivos y as tareas a 
desarrollar. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Lo mejor de la clase fue la escritura e conjunto de la introducción utilizando el "esqueleto" 
propuesto. Porque demostró cómo construir la introducción que es una de la mayor dificultad al 
escribir un paper. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 9 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy interesante la clase. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me gustó las frases que más se usan en las diferentes partes de la introducción. 
¿Con qué dificultades se ha encontrado hoy? 
- Cuando escriba la introducción van a surgir las dificultades.  
Lo mejor de la clase fue... - Escribir una introducción entre todos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
4. Survey 
Nombre: - 2 
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1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Todo muy bien. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El hacer la introducción en grupo fue muy útil. Las guías mostrando los "steps" también. 
¿Con qué dificultades se ha encontrado hoy? 
- No hubo nada en particular. 
Lo mejor de la clase fue... - Vcs.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas permiten organizar la escritura de un texto en inglés en forma sistemática. Si bien no 
hay reglas fijas, es de gran utilidad para establecer la estructura. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Las actividades realizadas. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
Nombre: - 15 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La descripción de los moves/steps en una escritura de la introducción, vocabulario y tiempos 
verbales a usar. El cuadro de referencia es muy útil. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - ¡La introducción desarrollada en forma cooperativa! 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
40 
 
 
7. Survey 
Nombre: - 7 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Me gusta mucho la clase porque me ayudó a consolidar algunas ideas o 
conocimiento que tengo. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las actividades me resultaron útiles porque me ayudó a consolidar ideas 
¿Con qué dificultades se ha encontrado hoy? 
- Ninguno. 
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 24 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Actividad 18.  
Valorar el uso apropiado de palabras. 
¿Con qué dificultades se ha encontrado hoy? 
- Quizás convenga no (la profe) leer los textos de ejemplo 
Lo mejor de la clase fue... - La cara del bebé.  
El ejercicio del esqueleto. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
9. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El modelo CARS porque nos da los posibles pasos a seguir para escribir la introducción. 
¿Con qué dificultades se ha encontrado hoy? 
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- Me perdí en la explicación de cada step. Supongo que se debió a que no quedó bien en claro 
sobre qué paso se estaba hablando. 
Lo mejor de la clase fue... - La introducción realizada en grupo =) 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
10. Survey 
Nombre: - 25 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas me resultaron interesantes y muy útiles. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - La construcción colectiva de la introducción :) 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
11. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas porque fueron participativas. 
¿Con qué dificultades se ha encontrado hoy? 
- Me falta vocabulario. 
Lo mejor de la clase fue... - La construcción grupal. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - subir lo que hicimos en clase. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
12. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
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¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las estructuras de la introducción con un move y step seguramente nos dará una estructura 
firme para desarrollar papers. 
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna. 
Lo mejor de la clase fue... - Tarea grupal de toda la clase, todos los aportes. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
13. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Escribir una introducción. Me parece de mucha utilidad el skeleton presentado para realizarla 
no solo para la actividad, sino también para posibles escritos que realicemos. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Las sugerencias léxico-gramaticales para la redacción de una 
introducción y establecer cuáles son más convencionales (más o menos negativas, por ejemplo). 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: -  16 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Explicación teórica. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Trabajo conjunto. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
15. Survey 
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Nombre: - 3 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Identificación de verbos acorde a su negatividad. 
¿Con qué dificultades se ha encontrado hoy? 
- Establecen el territorio (move 1 step 1 ). Move 2 step 1c. 
Lo mejor de la clase fue... - Worksheet #3 move 1 step 2. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
16. Survey 
Nombre: - 19 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Me gustaron mucho las actividades realizadas en conjunto. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Las actividades que ayudan a ejemplificar cada concepto. 
¿Con qué dificultades se ha encontrado hoy? 
- Dificultad en los tiempos verbales y en poder identificar los distintos pasos. 
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- Me gustaría que se agregaran en la literatura si tienen información sobre buena escritura de 
textos científicos en inglés. Yo estuve mirando los que están en edmodo y me parecieron 
interesantes al igual que los diccionarios que me fueron de gran ayuda 
 
17. Survey 
Nombre: - 1 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El planteo de la escritura de una introducción. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Definir los elementos que contienen la introducción. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
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-  
 
18. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me gustó la parte de hacer la introducción sobre los semáforos. 
¿Con qué dificultades se ha encontrado hoy? 
- La parte más dificultosa para redactar es la parte del nicho. 
Lo mejor de la clase fue... - Lo de los semáforos mencionado anteriormente. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
19. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El reconocimiento de los Move y Steps en los textos. La redacción de la introducción entre 
todos. 
¿Con qué dificultades se ha encontrado hoy? 
- Con mi dificultad para redactar. 
Lo mejor de la clase fue... - La introducción redactada entre todos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
 Class 6 (16 surveys) 
1. Survey 
Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - La construcción en grupo de una misma sección de resultados. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
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Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
2. Survey 
Nombre: - 21 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy bueno cómo se presentó el tema de la forma de escribir los resultados. 
Formas sintácticas de lo que uno quiere destacar o no. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El uso de las preposiciones y su implicancia en la fuerza del texto 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Hacer y discutir las actividades. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Completar usando la preposición correcta 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - Uso de preposiciones. Uso de 
apóstrofes para infinitivos. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
4. Survey 
Nombre: - 2 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
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¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todo me gustó. 
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna particular 
Lo mejor de la clase fue... - Ustedes. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - Más sinónimos a palabras 
como "show". 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 7 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Lo de las preposiciones porque me di cuenta que hacer la relación correcta de la preposición 
puedo mejorar la redacción del texto que realicé. 
¿Con qué dificultades se ha encontrado hoy? 
- Con ninguna. 
Lo mejor de la clase fue... - En general toda la clase es buena porque siempre se refuerzan los 
comentarios.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
Nombre: - 16 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La escritura de la sección resultados. 
¿Con qué dificultades se ha encontrado hoy? 
- Con el uso de las preposiciones. 
Lo mejor de la clase fue... - En general toda la clase es buena porque siempre se refuerzan los 
comentarios. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
7. Survey 
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Nombre: - 24 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Discusión sobre significado de verbos indicativos/informativos. Ejercicio de construcción.  
¿Con qué dificultades se ha encontrado hoy? 
- Todo legal. 
Lo mejor de la clase fue... - Como siempre, discussiones sobre gramática y semántica. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 9 
- 1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy clara la clase con los ejemplos. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Lo de completar las oraciones con las preposiciones. 
¿Con qué dificultades se ha encontrado hoy? 
- Me pareció difícil el uso de la preposición correcta. 
Lo mejor de la clase fue... - Escribir la sección resultados. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - Sobre las preposiciones. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
9. Survey 
Nombre: - 11 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Es muy útil esta clase y realizar los ejercicios. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Sí, los ejercicios grupales. Muy buenos! 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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10. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El uso de las preposiciones (gramatical y semánticamente). Las frases con "as". 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Los trabajos en grupo y las discussiones sobre las diferencias entre 
las disciplinas.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
11. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Los trabajos para hacer en grupo y las discussiones y aclaraciones.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
12. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Completar con las preposiciones. Actividad de escritura conjunta. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -  
49 
 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - Más casos de usos de 
preposiciones. 
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
13. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los ejercicios de clase, ya que nos permiten plasmar los conceptos vistos. 
¿Con qué dificultades se ha encontrado hoy? 
- Armar oraciones. 
Lo mejor de la clase fue... - Los ejemplos. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: - 1 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El uso de preposiciones y la construcción de resultados cuantificables. 
¿Con qué dificultades se ha encontrado hoy? 
- En ocasiones la clase va muy rápido. Los ejemplos ayudan a orientarse. 
Lo mejor de la clase fue... - El ejercicio cooperativo en la construcción de un resultado. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
15. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- El tratamiento de las preposiciones.La escritura conjunta de los resultados. 
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¿Con qué dificultades se ha encontrado hoy? 
- El uso de las preposiciones, las que no tienen reglas demasiado precisas. 
Lo mejor de la clase fue... - Las preposiciones! 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
16. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me resultó más útil trabajar en conjunto aportando las diferentes ideas para escribir los 
resultados de los accidentes de tránsito. 
¿Con qué dificultades se ha encontrado hoy? 
- Me es difícil usar las preposiciones correctas en base a la semántica que uno quiere dar al 
texto. 
Lo mejor de la clase fue... - Las diferentes actividades participativas. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
 Class 7 (20 surveys) 
1. Survey 
Nombre: - 7 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Estoy muy seguro de que haber decidido tomar el curso fue una buena decisión. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las actividades me resultan muy instructivas y son totalmente claras. 
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna. 
Lo mejor de la clase fue... - Toda la clase fue muy buena. 
 3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - La numeración del material. 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- Gracias por el préstamo de la lapicera. 
 
2. Survey 
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Nombre: - 20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Análisis de los moves  en la sección Discusión. 
Modales. 
Resulta útil para reescribir de modo "polite" una frase con distinto grado de certeza/fortaleza. 
¿Con qué dificultades se ha encontrado hoy? 
- Diferencias entre frases nominales y verbales. 
Lo mejor de la clase fue... - El material aportado y los temas abordados.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 2 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todo en general. 
¿Con qué dificultades se ha encontrado hoy? 
- Es complejo en general. La primera parte de "Discussion" no me gustó.  
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - Ponerle número a los ejercicios.  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
4. Survey 
Nombre: - 22 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy interesante lo que se vio en la clase, es bueno estar presente. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La ejemplificación de los recursos interpersonales. 
¿Con qué dificultades se ha encontrado hoy? 
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- Alguna falta de vocabulario como "undermine". 
Lo mejor de la clase fue... - La participación colectiva al evaluar las actividades prácticas.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - No lo sé. 
Se podría mejorar... - Sería bueno que se armara un solo texto en el que estuvieran presentes 
todas las herramientas que nos han brindado. 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 16 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La identificación de movimientos. 
¿Con qué dificultades se ha encontrado hoy? 
- Con la identificación de la actividad (número). 
Lo mejor de la clase fue... - Modales.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - Poner número a la actividad. 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
Nombre: - 25 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Toda la ejemplificación de los recursos vistos. 
¿Con qué dificultades se ha encontrado hoy? 
- Vocabulario. 
Lo mejor de la clase fue... - Resolución colectiva de los ejercicios.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
53 
 
7. Survey 
Nombre: - 29 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Grading the different phrases/expressions.  
Seeing the diagrams in the first half of the class. 
Categorise the examples as move 1, 2 and 3. 
¿Con qué dificultades se ha encontrado hoy? 
- The "grey" areas between the two extremes. 
Lo mejor de la clase fue... - Working through the examples.  
The structure of how the material was presented.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - :) 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
9. Survey 
Nombre: - 3 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
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-  
¿Con qué dificultades se ha encontrado hoy? 
- Entender los moves de la parte discusión ya que en mi disciplina no se realiza de esa manera. 
Lo mejor de la clase fue... - Las realizaciones léxicogramaticales.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
10. Survey 
Nombre: - 5 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Completar ejercicios léxico-gramaticales. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Trabajar en grupo.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... - Vocabulario! Siempre, frases hechas... 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
11. Survey 
Nombre: - 11 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Sí, muy útil y con ejemplos. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los que completamos en clase y en casa. 
¿Con qué dificultades se ha encontrado hoy? 
- Dificultad para establecer los grados de + fuerte y + débil en algunas palabras. 
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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12. Survey 
Nombre: - 9 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Muy buena la clase. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Lo de completar los ejercicios. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Me gustó la lista con las construcciones que se pueden usar en la 
sección Discusión.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
13. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - Worksheet 6 Activity 2. It is + adj. 
Strongest claim to weakest claim. 
Hyland's taxonomy (no es una actividad pero es muy útil). 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
-  
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: - 19 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
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¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Distinguir los moves en la Discusión. 
¿Con qué dificultades se ha encontrado hoy? 
- Diferenciar los distintos moves de la Discusión. 
Lo mejor de la clase fue... - Los ejercicios que apoyan la teoría.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
15. Survey 
Nombre: - 17 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Distinguir los moves en la parte de la Discusión porque era lo que no entendía. 
¿Con qué dificultades se ha encontrado hoy? 
- Diferenciar los moves de la parte de la Discusión. 
Lo mejor de la clase fue... - Resolver los ejercicios.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
16. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Probabilidad y certeza. 
Deber y obligación.  
Participios como adjetivos. 
¿Con qué dificultades se ha encontrado hoy? 
- Distinguir los moves en el texto. 
Lo mejor de la clase fue... - Los verbos modales en los significados interpersonales. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
57 
 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
17. Survey 
Nombre: - 18 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Construcciones léxico-gramaticales para la sección Discusión.  
Actividades:  
It is + adjective 
lexical variation 
causal relationship 
troubleshooting 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
18. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Saber que en inglés hay más adverbios que en español, ayuda a ser más preciso con las 
palabras. 
¿Con qué dificultades se ha encontrado hoy? 
- Ninguna. 
Lo mejor de la clase fue... - Los chistes finales. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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19. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La resolución de los ejercicios en clase. 
¿Con qué dificultades se ha encontrado hoy? 
- Vocabulario. 
Lo mejor de la clase fue... - Ejemplos y tips para la escritura.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
20. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las actividades me resultaron útiles. 
¿Con qué dificultades se ha encontrado hoy? 
- Con ninguna. 
Lo mejor de la clase fue... - Lo mejor fue la parte de suavizar las frases que se escriben usando 
distintos recursos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
 Class 8 (16 surveys) 
1. Survey 
Nombre: - 6 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Ejercicio de intertextualidad y los ejercicios con los programas y herramientas de internet. 
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¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Los ejercicios con los programas.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - en el uso de programas 
lingüísticos. 
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
2. Survey 
Nombre: - 24 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La evaluación de verbos de reporte. Ayuda a posicionar el trabajo de manera más sucinta. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Tools! 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
3. Survey 
Nombre: - 3 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - La clase debería durar más tiempo así se cumplen los objetivos todas las clases. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Citas. Herramientas. 
¿Con qué dificultades se ha encontrado hoy? 
- Clasificar a los verbos de reporte como objetivos evaluativos. 
Lo mejor de la clase fue... - Herramientas online.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
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4. Survey 
Nombre: - 12 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La distinción de las clases y lo que implica usar un tipo de cita u otro. 
¿Con qué dificultades se ha encontrado hoy? 
- "Verbo + that". ¿Cuándo usar "that" y cuándo no? 
Lo mejor de la clase fue... - Los diccionarios online y los distintos procesadores de texto. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
5. Survey 
Nombre: - 26 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me gustó la parte de intertextualidad. Me doy cuenta que citar otros autores no es tan trivial 
como creía. 
¿Con qué dificultades se ha encontrado hoy? 
- No he tenido dificultades hoy. 
Lo mejor de la clase fue... - Lo mejor de la clase fue conocer acerca de los diferentes 
diccionarios y herramientas que se pueden usar a la hora de escribir el paper.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
6. Survey 
Nombre: - 14 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
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- Las conclusiones y agradecimientos de diferentes tipos. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - La página web "corpus of contemporary American English"  y su 
uso. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
7. Survey 
Nombre: - 23 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los ejercicios de clase, tanto del ppt como los impresos. 
¿Con qué dificultades se ha encontrado hoy? 
- Traducción y la comprensión del concepto del uso del "that" luego de un verbo. 
Lo mejor de la clase fue... - La explicación sobre los diccionarios.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
8. Survey 
Nombre: - 1 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Los diccionarios de "collocations" y los analizadores de corpus. Porque ayudan a conocer el 
uso correcto de las palabras. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - El aporte sobre los diccionarios.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
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-  
 
9. Survey 
Nombre: - 20 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Tópicos sobre intertextualidad y los ejercicios.  
Permiten analizar el uso de citas y palabras que pueden reforzar ideas o por el contrario 
minimizarlas.  
Tópicos sobre comentarios, conclusiones y agradecimientos.  
Diccionarios!!!  Muy Bueno. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Todo. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
10. Survey 
Nombre: - 11 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La clase.  
Las herramientas.  
Worksheet #7. 
¿Con qué dificultades se ha encontrado hoy? 
-  
Lo mejor de la clase fue... - Todo.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
11. Survey 
Nombre: - 9 
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1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Me gustó lo de las herramientas online. 
¿Con qué dificultades se ha encontrado hoy? 
- Tuve la dificultad de diferenciar de los verbos que son objetivos o evaluativos. 
Lo mejor de la clase fue... -   
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
12. Survey 
Nombre: - 8 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Diferenciar entre los verbos de reporte. 
¿Con qué dificultades se ha encontrado hoy? 
- Me costó entrar en tema y entender la diferencia de uso entre los diferentes tipos de cita. 
Lo mejor de la clase fue... - Herramientas online y diccionarios. 
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
13. Survey 
Nombre: - 29 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Talking about the different ways to cite and what they mean.  
Online resources especially. 
How to use the corpus. 
¿Con qué dificultades se ha encontrado hoy? 
- The objective/evaluative exercise. 
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Lo mejor de la clase fue... - How to use the corpus. clusters, etc.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - Lo de los corpus, todos los 
controles que se pueden aplicar. 
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
14. Survey 
Nombre: - 25 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las actividades fueron interesantes. 
¿Con qué dificultades se ha encontrado hoy? 
- No saber significado de algunas palabras, vocabulario. 
Lo mejor de la clase fue... - Aprendí cosas nuevas que no tenía en claro. Aclaré conceptos.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
15. Survey 
Nombre: - 10 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: -  
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- La actividad de resolución con los compañeros. 
¿Con qué dificultades se ha encontrado hoy? 
- Algunas cuestiones de vocabulario. 
Lo mejor de la clase fue... - Me pareció todo interesante.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... -  
Se podría mejorar... -  
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
-  
 
16. Survey 
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Nombre: - 22 
1.¿Se han cumplido los objetivos de la clase?  
Sí No 
Comentarios: - El tiempo para ver todos los contenidos que faltaban ver fue poco. 
2.Complete el cuadro siguiente:  
¿Qué actividad/es le resultó/resultaron útil/es? ¿Por qué? 
- Todas las que se pudieron realizar porque permiten fijar conceptos. 
¿Con qué dificultades se ha encontrado hoy? 
- Las dificultades son propias de mi nivel de inglés que no me permite aún tener claras algunas 
cosas. 
Lo mejor de la clase fue... - Las explicaciones y discussiones que se plantearon.  
3. Sugerencias... Algo sobre lo que sería bueno profundizar es... - lo que quedó pendiente de ver 
en mayor detalle. 
Se podría mejorar... - Agregar una clase más. 
4. Consigne los aspectos/contenidos lingüísticos sobre los que le gustaría tener más material: 
-  
5. Por favor, consigne otros comentarios que no estén contemplados en esta hoja.  
- Creo que es bastante completo el material brindado. 
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3. END-OF-COURSE SURVEY  
 
https://docs.google.com/forms/d/19y_EnszJX7gqWHPmQWOwiiWOjyWWHqLMBfCF9Fs4Qyo/viewform 
El diálogo en la comunidad científica: 
hacia una mayor efectividad en la escritura de Artículos de Investigación en inglés 
El propósito del presente formulario es que usted ponga en consideración distintos aspectos del 
curso: objetivos, metodología, contenidos, materiales, y la forma de evaluación, entre otros.  
Le recordamos que este formulario debe ser completado para el 20 de noviembre de manera 
conjunta con la producción de su abstract y la reflexión sobre aspectos lingüísticos empleados.  
* Required 
 
1. Nombre * 
 
2. Sobre el horario de las clases: ¿Le resultó apropiado y cómodo el horario del cursado? * 
 Sí 
 No 
3. Sobre la carga horaria del cursado: ¿Cree que la carga horaria presencial fue 
apropiada? ¿Qué cambios haría? * 
 
4. Sobre la longitud del curso: ¿Qué opinión le merece la extensión de la cursada (desde el 
24/04 al 04/07)? ¿Haría algún cambio? * 
 
 
 
14% completed 
Acerca de los Objetivos Generales 
En esta sección le pedimos que evalúe tanto los objetivos que usted tenía al concurrir al curso 
como los establecidos por las docentes. 
 
5. ¿Qué propósito/s traía usted al iniciar el curso? * 
 
6. ¿En qué medida se han cumplido esos propósitos? * 
 Se han cumplido completamente 
 Se han cumplido en gran medida 
 Se han cumplido parcialmente 
 Se han cumplido escasamente 
 No se han cumplido 
 Other:  
Continue »
67 
 
7. A continuación le transcribimos el objetivo general del curso: "Se espera que al 
finalizar el curso los alumnos puedan generar artículos de investigación (AI en adelante) 
claros, eficientes y adecuados en el ámbito de la comunidad científica internacional a la 
que pertenecen o aspiran a pertenecer teniendo en cuenta el género textual, aspectos 
retóricos discursivos, léxico-gramaticales y contextuales." ¿De qué manera se ha cumplido 
este objetivo?* 
 Se ha cumplido completamente 
 Se ha cumplido en gran medida 
 Se ha cumplido parcialmente 
 Se ha cumplido escasamente 
 No se ha cumplido 
 Other:  
Acerca de los Objetivos Específicos 
A continuación le presentamos los objetivos específicos del curso. Determine en una escala de 1 
a 5 el grado con el que usted siente han sido cumplido. 
 
8. Identificar los géneros textuales típicos de la actividad científica y sus propósitos 
sociales. * 
1 - No se ha cumplido // 2 - Mínimamente // 3 - Parcialmente // 4 - En gran medida // 5 - Completamente 
 
1 2 3 4 5 
 
       
9. Familiarizarse con la estructura y la organización del abstract y del AI. * 
1 - No se ha cumplido // 2 - Mínimamente // 3 - Parcialmente // 4 - En gran medida // 5 - Completamente 
 
1 2 3 4 5 
 
       
10. Desarrollar una conciencia lingüística le permita identificar y producir AIs efectivos. * 
1 - No se ha cumplido // 2 - Mínimamente // 3 - Parcialmente // 4 - En gran medida // 5 - Completamente 
 
1 2 3 4 5 
 
       
11. Reconocer y emplear las formas léxico-gramaticales propias de cada sección del AI. 
1 - No se ha cumplido // 2 - Mínimamente // 3 - Parcialmente // 4 - En gran medida // 5 - Completamente 
 
1 2 3 4 5 
 
       
12. Poder posicionarse en la producción de sus textos de modo efectivo frente a sus pares 
de la comunidad científica. * 
1 - No se ha cumplido // 2 - Mínimamente // 3 - Parcialmente // 4 - En gran medida // 5 - Completamente 
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1 2 3 4 5 
 
       
13. Por favor consigne a continuación comentarios sobre los objetivos del curso que no 
hayan sido tenidos en cuenta en esta sección: 
 
 
  28% completed 
 
Acerca de la metodología 
En esta sección le pedimos que evalúe la forma en la que se dictó el curso.  
 
14. ¿Qué calificación general le merece la forma en la que fue dictado el curso? * 
Tenga en cuenta las clases presenciales y la modalidad con la que se llevaron a cabo las actividades 
teórico-prácticas en clase. 
 Excelente 
 Muy Bueno 
 Bueno 
 Regular 
 Pobre 
 Other:  
 
15.Determine el grado de utilidad que percibe en la puesta en marcha de las siguientes 
actividades: * 
 
Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
a. Análisis de de títulos en 
el corpus propio      
b. Producción de un título 
propio      
c. Producción de 
definiciones adaptadas 
a distintas audiencias 
     
d. Identificación de los 
constituyentes del 
abstract 
     
e. Identificación de 
tiempos verbales en el 
abstract 
     
f. Escritura conjunta de 
una sección 
Introducción 
     
g. Análisis de ejemplos 
textuales (secciones      
« Back Continue »
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Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
Métodos, Resultados, 
Discusión) 
h. Escritura conjunta de 
los Resultados      
i. Trabajo en pares o 
pequeños grupos para 
la resolución de 
actividades 
     
j. Actividades 
gramaticales como por 
ejemplo el ejercicio de 
voz pasiva para la 
impersonalidad 
     
k. Actividades de 
sensibilización léxica 
como por ejemplo el 
uso de modales para la 
interpersonalidad 
     
l. Práctica para el uso de 
CORPUS para la 
escritura efectiva: 
softwares de 
concordancia, análisis 
de corpus, 
colocaciones. 
     
m. Práctica para el uso de 
DICCIONARIOS para 
la escritura científica: 
 diccionario inglés-
inglés, collocations y 
Thesaurus. 
     
 
16. Mencione al menos una actividad que le resultó particularmente útil para mejorar su 
habilidad de escritura en inglés (puede ser de las mencionadas anteriormente u otra que 
usted recuerde) y comente por qué le resultó efectiva. * 
  
17. ¿Se sintió acompañado en el proceso de aprendizaje por los docentes del curso? ¿De 
qué manera fue?  
  
18. Por favor, consigne a continuación comentarios o aspectos sobre la metodología en el 
dictado de clase que no hayan sido contemplados en las preguntas anteriores:  
  
  42% completed 
 
Acerca de los contenidos  
En esta sección le pedimos que evalúe los contenidos que fueron presentados.  
 
« Back Continue »
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19. En términos generales, el/los contenido/s que más me resultó/aron útiles de este curso 
es/son (puede marcar más de una opción): * 
 Comentarios en clase sobre la actividad científica que llevan a cabo los participantes del 
curso 
 Aspectos contextuales (como por ejemplo, el concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
 Aspectos lingüísticos (como por ejemplo, tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
 Other:  
 
20. Determine el grado de utilidad de los siguientes contenidos relacionados con la 
actividad científica: * 
 
 
Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
a. La investigación como 
práctica social      
b. Los géneros públicos y 
los géneros ocluidos de 
la actividad de 
investigación 
     
c. Elementos que impactan 
en la escritura 
académico-científica 
     
 
21. Determine el grado de utilidad para la escritura en inglés de los siguientes contenidos 
lingüísticos: * 
 
 
Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
a. Nominalizaciones 
densas      
b. El uso de primera y 
tercera persona      
c. Tiempos verbales más 
frecuentes en cada 
sección del abstract 
     
d. Realizaciones léxico-
gramaticales más 
frecuentes en las 
secciones del AI 
     
e. Formas léxicas típicas 
para expresar el 
propósito de la 
investigación 
     
f. Recursos para postular 
la relevancia del trabajo 
en la Introducción 
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Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
g. Los significados 
interpersonales (verbos 
modales; probabilidad 
y evidencialidad; 
recursos de mitigación 
y refuerzo)  
     
h. La Impersonalidad (voz 
pasiva, "It is + adj.")      
i. La intertextualidad y el 
diálogo de pares      
j. El discurso directo y el 
discurso reportado      
k. Formas de citas y 
convenciones      
l. Verbos utilizados en las 
citas      
 
 
22. Determine el grado de utilidad de los siguientes contenidos relacionados con el 
abstract, el AI y sus componentes: * 
 
 
Muy 
útil 
Útil 
Relativamente 
útil 
Poco 
útil 
Completamente 
inútil 
a. El título del AI 
     
b. Secciones obligatorias y 
opcionales del abstract      
c. Tipos de abstract 
     
d. Secciones obligatorias y 
opcionales del AI      
e. Los objetivos de la 
investigación      
f. La Introducción y sus 
constituyentes típicos o 
"moves" 
     
g. La sección Método: 
Características y Funciones      
h. La sección Resultados. 
Características y "moves". 
Funciones 
     
i. La Conclusión. Propósito y 
"moves"      
j. Los Agradecimientos 
     
 
  57% completed 
 
« Back Continue »
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Acerca de la Evaluación 
En esta sección le pedimos que nos comente cuáles fueron sus percepciones sobre la forma en la 
que ha sido evaluado.  
 
23. Marque a continuación cómo sintió la evaluación contínua que se llevó a cabo en el 
transcurso de los encuentros. Esto corresponde a las tareas que se iban asignando con el 
transcurso de esta capacitación (puede marcar más de una opción). * 
 Difícil 
 Desafiante pero realizable 
 Fácil 
 Demasiada 
 En la medida justa 
 Muy poca 
 Necesaria 
 Innecesaria 
 Other:  
 
24. Por favor, consigne a continuación comentarios sobre las tareas que se le pidió a lo 
largo del curso. Puede referirse a los puntos de la pregunta anterior, dudas y/o dificultades 
que le hayan surgido, etc. * 
 
25. Marque a continuación cómo caracteriza la evaluación final que se pide al terminar 
esta capacitación. Esto corresponde a las tareas de producción, de reflexión lingüística y 
de evaluación del curso (puede marcar más de una opción). * 
 Difícil 
 Desafiante pero realizable 
 Fácil 
 Demasiada 
 En la medida justa 
 Muy poca 
 Necesaria 
 Innecesaria 
 Other:  
 
26. Por favor, responda sobre la evaluación final. ¿Con qué dudas o dificultades se 
encontró al momento de responder a la consigna de producción del abstract o de la 
reflexión lingüística? * 
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  71% completed 
 
Comentarios Finales 
En esta sección le pedimos que complete las preguntas a continuación con comentarios que 
puedan ser de utilidad para mejorar el dictado de futuras instancias de este curso.  
 
27. ¿Considera que el curso le aportó elementos valiosos para sus producciones escritas? 
¿Cuáles considera de mayor utilidad? 
  
28. ¿Podría brindarnos otras sugerencias y/o comentarios para mejorar este curso? 
 
29. Mencione un aspecto del curso que le haya parecido positivo * 
 
30. Mencione un aspecto del curso que puede mejorarse * 
 
31. Por favor consigne a continuación otros comentarios que no han sido contemplados en 
este formulario. 
  
  85% completed 
 
¡Muchas gracias! 
Fue un placer compartir esta capacitación con un grupo tan fantástico como este. Esperamos que 
el curso le haya sido útil y lo haya disfrutado tanto como nosotros lo hicimos dictándolo. 
 
 
  100%: You made it. 
 
  
« Back Continue »
« Back Continue »
« Back Submit
74 
 
4. STUDENTS' ANSWERS TO THE END-OF-COURSE SURVEY 
Personal-Data 
Datos personales 
1 2 3 4 
Nombre 
Sobre el horario de las 
clases: ¿Le resultó 
apropiado y cómodo el 
horario del cursado? 
Sobre la carga horaria del cursado: ¿Cree 
que la carga horaria presencial fue 
apropiada? ¿Qué cambios haría? 
Sobre la longitud del curso: ¿Qué 
opinión le merece la extensión de la 
cursada (desde el 24/04 al 04/07)? 
¿Haría algún cambio? 
1 Sí 
La carga horaria me parecio adecuada, 
quizas seria enriquecedor adicionar tiempo 
para el intercambio de experiencias respecto 
a las tareas y demás actividades. 
Me pareció que el curso tuvo una duración 
apropiada a la cantidad de tópicos 
abordados. 
3 No Si, aunque podría extenderse 30 min más No, me parece apropiada 
6 No 
Agregaría mas horas de cursado asi se podría 
terminar mejor el dictado de contenidos 
O agregaría mas horas por semana o 
agregaría más días, asi se terminaría mejor 
el dictado de contenidos 
8 Sí 
Se podrían haber hecho 2 encuentros por 
semana. 
Me parece adecuada la extensión. 
9 Sí ninguno  muy bueno  
11 Sí Apropiada No 
12 Sí 
Fue apropiada. Perfecta. Sólo se complicó un poco cuando 
volvimos después de las vacaciones 
debido a la clase suspendida por el paro, lo 
cual fue totalmente entendible. 
17 Sí agregariauna hora mas no 
18 No 
agregaria unas horas mas para poder 
dedicarle mas tiempo a las actividades 
Me parecio bien la extension, porque era 
solo un encuentro semanal, lo cual 
permitia realizarlo sin restarle demasiado 
tiempo al resto de las obligaciones de cada 
uno. Ademas daba tiempo para hacer las 
actividades individuales planteadas 
20 Sí Si no 
22 Sí 
Aunque no me fue muy fácil asistir a las 
clases, por otros compromisos existentes, 
creo que debería ser mayor el número de 
horas presenciales. 
Como mencioné, creo que para poder 
incorporar todo lo valioso que brinda el 
curso, debería contarse con más tiempo. 
Posiblemente más intensivo y extendiendo 
sólo un poco más la cursada. 
23 Sí 
tal vez hubiera querido 2 clases a la semana, 
ya que con una vez a la semana uno por ahí 
se olvida del contenido vista la semana 
pasada 
no haría ningún cambio 
24 Sí Si Si 
26 Sí 
Creo que fue apropiada, que fue muy 
accesible 
Me hubiese gustado que durara más ya que 
tuvimos algunas complicaciones con los 
paros. 
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Personal-Objectives 
Acerca de los objetivos personales 
1 5 6 7 
 ¿Qué propósito/s traía usted al iniciar el curso? 
¿En qué medida se han 
cumplido esos propósitos? 
¿De qué manera se ha 
cumplido el objetivo 
general del curso? 
1 
Pretendia introducirme en los tópicos relacionados a 
"papers" y en el proceso comenzar a realizar mi primer 
paper en ingles. Ambos objetivos se han cumplido. 
Además he aprendido mucho sobre las formas lingüísticas 
adecuadas para publicaciones, y a la vez he afianzado el 
idioma. 
Se han cumplido 
completamente 
Se ha cumplido en gran 
medida 
3 
Podes escribir completamente un artículo en inglés. 
Identificar los tiempos verbales y frases "típicas" para cada 
sección. 
Se han cumplido en gran 
medida 
Se ha cumplido en gran 
medida 
6 
En particular aprender todas las herramientas léxico 
gramáticales que nos eseñen para escribir artículos 
científicos, ya que recién estoy empezando a escribir los 
primeros! 
Se han cumplido 
completamente 
Se ha cumplido en gran 
medida 
8 
- identificar las partes importantes de un artículo. 
- saber en qué tiempos verbales escribir cada una de esas 
partes. 
- conocer realizaciones léxico-gramaticales típicas para cada 
una de esas partes. 
Se han cumplido en gran 
medida 
Se ha cumplido en gran 
medida 
9 
Perfeccionar la escritura de un paper en inglés.  
Se han cumplido 
completamente 
Se ha cumplido 
completamente 
11 
Mejorar la producción escrita en inglés y obtener 
conocimientos más específicos de los textos y partes 
constitutivas de los Artículos de Investigación Científica. 
Se han cumplido 
completamente 
Se ha cumplido 
completamente 
12 
Aprender tips para la escritura de papers científicos en 
inglés, así como la estructura básica de los mismos. 
Se han cumplido 
completamente 
Se ha cumplido 
completamente 
17 
Aprender a a escibir un articulo de investigación para 
presentar en congresos 
Se han cumplido en gran 
medida 
Se ha cumplido 
completamente 
18 
* Aprender a diseñar un paper, ya que los que he escrito los 
he hecho tomando como modelos otros, pero no conocía 
realmente los distintos tipos que hay, sus secciones, que 
debe incluir cada una de ellas, etc. 
* Aprender palabras, frases, estructuras que pueden 
utilizarse en un paper o articulo de investigacion y cuales no 
serían apropiadas en ingles. 
*Lograr un texto en el que haya cohesión y en el que use 
oraciones que no sean muy cortas, ya que por lo gral, como 
uno piensa la idea en castellano primero, piensa oraciones 
largas que luego cuesta traducirlas y ordenarlas en ingles. 
Esto a mi me sirve tanto para la redacción de papers como 
para mi trabajo, que a veces debemos contactar por mail a 
personas de soporte técnico en ingles. 
Se han cumplido en gran 
medida 
Se ha cumplido en gran 
medida 
20 
Mejorar la redacción de textos en inglés para publicaciones 
científicas 
Se han cumplido en gran 
medida 
Se ha cumplido en gran 
medida 
22 
Mi propósito era mejorar mis habilidades de escritura 
científica en Inglés. 
Se han cumplido parcialmente Se ha cumplido parcialmente 
23 
saber como escribir un articulo de investigación y poder 
escribir directamente en ingles 
Se han cumplido parcialmente Se ha cumplido en gran 
medida 
24 
Mejorar la escritura de artículos de investigación en general. 
Se han cumplido 
completamente 
Se ha cumplido 
completamente 
26 
Tenia el propósito de aprender a hacer mis propios papers en 
inglés y que estos sena lo suficientemente buenos para poder 
ser publicados sin tener demasiadas devoluciones.  
Se han cumplido en gran 
medida 
Se ha cumplido en gran 
medida 
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Course-Objectives 
Acerca de los objetivos específicos 
1 8 9 10 11 12 13 
 
Identificar los 
géneros 
textuales 
típicos de la 
actividad 
científica y sus 
propósitos 
sociales. 
Familiarizar
se con la 
estructura y 
la 
organización 
del abstract 
y del AI. 
Desarrollar 
una 
conciencia 
lingüística le 
permita 
identificar y 
producir AIs 
efectivos. 
Reconocer y 
emplear las 
formas 
léxico-
gramaticales 
propias de 
cada sección 
del AI. 
Poder 
posicionarse en 
la producción de 
sus textos de 
modo efectivo 
frente a sus pares 
de la comunidad 
científica. 
Por favor consigne a continuación 
otros comentarios que no han sido 
contemplados en este formulario. 
1 4 5 3 3 4  
3 4 5 4 5 3  
6 5 5 5 4 4  
8 4 5 4 5 4  
9 1 4 1 3 4  
11 
5 5 5 5 5 
Creo que en mis trabajos enviados para 
la evaluación del curso no reflejaré todo 
lo aprendido porque necesito más 
práctica para reflejar los conocimientos 
adquiridos. 
12 
4 5 4 5 4 
Muchas gracias por todo, realmente lo 
disfruté. 
17 4 5 4 4 4  
18 4 5 4 4 4  
20 4 5 5 3 4 No tengo más comentarios al respecto 
22 
4 4 3 3 3 
Quiero reconocer el arduo trabajo 
realizado por las docentes para llevar 
adelante el curso, y su solvencia en los 
temas abordados. 
23 4 5 4 5 3  
24 5 5 5 5 5 None 
26 4 4 3 3 3  
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Methodology 
 
 
Determine el grado de utilidad que percibe en la puesta en marcha de las siguientes actividades: 
1 14 15.a 15.b 15.c 15.d 15.e 15.f 
 
¿Qué calificación 
general le 
merece la forma 
en la que fue 
dictado el curso? 
[Análisis de de 
títulos en el 
corpus propio] 
[Producción de 
un título 
propio] 
[Escritura de 
definiciones 
adaptadas a 
distintas 
audiencias] 
[Identificación 
de los 
constituyentes 
del abstract] 
[Identificación 
de tiempos 
verbales en el 
abstract] 
[Escritura 
conjunta de 
una sección 
Introducción] 
1 Muy Bueno Muy útil Muy útil Útil Muy útil Muy útil Muy útil 
3 Muy Bueno 
Relativamente 
útil 
Útil Útil Muy útil Muy útil Muy útil 
6 Muy Bueno Muy útil Muy útil Útil Muy útil Muy útil Muy útil 
8 Muy Bueno Muy útil Muy útil Muy útil Útil Muy útil Muy útil 
9 Excelente Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
11 Excelente Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Excelente Muy útil Muy útil Útil Muy útil Muy útil Muy útil 
17 Excelente Muy útil Muy útil Muy útil Útil Muy útil Muy útil 
18 Muy Bueno Muy útil Muy útil Útil Muy útil Muy útil Muy útil 
20 Muy Bueno Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
22 Muy Bueno Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
23 Muy Bueno 
Relativamente 
útil 
Útil 
Relativamente 
útil 
Muy útil Muy útil Muy útil 
24 Excelente Muy útil Muy útil Muy útil Muy útil Muy útil Útil 
26 Excelente Útil Útil Útil Muy útil Muy útil Útil 
 
Methodology 
Determine el grado de utilidad que percibe en la puesta en marcha de las siguientes actividades 
1 15.g 15.h 15.i 15.j 15.k 15.l 15.m 
 
[Análisis de 
ejemplos 
textuales] 
[Escritura 
conjunta de los 
Resultados] 
[Trabajo en 
pares o 
pequeños 
grupos] 
[Actividades 
gramaticales] 
[Actividades 
de 
sensibilización 
léxica] 
[Práctica para 
el uso de 
CORPUS. ] 
[Práctica para 
el uso de: 
 diccionarios] 
1 Útil Muy útil Útil Muy útil Muy útil Muy útil Muy útil 
3 Muy útil Útil Útil Muy útil Muy útil Muy útil Muy útil 
6 Muy útil Muy útil 
Relativamente 
útil 
Muy útil Muy útil Muy útil Muy útil 
8 Útil Muy útil Muy útil Muy útil Muy útil Útil Muy útil 
9 Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
11 Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Útil Muy útil Útil Útil Muy útil Muy útil Muy útil 
17 Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
18 Muy útil Muy útil Útil Muy útil Muy útil Muy útil Muy útil 
20 Muy útil Muy útil Útil Muy útil 
Relativamente 
útil 
Útil Muy útil 
22 Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil Muy útil 
23 Muy útil 
Relativamente 
útil 
Útil Útil Útil 
Relativamente 
útil 
Útil 
24 Muy útil Útil Muy útil Muy útil Muy útil Muy útil Muy útil 
26 Muy útil Útil Útil Útil Útil Muy útil Muy útil 
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Metodología 
Determine el grado de utilidad que percibe en la puesta en marcha de las siguientes actividades 
 16 17 18 
 
Mencione al menos una actividad que le resultó 
particularmente útil para mejorar su habilidad 
de escritura en inglés (puede ser de las 
mencionadas anteriormente u otra que usted 
recuerde) y comente por qué le resultó efectiva. 
¿Se sintió acompañado en el proceso 
de aprendizaje por los docentes del 
curso? ¿De qué manera fue? 
Por favor, consigne a 
continuación comentarios o 
aspectos sobre la 
metodología en el dictado 
de clase que no hayan sido 
contemplados en las 
preguntas anteriores: 
1 
Me resulto muy eficaz ser consciente de que 
tiempo verbal se utiliza en cada proceso de la 
escritura, y justificar porque usarlo. Observar los 
tiempos verbales en detalle me permitió a la vez 
corregir errores en la formación de los mismos.  
Si, ayudo mucho al aprendizaje 
colectivo las actividades que 
resolvíamos en clase..como por ej. la 
redacción de resultados. 
 
3 
El uso de la herramienta 
http://corpus.byu.edu/coca, me pareció muy útil 
para detectar en que contexto o con que frecuencia 
se utiliza una palabra.  
Las actividades relacionadas con la clasificación de 
verbos y adjetivos de acuerdo con su intensidad 
semántica.  
Si, ya que siempre están dispuestos a 
responder preguntas 
 
6 
Escritura en conjunto de la introducción y 
resultados. 
Actividades gramaticales 
Análisis de ejemplos textuales (en todos los casos) 
Las encuestas que nos hacian al finalizar la 
cursada, ya que ahi podíamos decir cuales temas 
eran los que necesitabamos más ayuda. 
Si, muy satisfactoria, aunque al haber 
sido un cuatrimestre muy ocupado para 
mí no lo pude aprovechar como hubiese 
querido. 
 
8 
Identificación de tiempos verbales de cada parte 
constitutiva y la utilización de frases "muy 
utilizadas" ya que creo que es muy importante 
saberlo y debe ser lo que primero que corrigen los 
evaluadores. 
Si, me pareció correcto el 
acompañamiento ya que las dudas eran 
respondidas en tiempo y forma. 
 
9 
Me gusto cuando se realizaba en clase una 
actividad conjunta.  
Si, con las correciones de las 
actividades y siempre predispuestas 
para consulta.  
 
11 
Worksheet#4 Results Section 
 
(completar la descripción de tablas) y 
 
Worksheet#6 Discussion Section 
 
(Modals: complete with a suitable modal according 
to the probability expressed) 
Si muy bien!  
12 
Las actividades para elegir los verbos adecuados 
para mitigar o dar énfasis a ciertas cosas. 
El uso de los los artículos. Cuándo va The, A/An o 
no va nada. 
El uso de los tiempos verbales y la impersonalidad 
dependiendo de la sección. 
Me resultaron efectivas porque me hicieron poder 
ver las cosas desde otro punto de vista. Tal vez si 
no hubiera hecho el curso, o no las hubiera notado 
o no sabría la razón de por qué se usan. 
Totalmente acompañado y contenido, 
porque aunque carecíamos de un alto 
nivel de inglés y de experiencia en la 
escritura, pudimos hacer el curso y estar 
en tema en todas las clases. Además de 
las consideraciones en las entregas de 
los trabajos. 
 
17 
realizar en clase los worksheet si. siempre estaban dispuestas a 
constestar dudas ya sea en clase o por 
mail 
 
18 
*Las actividades de escritura conjunta en las que se 
nos daba un modelo para completar, ya que sirve 
para practicar y de base para futuras producciones, 
hasta que uno haya adquirido entrenamiento y 
pulido sus errores mas comunes. 
*Las actividades en las que clasificabamos las 
palabras de acuerdo a su intencionalidad, por 
ejemplo: verbos indicativos e informativos 
*Actividades como las del worksheet 6 en las que 
ordenamos segun que oracion expresaba mayor o 
menor certeza, o elegiamos entre dos palabras cual 
Si, se podían hacer consultas en clases o 
por mail, que eran rápidamente 
contestadas. 
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Metodología 
Determine el grado de utilidad que percibe en la puesta en marcha de las siguientes actividades 
 16 17 18 
era mas debil: "Lexical variation: Circle the verb 
making the weaker claim" 
20 
Análisis de ejemplos textuales (secciones Métodos, 
Resultados, Discusión) 
Si, el acompañamiento estuvo en 
relación a los tiempos de la actividad 
presencial.  
No consulte demasiado vía internet por 
cuestiones de tiempos laborales propios 
pero 
con ellos seguramente hubiera sido el 
100% 
No tengo comentarios 
22 
La escritura del abstract y la identificación de 
partes constituyentes y tiempos verbales usados, ya 
que es de alguna manera un pantallazo de mucho 
de lo que luego se expresará de manera más 
extensiva en el AI. 
Si, tanto en las actividades presenciales 
como a través de mail y campus virtual. 
La devolución y corrección de las tareas 
y la pronta respuesta a los mails con 
consultas o inquietudes, hace que uno se 
sienta acompañado en el proceso. 
Es posible que para 
aprovechar mejor a cada una 
de las docentes que 
participaron del dictado del 
curso, se debería permitir 
que cada una diera el 
contenido de una clase 
completa, porque por 
momentos parecía muy 
acelerado pasar de los 
contenidos que una brindaba 
a los que la otra tenía a su 
cargo dar, aunque todos ellos 
fueran muy importantes.  
23 
Con el análisis de ejemplos yo pude ver como 
escribían los demás (autores de artículos bien 
hechos) y darme cuenta en que fallaba yo. 
si me sentí acompañada, los docentes 
siempre estuvieron dispuestos a 
escuchar y responder nuestras dudas. 
 
24 
La sensibilización léxica resulta muy úitl para 
escoger de manera apropiada las palabras y lograr 
un texto mas preciso y sucinto. 
Si, de manera presencial y virtual.   
26 
Me resultó más efectivo el análisis de diferentes 
ejemplos. Eso hizo que uno pueda abrir la mente a 
diversas formas de escritura. 
Si, todo el tiempo, tanto en horario del 
curso como también a través de Internet. 
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Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con la actividad científica: 
 19 20.a 20.b 20.c 21.a 21.b 
 
En términos generales, el/los contenido/s 
que más me resultó/aron útiles de este curso 
es/son (puede marcar más de una opción): 
[La 
investigación 
como 
práctica 
social] 
 [Los 
géneros 
públicos y 
los géneros 
ocluidos de 
la actividad 
de 
investigación
] 
 [Elementos 
que 
impactan en 
la escritura 
académico-
científica] 
[Nominaliza
ciones 
densas] 
[El uso de 
primera y 
tercera 
persona] 
1 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil Útil Útil Útil Muy útil 
3 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Muy útil Muy útil Muy útil Muy útil Muy útil 
6 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Muy útil Muy útil Muy útil Muy útil Muy útil 
8 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Relativament
e útil 
Útil Útil Útil Útil 
9 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil Útil Muy útil Útil Útil 
11 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Muy útil Muy útil Muy útil Muy útil Muy útil 
12 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil Útil Muy útil Útil Muy útil 
17 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
Relativament
e útil 
Relativament
e útil 
Útil 
Relativament
e útil 
Útil 
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Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con la actividad científica: 
 19 20.a 20.b 20.c 21.a 21.b 
interpersonalidad, intertextualidad). 
18 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil 
Relativament
e útil 
Útil Útil Muy útil 
20 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Relativament
e útil 
Relativament
e útil 
Muy útil Útil Muy útil 
22 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil Útil Muy útil Útil Útil 
23 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Relativament
e útil 
Útil Útil Útil Útil 
24 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Útil Muy útil Muy útil 
Relativament
e útil 
Muy útil 
26 
Comentarios en clase sobre la actividad 
científica que llevan a cabo los participantes 
del curso 
Aspectos contextuales (como por ejemplo, el 
concepto de "comunidad científica", 
"audiencia", "cultura" y "género discursivo"). 
Aspectos lingüísticos (como por ejemplo, 
tiempos verbales, modales, impersonalidad, 
interpersonalidad, intertextualidad). 
Muy útil Útil Muy útil Útil Muy útil 
 
  
82 
 
Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con la actividad científica: 
 
21.c 21.d 21.e 21.f 21.g 
 
[Tiempos verbales 
más frecuentes en 
cada sección del 
abstract] 
[Realizaciones léxico-
gramaticales más 
frecuentes en las 
secciones del AI] 
[Formas léxicas típicas 
para expresar el 
propósito de la 
investigación] 
[Recursos para 
postular la relevancia 
del trabajo en la 
Introducción] 
[Significados 
interpersonales (verbos 
modales; probabilidad y 
evidencialidad; recursos 
de mitigación y 
refuerzo) ] 
1 Muy útil Relativamente útil Muy útil Muy útil Útil 
3 Muy útil Muy útil Muy útil Muy útil Muy útil 
6 Muy útil Muy útil Muy útil Muy útil Muy útil 
8 Muy útil Muy útil Muy útil Útil Útil 
9 Muy útil Muy útil Muy útil Útil Muy útil 
11 Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Muy útil Muy útil Muy útil Muy útil Muy útil 
17 Muy útil Muy útil Útil Muy útil Muy útil 
18 Muy útil Muy útil Muy útil Muy útil Muy útil 
20 Muy útil Útil Útil Muy útil Muy útil 
22 Muy útil Muy útil Muy útil Muy útil Muy útil 
23 Muy útil Útil Útil Útil Útil 
24 Muy útil Muy útil Muy útil Muy útil Muy útil 
26 Muy útil Muy útil Muy útil Muy útil Útil 
 
 
 
Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con la actividad científica: 
 21.h 21.i 21.j 21.k 21.l 
 
[La 
Impersonalidad 
(voz pasiva, "It is + 
adj.")] 
[La intertextualidad 
y el diálogo de pares] 
[El discurso directo y el 
discurso reportado] 
[Formas de citas y 
convenciones] 
[Verbos utilizados en las 
citas] 
1 Muy útil Útil Útil Relativamente útil Útil 
3 Muy útil Muy útil Muy útil Muy útil Muy útil 
6 Muy útil Muy útil Muy útil Muy útil Muy útil 
8 Muy útil Útil Relativamente útil Útil Muy útil 
9 Útil Útil Útil Muy útil Poco útil 
11 Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Muy útil Muy útil Útil Útil Muy útil 
17 Muy útil Muy útil Muy útil Útil Útil 
18 Muy útil Muy útil Útil Útil Útil 
20 Muy útil Útil Relativamente útil Muy útil Muy útil 
22 Muy útil Muy útil Muy útil Útil Útil 
23 Relativamente útil Útil Relativamente útil Muy útil Útil 
24 Útil Útil Útil Útil Útil 
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26 Útil Útil Útil Útil Relativamente útil 
Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con el abstract, el AI y sus componentes: 
 
22.a 22.b 22.c 22.d 22.e 
 
 [El título del AI] 
 [Secciones 
obligatorias y 
opcionales del 
abstract] 
[Tipos de abstract] 
[Secciones obligatorias 
y opcionales del AI] 
[Los objetivos de la 
investigación] 
1 Muy útil Muy útil Útil Muy útil Muy útil 
3 Muy útil Muy útil Muy útil Muy útil Muy útil 
6 Muy útil Muy útil Muy útil Muy útil Muy útil 
8 Muy útil Muy útil Útil Muy útil Muy útil 
9 Muy útil Muy útil Útil Muy útil Muy útil 
11 Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Muy útil Muy útil Muy útil Muy útil Muy útil 
17 Muy útil Muy útil Útil Muy útil Útil 
18 Muy útil Muy útil Útil Muy útil Muy útil 
20 Muy útil Muy útil Muy útil Muy útil Muy útil 
22 Muy útil Muy útil Útil Muy útil Muy útil 
23 Muy útil Muy útil Útil Muy útil Muy útil 
24 Útil Relativamente útil Útil Útil Útil 
26 Útil Muy útil Muy útil Útil Útil 
 
Contents 
Determine el grado de utilidad de los siguientes contenidos relacionados con el abstract, el AI y sus componentes: 
 22.f 22.g 22.h 22.i 22.j 
 
[La Introducción y 
sus constituyentes 
típicos o "moves"] 
[La sección Método: 
Características y 
Funciones] 
[La sección Resultados. 
Características y 
"moves". Funciones] 
[La Conclusión. 
Propósito y "moves"] 
[Los Agradecimientos] 
1 Muy útil Útil Útil Muy útil Útil 
3 Muy útil Muy útil Muy útil Muy útil Muy útil 
6 Muy útil Muy útil Muy útil Muy útil Muy útil 
8 Útil Útil Útil Útil Útil 
9 Muy útil Muy útil Muy útil Muy útil Muy útil 
11 Muy útil Muy útil Muy útil Muy útil Muy útil 
12 Útil Muy útil Muy útil Muy útil Útil 
17 Útil Relativamente útil Útil Útil Útil 
18 Muy útil Muy útil Muy útil Muy útil Muy útil 
20 Muy útil Muy útil Muy útil Muy útil Muy útil 
22 Muy útil Muy útil Muy útil Muy útil Útil 
23 Útil Útil Útil Relativamente útil Poco útil 
24 Muy útil Útil Muy útil Muy útil Útil 
26 Relativamente útil Útil Relativamente útil Útil Relativamente útil 
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Evaluation 
Acerca de la evaluación 
 
23 24 25 26 
 
Marque a 
continuación cómo 
sintió la evaluación 
contínua que se llevó 
a cabo en el 
transcurso de los 
encuentros. Esto 
corresponde a las 
tareas que se iban 
asignando con el 
transcurso de esta 
capacitación (puede 
marcar más de una 
opción). 
Por favor, consigne a continuación 
comentarios sobre las tareas que se le 
pidió a lo largo del curso. Puede referirse 
a los puntos de la pregunta anterior, 
dudas y/o dificultades que le hayan 
surgido, etc. 
Marque a continuación 
cómo caracteriza la 
evaluación final que se 
pide al terminar esta 
capacitación. Esto 
corresponde a las tareas 
de producción, de 
reflexión lingüística y de 
evaluación del curso 
(puede marcar más de 
una opción). 
Por favor, responda sobre la 
evaluación final. ¿Con qué 
dudas o dificultades se encontró 
al momento de responder a la 
consigna de producción del 
abstract o de la reflexión 
lingüística? 
1 
Desafiante pero 
realizable 
La producción de textos completos me 
resultó difícil pero eso es debido a mi falta 
de experiencia, ese aspecto lo he mejorado 
considerablemente con la realización de 
este curso. 
Desafiante pero realizable 
Respecto a la reflexión lingüística 
me surgió la duda de si era posible 
utilizar tiempos verbales para 
secciones del abstract no 
señalados en las clases, pero 
pronto comprendí que realmente 
lo importante era poder justificar 
mi elección aunque no encaje con 
la "propuesta usual" presentada.  
3 Muy poca 
Las tareas solicitadas no me parecieron 
demasiadas, la no entrega de las mismas 
creo que se debe más a una falta de tiempo 
designado por el alumno para la realización 
del curso que a la complejidad de las tareas. 
Desafiante pero realizable 
Muchas veces uno escribe sin 
tener en cuenta que el tiempo 
verbal usado por si mismo ya 
transmite un mensaje, la tarea 
final me hizo percatar de ello.  
6 
Desafiante pero 
realizable, En la 
medida justa 
La verdad que me fueron muy útiles. Desafiante pero realizable 
En particular con la parte de el 
reconocimiento de formas y 
funciones empleadas 
(identificarlas y explicarlas) y la 
utilización de los tiempos 
verbales, ya que evidentemente 
antes de hacer este curso mezclaba 
los tiempos verbales y no utilizaba 
los correctos para cada parte del 
abstract. 
8 
Desafiante pero 
realizable, Muy poca 
Creo que no eran complicadas y que se 
deberían haber pedido más tareas 
obligatorias para practicar más 
Desafiante pero realizable, 
En la medida justa 
Creo que fue más complicado 
escribir las justificaciones de las 
elecciones lingüísticas utilizadas 
que el abstract en sí. 
9 Necesaria Muy correctas las tareas.  Desafiante pero realizable 
Me resulto muy útil el ejemplo 
que se suministró para tener una 
idea que se tenia que realizar en la 
reflexión.  
11 
Desafiante pero 
realizable 
Fueron de mucha ayuda para ir poniendo en 
práctica lo aprendido. 
Desafiante pero realizable 
Todavía me es un esfuerzo muy 
grande escribir en inglés, ser 
organizada y expresar ideas claras. 
También me cuesta reconocer los 
tiempos verbales más que todo en 
sus formas de voz pasiva o activa.  
12 
Desafiante pero 
realizable, En la 
medida justa, 
Necesaria 
A veces se nos complicaba porque no 
teníamos un trabajo de investigación del 
cual escribir, pero a esto lo pudimos 
resolver después de las vacaciones. 
Desafiante pero realizable, 
En la medida justa, 
Necesaria 
La principal dificultad, si bien es 
ajena al proceso de escritura, fue 
encontrar el tema sobre el cual 
escribir el abstract. Por suerte, 
pudimos confeccionar durante las 
vacaciones un trabajo para un 
congreso y aprovechar la 
oportunidad para escribir sobre 
ello. 
17 Necesaria 
muy adecuado i pidiendo cada actividad 
luego de cada clase, porque por ejemplos 
yo hice varias al final y por me quedaron 
algunas dudas 
Desafiante pero realizable 
reconocer elecciones lexicales, 
uso de formas impersonales, 
18 
Desafiante pero 
realizable 
Me parecieron acordes a los temas visto en 
clases, y las dificultades que surgían se 
podían consultar en la clase siguiente o por 
mail, que en mi caso eran sobre la 
redaccion de alguna oracion, no eran dudas 
sobre la consigna. 
En la medida justa 
Dudas en la redacción de alguna 
oracion del abstract y en la 
consigna sobre la reflexión 
lingüística ya que no pude asistir a 
la ultima clase donde se explico, 
pero que fue claramente aclarada 
via mail. 
20 
Desafiante pero 
realizable 
Las tareas fueron útiles, estuvieron bien 
orientadas. El único inconveniente, 
personal, era que luego de salir de la clase 
Desafiante pero realizable uso de artículos 
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23 24 25 26 
lo que no había terminado así quedaba 
hasta la próxima. Siempre pensaba 
dedicarle tiempo a la relectura y estudio 
entre la clase pero no lo pude hacer. Recién 
ahora que estoy haciendo el abstract para la 
evaluación final estoy releyendo cosas. 
22 
Desafiante pero 
realizable Creo que para realizar la evaluación final 
deberíamos haber tenido un poco más de 
práctica en la justificación de la formas y 
funciones empleadas. Desafiante pero realizable 
La dificultad mayor la encontré en 
la justificación de las formas y 
funciones y creo que para ello fue 
útil el ejemplo, aunque creo que 
igual me quedaron algunas dudas 
que espero salvarlas con la 
corrección que me hagan del 
trabajo. 
23 En la medida justa 
las tareas que se nos han pedido se 
correspondieron con lo dado durante la 
cursada, en particular yo tuve problemas 
con alguno de los ejercicios porque jamas 
había escrito un articulo. Desafiante pero realizable 
Con respecto a la producción del 
abstract, con las pautas dadas en 
clase fue suficiente pero para la 
reflexión lingüística si no fuera 
por el ejemplo dado (sample) me 
hubiera costado hacerlo. 
24 
Desafiante pero 
realizable 
La tarea fue justa y estuvo bien guiada.  Desafiante pero realizable 
No encontré mayores dificultades, 
quizás el nivel de 
profundidad/detalle podría haber 
sido mayor. 
26 
Desafiante pero 
realizable, En la 
medida justa, 
Necesaria 
Marque como necesaria porque creo que 
con la práctica es como se va generando el 
hábito de escribir formalmente en inglés. 
Pero también, fue en la medida justa ya 
que, ya que se pudo acomodar a los 
horarios de cada uno.  
Difícil, En la medida justa, 
Necesaria 
En mi caso, no fue fácil. Pero en 
mi caso me vi motivada también 
por las ganas de presentar un 
paper en inglés prontamente para 
un congreso. 
 
Final-Comments 
Comentarios Finales 
 27 28 29 30 31 
 
¿Considera que el 
curso le aportó 
elementos valiosos para 
sus producciones 
escritas? ¿Cuáles 
considera de mayor 
utilidad? 
¿Podría brindarnos 
otras sugerencias y/o 
comentarios para 
mejorar este curso? 
Mencione un aspecto del 
curso que le haya 
parecido positivo 
Mencione un aspecto del 
curso que puede 
mejorarse 
Por favor 
consigne otros 
comentarios que 
no han sido 
contemplados  
1 
Personalmente el curso 
me fue muy 
enriquecedor, me fue de 
gran utilidad escuchar a 
otras personas con 
experiencia en la 
escritura (ya sea 
profesores del curso 
como compañeros). 
 
Me sentí muy bienvenida 
en el curso a pesar de mi 
inexperiencia en la 
escritura científica, eso me 
pareció muy positivo ya 
que mi aprendizaje ocurrió 
de forma muy natural y sin 
miedos a consultar.  
Quizas seria bueno 
discutir sobre las tareas 
realizadas en cada clase, e 
intercambiar dificultades 
y/o experiencias. 
 
3 
Si, me aportó elementos 
valiosos, los tiempos 
verbales de cada sección 
es lo que más rescato del 
curso. 
Colgan en edmodo un 
folder con las tareas 
obligatorias. 
Actividades grupales e 
individuales. 
Manejar mejor los 
tiempos para poder dictar 
todas las clases completas, 
en algunas de ellas hubo 
transparencias que no 
llegaron a darse. 
 
6 
Si, mucho, ya que estoy 
en una etapa en donde 
estoy comenzando a 
escribir mis primeras 
producciones escritas y 
me parece muy valioso 
este aprendizaje en esta 
etapa. 
Mas horas de cursada, 
ya que algunos temas 
y actividades que 
debíamos hacer en la 
misma no llegaron a 
concretarse 
En particular la 
presdisposición de las 
profesoras a responder 
todas nuestras dudas, 
oralmente, por mail, con 
las encuestas, etc. 
Como ya mencione 
anteriormente, mas horas 
de cursada 
 
8 
Si, muy valiosos para 
poder llevar a la práctica.  
Los de mayor utilidad 
son los que planteé como 
Si bien las diapositivas 
son muy útiles y son 
una ayuda-memoria a 
la hora de la 
Las tareas de a pares y en 
conjunto con los profesores 
Si bien es importante 
conocer lo que sucede en 
cada disciplina, se debería 
tener más control sobre 
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 27 28 29 30 31 
propósitos del curso. presentación a la clase, 
creo que es MUY 
importante que exista 
un material (tipo libro) 
con todos los temas 
desarrollados para 
tenerlo de referencia a 
la hora de escribir un 
artículo. 
cuánto tiempo brindarle a 
ese tipo de actividad ya 
que eso consumió 
demasiado tiempo. 
9 
A mi resulto muy 
interesante para los 
investigadores 
especialmente para los 
que recién se inician que 
no tienen mucha idea de 
como realizar un paper.  
 
Esta bueno que el curso 
tenga participoantes de 
distintas especialidades.  
Ninguno, me gustaria que 
se siga dictanto en el 
futuro.  
 
11 
Si muchos, no sabía que 
el abstract o la 
Introducción tenía partes 
constitutivas. 
No sabía la importancia 
de la concordancia, etc. 
 
Las diapositivas están re 
lindas, que se lo hayan 
dado distintas profesoras a 
las distintas secciones. Que 
nos hayan dispuesto todo el 
material del curso. 
Ninguno 
Creo que en mis 
trabajos enviados 
para la 
evaluación del 
curso no reflejaré 
todo lo aprendido 
porque necesito 
más práctica para 
reflejar los 
conocimientos 
adquiridos. 
12 
Sí, el curso nos abrió los 
ojos y nos permitió hacer 
un análisis más detallado 
de un paper. Nos hizo 
dar cuenta que no es sólo 
una cuestión de escribir 
y presentar resultados, 
sino que se trata también 
de establecer nuestra 
postura frente a algo y 
autopromocionarse. 
Capaz que con una 
hora más de cursada 
(de 9 a 12), se podrían 
llegar a realizar 
muchas de las 
actividades que no 
pudimos concretar o 
realizamos a las 
apuradas. 
El grupo y la organización 
de las clases. 
Agregar una horita más a 
la cursada. 
Muchas gracias 
por todo, 
realmente lo 
disfruté. 
17 
Si, identificar cada unas 
de las secciones del 
articulo de investigación 
 
realizar actividades en 
clase y los homeworks 
despues de cada clase 
agragar una hora más para 
hacer más actividades en 
clase 
 
18 
  
El material y herramientas 
aportados como guia para 
la produccion de un paper, 
como por ejemplo, las 
tablas con frases 
correspondientes a cada 
move de una sección, los 
modelos de la 
introduccion, resultados y 
discusion de la actividad 
conjunta, y los 
diccionarios, o 
herramientas de busqueda 
o software presentados. 
Agregar mas horas 
presenciales para poder 
realizar o dedicarle mas 
tiempo a las actividades 
 
20 
Si. Unas de las cosas 
más valiosas fue para mi 
la estructuración del 
texto científico y su 
relación con tiempos 
verbales, frases o 
palabras que fortalecen o 
debilitan una expresión. 
Creo que la última 
clase, donde se 
muestran algunas 
herramientas podría 
iniciarse un poco 
antes, aunque sea 
parcialmente. En esta 
ocasión, los tiempos 
fueron muy cortos. 
Hay muchos: la capacidad 
y profesionalidad de los 
docentes, buena onda, buen 
material. 
Quizás los tiempos de 
clase en cuanto a los 
temas más importantes 
pero en general creo que 
estuvieron muy bien.  
No tengo más 
comentarios al 
respecto 
22 
Creo que realmente me 
aportó elementos 
valiosos. Los de mayor 
utilidad posiblemente 
sean la información 
brindada en las 
Las sugerencias son 
las ya brindadas, 
posiblemente aumentar 
el crédito horario del 
curso y posiblemente 
también su extensión 
No es posible mencionar 
sólo uno. Muchos aspectos 
han sido muy positivos: 
material, docentes, 
actividades, correcciones, 
entre otros. 
Que cada clase logre 
abarcar teoría y práctica 
conjuntamente sin apuro. 
Quiero reconocer 
el arduo trabajo 
realizado por las 
docentes para 
llevar adelante el 
curso, y su 
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Worksheets, las 
transparencias. Aunque 
el software y vínculos de 
interés posiblemente a 
futuro sean de mayor 
utilidad cuando uno se 
acostumbre a su uso. 
en el tiempo (un 
cuatrimestre por 
ejemplo), de manera 
de tener clases 
presenciales en que se 
alcancen a cubrir más 
lentamente tantos 
contenidos 
importantes. Además, 
aunque entiendo que 
posiblemente no sea 
realizable, sería ideal 
que los grupos fueran 
un poco más 
específicos, 
separándonos en 
subgrupos de cada 
ciencia por separado.  
solvencia en los 
temas abordados. 
23 
si definitivamente, 
todavía considero que 
me falta pero con el 
material dado y las 
correcciones sobre mis 
entregas creo que mas 
adelante podre escribir 
artículos en ingles de 
manera eficiente. 
 
Los ejemplos de artículos 
de otros autores y los 
ejercicios a completar por 
el alumnado. 
se muy bien que mas que 
todo el curso estaba 
dirigido a la comunidad 
científica (personas que 
ya han escrito artículos, 
por lo menos en español), 
por ahí me hubiera 
gustado que hubiera un 
profesor dedicado a los 
alumnos que se están 
iniciando en la 
investigación. 
 
24 
Sin lugar a dudas si. 
Considero de mayor 
utilidad el identificar las 
estructuras, sus partes 
obligatorias y 
opcionales, los tiempos 
verbales que 
corresponden a cada 
parte. También considero 
importante la 
sensibilización léxica.  
Podrían utilizarse 
plataformas virtuales 
para dar ejercicios 
autoevaluados.  
Además de los contenidos 
de gran utilidad para 
quienes nos exponemos a 
las críticas de jurados 
internacionales, la 
excelente predisposición y 
capacidad de las docentes 
que hicieron las clases muy 
amenas. 
Algunos ejercicios puede 
hacerse de manera 
individual y auto-
evaluados con 
herramientas.  
None 
26 
Si, el de mayor utilidad 
fue las diversas 
consideraciones frente a 
la creación de un 
Abstract, de una 
introducción, de una 
conclusión. Son tips que 
ayudan mucho y que no 
todos te lo dicen, 
confiándote de enviar un 
artículo que volverá 
lleno de correcciones. 
 
Creo que fue una grata 
experiencia. Tal vez no me 
voy siendo una experta 
pero si siento que he 
aprendido mucho en este 
curso.  
Como mejora, se me 
ocurre que el próximo 
curso pueda ser un poco 
más extenso y detenerse 
para ver más en detalle 
algunos temas del curso 
más que otros. 
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1. ABSTRACTS PRODUCED BY STUDENTS BEFORE THE COURSE 
Student: 2 
We employ spin-polarized periodic density functional theory (DFT) to characterize the 
direct dissociation and Hydrogen-assisted dissociation of CO on the Fe(1 0 0) and Fe(1 
1 0) surface. The Hydrogen dissociative adsorption is study as well in both surfaces at 
1/6 ML of coverage.  Under H co-adsorption, CO dissociation is favored kinetically on 
Fe(100) and Fe(110) . The co-adsorbed H largely facilitates CO dissociation via the 
formation of CHO. The energy barrier decreases to as low as x.x eV by H assistance. In 
other hand the H2 dissociative adsorption is favored in the (100) Fe facet, being xeV the 
adsorption barrier, whereas, in (100) face, the H2 adsorption barrier was found to be x.x 
eV. 
 
Student: 3 (and other researchers) 
An Algorithm with Power Redistribution for Solving Economic Dispatch Problems 
In this paper, we present an algorithm inspired on the T-Cell of the immune system (i.e., 
an artificial immune system). The proposed approach is used to solve Economic 
Dispatch Problems (called IA EDP, for Immune Algorithm Economic Dispatch 
Problem). It uses a redistribution power operator which tries to keep feasible the found 
solutions and it is validated using eight problems with different characteristics taken 
from the specialized literature. Results are compared with respect to several approaches. 
We also perform some statistical analyses in order to determine the sensitivity of the 
proposed approach to its parameters. 
Keywords: Artificial immune systems, economic dispatch problem, poblational search. 
 
Cranial osteology of chondrostean fishes from the La Cantera Formation, upper 
Aptian, San Luis, Argentina 
Student: 6 
The La Cantera Formation is a lacustrine lithostratigraphic unit belonging to the El 
Gigante Group. These rocks contain a rich Early Cretaceous (Late Aptian) fossil fauna. 
Among the fishes, primitive actinopterygians appear to be dominant. Actinopterygians 
are represented by chondrosteans and neopterygians. The chondrosteans were originally 
described as Coccolepis Agassiz, a palaeonisciform included in the Family 
Coccolepidae (Spinuzza, 1986). More recently, it was suggested that these fishes may 
belong to non-Acipenseriformes rather than to Coccolepis (Lopez-Arbarello et al., 
2002). Revision of new fossil specimens and osteological comparisons support an 
assignment to the series Chondrostei (Muller, 1844; Grande and Bemis, 1996). 
Anatomical characters supporting such an assigment are: fusion of maxilla, premaxilla 
and dermopalatines; anterior symphysis of palatoquadrate; supraoccipital bone absent; 
2 
inclined, bar-shaped preopercle; interopercle absent; maxilla with postorbital expansion; 
wide contact of maxilla with preopercle and unable of movement by itself. Postcranial 
characters are: absence of ossification of vertebral centra, heterocercal caudal fin; 
caudal endoskeleton with undifferentiated hypurals; and lack of scales. The specimens 
studied can be separated into at least two groups showing very remarkable differences 
in the arrangement and size of teeth. Because of the low occurrence of these forms in 
Gondwana and especially in inland freshwater environments and their sparse 
distribution during the Cretaceous, these chondrosteans could represent new taxa as they 
cannot be presently included in any currently known taxa. It is expected that further 
detailed studies including postcranial elements will provide a more accurate placement 
within this large and complex group of fishes. 
 
Approximations on Minimum Weight Triangulations and Minimum Weight 
Pseudo-Triangulations using Ant Colony Optimization Metaheuristic 
Student: 8 (and other researchers) 
Globally optimal triangulations and pseudo-triangulations are difficult to be found by 
deterministic methods as, for most type of criteria, no polynomial algorithm is known. 
In this work, we consider the Minimum Weight Triangulation (MWT) and Minimum 
Weight Pseudo-Triangulation (MWPT) problems of a given set of n points in the plane. 
This paper shows how the Ant Colony Optimization (ACO) metaheuristic can be used 
to find high quality triangulations and pseudo-triangulations of minimum weight. For 
the experimental study presented here we have created a set of instances for MWT and 
MWPT problems since no reference to benchmarks for these problems were found in 
the literature. Through the experimental evaluation, we assess the applicability of the 
ACO metaheuristic for MWT and MWPT problems considering greedy and Simulated 
Annealing algorithms. 
Keywords: Triangulation, Pseudo-Triangulation, MinimumWeight, Computational 
Geometry, ACO Metaheuristic. 
 
Histogram-based intrinsic plagiarism detection 
Student: 9 (and another researcher) 
Intrinsic plagiarism detection (IPD) uses stylographic variations to detect sections of a 
text which are suspected of being written by a different author. In the present work, the 
feasibility of using local histograms to model the author‟s writing style and the 
detection of outliers is analyzed. In this context, detection of outliers is a key subtask of 
IPD which aims at detecting evident style changes in the histogram. The proposed 
approach, which was tested on the corpus of the Plagiarism Detection Competition 
PAN-PC-2011, shows an acceptable performance in comparison to other detectors 
participating in the competition. 
Keywords: intrinsic plagiarism detection, histograms. 
3 
 
Assesing The Performance of Different S-Metaheuristics To Solve Unrestricted 
Parallel Identical Machines Scheduling Problem 
Student: 11 (and other researchers) 
In this paper we present a comparative study of four trajectory or single-solution based 
metaheuristics (S-metaheuristics): Iterated Local Search (ILS), Greedy Randomized 
Adaptive Search Procedure (GRASP), Variable Neighborhood Search (VNS), and 
Simulated Annealing (SA). These metaheuristics were considered to assess their 
respective performance to minimize the Maximum Tardiness (Tmax) for the 
unrestricted parallel identical machine scheduling (Pm) problem, which is considered an 
NP-Hard problem. The results obtained through experimentation show that SA was the 
best performing metaheuristic. 
Keywords: Iterated Local Search, Greedy Randomized Adaptive Search Procedure, 
Variable Neighborhood Search, Simulated Annealing, ParallelMachines Scheduling, 
Maximum Tardiness, Nonparametric Statistical Tests. 
 
Acoustic Beamforming Using a Microphone Array 
Student: 18  
This project implements a beamforming filter using a linear microphone array, to 
extract desired speech signals in an interference-dominant, noisy environment. Such 
operations are useful to enhance speech signal quality for perception or further 
processing. Sound source localization in real time can be employed in numerous 
applications such as filtering, beamforming, security system integration, etc. 
Since the algorithms employed in this field require fast processing we use a System on 
Chip (SoC) for their implementation and evaluate different configurations in order to 
choose the most efficient one. 
We analyze the software description of the sound localization algorithm to find the 
functions that can be parallelized; in particular, we calculate the location of a sound 
source with GCC and perform the filtering with the DSB algorithm. Data is acquired 
using a linear microphone array at 48 kHz.  
 
Aeolian deposits associated to the alluvial plain of the Desaguadero river, Mendoza 
province, Argentina 
Student: 20 
On the right bank of the Desaguadero river and the distal piedmont of the Andean 
4 
Precordillera, there are important aeolian accumulations that have received little 
attention to date (Figs. 1,4). These deposits, recognized in different previous regional 
studies, are grouped within a complex unit called "Médanos y Guadales" (Polanski, 
1963; González Díaz y Fauqué, 1993; Rodríguez y Barton, 1993; Costa et al., 2001). 
The main objective of this work was to analyze the geomorphological characteristics of 
the area in detail, considering sedimentological, stratigraphic and chronological features 
of the units, in order to make a contribution into the knowledge to date about the 
regional geological evolution. 
The geomorphological analysis was based on satellite image interpretation by means of 
a Geographic Information System (GIS). Fieldwork was conducted to verify the 
characteristics of mapped units and get further details on their morphological and 
morphometric traits. A general sampling of the units was made taking superficial 
sediment through small holes up to 50 cm - 1 m deep. Sediment samples were processed 
at the laboratory for particle size characterization by sieving and Bouyoucos techniques, 
and mineralogical composition by binocular magnifying glass (10X) and microscope. 
Conventional radiocarbon dates were obtained based on residues gastropod shells, 
calcium carbonate and carbon. 
The geomorphological analysis allowed to establish that aeolian deposit consists of 
three major landforms as lunette dunes, linear or longitudinal dunes and  sandy mantles 
(Fig. 6). The lunette dunes are landforms of particular importance in the region because 
of the information they provide as a paleoenvironmental and paleoclimatic indicator. 
The size of this type of dune, with asymmetrical cross sections and face steeper 
windward, is influenced by the size of the beach or ephemeral lake which is associated 
to it (Thomas, 1989; Holliday, 1997; Lancaster, 2005). Pye and Tsoar (2009) note that 
as parabolic dunes, the arcuate plan form of the lunettes indicates wind direction, and 
the sedimentation on the surface of the dune is generally improved by the presence of 
vegetation. They further note that, unlike the parabolic dunes, lunettes are rarely 
transgressive causing fix dunes. 
In this study we differentiated lunette dunes associated with temporary ponds (DL1) and 
lunette dunes associated to deflationary depressions and temporary ponding (DL2). The 
former develop large parallel cords to morphology of coastal temporary ponds and can 
reach several kilometers long and up to 14 m high. They are distributed in at least five 
altimetric levels which are linked to different stages in an overall shrinkage of river 
flows during the Holocene (Figs. 7,8). The DL2 correspond to lunette dunes of smaller 
dimensions, with less than 3 m heights and lengths between 300 and 700 m. They also 
show a characteristic plan morphology with a straight central section and ends in 
"horns" pointing eastward. 
The longitudinal sand dunes occur commonly grouped into dune fields, with variable 
wave lengths between 100 and 200 m, 2 to 4 m height and 100 to 400 m long, and sandy 
mantles are characterized by their large surfaces and thin thicknesses, generally less 
than 50 cm. 
The superficial texture of aeolian deposits shows a difference between the lunette dunes 
DL1, with predominantly sandy texture, regarding DL2, with sandy loam textures, 
which can be associated with higher energy, fluvial-lacustrine depositional environment 
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of the source areas. Longitudinal dunes have a higher content of medium sized sand 
than lunettes dunes, possibly associated with higher wind energy. The sandy mantles 
have higher contents of silt than longitudinal dunes and lunette dunes, due to they are 
reworked by alluvial action. 
The mineralogical composition indicates a general predominance of quartz and 
subordinate plagioclase, with abundant undifferentiated lithic fragments. The gypsum 
and fragments of shells are abundant in the lunettes dunes (DL1), with presence of 
shattered glass that usually does not exceed 5% of the total sample. These data are 
consistent with the mineralogy of the fluvial deposit of the Desaguadero riverbed, from 
where it is estimated to come most of the grains. The spatial arrangement of the lunette 
dunes allows inferring winds from East and Southeast. 
The lunette dunes (DL1) comprise the oldest preserved aeolian deposits in the study 
area and rest on the Arco del Desaguadero Formation, whose period of deposition 
comprising the upper Pleistocene-Holocene. Based on the dates obtained in the Alto 
Grande lunette dune (1210 ± 50 14 C yr BP and 690 ± 90 14 C yr BP) its formation is 
assigned to upper Holocene, during the period known as the Optimum Medieval Warm 
when climatic conditions have allowed further development of the vegetation cover and 
the fixing of temporary ponds marginal cords. 
The geomorphological and stratigraphic feature of the longitudinal sanddunes allow to 
infer its subsequent development from lunette dunes (DL1) during the Little Ice Age by 
means of winds coming from East and Southeast. The development of sandy mantle is 
considered partially contemporaneous with the development of longitudinal dunes with 
posterior remobilization associated with sporadic surface runoff. 
Currently the aeolian morphogenesis is partially restricted due to a higher density of 
vegetation cover, which is linked to the general increase in precipitation, at least during 
the last 60 years. 
Keywords: lunette dunes, linear dunes, aeolian-fluvial interaction, upper Holocene, 
Desaguadero river, Mendoza. 
 
Student: 22 
Metric space searching is an emerging technique to address the problem of similarity 
searching in many applications. In order to efficiently answer similarity queries, the 
database must be indexed. In some interesting real applications dynamism is an 
indispensable property of the index. There are very few actually dynamic indexes that 
support not only searches, but also insertions and deletions of elements.  
The dynamic spatial approximation tree (DSAT) is a data structure specially designed 
for searching in metric spaces, which compares favorably against other data structures 
in high dimensional spaces or queries with low selectivity.  
Insertions are efficient and easily supported in DSAT, but deletions degrade the 
structure over time. Several methods are proposed to handle deletions over the DSAT. 
6 
One of them has shown to be superior to the others, in the sense that it permits 
controlling the expected deletion cost as a proportion of the insertion cost and searches 
does not overly degrade after several deletions.  
In this paper we propose and study a new alternative deletion method, based on the 
better existing strategy. The outcome is a fully dynamic data structure that can be 
managed through insertions and deletions over arbitrarily long periods of time without 
any significant reorganization. 
 
An Algorithm with Power Redistribution for Solving Economic Dispatch Problems 
Reasoning about architectural (re)con_gurations and their emergent behaviour 
Student: 24 (and other researchers) 
Archery is a language for modelling and reasoning about distributed, heterogeneous and 
dynamically reconfigurable systems in terms of architectural patterns. The language 
supports the modelling of configurations, the calculation of their emergent behaviours, 
and the specification of reconfiguration scripts. This work presents a first order basic 
hybrid _-calculus for reasoning about such models. The same syntax is used to express 
constraints that are interpreted over three different Kripke structures that model: a 
configuration, its emergent behaviour, and reconfigurations. We illustrate the logic with 
an example of an architectural pattern common in the software architecture discipline. 
 
Student: 25 
Computational Geometry offers a framework to give solutions to geometric problems 
involving geometric objects. This discipline includes NP-hard problems as well as 
problems for which efficient algorithms for their solution have not been found. 
However, in either case it is necessary to provide effective techniques to readily obtain 
good quality solutions. The opposite problem to the classical Minkowski Sum embodies 
the polygon decomposition in Minkowski sum. That is, given a convex polygon S, the 
problem is to decide whether exist two convex polygons P and Q such that P  Q = S. 
Some results related to computational aspects about decomposition are showed in [xx]. 
In particular, the decomposition of polygons regarding the Minkowski sum is an NP-
hard problem as demonstrated in [xx]. Due to the complexity of the problem we aim at 
the development of algorithms to obtain approximate solutions. Genetic algorithms are a 
class of meta heuristics capable of achieving high quality solutions for combinatorial 
problems [xx]. We study the Minkowski decomposition of general convex polygons 
under the Minkowski sum. We focused our attention in finding approximate solutions to 
this problem by using a genetic algorithm. When evaluating an approximate resolution 
of geometric problems, it is necessary to consider a large amount of data randomly 
generated to evaluate them. For the experimental study, we implemented an algorithm 
to generate convex polygons at random. The genetic algorithm was validated by using a 
set of different class of convex polygons. We performed an initial experimental study. 
For the test suite considered, the results obtained are promising and show the potential 
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of the genetic algorithms for solving the problem. We proposed evolutionary technique 
for solving an NP-hard geometric problem, the proper decomposition of general convex 
polygons under the Minkowski sum. We generated collections of instances for the 
experimental evaluation. This experimental stage gave us information for future 
research concerning to improve the performance of the proposed algorithm. As a future 
work, we intend to adapt and implement other metaheuristics to solve the proposed 
problem.  
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2. ABSTRACTS PRODUCED BY STUDENTS AFTER THE COURSE 
Student: 1 
Abstract: In the recent years major efforts have been made to promote the use of virtual 
assistants by several applications; conversational characters are computer-generated 
images with lifelike facial features and body movements, capable of performing a 
collaborating role as instructors. But in most cases these assistants can only manage a 
limited and predetermined set of applications. This paper introduces the development of 
a Conversational Character as a question-answering assistant for task-generic 
applications into a Cave-like environment. This work utilized and developed software to 
design a virtual character; and provides it with verbal skills interaction and locomotion.  
The proposed virtual character is based on open-source components and runs entirely 
into a Cave-like environment. The system design was validated by conducting tests to 
measure the real time, realism, interaction ability and technical brilliance of 
conversation. 
Keywords: Virtual Reality (VR), Computer Graphics, CAVE, Virtual Humans, 
Conversational Characters. 
 
Student: 2 
A DFT study of Hydrogen assisted dissociation of CO by HCO, COH and HCOH 
formation on iron.  
Density Functional Theory (DFT) calculations were employed to investigate the 
hydrogen-assisted and double hydrogen-assisted CO dissociation on Fe (100) by several 
pathway processes. First, we studied the formation of intermediates formyl (HCO) and 
hydroxy-carbene (COH) as products of CO + H co-adsorbed in Fe(100). Secondly, the 
formation of CH and OH and H2O from dissociations of intermediates formyl and 
hydroxy-carbene was analyzed as well. Third, the double hydrogenation of CO where 
HCOH intermediate was created as a transitory specie dissociated in CH + OH. 
Mulliken atomic population analysis was carried out to evaluate the charge distribution 
of the molecules involved. A transfer or charge from the carbon in all cases and a 
reception of charge of hydrogen was observed. In the same way, pseudo differential 
charge density was carried out to understand the interaction generated between 
molecules and surface was done. The bond between carbon and oxygen suffers a 
depletion of charge density in all cases and the covalent bond between Fe-carbon or Fe-
oxygen creates an accumulation of charge that favors the studied dissociations. It was 
found that the formation of HCO, COH and HCOH was endothermic with activation 
energies of 0.90eV, 1.07eV and 1.38eV respectively. In opposition, CH, CH2, OH and 
H2O present exothermic activation energies of 0.76eV, 0.18eV, 0.36eV and 0,50eV 
respectively. A comparison with direct CO dissociation leads to the conclusion that the 
hydrogen-assisted process is viable routes for CO dissociation on Fe(100). 
Keywords: Adsorption, assisted dissociation, carbon monoxide, density functional 
calculations, iron. 
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Student: 3 
Solving Dynamic Economic Dispatch Problem using an Immune Algorithm 
Abstract: Dynamic Economic Dispatch (DED) is a problem of electric power system. It 
is an extension of the economic dispatch problem. DED tries to find out the optimal 
generation schedule of online generators, for a predicted load demand over a period of 
time while constraints are satisfied and the cost is minimized.  In the recent past, several 
heuristics have been proposed to solve the DED problem, even when they do not 
guarantee obtaining the global optimal solutions, they provide reasonable nearly optimal 
solutions, but the number of function evaluations to find these solutions used to increase 
the running time, so to decrease this number is profitable. The goal is to find good 
solutions for the DED problem trying to minimize the number of function evaluations. 
An algorithm inspired on the T-Cell of the immune system (i.e., an artificial immune 
system) was developed to solve DED Problems (called IA_DEDP, for Immune 
Algorithm Dynamic Economic Dispatch Problem). A redistribution power operator was 
applied to try to keep feasible the found solutions taking into account all type of 
constraint: power balance, transmission loss, generator limit, ramp limit rate and 
prohibit zones. It was validated using different problems with different characteristics 
taken from the specialized literature. Results were compared with respect to several 
approaches. Furthermore, a statistical analysis was performed to validate the results and 
to determine the proposed approach‟s sensitivity to its parameters. The results from this 
study show that IA_DEDP is able to reach lower costs using fewer number of objective 
function evaluations than its competitors. The results from this study suggest that 
IA_DED is an effective approach to solve the DED problem, it might be related to the 
redistribution power operator utilized by IA_DED.   
Keywords: Immune algorithm, Dynamic Economic Dispatch Problem, Heuristic 
 
Student: 6 
CRANIAL OSTEOLOGY OF POSSIBLE CHONDROSTEI FISHES FROM A 
LACUSTRINE ENVIROMENT, LA CANTERA FORMATION (LATE 
APTIAN), SAN LUIS BASIN, ARGENTINA. NEW CONTRIBUTIONS TO THIS 
ENIGMATIC GROUP OF FISHES 
La Cantera Formation is a silicoclastic lacustrine unit that belongs to the Grupo de El 
Gigante. This deposit contains a rich fossil association of Early Cretaceous (Late 
Aptian). It includes primitive actinopterygians which were originally described as 
Coccolepis a Palaeonisciform (Spinuzza, 1986). More recently, other authors made the 
hypothesis that this fishes from this formation may belong to two species of non-
Acipenseriformes rather than to Coccolepis (López-Arbarello et al., 2002). The aim of 
this study is to describe and classify this group of fossils. It was made by craneal 
osteological comparisons with new specimens available. The anatomical features 
observed in 20 specimens, were: fusion of maxilla, premaxilla and dermopalatinos; 
anterior symphysis of palatocuadrate, supraoccipital bone absent; preopercle inclined 
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bar-shaped; interopercle absent; maxilla with posorbital expansion; wide contact of 
maxilla with the preopercle and unable of own movement. It is important to consider 
others postcranial characters as: absence of ossification of the vertebral centra, 
heterocerca caudal fin, its caudal endoskeleton hypurals undifferentiated and lack of 
scales. Moreover, it was noticed that the specimens studied, differ in at least two groups 
of very remarkable differences which are observed in the arrangement and size of teeth.  
Due to the low occurrence of these forms in Gondwana and especially in inland 
freshwater environments and its low distribution during the Cretaceous period, this 
group of fishes could be new taxa of lower order because they can not be attributed to 
known taxa so far.  However, all characters discussed indicate that the specimens can be 
assigned to the Chondrostei series (Müller, 1844, Large and Bemis, 1996). Further 
detailed analysis including postcranial and cladism studies will provide a more precise 
classification within this large and complex group of fish. 
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Student: 8 
Approximated algorithms for Minimum Weight Triangulation problem using 
particular point sets 
In Computational Geometry there are many problems that either are NP-hard or no 
polynomial algorithms are known. Therefore, approximate solutions can be found using 
metaheuristics. The optimization problems related to special geometric configurations 
are interesting to research due to their use in many fields of applicability. Triangulations 
are planar partitions, which received considerable attention mainly due to their 
applications, e.g., visibility, rayshooting, kinetic collision detection, rigidity, guarding, 
etc. Minimum Weight Triangulation (MWT) minimizes the sum of the edge lengths, 
providing a quality measure for determining how good a structure is. The complexity of 
computing a minimum weight triangulation has been one of the most longstanding open 
problems in Computational Geometry and various approximation algorithms have been 
proposed over the time. Recently, it has been proven that MWT is NP-hard problem. 
The purpose of this study was to show how ACO and SA metaheuristics are applied to 
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search for globally optimal triangulations of minimum weight over different collections 
of problem instances. For the experimental study, collections of problem instances were 
created since no reference to benchmarks for these problems were found in the 
literature. Particularly, two instance generators were designed: one of them generates 
instances which minimum weight triangulations can be obtain with an algorithm that 
execute in polynomial time, and the other generator produces instances for which there 
are not exist an algorithm that obtains a minimum weight triangulation in polynomial 
time. Through the experimental evaluation and statistical analysis, the performances of 
the proposed algorithms were assessed in order to analyze the sensitivity of some 
important parameters of the techniques. The results obtained with SA metaheuristic 
were more promising than those obtained with ACO metaheuristic, better approaching 
the weights of the optimum triangulations.  
Keywords: Computational Geometry, Metaheuristics, Triangulation, Minimum Weight. 
 
Student: 9 
Approaches based on profiles for author profiling in blogs Spanish 
Introducción: There has been a growing interest in social networks like Facebook and 
MySpace, microblogging sites like Twitter and the innumerable facilities of chats 
available today which have made a lot of information (1) available provided by people 
from different ages, genders, social status, etc. 
Marco teórico: The determination of the profile of the unknown author of a document 
identifies characteristics such as gender and age of the writer, based on the writing style 
and the words present in the document (2). This task is growing in importance in 
different research areas, such as security and anti-terrorism, marketing and various 
forensic disciplines, in languages like Spanish is very important because there are few 
studies made so far.  
Propósito de la investigación: In this paper, we present the results obtained in the 
determination gender and age on blogs in Spanish by approaches based on profiles, a 
type of technique that has been successfully applied to authorship attribution tasks.  
Metodología: Author profiling was raised as a classification problem of 6 categories 
where each category is composed by genre (male, female) and age (teenager, adult, old). 
The training and test corpus used was provided by competition Pan13 and result was 
compared using the accuracy.  
Resultados:The results obtained show that the classical profiles approaches far exceed 
baseline(0.5) for all size of the profile, while recentering profiles found some difficulty 
in overcoming the baseline, 
Conclusión y Aplicaciones:We prove the feasibility of applying this approach based on 
profiles in determining the profile of the author and have identified aspects that need be 
improved in the future. 
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Keywords: data mining text - author profiling - approaches based on profiles 
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Student: 11 
A Variable Neighborhood Search for solving Unrestricted Identical Parallel 
Machine Scheduling Problems 
Abstract. Introducción. In this paper a Variable Neighborhood Search (VNS) 
algortihms is developed to solve Unrestricted Identical Parallel Machine Scheduling 
Problem (UIPMS) to minimize the Maximum Tardiness objective.  
Marco Teórico:   The Variable Neigborhhood Search (VNS) and its variants have been 
widely studied and applied to solve several scheduling problems and specially the single 
machine. In this context, for our trent problem (UPMS) no benchmark have been found 
in the literature. In precedent works we found by using Genetic Algorithms, solutions 
for some adapted instances corresponding to Weighted Tardiness problem taken from 
OR-Library. 
Propósito de la Investigación: A new strategy for establish a prefix statistical ordering is 
presented, in which the neigborhoods will be selected by VNS.  
Resultados: Previous results belong single solution metaheuristics, such as  ILS, SA, 
VNS and GRASP were used and compared with our new approach. Evidence of a 
improvement is shown against traditional VNS results. Discusión:     
This technique is very attractive, however when we want to change the problem we 
must readjust the neighborhood ordering again for find the most suitable configurations. 
Conclusion y Aplicaciones: The aim of this work is to find improved solutions (if 
possible) to be considered as the new benchmarks values and make them available to 
the community interested in scheduling problems. The other important motivations is 
provide an alternative way to the neigborhood structures are explore in VNS approach. 
In future works we change the scenario of problem, it is the number of jobs and the 
number of machines for solve the unrestricted identical parallel machines scheduling 
problem with others objective functions to be minimized. 
Keywords: Variable Neighborhood Search, neighborhood ordering, Unrestricted 
Parallel Machines Scheduling Problem, Maximum Tardiness, metaheuristics. 
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Spanish Text Corpus for Author Profiling Task 
 [Introducción y Marco teórico] Author Profiling is the task of predicting 
characteristics of the author of a text, such as age, gender, personality, native language, 
etc. This is a task of growing importance owing to its potential applications in security, 
crime and marketing, among others. [Planteo del problema] One of the main 
difficulties in this field is the lack of reliable text collections (corpora) to train and test 
automatically derived classifiers, in particular in specific languages such as Spanish. 
[Antecedentes] Although some recent data sets were generated for the PAN 
competitions, these documents have a lot of “noise” (like quotes, links, smiles, HTML 
tags, etc.) due to the automatic recovering of documents from the Web and the intrinsic 
characteristics of content generated in the Web 2.0, that prevent researchers from 
obtaining more general conclusions about this task when more formal documents are 
used. [Propósito de la investigación] In this context, this work has proposed and 
described SpanText, a data collection of formal texts in Spanish language which is, as 
far as we know, the first collection with these characteristics for the author profiling 
task. [Metodología] This proposed corpus was manually collected and labeled resulting 
in a collection of 1000 formal documents about different topics written by women and 
men of different ages, categorized according to the PAN-2013. Some initial experiments 
with well-known text representations and algorithms are presented [Resultados] which 
clearly show the differences in performance obtained with PAN-2013 and SpanText 
documents. They exhibit how the level of formality (or conversely the presence of 
noise) affects the performance of the classifiers. [Conclusión y Aplicaciones] Even 
though this experimental study is only an early analysis of the difficulties that each kind 
of corpus poses to traditional machine learning approaches and document 
representations, it opens interesting research lines to be addressed in the future. 
Keywords: Author Profiling, Natural Processing Language, Spanish Text Corpus 
 
Student: 17 
Solving Similarity Search through a Permutation Index in GPU 
Abstract: Nowadays manipulating and retrieving multimedia data receives increasing 
attention with the advent of cloud storage facilities. With the technology advance and 
the growth of Internet, the information that can be found in this net, as well as the 
number of users that access to look for specific data is extremely large. Therefore, it is 
desirable to have a search system that allows to retrieve information at a reasonable time 
and in an efficient way. The ability of querying by similarity over large data collections 
is mandatory to improve storage and user interfaces.  
We investigated how to speed up approximate similarity queries on multimedia 
databases of different nature using high performance computing (HPC), as an 
alternative the Graphics Processing Unit (GPU) has been used. 
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Large multimedia data bases can be formalized with the concept of metric space. The 
objects from a metric space can be stored and similarity  search about them can be 
efficiently answered. 
In This work introduced a pure GPU architecture to build the Permutation Index and to 
solve and accelerate approximate similarity queries on multimedia databases.  
For similarity search, it is meaningless to look for elements exactly equal to a given one 
as query. Instead, we need to measure the dissimilarity between the query object and 
each database object.  In this scenario, the search efficiency is understood as minimizing 
the number of distance calculations required to answer them. In consequence, we 
created an index by preprocessing the data in such a way that queries can be answered 
with as few distance computaions as posible.  
The empircal results of each implementation have achieved different level of speedup 
which are related with characteristics of GPU and the particular database used. 
Results suggest that a very good performance could be obtained by solving multiple 
parallel queries in an index implemented on the GPU. 
Keywords: Multimedia database, Metric Space, Approximate Similarity Search, High 
Performance Computing, Graphics Processing Unit. 
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Acoustic Beamforming Using a Microphone Array 
Abstract: Time-invariant beamforming is used to detect and estimate the signal-of-
interest at the output of a sensor array by means of optimal spatial filtering and 
interference rejection. This technique is useful to enhance speech signal quality for 
perception or further processing and can be employed in numerous applications such as 
filtering, beamforming, security system integration. In this study, three designs based in 
the algorithm Generalized Cross-Correlation with Phase Transform (GCC-PHAT), were 
used to measure the performance of this technique using hardware acceleration on 
Cyclon V FPGA with ARM cortex of an Altera Arrow SoCkit. Data were acquired 
using a linear microphone array at 48 kHz. We investigated the effect to replace 
software functions by hardware accelerators and the final throughput in the design. 
Performance metrics were calculated to obtain information about which functions 
should be optimizated or parallelized and it was found that the Discrete Fourier 
Transform (DFT) could be improved. 
The results from this study show that, on average, the throughput obtained in the 
hardware implementation was the 46% with 6 to 10 microphones max., due to capacity 
the FPGA, whereas in the software design was obtained the possibility to work with up 
to 12 microphones. On the other hand, in the design that uses hardware acceleration the 
throughput was the 36% with 6 to 22 microphones. That suggests that the hardware 
accelerations can reduce the workload of the processor, enabling adding more 
microphones to perform beamforming. Lastly, the experimental results provide that with 
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a few straightforward code optimizations, the ARM can sharply improve the 
computational bandwidth and memory throughput of a software algorithm.  
Keywords:  Time-invariant beamforming, GCC-PHAT, hardware acceleration, 
throughput microphones, FPGA, SoCkit 
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GEOMORPHOLOGICAL MAPPING OF TUNUYAN RIVER MEGAFAN. 
MENDOZA. ARGENTINA 
Abstract: 
The Tunuyán river megafan is a landform of 3500 km
2
 present in the Andean piedmont, 
developed from spills produced by the main course, as its southward shift occurred 
during the Holocene to its present position. The development of this body comprised a 
first stage with predominating generation of fluvial-alluvial morphologies, which were 
later covered in whole or in part, by dunes or sand mantles, or removed by the erosive 
action of the wind. The result is a complex geomorphic surface product of a varied 
morphogenetic processes, acting at different periods of time.  
The recognition and delineation of geomorphological units was initiated by a 
combination of visual and digital techniques applied to satellite images from optical and 
radar sensors. In a first step we proceeded to define the units by screen digitizing using 
as a background images  provided by Google Earth© (GE). For the purposes of better 
defining low contrasted units and automate the mapping, color compositions and 
supervised classification Landsat 8 images were subsequently used. To automate the 
mapping given the small size of some of the identified units and the extensive megafan 
surface, training pixels from diferent units were obtained in order to subsequently be 
classified by maximum likelihood algorithm. Then the mapping was complemented 
with an image of artificial topographic shading generated from a SRTM-DEM v4.1 
model. The GE screen digitizing was done using the system utilities that allow the 
definition of polygonal features and its storage as .kmz format. Finally, the delimited 
units were controlled on the ground where further samples of the materials that make up 
for laboratory processing were taken and general records on land cover were obtained. 
The analysis allowed to recognize the following geomorphological units: a) 
paleochanels b) alluvial spill lobes, c) Aeolian depressions and temporary ponding with 
associated lunettes, d) Linear dune fields, e) Sandy mantles, and f) Sheet and rill erosion 
areas. The paleochanels (a) are present in discrete sections, with meandering design and 
abandoned meanders. They have widths from 50 to 70 m although some reach up to 250 
m. The alluvial spill lobes (b) comprise large areas with ground-lobed shapes whose 
boundaries may be well differentiated or diffuse, being able to be recognized in the field 
by the presence of coarse gravelly sandy sediments. Depressions of deflation and 
temporary flooding associated with lunettes (c) correspond to complex units composed 
of shallow basins morphologies, horizontal flat bottom or very slight tilt to the west, 
limited in its western edge for small-scale lunette dunes. Surfaces with sheet and rill 
erosion (f) comprise large areas completely bare of vegetation (peladales). The fields of 
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longitudinal dunes (d) make up 14 km
2
 areas that are distinguished in the images by 
aligning the bodies of dunes dominant ESE-WNW and dark green tones. Surrounding 
the dunes occur aeolian deposits in the form of sheets or irregular appearance (e), with 
thickness between 20 cm and 1 m. The irregular morphologies may predominate in 
some areas leading to what is usually defined as a complex of "médanos y guadales". 
The analysis of applied techniques to the detailed geomorphological mapping of the 
study area allow the following considerations: 1) The high-resolution images and GE 
tools system allows the recognition and mapping of different land features with a large 
level of detail. Its editing tools geometries  are simple to use and therefore constitute an 
efficient tool for mapping at scales of detail, however, these data must be interpreted 
with caution because the low contrast offered by natural color composition and the 
presence of clouds. 2) The use of products provided by Landsat 8 satellite, can create 
images with better contrast between the different surfaces but with less detail than the 
GE images. Moreover, the possibility that the system automatically classifies areas has 
greatly facilitates the mapping work. It is concluded that the various tools described, 
used in a complementary manner, allowed a cartographic product more efficiently, with 
greater precision and detail. 
Thanks to research project CyTN° P-3-2-0514 "Neogene and Quaternary geology of 
San Luis" for funding for field work. 
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Dynamic Spatial Approximation Trees for Similarity Queries 
Abstract: Introducción Metric space searching is an emerging technique to address the 
problem of efficient similarity searching in many applications, including multimedia 
databases and other repositories handling complex objects. Marco Teórico All those 
applications share some common characteristics: there is a finite dataset of objects 
belonging to a metric space, where a distance function is used to assess similarity. 
Similarity queries are posed to this dataset. The dataset is preprocessed so as to build an 
index that reduces query time. A large number of indexing methods have flourished 
[Chávez et al. 2001; Samet 2005; Zezula et al. 2006]. Propósito de la Investigación 
Although promising, the metric space approach is still immature in several aspects that 
are well established in traditional databases. In particular, most indexing schemes are 
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static, that is, few of them tolerate insertion or deletion of elements at reasonable cost 
over an existing index. The spatial approximation tree (sa–tree) has been experimentally 
shown to provide a reasonable tradeoff between construction cost, search cost, and 
space requirement. However, the sa–tree is static, which renders it unsuitable for many 
database applications. Metodología In this paper, we study different methods to handle 
insertions and deletions on the sa–tree at low cost. Resultados In many cases, the 
dynamic construction (by successive insertions) is even faster than the previous static 
construction, and both are similar elsewhere. In addition, the dynamic version 
significantly improves the search performance of sa–trees in virtually all cases. 
Conclusión y aplicaciones The result is a much more practical data structure that can be 
useful in a wide range of database applications. Moreover, the new index is resistant to 
the curse of dimensionality, establishing a new benchmark in performance. 
Keywords: similarity search – metric spaces – data structures – multimedia databases 
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Characterization of the mechanical properties of a hand through integrated 
sensors in a textile glove. 
Abstract: The new forms of interaction and transmission of knowledge are the product 
of the development of digital technologies, particularly those influenced by the creation 
of artificial worlds. The human's hand is consider one of the most natural tool in human-
computer interaction, in our daily lives, we use our hands for interacting with the 
environment around us in many tasks. In this paper, presents a gesture recognition based 
motion control method, which use two data gloves as input devices for the different 
motions that can perform a character in a virtual world. The Glove-based systems are 
important option in the field of gesture recognition, they are design to recognize 
meaningful expressions of hand's motion. In virtual environments, the interactions 
through a virtual hand play a key role in the interactivity and realism for example, in the 
computer games, communications using avatars and real-time animation systems, users 
want to move a character freely in a virtual world  and for this it was necessary to 
develop a gesture recognizer algorithm, which receives as input the values you get from 
data glove and returns as output the corresponding rotations for the virtual hand on 
stage. 80% accuracy was obtained in the results of the evaluative first test (deviation 
virtual hand to real hand) and 95% in the  evaluative second test  (obedience by virtual 
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character), where the assessment tests consisted to analyze the deviation of the artificial 
hand with respect to the real hand, which is using the data glove and if the virtual 
character responds to the indication given by the user (gesture).  
Keywords: Virtual -  Gesture - Interaction 
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Modelling and verifying smell-free architectures with the Archery language 
 
Abstract: Architectural (bad) smells are design decisions found in software 
architectures that degrade the ability of systems to evolve. They may not constitute an 
error or fault, but violate engineering principles such as isolation of change and 
separation of concerns, and cause difficulties in understanding, testing, maintaining, 
extending and reusing parts of a system. This paper presents an approach that consists in 
using the Archery language to verify constraints specifying the absence of architectural 
smells in software architectures. It aims at complementing existing practices in software 
engineering rather than replacing any of them. Archery is an architectural description 
language with formal semantics. It provides a core for modelling software architectures 
and an extension for specifying constraints. The constraint language is based on a 
propositional modal logic with recursion that includes: a converse operator for relations 
among architectural concepts, graded modalities for describing the cardinality in such 
relations, and nominals referencing architectural elements. The syntax and semantics of 
Archery were described and four architectural smells were specified using it. Then, the 
verification of them was carried out manually. Constraints in decidable fragments of the 
underlying logic, called fully enriched mu-calculus, were obtained. Such logic is known 
to be not decidable, however, the fragments obtained by omitting one of either the 
converse operator, the graded modality operators, or nominals, is. None of the 
constraints that characterize the smells requires recursion, and three of them exclude 
either the converse operator, the graded modality operators, or the hybrid features. The 
approach can be used by software architects during the development of a system, or 
upon obtaining an Archery model with recovery techniques, when performing 
maintenance tasks. 
Keywords: 
software architecture, automatic verification, modal logic 
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Approaching the Minkowski Decomposition by means of Genetic Algorithms 
Introducción. Computational Geometry offers a framework to give solutions to 
geometric problems involving geometric objects. This discipline includes NP-hard 
problems as well as problems for which efficient algorithms for their solution have not 
been found. However, in either case it is necessary to provide effective techniques to 
readily obtain good quality solutions. Marco Teórico. The opposite problem to the 
classical Minkowski Sum embodies the polygon decomposition in Minkowski sum.  
That is, given a convex polygon S, the problem is to decide whether two convex 
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polygons P and Q such as P  Q = S exist. Some results related to computational 
aspects about decomposition were showed in [4]. In particular, the decomposition of 
polygons regarding the Minkowski sum is an NP-hard problem as demonstrated in [1, 
2]. Due to the complexity of the problem we aim at the development of algorithms to 
obtain approximate solutions. Genetic algorithms are a class of meta heuristics capable 
of achieving high quality solutions for such problems [4]. Propósito de la Investigación.  
The Minkowski decomposition of general convex polygons is studied with the aim of 
finding approximate solutions. Therefore, a genetic algorithm is proposed.  Estudio 
experimental. When evaluating an approximate resolution of geometric problems, it is 
necessary to consider a large amount of data randomly generated to evaluate them. For 
the experimental study, an algorithm to generate convex polygons at random was 
implemented.  The genetic algorithm was validated by using a set of different classes of 
convex polygons.  An initial experimental study was performed.  Resultados. For the 
test suite considered, the results obtained are promising and suggest the potential of the 
genetic algorithm for solving the problem.  Conclusión. An evolutionary technique for 
solving an NP-hard geometric problem is proposed. Collections of instances for the 
experimental evaluation were generated. This experimental stage provided information 
for future research concerned with improving the performance of the proposed 
algorithm. As future work, adaption and implementation of other metaheuristics 
techniques are intended in order to solve the proposed problem. 
Keywords: Minkowski decomposition, Minkowski Sum, Computational Geometry, 
Genetic Algorithms. 
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3. RA COMPONENTS PRODUCED BY STUDENTS DURING THE COURSE 
3.1. Titles 
Student: 1 
Virtual Humans: A CAVE Environment with Conversational Characters. 
Virtual Humans: Conversational Characters for a Cave Environment. 
Embodied Conversational Agents: An Intelligent CAVE for Simulation of 
Vial/Car/Road/Traffic Accidents. 
Student: 2 
A DFT study of H-assisted dissociation of CO and H2 dissociative adsorption on BCC 
and FCC faces of iron 
A DFT study of H-assisted, doubly  H-assisted dissociation of CO and H2 dissociative 
adsorption on BCC and FCC faces of iron 
DFT study of Direct and H-assisted dissociation of CO and on BCC and FCC faces of 
iron  
DFT study of assisted and double-assisted dissociation of CO on Fe(1 0 0) and Fe(110)  
Direct and H-assisted dissociation of CO and H2 dissociative adsorption on BCC and 
FCC faces of iron: a DFT study 
Student: 3 
Solving Dynamic Economic Dispatch Problem using an Immune Algorithm 
Student: 6 
Possible indicators of microbial mat deposits in a siliciclastic lacustrine enviroment, La 
Cantera Formation (Late Aptian), San Luis Basin, Argentina. An answer to exceptional 
preservation of delicate fossils and sedimentary structures 
Suspected Microbially Induced Sedimentary Structures (MISS) in a siliciclastic 
lacustrine enviroment, La Cantera Formation (Late Aptian), San Luis Basin, Argentina. 
An answer to unusual preservation of delicate fossils and sedimentary structures 
Student: 8 
Approximated algorithms for the Minimum Weight Triangulation problem using 
particular point sets 
Student: 10 
Collaborative interaction in virtual forums of a postgraduate course at the National 
University of San Luis 
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Student: 11 
A discrete differential evolution algorithm for the Unrestricted Identical Parallel 
Machine Scheduling Problems 
Student: 17 
Permutants search index implemented on GPU to efficiently solve multiple queries in 
parallel 
Evaluating the performnce of sorting algorithms on a multi-GPU environment 
Student: 20 
Geomorphological Mapping of Tunuyan River Megafan. Mendoza. Argentina 
Student: 23 
Characterization of the mechanical properties of a hand through integrated sensors in a 
textile glove 
Title patterns found in students' corpus: 
Student Discipline Semantics Pattern of title 
identified 
1 Computer Studies Object of study - problem to solve 
- method 
Noun Phrase 
3 Computer Studies Object of study - problem Noun Phrase 
5 Physics and 
Chemistry 
Object of study - method Noun Phrase 
6 Geology Object of study  - place - time Noun Phrase: Noun 
Phrase 
8 Computer Studies Object of study problem to solve - 
method 
Noun Phrase 
9 Computer Studies Object of study - problem to solve Noun Phrase 
10 Education Object of study - problem to solve Noun Phrase - 
Sentence 
11 Computer Studies Object of study - problem to solve Noun Phrase 
12 Computer Studies Object of study problem to solve - 
method 
Noun Phrase 
16 Physics Object of study  Noun Phrase - Noun 
Phrase: Noun Phrase 
17 Computer Studies Object of study - problem to solve Noun Phrase 
18 Computer Studies Object of study - problem to solve Noun Phrase 
21 Palaeontology Object of study - result - place - 
time 
Noun Phrase: Noun 
Phrase 
22 Computer Studies Object of study problem to solve - 
method 
Noun Phrase 
24 Computer Studies Object of study - problem to solve Noun Phrase 
25 Computer Studies Object of study problem to solve - 
method 
Noun Phrase 
26 Computer Studies Object of study problem to solve - 
method 
Noun Phrase 
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3.2. Introduction 
Student: 1 
Similar to computer games, the navigation and interaction with virtual reality is often 
performed by using a keyboard and mouse. Unfortunately, many traditional 2D input 
devices (e.g. keyboard and mouse, joystick) are unsuited to tasks required in 3D 
applications, as they require a mapping from 2D input to 3D positions in space. Many 
users find them unwieldy and unnatural to use in 3D applications. 
 
 Although this type of user interface works well for computer skilled persons and 
gamers it can be an interaction hurdle for many of the end-users. These end-users are 
often less familiar with this type of computer interaction. This has resulted in the 
evolution of new and existing input devices in order to improve the facilitation of the 
user‟s interaction with the virtual reality. In this context, natural user interface is an 
attractive solution to this interaction issue. The natural user interface enables the user to 
operate technology through intuitive actions using gestures, voice, and touch; so the 
natural user interface becomes invisible in a way that the user does not have to put a lot 
of cognitive efforts into interaction. Furthermore, it is also important that the natural 
user interface is easy to learn and that there is a quick transition from novice to skilled 
user while using the system. Moreover, it is clear that the user interface should also 
support the specific task performed by the user. Briefly, what is needed more is a 
science of human-computer communication that establishes a framework for 
multimodal language and dialog, than a framework for simple information exchange.  
 
Embodied Conversational Characters are a new kind of Human-Computer Interface that 
are embodied and have conversational skills. They exhibit a human-like aspect, in both 
appearance and behavior, capable of exhibiting conversational functions, emotional 
states, personality traits, etc. Embodied Conversational Characters promise to increase 
the quality of communication between humans and computers, as they are designed to 
communicate and interact in a human-like manner. 
 
The first systems implementing Conversational Characters aimed solely at reproducing 
the basic skills of human-human conversation: Conversational Characters had schematic 
bodies, exhibited monotonic speech, and produced few and simple gestures and facial 
expressions. In recent years, developers focused on refining Conversational Characters 
by modeling key aspects of human-human interaction. Human communication involves 
verbal and nonverbal behaviors: the words we utter represent the verbal part of 
communication, while the nonverbal part is constituted by a very large set of behaviors, 
going from speech intensity and intonation to facial expressions, hand/arm gestures, 
head and torso movements, posture changes, and so on.  
 
Currently, users demand much from virtual character creations. They want them to be 
responsive; that is, they must respond to the human user as well as other unexpected 
events in the environment. They must be believable; that is, they must provide a 
sufficient illusion of life-like behavior that the human user will be drawn into the social 
scenario. Finally, they must be interpretable; the user must be able to interpret their 
response to situations, including their dynamic cognitive and emotional state, using the 
same verbal and non-verbal behaviors that people use to understand one another.  
 
Thus, building a virtual human is a multidisciplinary effort, joining traditional artificial 
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intelligence problems with a range of issues from computer graphics to social science. 
Virtual humans must act and react in their simulated environment, drawing on the 
disciplines of automated reasoning and planning. To hold a conversation, they must 
exploit the full gamut of natural language research, from speech recognition and natural 
language understanding to natural language generation and speech synthesis.  
 
Providing to agents of human bodies that can be controlled in real time delves into 
computer graphics and animation; and because an agent looks like a human, people 
expect it to behave like one as well, and will be disturbed by, or misinterpret, 
discrepancies from human norms. Thus, virtual human research must draw heavily on 
psychology and communication theory to appropriately convey verbal/nonverbal 
behavior, emotion, and personality.  
 
Virtual human research has progressed rapidly over the last 15 years. Yet, Embodied 
Conversational Characters are still in their infancy, with the first ones being 
implemented only around six years ago. As cited articles show, making better and more 
functional bots is a prominent research topic.  
 
This work focuses primarily on intelligent characters in virtual worlds, and especially 
on the development of a realistic and immersive Conversational Character into a Cave-
like environment. The idea is to develop a software that designs a virtual character 
providing it with human figure animation and verbal communication skills, like natural 
language processing and speech recognition and synthesis. All these aspects augment 
spoken dialogue in various ways, and implies character animation must be synchronized 
in time with each other and with the speech audio. 
 
Student: 2 
The interaction between carbon monoxide and transition metal surfaces has been 
subject of many experimental [1-9] and theoretical [11-20] investigations. CO activation 
by transition metals is an important step in many industrial processes such as Fischer–
Tropsch synthesis (FTS)[1]. FTS technology has become increasingly important 
because of the rapid resource depletion, the unpredictable prices of crude oil, the 
drastically increased fuel demands worldwide, and the environmental regulations. 
Among many transitional metals having FTS activity, iron-based catalysts are preferred 
due to their low price, high activity, and low CH4 selectivity [3]. Several experimental 
techniques have been used to investigate the adsorption of CO on Fe(100), which offers 
the advantage of structural simplicity with respect to the more open Fe(111) surface or 
Fe(110). These techniques include temperature-programmed desorption (TPD),[1–5] 
electron-energy loss spectroscopy (EELS),[3, 5, 7] X-ray photoelectron spectroscopy 
(XPS),[2-6] ultraviolet photoelectron spectroscopy (UPS),[5] X- ray photoelectron 
diffraction (XPD),[8] and near-edge X-ray ab-sorption fine structure (NEXAFS).[5, 9 
,10], Experimentally, it is known that CO adsorbs molecularly on Fe(100) at low 
temperatures (at all coverages) giving rise to three distinct TPD features, which are 
labeled as α1 (220 K),  α2 (305 K), and α3 (440 K) and correspond to three molecular 
desorption states. [4,5] The activation energies of desorption of the α1, α2 , and α3 
states, calculated using the Redhead equation and a pre-exponential factor of 1013 are 
12.9, 18.0, and 26.3 kcal mol-1 , respectively. In addition, there is a fourth desorption 
state, labeled β, that appears at 820 K and is caused by the recombination of atomic 
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carbon and oxygen on the surface. NEXAFS experiments [5] revealed that the CO 
molecule in the α3 state is indeed tilted on the surface with an angle of 45±10° between 
the CO molecular axis and the surface normal. Saiki et al. [8] reported a tilting angle of 
55±2° using XPD, and Dwyer et al. [9] an angle of 54.7° using NEXAFS. The α3 state 
has been proposed as a precursor for the dissociation of the CO molecule on Fe(100), 
and the activation energy calculated from TPD has been suggested to be the apparent 
activation energy of dissociation of the CO molecule instead of the activation energy of 
desorption of the CO molecules in the α3 state. [2] 
In 1981, Erley studied CO adsorption on Fe(1 1 0) using low energy electron 
diffraction (LEED) and high resolution electron energy loss spectroscopy (HREELS) at 
120 K [7]. Fig. 1 displays four high-symmetry sites on Fe(1 1 0): the long-bridge (LB), 
the quasi-threefold (TF), the short-bridge (SB), and the on top (OT) sites. Erley 
proposed an upright OT adsorption of CO at 0.25 ML and a tilted and displaced OT 
adsorption at 0.5 ML. [11]. 
Despite of the interest in CO dissociation on iron catalysts for the chemical 
industry and the several experimental works reported about the adsorption and 
dissociation of CO on iron surfaces [12, 13], theoretical calculations are relatively 
limited. Most of the theoretical works reported were carried out using Hartree–Fock 
methods [14-17] and, more recently, DFT calculations were performed on Fe surfaces 
or cluster models [13-20]. Sorescu et al.[17] have reported adsorption energies, 
structures, and CO stretching frequencies for several configurations of CO on Fe(100) at 
0.25 ML: CO perpendicular to the surface at on-top, bridge, and fourfold hollow sites as 
well as CO tilted at bridge and four- fold hollow sites. In addition, they studied several 
diffusion pathways and dissociation channels. They reported a CO stretching frequency 
of 1246 cm-1 for a CO molecule tilted on a fourfold hollow site with an angle between 
the CO molecular axis and the surface normal of 50°. The activation energy for the 
direct dissociation of CO was predicted to be 24.5 kcal/mol. In the case of Fe(110) 
surface, D.E. Jiang et .al [18] have investigated the CO adsorption and dissociation in 
several coverage (0.25, 0.5, 1 ML) using different supper-cells p(1x2), p(2x2) and 
p(2x4) . They reported  high dependence of coverage in direct dissociation and on-top 
preferential adsorption of CO in all coverages.  The dissociation mechanism is followed 
by an endothermic transfer from top site to a long-bridge site of about 0.1eV favoring 
the is direct dissociation. The activation energy of 1.52 eV was calculated for that 
mechanism[18].Besides of the direct dissociation of CO, the experimental results of 
Manuel Ojeda et al.[19] indicated evidences of two parallel CO activation pathways on 
CO-covered Fe catalysts, unassisted (direct) and H-assisted. Both routes show a trend to 
form CH2 monomers. These two mechanisms differ in oxygen rejection pathways. The 
unassisted CO activation removes O as CO2 and the while the H-assisted pathway 
forms H2O exclusively. In addition to CO direct dissociation, H atom was found to 
assist CO dissociation through the formation of formyl intermediate (CHO) on several 
metals. S.Shetty et al. [20]. Reported that for compact facets, CHO route is favorable, 
whereas for corrugated facets, CO direct dissociation might predominate. 
In this work we have carried out comprehensive DFT computations of the 
adsorption, dissociation, and desorption of CO and H2 to investigate and compare the 
direct vs. H-assisted CO dissociation mechanism on Fe (100) and Fe (110) surfaces 
respectively. Our ultimate goal is to understand the hydrogen influence in the CO 
dissociation and give an explanation of H-assisted dissociation to the case of Fe (110) 
face compared with the Fe (100). Formation of hydroxyl superficial specie is 
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investigated as well, in order to understand possible routes of Oxygen elimination in 
both surfaces. The CO adsorption on Fe (100) and Fe (110) surfaces has been 
intensively investigated [13, 15] and provide an adequate model to cover the BCC and 
FCC faces of the iron catalyst.  
Student: 6  
INTRODUCTION 
Move 1 Step 1 (and 3) The San Luis Basin was filled within the Aptian-Albian stage 
and it is part of the so-called rift basins in rosary of north-northwest direction or 
"Western Cretaceous rift system" (Rossello and Mozetic, 1999). This filling occurred 
during the breakup of Gondwana in with the opening of the South Atlantic Ocean. One 
of the several active depocentres in this basin was the Sierra de El Gigante. Here is 
deposited La Cantera formation, wich is a lacustrine silicoclastic unit with a rich 
fossiliferous content. “Cantera de Gutierrez” locality is a part of this unit, and its fossils 
are know from more tan 30 years ago, although it was not systematically explored until 
the last five years (Arcucci et al., 2014). This fossiliferous deposit contends a large 
amount of fishes like chondrosteans and basals neopterygians with a very good state of 
preservation. The possibility of realize a high resolution study of the paleoictiofaunas in 
a taphonomic view, has become an important aspect to understand the lacustrine 
paleoecologys and paleoenviroments.  
 
Move 1 Step 2 The importance of the taphonomic study in lacustrine environments is 
placed in the high and continuous sedimentary record. (Schindel, 1980; Anders et al., 
1987). In lake deposits, where the sediments are laminated and varved, the resolution is 
higher (Cune,  1987), but lakes development in tectonically active and subsiding basins 
have an even greater potential for preservation. They are particularly sensitive to 
environmental changes, and their fine-grained deposits commonly display rapid changes 
in sedimentary facies (Talbot and Allen, 1996), which influence the preservation of 
fossils. Although fishes occupy nearly all major aquatic habitats, in lakes their 
preservation could be major and more detailed than other environments.  
 
Move 1 Step 3 The paleoictiofauna contained in “Cantera de Gutierrez” locality is 
typically complete and articulated. However, there are some rare exceptions of 
disarticulated parts of the body preserved, and also isolated cranial bones and scales, 
patterns that could have interest for taphonomic purposes (Castillo Elías et al., 2012).  
The objective of this study is to examine taphonomicaly the paleoictiofauna in the La 
Cantera Formation. It will be analyzed the stratigraphic and sedimentological 
distribution of this paleoictiofauna, emphasizing the facies of the hosting rock, the 
biostratonomic features, the biofabric and the postmortem modification. This work will 
be focalized only in the lower member from the locality previously mentioned. 
Student: 8 
 Move 1: Establishing a research territory (citation required) 
In Computational Geometry there are many problems that either are NP-hard or 
no polynomial algorithms are known. Therefore, we can find approximate solutions 
using metaheuristics. The optimization problems related to special geometric 
configurations are interesting to research due to their use in many fields of application. 
Triangulations are planar partitions, which received considerable attention mainly due 
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to their applications, e.g., visibility, rayshooting, kinetic collision detection, rigidity, 
guarding, etc. 
Minimizing the total length has been one of the main optimality criteria for 
triangulations. Indeed, the Minimum Weight Triangulation (MWT) minimize the sum of 
the edge lengths, providing a quality measure for determining how good is a structure. 
The complexity of computing a minimum weight triangulation has been one of the most 
longstanding open problems in Computational Geometry, introduced by Garey and 
Johnson [14] in their open problems list, and various approximation algorithms were 
proposed over time. Mulzer and Rote [31] recently showed that MWT problem is NP-
hard.  
 Move 2: Establishing a niche (citation possible) 
Given the inherent difficulty of the above mentioned problem, the approximate 
algorithms arise as alternative candidates for solving MWT problem. These algorithms 
can obtain approximate solutions to the optimal solutions, and they can be specific for a 
particular problem or they can be part of a general applicable strategy in the resolution 
of different problems. The metaheuristic methods satisfy these properties. A 
metaheuristic is an iterative generation process that guides the search of solutions 
intelligently combining different concepts of diverse fields as artificial intelligence [32], 
biological evolution [1], swarm intelligence [18], among others. These algorithms have 
a simple implementation and they can efficiently find good solutions for NP-hard 
optimization problems [30]. 
 Move 3: Occupying the niche 
According to the current state-of-the-art with respect to theoretical results about 
the problems considered in this investigation, we adopted to solve them a metaheuristic 
technique as the more appropriate approach to find nearly optimal solutions. 
This paper is organized as follows. In the next Section, we present the theoretical 
aspects of triangulations. In Section III, we present the general overview of the ACO 
metaheuristic and in Section IV, we present the proposed ACO algorithm for solving the 
MWT problem. In Section V, we describe the MWT instances used and the details and 
results of the experimental study in which we analyze the sensitivity of some important 
parameters on the performance of the proposed ACO algorithm. Last section is reserved 
for the conclusions and future vision. 
 
Student: 9 
Introduction  
Recently, there has been growing interest in social networks like Facebook and 
MySpace, microblogging sites like Twitter and the innumerable facilities of chats 
available today have made available a lot of information provided by people from 
different age, gender, social status, etc. Such information can be used to infer important 
data of author‟s profiles of a text as your personality, demographics and cultural 
antecedents. The determination of the author profiling of a document is the task of 
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distinguishing between groups of authors based on language form shared by a particular 
social group. This may involve the identification of various aspects of person‟s profile 
such as gender (male vs. female), age (according to different age groups), native 
language and personality type. The activity of collecting information of author profiling 
of a document is growing interest in areas such as security and anti-terrorism, marketing 
and various forensic disciplines. In the case of marketing, it is clear the benefit to be 
gained from use of the customer reviews on blogs to determine the demographics of the 
people who like or dislike of certain products. Likewise, these techniques can also have 
a significant impact on forensic problems more recent  as automatic detection of sexual 
predators on the Web. 
 There is much evidence now to support the hypothesis that the attribution 
problems have been successfully resolved with approaches based  in profiles by their 
advantages such as ease of implementation, application efficiency, scalability and 
explicit representation of relevant information about an author. However, little attention 
has been paid to apply approaches based  in profiles for author profiling. The literature 
shows that these approaches is a useful technique for text categorization. 
It would seem, therefore, that further investigations are needed in order to  testing 
the effectiveness of applying approaches based  in profiles in author profiling.  
In this paper, we demostrate that the approaches based in profile  are suitable for 
the determination of the age and gender of documents. The results obtained support the 
viability of this type of techniques and will be a starting point to improve its 
performance in future works. 
We have organized the paper in the following way: In section 2, explains the main 
concepts related to approaches based in profile. The Section 3 details the main aspects 
of the approached task and how approaches based in profile fit your resolution. Section 
4 describes the experimental work and the analysis of the results. Finally, Section 5 
presents the conclusions of our study and proposes future work to improve this 
proposal. 
 
Student: 17 
Due to an increasing interest in manipulating and retrieving multimedia data, nowadays 
the problem of similarity searching receives much attention. The metric space model is 
a paradigm that allows to modelize all the similarity search problems. Metric databases 
permit storing objects from a metric space and performing similarity queries over them 
efficiently; that is, in general, by reducing the number of distance evaluations needed. A 
metric space (X, d) is composed of a universe of valid objects X and a distance function 
d : X × X → R+ defined among them. The distance function determines the similarity 
(or dissimilarity) between two given objects and satisfies several properties which make 
it a metric. In metric database there are two main queries of interest: Range Searching 
and the k Nearest Neighbors. Given a dataset of |U|= n objects, queries can be trivially 
answered by performing n distance evaluations, but sequential scan does not scale for 
large problems. Therefore, the goal is to preprocess the dataset such that queries can be 
answered with as few distance computations as possible. Moreover, for very large 
metric database is not enough to preprocess the dataset by building an index, it is also 
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necessary to speed up the queries by using high performance computing.  
There are different indices that store different information about distances. An index 
helps to retrieve the objects from U that are relevant to the query by making much less 
than n distance evaluation during searches. One of these indices is the Permutation 
Index. In order to employ high performance computing to speedup the preprocess of the 
dataset to obtain an index, and to answer posed queries, the Graphics Processing Unit 
(GPU) represents a good alternative. The GPU is attractive in many application areas 
for its characteristics, especially because of its parallel execution capabilities and fast 
memory access. They promise more than an order of magnitude speedup over 
conventional processors for some non-graphics computations. The use of GPUs in 
general-purpose computing is becoming a very accepted alternative A GPU computing 
system consists of two basic components, the traditional CPU and one or more GPUs 
(Streaming Processor Array). The GPU can be considered as a manycores coprocessor 
ables to support fine grain parallelism (a lot of threads run in parallel, all of them 
collaborate in the solution of the same problem). GPU is different than other parallel 
architectures because it shows flexibility in the local resources allocation to the threads. 
In general, a GPU multiprocessor consists of several streams multiprocessors, each of 
them has multiple processing units, records and on-chip memory. Each stream 
multiprocessor can run a variable number of threads. There are many tools to program 
the GPU, CUDA is one.  
CUDA is a standard C/C++ extended by several keywords and constructs. Its 
programming model is SPMD (Single Process-Multiple Data) with two main 
characteristics: the parallel work through concurrent threads and the memory hierarchy. 
A CUDA program consists of multiple phases executed on either CPU or GPU.  
The paper is organized as follows: Section 2 describes all the previous concepts 
necessary to understand our work and the state of art in the use of GPU to accelerate 
metric indices, Section 3 introduces the sequential version of Permutation Index, 
Sections 4 and 5 sketch the characteristics of our proposal and its empirical 
performance. Finally, the conclusions and future works are exposed. 
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Acoustic Beamforming Using a Microphone Array 
(Move 1 Step 1) Recently, there has been considerable interest in developing 
enhancement techniques aim to remove (or at least reduce) the levels of noise present in 
the speech signals. 
(Move 1 Step 2)Beamforming is well known because is a signal processing technique 
that improves the signal strength received from a specific location. This technique 
exploits fundamental properties about the spatial and/or temporal distribution of both 
the speech and noise sources, in order to enhance perception. 
 (Move 1 Step 3) A considerable amount of research in many application fields, like 
telecommunications - including teleconferencing, Voice over IP (VoIP), mobile 
communication devices -, the SOund Navigation And Ranging (SONAR), RAdio 
Detection And Ranging (RADAR), speech recognition devices and voice telemetric 
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system in cars and biomedical, has been carried out. For such applications, it is crucial 
to have a good acoustic interface in order to provide accurate voice control or smooth 
hands-free audio. (Literature review) The majority of the experimental systems reported 
in literature up to date are pure software implementation of beamforming algorithms 
combined with a large number of microphones [1] [2] [3]. 
 (Move 2 Step 1b) (Negative opening: adversative connector) Although they are more 
suitable to parallel processing, which guarantees the highest throughput at the shortest 
execution time, (negative sentence, present perfect) a parallel solution cannot be done 
without introducing processing bottlenecks and additional cost in energy consumption 
and resources utilization. 
 (Move 2 Step 1c) (Connector, logical conclusion) therefore, it would be of great 
interest find hardware alternatives to achieve an optimal solution, such as the 
implementation of the algorithms on FPGA.  
(Move 2 Step 1d)  An essential technique to enhance the received signal is to employ a 
microphone array so that beamforming and noise-cancelling techniques can be applied. 
Microphone array algorithms are based on the Time Difference of Arrival (TDOA) of 
the sound signal to each microphone. There are two major groups of microphone-array 
processing algorithms: time-invariant, such as the Generalized Cross-Correlation with 
Phase Transform (GCC-PHAT) or the Delay and Sum Beamformer (DSB), and 
adaptive. Adaptive algorithms are able to automatically adapt their response to different 
weightings or time-delays, though, they require more processing power and are complex 
to implement. For this reason, this work focuses on the GCC-PHAT algorithm, which is 
simpler and faster, to design hardware that achieves real-time performance while 
maintaining high flexibility in different environments.  
(Move 3 Step 1a/1b) By this design, the purpose of this project is to evaluate the 
viability of the implementing an acoustic beamforming using a microphone array in a 
SoC.   
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Transport of Glyphosate trough a Lipid Bilayer: A Thermodynamic Study by 
Computing Simulations 
(Move 1 Step 1) It is well known the benefits of the use of herbicide in the human live.  
(Move 1 Step 2) Modern agriculture uses the herbicides to improve soil productivity. 
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Allowing healthy growth of the crops, first because the presence of weeds produces a 
competition for nutrients that are present in soils. And secondly, many of plagues live in 
weeds, and may infect the crops. The most popular nonselective post-emergent 
herbicide in the world is Glyphosate, the commercial name is Round up®. 
 (Move 1 Step 3) A considerable amount of research has investigated the secondary 
effects of the use of glyphosate in animals. Most of these studies are based on 
experimental determinations of glyphosate concentration in various organs of rats or 
pigs, such as liver, stomach, intestine. To our knowledge, studies on the effects of 
glyphosate are mainly experimental; so far we have not found theoretical studies on this 
topic.  
(Move 2 Step 1b) However, there is steel some controversy of the dangerousness of 
glyphosate on animals. Some private investigations
(ref)
 argue that, based on the 
mechanism of action of glyphosate, the level of dangerousness on animals is almost 
null. However, independent studies
(ref)
 have shown experimentally that under certain 
conditions glyphosate can also be harmful to the animals.  
 (Move 2 Step 1c/1d) Therefore, it would be of great importance to elucidate if the 
glyphosate can translocate the cell membrane, penetrating to the interior of the cell. In 
this sense, it is extremely important to determine the types of interactions between the 
glyphosate and the cell membrane, at molecular level. An important theoretical tool that 
has acquired relevance in the last decade is Molecular Dynamics (MD) simulation. 
(Move 3 Step 1a/1b) In this sense, the aim of this study is to perform an MD simulation 
to predict is the process of diffusion of the glyphosate through the membrane cell is 
thermodynamically possible. 
(Move 3 Step 2) The main results obtained shows that energetically the penetration of 
glyphosate into the interior of the cell is unfavorable. In this regard, a novel mechanism 
of actuation is proposed based on different properties of the membrane cell.    
(Move 3 Step 3)  
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Introduction 
The 3D  graphical applications real-time, that reproducing three-dimensional 
scenes and provides a degree of interaction between the user and various elements of the 
simulated virtual world have experienced a remarkable boom thanks to technology  
evolution developed by its main components, ie, graphics and computer subsystems, 
animation techniques, etc. 
The Virtual Reality Applications (VR) immerses to user in an environment 
generated for computer that simulates the reality through the use of interactive devices 
that send and receive information (goggles, helmets, gloves, suits).  
The "telepresence" or illusion of "being there" is controlled by sensors which user 
actions capture and then displayed on the screen in real time. This way the user can 
perform virtual haul of 3D environments simulated, while experiencing the sensation of 
touch, capture and manipulate the objects displayed. 
The Virtuality establishes a new way of relationship between the use of the 
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coordinates of space and time, beating temporary space-barriers and configuration an 
environment in which information and communication accessible from perspectives as 
yet unknown, at least in terms of its volume and possibilities. 
Intelligent human-computer interaction is an emerging field of research that aims 
to provide to man of natural means of communication with a computer, to turn them 
into help tools. The collective assumption establishes that for a computer to be able to 
interact with a human this should have the communication skills of humans. 
This proposed introduces a system of human-computer interaction in real time 
through a textile glove with sensors that will allow the simulation of gestures and 
animations of a human hand. 
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Geometric objects play important roles in several application areas, e.g., image 
processing, robotics, computer graphics, geographic information system, computer-
aided design and manufacturing (CAD/CAM), among others. Therefore, it is necessary 
to construct and handle them in an efficient way. Computational Geometry is a 
discipline which offers a formal and theoretical framework to provide solutions to 
geometric problems as search, retrieval and decomposition of geometric objects. In 
addition, approximation of shapes and topics related to proximity, intersection, and 
visibility between geometric objects are also typical geometric problems. 
Computational geometry includes NP-hard problems as well as problems for which 
there has not been found efficient algorithms for solving them.  In either case it is 
necessary, however, to provide efficient techniques to readily obtain good quality 
solutions. Genetic algorithms are a class of meta heuristics capable of achieving high 
quality solutions for combinatorial problems as the problems that can be found in the 
field of computational geometry; e.g., the Minkowski decomposition of convex 
polygons. That is, given a convex polygon S, the problem is to decide whether exist two 
convex polygons P and Q such that P  Q = S.  
The decomposition problem has a major interest on its own and a large relevance in a 
variety of domain applications. The problem of decomposition for polytopes has been 
extensively studied for Minkowski sum and other equivalent problems [9]. Some 
interesting results related to computational aspects about decomposition are showed in 
[16]. More precisely, the decomposition of polygons regarding the Minkowski sum is 
an NP-hard problem as demonstrated in [5, 7, 13]. 
In this work we study the decomposition of general convex polygons and we propose a 
solution to this problem by using a genetic algorithm.  The paper is organized as 
follows. Section 2 presents the Minkowski decomposition and a short summary of 
previous studies. Section 3 presents the Minkowski decomposition of a convex polygon 
in two summands. In section 4, an approach for solving SMINK
-1
 by using Genetic 
Algorithms is given.  Section 5 describes the experimental design and the results 
obtained. Finally, some conclusions are presented in section 6. 
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1. HOW UAM CORPUSTOOL IS INTALLED AND USED 
Double click on the file UAMCorpusToolInstaller33f.exe to intall UAM 
CorpusTool. Once the software has been installed, open the folder MAThesis and then 
double click on the file MAThesis_project.ct3. This will display a screen similar to the 
following: 
 
Each vertical column of buttons, such as those titled "Document", "Section", 
"Attitude" and so on, corresponds to a layer of analysis, while the column which is 
underlined is a text file. Users can click on the buttons to see the analysis that has been 
carried out. 
The light khaki color shows that all tagging has been made, and yellow means that 
no coding has been applied on the text. This shows the different types of analyses that 
were carried out for Corpora 1 (A, B and C) and 2 (A, B and C).  
  
2 
2. SYSTEM USED FOR THE ANALYSES OF DOCUMENTS 
 
3. SYSTEMS USED FOR THE ANALYSIS OF ABSTRACTS BEFORE AND AFTER THE 
COURSE 
3.1. Sections 
 
document
DOCUMENT-
TYPE
abstract
ABSTRACT-
TYPE
final_abstract
previous_abstract
ra_section
SECTION title
introduction
survey
SURVEY-
TYPE
class
end-of-course
section
SECTION-
TYPE
title
introduction_theoretical_frame
objective
method
results
discusion
conclusion_applications_future_research
keywords
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3.2. System of Appraisal: Attitude 
 
attitude
ATTITUDE-
TYPE
affect
AFFECT-
TYPE2
un/happiness
UN/HAPPINESS-
TYPE
misery/cheer
antipathy/affection
dis/satisfaction
DIS/SATISFACTION-
TYPE
ennui/interest
dis/pleasure
in/security
IN/SECURITY-
TYPE
dis/quiet
dis/trust
dis/inclination
judgement
JUDGEMENT-
TYPE
normality
capacity
tenacity
propriety
veracity
unclear
appreciation
APPRECIATION-
TYPE
reaction
REACTION-
TYPE
impact
quality
composition
COMPOSITION-
TYPE
balance
complexity
valuation
ATTITUDE-
POLARITY
positive-attitude
neutral-attitude
negative-attitude
ambiguous
EXPLICITNESS inscribed
invoked
APPRAISER writer-appraiser
other-appraiser
ENTITY_APPRAISED
research
RESEARCH_ACTIVITY process
product
RESEARCH_OWNERSHIP
own_research
OWN_RESEARCH-
TYPE
prior
current
others_research
object_of_study
researcher_him_herself
outside_participant
4 
3.3. System of Appraisal: Graduation 
  
graduation
GRADUATION-
TYPE
force
FORCE-
TYPE
intensification
INTENSIFICATION-
TYPE
degree-attribute
vigour-process
proposal
quantification
QUANTIFICATION-
TYPE
number
mass
extent
EXTENT-
GATE
distance...
scope...
frequency
FORCE_SCALE upscale
downscale
LEXICAL-
FUSION
isolating
infusing
focus
FOCUS-
TYPE
valeur
VALEUR-
TYPE
authenticity
specificity
fulfilment
FULFILMENT-
TYPE
completion
actualisation
FOCUS-
SCALE
soften-focus-out
sharpen-focus-in
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4. SYSTEMS USED FOR THE ANALYSIS OF SRA SECTIONS 
4.1. Title 
 
4.2. Introduction 
  
title_analysis
TITLE_ANALYSIS-
TYPE
form
FORM-
TYPE
np
np_np
sentence
semantics
SEMANTICS-
TYPE
object_of_study
method
location
LOCATION-
TYPE
time
place
purpose-problem
intro_analysis
INTRO_ANALYSIS-
TYPE
lexicogrammatical
LEXGRAM-
TYPE
verb_tenses
VERB_TENSES-
TYPE
simple_present
simple_past
present_perfect
modalization
present_continuous
quotations
QUOTATIONS-
TYPE
integral
non-integral
negative_lg
NEGATIVE_LG-
TYPE
verb
adjective
adverb
connector-introducing-clause
noun
establish_centrality_or_importance
occupy_the_niche
OCCUPY_THE_NICHE-
TYPE
reference_to_text
1st_person
rhetoric
RHETORIC-
TYPE
move_1
Establishing a territory
MOVE_1-
TYPE
step_1
Claiming centrality
step_2
Making topic generalizations
step_3
Reviewing items of previous research
move_2
Establishing a niche
MOVE_2-
TYPE
step_1a
Counter-claiming
step_1b
Indicating a gap
step_1c
Question-raising
step_1d
Continuing a tradition
move_3
Occupying the niche
MOVE_3-
TYPE
step1a
Outlining purposes
step1b
Announcing present research
step2
Announcing principal findings
step3
Indicating Research article structure
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5. SYSTEMS USED FOR THE ANALYSIS OF CLASS AND END-OF-THE-COURSE SURVEYS 
 
attitude
ATTITUDE-
TYPE
affect
AFFECT-
TYPE2
un/happiness
UN/HAPPINESS-
TYPE
misery/cheer
antipathy/affection
dis/satisfaction
DIS/SATISFACTION-
TYPE
ennui/interest
dis/pleasure
in/security
IN/SECURITY-
TYPE
dis/quiet
dis/trust
dis/inclination
STIMULUS realis
irrealis
judgement
JUDGEMENT-
TYPE
normality
capacity
tenacity
propriety
veracity
appreciation
APPRECIATION-
TYPE
reaction
REACTION-
TYPE
impact
quality
composition
COMPOSITION-
TYPE
balance
complexity
valuation
ATTITUDE-
POLARITY
positive-attitude
negative-attitude
EXPLICITNESS inscribed
invoked
ENTITY
class
CLASS-
TYPE
as_a_whole
objective
materials
MATERIALS-
TYPE
slides
worksheets
lg_examples-repertoire
in_general
corpus-dicts
homework
content
CONTENT-
TYPE
linguistic
contextual
rhetoric
corpus-dict
in_gral
activities
ACTIVITIES-
TYPE
semantic_sensitivity
gramm_practice
discussion
ssgp_methodology
SSGP_METHODOLOGY-
TYPE
text_analysis
joint_writing
whole
explicitation
class-arrangement
CLASS-
ARRANGEMENT-TYPE
pair
group_class
general
theory_explanation
participants
PARTICIPANTS-
TYPE
students
STUDENTS-
TYPE
behaviour
knwldge
themselves
teachers
TEACHERS-
TYPE
knowledge
bheaviour
feedback
writing
WRITING-
TYPE
process
product
learning
time
TIME-
TYPE
duratin_of_class
length_of_course
frequency_meetings
evaluation
EVALUATION-
TYPE
abstract_writing
lgtc_reflection
my_research
course
